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,TAMO I'TE UMAMO ITPOBJIEM, TUX POIUTE/bA HEMA®
- KBAJIMTET CAPAJIILE ITOPOIMIE U IIKOJIE
M3 YITIA POOUTEJbA 1 HACTABHVKA

Hesena byhesar*

Yuueepsutiieti y beoipagy, Qaxynitieiti 3a odpaszosarve
yuuilierva u sactiutiia4a, beoipag, Cpouja

Hema kBammTeTHOr 06pasoBama 6e3 KBaIMTETHE capajiibe IIKOIe ca
poxure/pbuMa ydyeHuka. HeonxogHo je ga mIKojie akTUBHO Ipajie capajHUIKN
OJIHOC ca POAVTE/bMIMA U OTBOPE IPOCTOP Jla OHYU OYAY YK/bYUEHU U YBaXKeHU
Kao IIapTHepy IIKoJIe. Y jefHOM CETMEHTY IpojeKkTa Poguilierou u HAcTiasHu-
uu y 3aiosaparby u Upomouuju xeanuilieia o6pasosara y Hocii-kosug epe-
MmeHy HOKyCHpanm CMO ce Ha TO KaKO Ta capajiba M3ITIefia U3 yIIa POANTesba
IIKOJICKE Jlelle CBMX y3pacTa, a Kako u3 yraa HactaBHuka (Ol u CII). Kpos
doxkyc rpyne ca HactaBHunuMa (10 ¢oxyc rpymna; 57 HacraBHuka u3 Ol u
CII) u pogurepuma (12 doxyc rpyma; 74 poguTte/ba ca HajMarmbe jeHUM Je-
TETOM IIKOJICKOT y3pacTa) n3 12 rpajgosa Cpbuje mpuKymmmm cMo HMOfIaTKe O
TOME KaKBa Cy IbJX0Ba MCKYCTBa Ca OBOM BPCTOM Capajitbe I KAKO OHa MOXe
a ce yHampenu. PasroBopm cy TpaHCKpMOOBaHM ¥ KBa/MTATVBHO aHA/IN3N-
paHu. Pesynratu cy mokasanu Jja pofiuTe/b) BUCOKO IO3UIMOHMPAjy 3Ha4aj
capajme ca HACTaBHMIIMMA KaJla PasMMIIIbajy O KBAMTETy 00pa3oBama CBoje
meue. Takobe, MCKycTBa U jemHUX M PYIUX Cy Pa3HOBPCHA — OJf BeoMa IO-
3UTMBHIX /IO BeoMa HeraTuBHUX. V jemHy u gpyru yramaBHOM mpe6alyyjy ofi-
TOBOPHOCT 32 JIOIIy capajiby Ha oHe Apyre. Kaj je ped o pasnosuma joie
capaje, pOAUTeb) HaBOJE: 1. HEJOBO/BHO POAMUTE/LCKUX CacTaHaKa UM TO
ITO C€ OHM He KOPUCTE Jja C€ PasroBapa O KJbyYHMM TEMaMa; 2. OYeKMBaIbe f1a
poxuTepu capabyjy camo kama Tpeba HelITo fa ce Kymu/Iarty; 3. HeflocTaTak
yBUJia y KOHTPOJIHE 3ajlaTKe U 00pas/ioKeme OlieHa Jielle; 4. HelIOBO/bHO MH-
dbopmaruja 0 ToMe KaKo pOAMTE/bY MOTY [a ce YK/byde y paji mKose. Pasnosn
He3aJl0BO/bCTBA HACTaBHUKA OJHOCe ce Ha crefehe: 1. 3alITUTHUYKM OFJHOC
poauTe/ba IpeMa feln; 2. HepasyMeBalbe U HepeaaHa O4eKuBamba Off HacTaB-
HIKa; 3. JOXKUB/bAj 1a POAMUTEBY HAaCTaBHMKE HE BUJIEe KaO capa/IHUKeE.

Kmwyune peuu: capapma NIKOJIE M IIOPOJNILLE, ITAPTHEPCTBO HACTaBHMKA
U POINTEIhA, NIPENpeKe y KOMYHMKALMj/ POANUTEbA U HACTAaBHMKA.

*  nevena.budjevac@uf.bg.ac.rs
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“WHEN WE HAVE A PROBLEM, THERE ARE NO PARENTS®
- THE QUALITY OF COLLABORATION BETWEEN FAMILY
AND SCHOOL FROM THE PERSPECTIVE
OF PARENTS AND TEACHERS

Nevena Budevac
University of Belgrade, Faculty of Education, Belgrade, Serbia

There is no high-quality education without a high-quality collabora-
tion between schools and students’ parents. It is necessary that schools active-
ly build collaborative relationships with parents and open space for parents to
be involved and respected as school partners. Within the project “Parents and
Teachers in Advocacy and Promotion of the Quality of Education in the Post-
COVID Era,” we addressed the question of how this collaboration is perceived
by parents of different-aged school children and by teachers (both from ele-
mentary and high schools). Through focus group interviews with teachers (10
focus groups; 57 teachers from elementary schools and high schools) and par-
ents (12 focus groups; 74 parents with at least one school-aged child) from 12
towns in Serbia, we collected data about their experience with this kind of col-
laboration and how it can be improved. All conversations were transcribed and
qualitatively analyzed. The results showed that parents perceive the collabora-
tion with teachers as highly relevant from the perspective of education qual-
ity. Also, the experience of both parents and teachers is diverse - from a highly
positive to very negative. In addition, both groups of actors shift the respon-
sibility for problems in communication to one another. Regarding the reasons
for the low level of collaboration, parents stress: 1. an insufficient frequency of
parent-teacher meetings or the fact that they are not used for discussing the
key issues; 2. expectations of collaboration from parents only when they have
to pay for something; 3. the lack of access to students’ tests and grades; 4. insuf-
ficient information about the ways parents can get involved in school activities.
The reasons for teachers” dissatisfaction are related to the following: 1. over-
protection of students by their parents; 2. lack of understanding by parents and
unrealistic expectations from teachers; 3. the feeling that parents do not per-
ceive teachers as collaborators.

Keywords: collaboration between school and family, partnership be-
tween teachers and parents, barriers in communication between parents and
teachers.
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ITIOBEPEIBE KAO ITOKA3ATEJb KBAJIMTETA OTHOCA
VIBMERY POIVITE/bA V1 BACIIMUTAYA
Y VIHKITY3VIBHOM BPTU'RY

Mapuja Jemh’
Hatamma byxa

Yuueepsuitieiti y beoipagy, Qakynitieili 3a cileyujanty egykauujy u
pexadunuiniayujy, beoipag, Cpduja

360r 3Ha4Yaja Koju MapTHepcTBO u3Mely nopopmiie n BacuuTHO-06pa-
30BHE YCTAaHOBE IMa Y IOJICTUIAY Pa3Boja Jelje M ’hUXOBUX aKa/JaMCKVIX VIC-
xopa, Beh mpu nonacky fetera y Bptuh Tpeba pasBujaty napTHEPCKY OHOC
usMeby BacimTaya u popuTe/ba. JenaH of HajBaXHMjUX aclleKaTa y U3TPaiby
HO3UTUBHOT OffHOCa n3Mely ponanrepa n Bacnmuraya jecte nosepeme. C 06-
3UpOM Jla Y HAIllOj CPeVIHM HEe[OCTAjy VICTpaXKVBamba Ha OBY TEMY, LiM/b OBOT
paga 6uo je ga MCOUTaMO pas/iuKe y HUBOY HoBepema n3Mehy poputepa u
BACIINTA4a, Ka0 M y OTHOCY Ha Pa3sBOjHM CTATYC Jienie. Y30pak je unHuao 306
BacnmTada u 450 popuTespa fere ca Temkohama y passojy u 6e3 wux. [Ipnu-
MeHbeHa je CKajla IoBepema, Y GopMu 3a BacnuTade U GopMu 3a popuTesbe.
Pesynratu cy moTBpauin fia je moBeperme BaCINTAda Y POANUTEbE Ha BUIIEM
HVBOY HEro popuTe/ba y Bacimrade. OCuM TOra, pOAMUTE/bM Jielie ca TelllKoha-
Ma UMajy Maibe IIOBeperba Y BacINTade Hero POAUTE/b) Jelie TUIINIHOT pas-
Boja. [JoOMjeHn pesynTaTyl Cyrepully a pOAUTe/bY fielle ca Telkohama Tpeba
i MIpe/ICTaB/bajy UU/bHY TPYIly MHTEPBEHLMjE Y CMUCTY pasBujarba HbUXOBOT
noBepema y Bacimrade. [Torpe6Ha cy gaba MCTpaXkMBamba O KOpenaTuMa mo-
Bepera Kao MHTEIPaTUBHOT eleMeHTa KBa/IMTeTHOT Of[HOCA Ca BacIMTadMMa
y um/by 60/ber pasyMeBamba Tora Kako poAuTe/by U BacuTauu capabyjy y ko-
puct pmene. TakBo pasyMeBame je K/bYYHO 3a Pa3Boj YCIEIIHNX MHKTY3MBHUX
00pa3oBHMX IIpOTrpaMa, y KojiMa ce poiuTe/bu U felia ocehajy gobpogomno.

Kmyune peuu: ToBepeme, OFHOC pPOAMTE/b-BACIINTAY, WHKIY3MBHO
IPEJIIKO/ICKO BaCNTambe, TAPTHEPCTBO, Capajmba.

* marijajelic@fasper.bg.ac.rs
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TRUST AS AN INDICATOR OF THE QUALITY
OF THE PARENT - PRESCHOOL TEACHER RELATIONSHIP
IN AN INCLUSIVE KINDERGARTEN

Marija Jeli¢
Natasa Buha

University of Belgrade, Faculty of Special Education and Rehabilitation,
Belgrade, Serbia

Due to the importance of collaboration between families and education-
al institutions in fostering children’s development and their positive academic
outcomes, it is necessary to develop a partnership between preschool teach-
ers and parents from the onset of a child’s enrollment in kindergarten. One of
the most crucial aspects of building a partnership between parents and pre-
school teachers is trust. Given the lack of research on this topic in Serbia, the
aim of this study was to examine differences in the level of trust between par-
ents and preschool teachers, as well as in relation to the developmental status
of children. The sample consisted of 306 preschool teachers and 450 parents of
children with and without developmental difficulties. The Trust Scale was ap-
plied, with separate forms for teachers and parents. The results confirmed that
preschool teachers have a higher level of trust in parents than parents have in
preschool teachers. Additionally, parents of children with disabilities have less
trust in preschool teachers than parents of typically developing children. The
findings indicated that the parents of the children with disabilities should rep-
resent a target group for intervention regarding the development of trust in
preschool teachers. Further research on the correlates of trust as an integrative
element of a quality relationship with preschool teachers is needed to better
understand how parents and teachers collaborate for the benefit of children.
Such understanding is crucial for the development of successful inclusive edu-
cational programs, where parents and children feel a sense of belonging.

Keywords: trust, parent-teacher relationship, inclusive preschool educa-
tion, partnership, collaboration.
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COUMJATHE CTPATEIMJE, KBAJIUTET [TOPOOMYHNX
MHTEPAKIIMJA V1 3AIOBOJ/bCTBO XVIBOTOM
KOI AJOJIECIIEHATA M3 ITOTITYHUX
M HEINOTIIYHUX TIOPOANIIA

bupana Japegnh*
Jenena bakmas (MacTepaHTKumbA)
Tarjana Pagojesnh
Yuueepsutiem y ITpuwiaunu, Ounosodpcku daxynitieit,
Kocoscka Mutaposuya, Cpduja

OpHoc ca BpHIBbalIMa 1 COLMja/IHe CTPATeruje Koje afoneciieHTH KOpUCTe
Yy KOMYHMKAIIMj} y BEIMKOj Mepu cy usrpabene y mopopmdsHom KoHTekcry. ITo-
CTaB/ba Ce BYKHO MNTAIbE: JIa JIN CE OBE COLMja/IHe CTPATETHje I MOPOAIHE NHTE-
paKuyje pasnMKyjy y HOTIYHMM U HENOTHYHUM nopopuuama? Lnmb ose crynumje
OJJHOCHO ce Ha mopeheme agonecieHaTa 13 IMOTIYHUX M HETIOTIYHMX ITOPOAVILIA
Y CoLMjaTHUM CTpaTerujaMa, KBaIuTeTy IOPOJUIHMX MHTEPAKIIMja Y TEMIIOpaI-
HOM 33JJOBO/bCTBY JKMBOTOM. Y OBOM MCTPaXMBalby y4ecTBOBaso je 202 ajo-
necrenTa, crapoctu 14-19 roguna, y 76% cimy4ajeBa U3 nOTIyHMX u 24% us He-
NoTIyHMX nopopuia. ITpumemnBany cy cregehn ynmutHuIm: YOUTHUK coLuja-
Hux crpareruja — Hexuh (2008), YIuTHUK KBa/muTeTa IOPOANIHUX MHTEPAKIHjA
— Mumynnh u Iperos (2010), YOUTHUK TeMIIOPaTHOT 3a[JOBO/bCTBA KMBOTOM —
ITenesuh (2006). PesynTaTu perpecnoHe aHanmse IOKa3yjy /ja ce Ha OCHOBY CO-
LMja/IHAX CTPATeruja 1 KBaAUTeTa NOPOAMYHUX NHTEPAKIja MOXKe IIPeBIUIETH
53%, opHOCHO 44% TeMIIOpalHOT 33[0BO/bCTBA >KMBOTOM. OueKuBame ycrexa,
nsberapame 1 TOJIEPaHIIMja Cy Ce TI0Ka3aln Kao 3HaYajH) He3aBJICHU MTPEVKTO-
pu Ha 06a mogysopka. Pasnuke nsmely ajjoneciienara u3 NOTIYHMX ¥ HEIOTITY-
HJIX IOPOJMIIA Cy IpoHal)eHe Ha CyIICKaaMa COLMjaTHNX CTpaTernja, 1 TO MOHa-
IIambe NPEeIeBaHTHO 3a 3aJJaTaK U u3beraBame, T y HOPOANYHIM MHTEPAKIjaMa
Ha CYIICKa/I KOHQ/IMKT, U TO TAaKO i je OH M3PasKeHNj! KOJ HEOTITYHMX II0pO-
[WIIA; 3ajefHNIITBO Kao IMOPOAMYHA MHTEPAKLMja ¥ TEMIIOPATHO 3a[0BO/bCTBO
JKMBOTOM 3HAYajHO je BUIIE KOJ| aflofieClieHaTa U3 MOTIYH)X MOPOAuIA. YKYIIHA
npyuMarma y IMOPOAUIN M TOAVHE XMBOTA IPWIMKOM PacTaBe POAUTE/bA IO3M-
TVMBHO Cy IIOBE3aHM Ca 3a/[0BO/bCTBOM XXMBOTOM. Jlo6ujeHn mojanm Mory Kopuc-
THUTH Y Pajy ca afioJIeClieHTMa I CTy>Ke 60/beM pa3yMeBarby TEMIIOPATHOT 3a/0-
BO/BCTBA )KMBOTOM Ka0 OMTHOT acIleKTa MEHTA/THOT 3/[paB/ba.

Kmyune peuu: TeMIIOpaNHO 3a/10BO/bCTBO XMBOTOM, COLIMja/THE CTPATETHje,
HOPOAMYHE NHTEPAKIIj€E, IIOTITYHE ¥ HETIOTITYHE IIOPONIIE.

*  biljana.jaredic@pr.ac.rs
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SOCIAL STRATEGIES, THE QUALITY
OF FAMILY INTERACTIONS, AND SATISFACTION WITH
LIFE IN ADOLESCENTS FROM COMPLETE
AND INCOMPLETE FAMILIES

Biljana Jaredi¢
Jelena Bakmaz (Master’s student)
Tatjana Radojevi¢

University of Pristina, Faculty of Philosophy, Kosovska Mitrovica, Serbia

Relationship with peers and social strategies that adolescents use in com-
munication are, to a great extent, built in a family context. An important ques-
tion arises: do these social strategies and family interactions differ in complete
and incomplete families? The aim of this study relates to comparison between
adolescents from complete and incomplete families in terms of social strate-
gies, the quality of family interactions, and temporal life satisfaction. The re-
search was conducted with 202 adolescents, ages 14-19 years, 76% of whom
came from complete families, and 24% from incomplete ones. The following
questionnaires were used: Nekic¢ (2008), Questionnaire on the quality of fam-
ily interactions - Simuni¢ and Gregov (2010), Questionnaire on temporal life
satisfaction - Penezi¢ (2006). The results of regression analysis show that, on
the basis of social strategies and the quality of family interactions, one can pre-
dict 53%, i.e., 44% of temporal life satisfaction. Expectations of success, avoid-
ance and tolerance were all shown as important independent predictors on
both samples. Discrepancies between adolescents in complete and incomplete
families were found on the social strategy sub-scales, namely: task-irrelevant
behaviour and avoidance in family interactions on the conflict sub-scale in a
way that it is more prominent with incomplete families; Unity as a family in-
teraction and temporal life satisfaction are significantly higher with adoles-
cents coming from complete families. Total family income and years of life at
the time of parental separation are positively related to life satisfaction. The ob-
tained data can be used in work with adolescents and for better understanding
of temporal life satisfaction as an important aspect of mental health.

Keywords: temporal life satisfaction, social strategies, family interac-
tions, complete and incomplete families.
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COLMJATHO UCK/bYUNMBAILE Y KOHTEKCTY
OLE/bEILCKE I'PYIIE

JiBana CreBanosuh™
Meguyuncka wikona ,,beoipag®, beoipag, Cpduja

Orpa JoBanosuh

Yuueepsutien y Beoipagy, Qunosopcku paxynitieid,
Lentniap 3a odpasosare HaciiasHuxa, beoipag, Cpduja

ConujamHo MCK/byuMBame IIOfipa3dyMeBa IIpeKujame MM IIOKyIIaj
IpeKMamka KOHTAKTa TPyIIe ca [ojefuHIieM. MOTUBMCAHO je TOTpeboM rpyre
1a OJP>XM KOXe3MBHOCT, /I ¥ IOTPeOOM IojefHIa 3a npunafameM. LInmp
OBOT UCTPaKMBama 010 je fa 60/be pasyMeMo KaKo ce OfIBMja COIMjalTHO VC-
K/by4lMBambhe y KOHTEKCTY OfIe/beIbCKE TPYIle M3 IEPCIEeKTUBE yYEeHUKa KOju
MIMajy UCKYCTBO COLMja/THOT MCK/bY4YMBama. VIcTpaXkuBarbe je peanrnsoBaHo y
nBe ¢ase. Y mpBoj pasu 451 yuennk Tpeher 1 4eTBpTOT paspesia Cpeibe IIKo-
Jie TIONIYHMO je CKaly 3a UCIUTUBAME JIOKMB/baja OCTpal3Ma KOJ| afloyiec-
neHara (Gilman et al.,, 2013). ITeT yyeHuna ca HajBUIIMM CKOPOBMMA Ha CKa-
JIN Y9eCTBOBAJIO je Y GOKYCTPYIIHOj AMCKYCUjU Y PYTOj (pa3n MCTpaKMBama.
AHanusy mojaTaka cMO IPUCTYIIMIN MHAYKTUBHO, Texxehn fa kpos pedie-
KCVMBHY TEMAaTCKy aHa/IN3y OfrOBOPMMO Ha crefieha McTpakmBadka ImuTama:
Ko nma moh ga uckpy4n y o6pasoBHOM okpyxewy? Ko ,3acmyxyje” na Oyne
MICK/bY4eH y 06pa3oBHOM OKpyxemwy? Kako ocehamo nckpyuenoct? Pesynra-
TU YKa3yjy Aa ydeCHMIle IPeI03Hajy Aa BpIlbadka rpyna uMa Moh Ja MCKby-
YU [IOjeVIHIA U [1a je My CTy4ajy OHOTa KO MCK/by4yje i OHOTa KO je UCK/bY4YeH
94eCcTO y OCHOBM CTPaxX Off ofibanyBama. Y4ecHmIle CMaTpajy fia M HaCTaBHULIN
nMajy Moh Jja MCK/byde, alM ¥ areHCH COLVjanm3aliyje M3BaH MKOJICKOT KOH-
TEKCTa, KaKBM Cy nopopania u Meauju. Kao 3ajeqHIUKy oMKy OHUX KOjU Cy
VICK/bY4YE€HM Y4YECHIIE HABOJI€ PAa3/IMYNTOCT Of rpytie. VICK/by4eHOCT je yecTo
OIVICMBaHa Kao CHa)XaH JJO>KMBJbaj 00JIa 1 TyTe, KOj) MIMa 3HaYajaH yTUIIaj Ha
TO KaKO BUJUMO cebe, ami 1 KaKo BUAVIMO APYyTe, Te IIPeiCTaB/ba I7IacaH MHo-
3MIB Ha pearoBambe Ha COLMja/IHO VICK/bYYMBaIbe Y IKOJICKOM KOHTEKCTY.

Kmwyune peuu: conujamHo UCK/bYUNBaIbe, IIKOJA, a/I0/IECLIEHTI.

* Pap ce 3acHMBa Ha mopjanMMa M3 MacTep paja ,ColMjaqHO MCK/by4dMBaibe Ofl CTpaHe

Ofie/beIbCKe IPyILe: YYeHNUKa epcreKTrBa’, koju je Vpana CreBarnosuh og6panuna y LeHTpy
3a oOpasoBame HacTaBHMKa Oumosogckor paxynrera y beorpany.

** istevanovicpedagoskisavetnil9@gmail.com
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SOCIAL EXCLUSION FROM THE CLASS GROUP"

Ivana Stevanovi¢
"Belgrade” Medical High School, Belgrade, Serbia

Olja Jovanovi¢

University of Belgrade, Faculty of Philosophy, Center for Teacher Education,
Belgrade, Serbia

Social exclusion refers to the interruption or attempt to interrupt contact
between a group and an individual. Typically, it arises from the group’s desire
to maintain or strengthen cohesion while also addressing the individual’s need
for belonging. Given its prevalence across various social groups, it is reason-
able to anticipate its occurrence within class settings. Hence, this study seeks
to deepen our comprehension of social exclusion within class groups, particu-
larly through the lens of students who have experienced it firsthand. In the ini-
tial phase of the research, 451 high school students from the third and fourth
grades completed the Ostracism Experience Scale for Adolescents (Gilman et
al., 2013). Following this, five students with the highest scores on the scale par-
ticipated in focus group discussions during the subsequent stage. Using reflex-
ive thematic analysis, the data were examined to address key research ques-
tions: Who has the power to exclude in educational context? Who is perceived
as deserving of exclusion within this context? How does it feel to be excluded?
The findings indicate that participants recognise the peer group as having the
power to exclude, yet they also perceive both the perpetrators and victims of
exclusion as being driven by a fear of peer rejection. According to the students’
responses, significant authority in exclusion lies with teachers, but also extends
beyond the school environment to factors such as family and media. Exclusion,
as per the participants’ experiences, tends to target those who noticeably dif-
fer from the group in some aspect. Being excluded is described as a deeply dis-
tressing experience, shaping individuals’ perceptions of themselves and others.
Therefore, this research serves as a compelling call to action for the prevention
of social exclusion within the school context.

Keywords: social exclusion, school, adolescents.

*  The paper is part of the master’s thesis titled “Social Exclusion within the Classroom:
Students’ Perspectives”, which was defended by Ivana Stevanovi¢ at the Centre for Teacher
Education, Faculty of Philosophy, University of Belgrade.
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[IPEITIE[] ICTPAJKVIBATbA MOTOPMYKNX
N OYHKIMOHAJIHMX CIIOCOBHOCTH
KOZ IOELIE TTPEAIIKONICKOI Y3PACTA

Toparna Mpmmh* (goxiniopaniiikurea)

Yuueepsutiieti y beoipagy, Qaxynitieiti 3a odpaszosarve
yuuilierva u sactiutiia4a, beoipag, Cpouja

CBpxa 0oBOT paja je 6uma jja ce Iperjesajy Aocaalliba UCTPAKUBaba
MOTOPUYKMX ¥ (YHKIMOHATHUX CIHOCOOHOCTM KOJ Jelle IPeIIKOICKOT
y3pacra. YKynaH 6poj mpernefganux pazgosa je 30. Merope koje cy kopuirheHe
Y Pagmy jecy GeCKpUITMBHO-eKCIUIMKAaTUBHE M METOAE TeOpMjCKe aHalu3e.
[Ipukasana cy pasnumyuTa NNUTamka aHAIM3MPAaHA Y ONHOCY Ha IION Jiele,
MHCTPYMeHTe KopuinheHe y MCTpaKMBamyMa ¥ 3aK/bydllMa N0 KOjUX
Cy UCTpaXMUBauM JOLUIA. Bpoj McnmraHmka yK/bY4eHMX y MCTpakKMBamba
Kpehe ce off HEKONMKO JleceTVHA JJO HEKOIMKO XM/bafia Jele IPeIIKOICKOT
y3pacra. Y pafjoBuMa Cy MICHUTUBAHY YTUIAj MOTOPUYKIX 1 (PYHKI[MOHATHUX
CIIOCOOHOCTY Ha PacT M pa3Boj Jielle, Kao 1 eeKTy KOOpAMHalMje Ha YTHULIAj
MOTOPMYKMX crocobHocT. Ha OCHOBY mpernemaHux pajoBa [onasu ce
IO 3aK/by4Ka Jla Ce Jella IPEeNIIKOICKOr y3pacTa pas3inKyjy Y MOTOPUYKIM
U  QYHKIMOHAJHUM CHOCOOHOCTMMAa ¥ [ja CBaKOJHEBHE aKTMBHOCTU
IIpefICTaB/bajy 3Ha4ajaH (GaKTOp MPABITHOT pacTa I pa3Boja leTeTa.

Kmwyune peuu: MOTOpUYKe CIOCOOHOCTY, QPYHKIIVIOHATTHE CIIOCOOHOCTH,
IPEeJIIKO/ICKO 00pa3oBame, IPEeIIKOICKe aKTBHOCT.

*  goranamrsic@yahoo.com
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A REVIEW OF THE RESEARCH ON MOTOR AND
FUNCTIONAL ABILITIES IN PRESCHOOL CHILDREN

Gorana Mrsi¢ (PhD candidate)

University of Belgrade, Faculty of Education, Belgrade, Serbia

The aim of this research was to review the previous research on the pre-
schoolers’ motor and functional abilities. The total number of reviews is 30. In
this research I used theoretical evaluation and descriptive-explanatory meth-
ods. The authors’ queries, the gender of the children, the study equipment uti-
lized, and the conclusions are all presented in the paper. My examination of
other studies led me to the conclusion that there is a motor ability distinction
among the preschool-age boys and girls. The number of the preschool-age chil-
dren who participated in the research as responders varied from several dozen
to several thousand. The paper examines how children’s growth and develop-
ment are impacted by their motor and functional abilities, as well as how co-
ordination affects these relationships. The conclusion obtained from the re-
viewed papers is that regular daily activities have a major role in a preschool
child’s healthy growth and development and there are differences in the motor
and functional abilities of these children.

Keywords: motor abilities, functional abilities, preschool education, pre-
school activities.
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3AJEJTHUYKO PA3BUJAHE ITIPOTPAMA
— JIEIIA Yl BACTIUTAUU
KAO UCTPAYKUBAUU

JOINT PROGRAMME DEVELOPMENT
- CHILDREN AND PRESCHOOL
TEACHERS AS RESEARCHERS



BUIJbMBOCT NCTPAJKMBAYKOTI ITPVICTYIIA Y PASBIJALY
TEMA-ITPOJEKATA V [TP'YAMA O TEMU-ITPOJEKTY

Mumana Crajun*
3opuna Kosauesuh
Anexcanpap Crojanosuh
Yuueepsuiiiemi y beoipagy, Qaxynitieiti 3a odpaszosarve
yuuilierva u sactiutiia4a, beoipag, Cpouja

PasBujame TeMa 1 npojekara y BpTuhy 3acH1MBa ce Ha 3ajeJHUYKOM JVIC-
Tpa)KMBalby Jlelie M BacllMTaya Koje ce HaJJoBe3yje Ha IPUPOJHY PaJiO3HAIOCT
fele. Y TaKBOM, MCTPaXMBAuKOM IIPUCTYIIY y4emY, fiella ¢y ocobobhena mpu-
THCKA []a HeIIITO MOpajy Hay4YMTH VIV IIPOM3BECTH IITO MM oMoryhasa ma ce
¢dokycupajy Ha caM IIpoljec — Ha Tparame 3a M3BOpKMa U MHpOpMaIyjama,
Ha pa3JM4NTe Ha4MHe OTKPUBamba I M3PakaBama M Ha pedIeKCHjy O BIacTu-
TOM IIPOLIECY Y4erba. Y pajy ce pefCcTaB/bajy Pe3yATaTi UCTPAKMBAba KOje
je MMasIo 3a UJ/b f1a Ce UCIIATA Y KOjOj MePU je 3ajeHIMYKO UCTPAXKMUBaIbE ele
Y BacIuTaya BU/BMBO Y IIpMYaMa O TEMHU-IIPOjeKTy KOjuMa BaCIIUTa4uu JJOKY-
MEHTYjy HauMH pasBMjaiba IporpaMa ca jenoM. Vicrpaxusame je peannso-
BAaHO JIECKPUIITYBHOM METO/IOM Ca aHA/IM30M CaJipKaja Kao MCTPaKMBAYKOM
TeXHUKOM. Pe3ynTaTy KBaHTUTATMBHE M KBAIMTATMBHE aHANMNU3e 73 Ipude O
TEeMU-IIPOjEeKTY TOKa3a/ay Cy Jia 3ajefHUYKa MCTpaX/Bamba Jielle ¥ BacIuTa-
Ja y Hajehoj Mepu ocTajy yHyTap 3umoBa pagHe cobe, fja ce yIora Iopopuiie
Hajuernhe cBoziu Ha cHabzeBava MaTepujaIMa, fia je yIora BacluTada y 3aje-
IHUYKOM VICTPXMBakby HEJOBO/LHO BU//bMBA U Jia C€ MOXKe MAeHTI(UKOBa-
TV HEKOJIMKO Pa3MMUNTIX IPUCTYIA Y pa3Bujamy TeMa-mpojexara (T/IT): T/IT
KOj! He JOHOCe HMIITA HOBO Y IOITIefly yuema fene, T/I1 xoju nmajy sHavajan
ucTpaxupadky norenuujan u T/I1 kao cBojeBpcHa KoNMeKIuja cCUTyanyja, ak-
TUBHOCTY, peHOMeHa, apTedaxara. VeHTndukopame 0OBUX IPUCTYIA U pas-
MaTpame BUXOBUX MOTEHIUjala, a/li U c1aboCTy Off 3HaYaja je 3a cariesa-
Bambe MOTYhHOCTM Koje ce y peaTHOM IIpOrpaMy OTBapajy IO MUTAmY YYera
Zielle 1 3a yHanpeh1Bama BacIMTHO-06pa3oBHe IMpakKce.

Kmwyute peuu: 3ajeqHIMYKO MCTpaXkuBambe Jlele U BaClNTayda, pasByjarbe
TeMe-IIPOjeKTa, Ip1Ya O TEMU-TIPOjEKTY.

*  miljana.micovic@uf.bg.ac.rs
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RESEARCH APPROACH VISIBILITY IN THE DEVELOPMENT
OF TOPICS/PROJECTS IN THE STORIES OF TOPICS/PROJECTS

Miljana Stajin
Zorica Kovacevi¢
Aleksandar Stojanovic

University of Belgrade, Faculty of Education, Belgrade, Serbia

The development of topics/projects in kindergarten is based on the joint
research of children and teachers, directly correlating to children’s natural curi-
osity. In such an exploratory approach to learning, children are freed from the
pressure of having to learn or be productive, which enables them to fully focus
on the process itself - the search for sources and information, different ways of
discovery and exploration, as well as reflection on their own learning process.
This research paper presents the results of the research that aimed to examine
to what extent the joint research of children and preschool teachers is visible
in the stories of topics/projects in which teachers document the way of devel-
oping programs with children. The research was carried out using a descrip-
tive method, with content analysis as a research technique. The results of the
quantitative and qualitative analyses of the 73 stories of a topic/project showed
that the joint research of children and preschool teachers mostly remains with-
in the walls of the study room, that the role of the family is most often reduced
to them being the mere supplier of materials, that the role of the educator in
the joint research is insufficiently visible, and that several different approaches
to developing topics-projects (T/P) can be identified: T/P which do not con-
tribute new ideas in terms of children’s learning process; T/P which have a sig-
nificant research potential, and T/P as a distinctive collection of situations, ac-
tions, phenomena, and artifacts. Identifying these approaches and considering
their potentials, as well as weaknesses, is important for understanding the op-
portunities that arise in the real program in terms of children’s learning and for
improving educational practice.

Keywords: joint research of children and preschool teachers, topic/pro-
ject development, stories of a topic/project.
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MUIUBEBA CTYIEHATA 3ABPITHE TOAVIHE CTYIMJA
O MOTYRHOCTVIMA ITPYIMEHE METOJE BEPBAJTHVIX
ACOIMJALINJA Y ITPOJEKTHOM KOHTEKCTY

Bumma Muhuh*

Yuueepsutiiemi y beoipagy, Qaxynitieiti 3a odpaszosarve
yuuilierva u sactiutiia4a, beoipag, Cpouja

OBo m3marame 6uhe nmocseheno cnenudryHOCTNMA ITpOyYaBama Bep-
6aTHMX acolujanyja IpefIIKOICKe Jelle Y M3a30BUMa ca KOjiMa ce MICTPaXKu-
Bauy cycpehy, Kako y mpoljecy mpuKyI/barmba MOfJaTaKa, TaKo U IPYJIKOM HbI-
XoBe oOpajie — U3 IepCIeKTVBe CTyAeHaTa 3aBpIIHe TofuHe cTyAuja Ha Pa-
Ky/ITeTy 3a oOpa3oBame yunTe/ba U BacnuTada y beorpany. Ped je o mcuxo-
JIVHTBUCTUYKO]j UCTPAXKMBAYKO] METOAM KOja MMa 3a IW/b UCIIUTUBAIE MEH-
TAJIHOT JIEKCMKOHA. 3a IIpaKTH4ape Y BaCHUTHO-00Pa30BHOM IIPOLeCy 3Hauaj-
Ha je 3aTO IITO OTBapa MOTYhHOCT yIIo3HaBama fiedjer Ioryefa Ha CBeT. YIIpa-
BO 13 TOT Pasjiora, y TOKy JIETEET ceMecTpa mKoncke 2023/24. ropune, jefan
Off 3ajlaTaka Ha BexkOaMa 13 npegmera MeTopuka pasBoja rosopa II 6mro je
cripoBobere 0Be MeTofie ca [IeljoM U3 TPyIIa Y KOojuMa Cy CTYAeHTI 60paBuIn
1IecT Hefle/ba. Ha 0CHOBY OBOT MCKYCTBa 3aMOJIM/IM CMO VX Jla IIONIyHE aHKe-
TY KOjOM OLIeHYjy MECTO U 3Ha4aj IPMMEHE OBE METOJIE Y IIPOjEKTHOM IIJIaHU-
pamy. Llwp papa je ma ce pacBeTie MoryhHOCTH IIprMeHe MeToze BepOamHuX
acolyjalyja y BaCIUTHO-00pa30BHOM pajy, Kao ¥ MOTyhHOCTY yK/byuVBamba
CTyZeHaTa 11 BaCIMTa4a IpaKTH4Iapa y ONCeXXHMja NCTPaKMBamba, KojuMa 61
PYKOBOJVIN YHUBEP3UTETCKM HacTaBHMUIM. OBaKBO BEPTUKATHO OCMUIL/bA-
Bambe CTPAKMBAYKe ITPaKce IO3UTVBHO O YTUIIAJIO HA CBe YK/byUeHe HIBOE
obpasoBama 1 BacnuTama. C jeHe cTpaHe, 30upHO Behy McTpaxnBauku y30-
pak y BeheM 6pojy y3pacHUX rpyIa JOIprHeo 61 peleBaHTHOCTH 3aK/bydaKa.
C nmpyre cTpaHe, pe3yaTaTi MCTPaXKMBalba NPUKYIUbEeHN Y IOjefTHAYHIM Y3-
pacHMM rpynama 6y ce KOPUCTIIN 33 IPOjeKTHO IUIAHMPalbe 11 pasBUjambe pe-
a/IHMX NIpOjeKaTa y OKBUPY Te 3aje[JHHLIE yUerba.

Kmwyune peuu: acoumjaTMBHa MeTOJA, IPOjeKTHO Yyd4erbe, CTY/EHT,
BaCIINTaY, ped-Jpax.

*  visnja.micic@uf.bg.ac.rs
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OPINIONS OF STUDENTS IN THE FINAL YEAR OF STUDIES
ON THE POSSIBILITIES OF APPLYING THE METHOD OF
VERBAL ASSOCIATIONS IN THE PROJECT CONTEXT

Vidnja Mici¢
University of Belgrade, Faculty of Education, Belgrade, Serbia

This presentation will focus on the specifics of studying preschool
children’s verbal associations and the challenges that researchers face during
both data collection and data processing — from the perspective of the final year
students at the Faculty of Education in Belgrade. It employs a psycholinguistic
research method aimed at examining the mental lexicon, which is significant
for educators as it provides insights into children’s perspectives on the world.
Precisely for this reason, during the summer semester of the school year 2023/24,
one of the tasks in the exercises from the subject Methodology of Speech
Development II was to implement this method with children. Based on this
experience, we asked them to fill out a survey in which they evaluate the place
and importance of applying this method in project planning in kindergartens.
The goal of the research is to learn about the possibilities of applying the
method of verbal associations in educational work, as well as the possibilities
of including students and practicing educators in more extensive research that
would be led by university teachers. This vertical design of research practice
would have a positive impact on all involved levels of education and training.
On the one hand, an overall larger research sample conducted in a larger
number of age groups would contribute to the relevance of the conclusions.
On the other hand, the research results collected in individual age groups in
kindergartens would be used for project planning and development of real
projects within these small learning communities.

Keywords: associative method, project learning, student, preschool
teacher, stimulus word.
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PA3YMEBAIBE NEUYMJUX JIMKOBHUX AKTVIBHOCTU
KAO KOJIABOPATVBHMX AHTAJKOBAIbA

JoBana Hophesuh*
Ynueepsuitiewi y Kpaiyjesuy, Qaxynilieiti iegai ouKux Hayxa,
Jaioguna, Cpouja

[Tpenuikoncko BacmuTame U oOpazoBame ce y Apyroj monosunu 20.
BeKa 3HAYajHO y[a/bU/IO Off TPAAVILMOHAMCTUYIKOT IIPUCTYIIA, KOjU je JIey
TPeTHpA0 Kao NacuBHe IIpyUMaolle MHPOpMaIlja, M OKPEHY/IO Ce aHTXKOBABY
flelle Kao aKTMBHUX MCTpaKMBadya cBeTa OKo cebe. Vako oBa fipyra opujeH-
TallMja 3Ha4YajHO yHanpebyje monoxkaj mele y mpolecy yuemwa U ca3HaBamba,
CTyAMje NeTUCTBA Koje ce jaB/bajy KpajeM 20. BeKa, Kao Ipyla Hay4HNX 00-
JIaCTHU KOje ce 6aBe TeMOM JeTUHCTBA, YKa3yjy Aa I0JI0Xaj UCTpaKuBada 1
Ilajbe MOfipa3yMeBa OrpaHMYebe elle Ha OTKpBambe OHOT WTO je Beh mpucy-
THO ¥ KOHCTPYMCAHO Of] CTPaHe HEKOT JPYTOL. Y TOM CMUCIY, leTe-UCTPaXKu-
Bay I fla/be HUje cxBaheHO Kao paBHOIIPaBHM YYECHUK Yy KpeMpamwy 3Hama I
3Hauema. CTyauje JeTUHCTBA, a HAPOYUTO COLMOIOTHja IeTUICTBA Kao JIe-
TMTVMHA Hay4Ha IPaHa OIIITE COLMOMNOTNje, yTUYy Ha MCTpakiBarba Teopuje
U IpaKce BacluTama U obpasoBama ucTndyhu norpeby ga ce peKOHIENTY-
aznmsyje ClIMKa fieTeTa. Ta HOBa C/IMKa JieTeTa NpefcTaB/ba JieTe Kao KoMIle-
TEHTHOT Y4eCHMKA Y KOHCTPYKIMj/ 3HaYerba U 3Hama. IIpuMeHom Teopujcke
aHamm3e ucnuraheMo Kako Cy CTyAuje HeTUICTBA yTHIa/e Ha NCTPaKIBamba
Koja ce 6aBe MUTambeM JTMKOBHOT BaCIINTamba 1 00pa3oBarba y IPe/IIKOICKOM
Y3pacTy ¥ UCTPaXKUTH aKTye/IHA NPENCINTHBAbA NeYjiX TMKOBHUX aKT/B-
HOCTH, KOja MCTUYY Jla Te aKTMBHOCTY He Tpeba CXBAaTUTY KaO CaMOeKCIIpe-
CMBHA U VHAVMBUYa/THA UCKYCTBA, Beh Kao Ky/ITYpOIOMmKN ¥ APYIITBEHO YC-
JIOB/bEHY IpaKCy. Y 3ak/byuky hemo ykasaTu Ha motpeby 3a IpOMEHOM /-
KOBHe TIefjaroruje y MpefKoICKOM BacIIUTamy 1 00pa3oBamy Kako Ou ce ae-
YJije TMKOBHE aKTMBHOCTY KOHIVIMpajie Kao MapTULUIIATIBHA 1 KOabopa-
TUBHA aHTAKOBarba.

Kmyute peuu: TIKOBHO BacTambe ¥ 00pa3oBarbe y MPEAIIKOTICKOM y3-
pacTy, fednje IMKOBHE aKTMBHOCTH, KOTaOOPAaTUBHY NPUCTYI Y TMKOBHOM
BaCIIUTaby U 00pa3oBamy, CTyAuje AeTUBCTBA, leTe Ka0 KOMIIETEHTHM yuec-
HIUK.

*  avramjov@yahoo.com
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COMPREHENDING PRESCHOOL CHILDREN’S ART
ACTIVITIES AS COLLABORATIVE ENGAGEMENTS

Jovana Dordevié¢
University of Kragujevac, Faculty of Education, Jagodina, Serbia

Preschool education in the second half of the 20th century moved away
from traditional approach to children as passive receivers of information, to-
wards engaging children as active explorers of the world. Even though the sec-
ond orientation significantly improves the position of children in the process
of learning, at the end of the 20th century it fell under the criticism of child-
hood studies which underline that to explore means to be limited to discover
what is already there and was constructed by someone else. In this context, a
child explorer is still not an equal participant in the process of the meaning and
knowledge construction. Those childhood studies represent a broad new field
of scientific perspectives on the subject of childhood. Specifically, Sociology
of childhood affected research in education theory and practice by stressing
the need for the reconceptualization of the image of the child. This new image
depicts the child as a competent participator in the construction of meaning
and knowledge. In this paper, we will use theoretical analysis to question how
childhood studies reflect on the preschool art education research and inquire
into recent reconsiderations of children’s art activities, which stress out that
they should not be understood as strictly self-expressive and individual expe-
riences, but as culturally conditioned and socially influenced practice. In the
conclusion we will point to the need for changes in the art pedagogy in pre-
school settings in order for children’s art activities to be comprehended as par-
ticipatory and collaborative art engagements.

Keywords: preschool art education, children’s art practice, collaborative
art activities, childhood studies, child as competent participator.
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PA3BUJAILE KPUTHUYKOT
MUIUI/BEA, KOMIIETEHLIU]A 3A
PEIHABAE ITPOBJIEMA

N KPEATUBHOCTH KAO K/bYYHHUX
PECYPCA 3A 21. BEK

DEVELOPING CRITICAL

THINKING, PROBLEM-SOLVING
COMPETENCES, AND CREATIVITY AS
KEY RESOURCES FOR 21°" CENTURY



MUIUBEA HACTABHMKA O [TPUMEHA
T'AJbIIEPVIHOBE TEOPHJE YYEILA V LINJBbY
PA3BUJAILA KPYTUYKOI MUIIJBEIBLA KO YYHEHVKA

Topan MumanoBuh*

Yuueepsuitieiii y Beoipagy, Paxynitieiti 3a 0dpasosarve yuuitierna u
saciuitiaua, beoipag, Cp6uja

Bragyvup Huxonuh

Y Tparamy 3a 60/BMM pellleleM 3a pa3BUjarmbe KPUTUIKOT MUIIJbErba
KOJI yYeHMKa, Mel)y KOTHUTMBUCTUYKYM TeopyjaMa Hawuaasu ce Ha lapepn-
HOBY TEOpUjy yuera Kao eTamHor ¢popMupama YMHUX pajiiby uuja je cBpxa
0CaMOCTa/bMBalbe€ YUEHNMKA Yy IPOLECY CTULIatba 3Hamba. Y pajy Cy IpefcTa-
B/bEHM ¥ aHAJM3MPAHM Pe3y/NTaTU KOjU Ce OfJHOCE Ha MUI/berbe HaCTaBHM-
Ka OCHOBHMX IIIKOJIa O IIPMMEHM OB€ TeOpuje y U/by pasBUjarba KPUTUYKOT
MUIbeba KOJ, y4eHMKa. [Iub crpoBefeHor ucTpakmpama je a ce YTBpAK
MIIIbebe HACTABHMKA O YIeCTaocTy 1 MoryhHocTiMa npuMere lasprepn-
HOBe Teopuje U beHUM eeKTMa y caBpeMeHoj HacTaBu. EMmmpujcko uc-
TpaXk1Bame 00aB/bEHO je NeCKPUIITUBHO-aHA/IUTIYKOM METOAOM. 3a Ipu-
KyIUbatbe NoflaTaka KopuiiheH je OpUTMHATHY aHKETHY YIIUTHHUK, 2 Y30PKOM
je obyxsaheno 150 HacTaBHMKa OCHOBHUX IIKo/1a 13 Cp6uje. Pesynrarn noka-
3yjy Aa je BehyHa HacTaBHMKa caIjlacHa ca IpyMeHoOM [a/bliepiHOBe Teopuje
Y HACTaBHOj IPAKCH, a/li U Jja OBY TEOPUjy IPUMEIbYje HEITO Marbe off 50%
ucnurtannka. Yak 95% HacTaBHMKA KOjU IPUMERY]Y OBY METOZY TBPJi€ [la OHa
o6e36ehyje TpajHa 3Hawa eTanmHUM (opMMparmeM YMHUX pafiby, MOACTIYE
CaMOCTAJIHOCT ¥ IIOMayke YYeHMIIMIMA Jla pa3Byjajy KpUTUIKO MUII/bEbE CTBA-
pajyhm npezcraBe o mojMy y nporecy y4ema. OHU Koju je He IPUMembYjy cMa-
TPajy Ja Huje MOrogHa 3a Beh1MHy HaCTaBHMX cafjpXKaja VIV HaBOJe fa IpuU-
MemYjy Apyre MeToje U Teopuje y Iefaromkoj npakcu. Ha remeny ananmse
mobujeHNX pesynrara 3ak/pydyje ce fa laprepuHoBa Teopuja nma edekra y
pasBUjamby KPUTUYKOT MUIIUbEba KOJ| y4eHMKa TPV GOPMIUpaIbY IIPefCcTaBa O
II0jMOBMMa, T€ Jja je, 300T IbeHe IIOJOTBOPHOCTY, IIPEIOPYYblBa Y BaCIINT-
HO-00Pa30oBHOM IIPOIIECY.

Kmwyune peuu: y4yemwe, yMHa pafitba, KpUTUUKO MUI/bewe, [abnepus,
Teopuje ydema.

*  goran.milanovic@uf.bg.ac.rs
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TEACHERS’ OPINIONS ON USING GALPERIN’S
LEARNING THEORY TO DEVELOP CRITICAL THINKING
IN STUDENTS

Goran Milanovi¢
University of Belgrade, Faculty of Education, Belgrade, Serbia

Vladimir Nikoli¢

In search of better solution for critical thinking development in students,
we find, among cognitivist theories, Galperin’s theory of learning as a stage-by-
stage formation of mental actions with the goal of making students independent
in the knowledge acquiring process. The paper presents and analyses the results
concerning primary school teachers’ opinions on the application of this theory
in developing critical thinking in students. The aim of the conducted research
is to determine teachers’ opinions about the frequency and possibilities of the
application of Galperin’s theory, together with the effects it has in contemporary
teaching. The empirical research was carried out using descriptive-analytical
method. An original questionnaire was used to collect data, and the sample
included 150 primary school teachers from Serbia. The results show that the
majority of teachers support the application of Galperin’s theory in teaching
practice, but also that the theory is applied by slightly more than a half of the
respondents. The teachers who apply this theory claim that it provides lasting
knowledge through the staged formation of mental activities, encourages
independence, and helps students develop critical thinking by creating ideas
about the concept in the learning process. Those who do not apply this theory
consider it unsuitable for the greater part of teaching content and they also state
that they apply other methods in pedagogical practice. Based on the analysis
of the obtained results, it can be concluded that Galperin’s theory is effective in
developing students’ critical thinking when forming opinions about a concept,
and that, owing to its fruitfulness, it is recommended in the educational process.

Keywords: learning, mental activity, critical thinking, Galperin, theories
of learning.
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KPEATVIBHOCT YV HACTABV MY3NYKE KVJITYPE
- MUIIJBEIbA BYTYRUX YUUTE/BA

Jenena CranyykoBuh*

Yuueepsutiiemi y beoipagy, Qaxynitieiti 3a odpaszosarve
yuuilierva u sactiutiia4a, beoipag, Cpouja

KpeaTtuBHOCT, Kao jejHa 0Off K/byYHUX KOMIIeTeHIIja ¥ 21. BEeKy, MHTEH-
3MBHO OKYyINpa IaKIby HayYHUKaA Off fipyTe nonoBuHe 20. BE€Ka, IOTOTOBO Y
o6acTy My3u4Kor oO6pasoBama. J1ako je pasBujame KpeaTMBHOCTY HaBeICHO
Kao jefaH off uu/beBa npeameTa Mysuuka Kynrypa y Ilporpamuma Hacrase u
y4erba 3a IIpBa 4YeTUPY paspeia OCHOBHE LIKOJIE, Y IPAKCY OHO HUje JIOBO/bHO
3acTymbeHo. OBUM UCTPAKMBAIbEM JKe/IeMN CMO Ja MPUKYIUMO MUI/beHba
Oynyhux yunterpa 0 KpeaTMBHOCTH Ha YacoBMMa MysuuKe Ky/IType, BaXXHOC-
T ¥ MOryhHOCTMMa pajja Ha MOACTUIAkhy KPeaTMBHOCTY Ha IOMEHYTVM 4a-
COBMMa KpO3 CTPYKTYpPUCaH) MHTEPBjy. VIcTpaxkuBame CMO peanns3oBain ca
CTY[ieHTMMa YeTBpPTe TOAVHE OCHOBHUX cTyauja Ha PakynTeTy 3a o6pasoBame
yuuTesba 1 BacuTada y beorpany. Y pany he 6urtu npegodena Murbema 6y-
nyhux yumre/pa 0 3aCTYI/beHOCTM KpeaTMBHOCTM Ha 4acoBMMa, MoryhHoc-
TMMa M Ha4MHMMA IIO[ICTUIIalha KPeaTMBHOCTY Y HacTaBu Mysudke KynaType,
Ha4MHJMA BpeJHOBamba YYeHIYKOT TOCTUTHYha U HaIllpeTKa Yy OBOM IIOIJIeRY,
obnacTMa pajia 3a Koje cMaTpajy jja Hoce Hajehu moreHmmjan 3a ocTBapu-
Bame OBOT Lmba. Takobe, 6uhe mpencraB/peHe U KOHKpeTHe upeje Oymyhux
y4MTe/ba 32 paji Ha pasByjarby KpeaTMBHOCTY KPO3 HacTaBy Mysnuke KynTy-
pe. Y mwnby pasBujama o6pa3oBHe Ipakce, faheMo mpejore KpeaTVBHIX aK-
TUBHOCTY y CBMM 06/acTuMa HacTaBe Mysuuke KynType (n3Bohemwe Mysuke,
CylIare My3VIKe ¥l My3/YKO CTBAapasalliTBO).

Kmyune peuu: xpeaTMBHOCT, Mysuuka KynTypa, MuIbewa Oygyhmx
y4nTEba, UHTEPBJY.

*  jelena.stanivukovic@uf.bg.ac.rs
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CREATIVITY IN TEACHING MUSIC EDUCATION
- PERSPECTIVES OF FUTURE PRIMARY SCHOOL TEACHERS

Jelena Stanivukovi¢
University of Belgrade, Faculty of Education, Belgrade, Serbia

As one of the key competencies in the 21st century, creativity has inten-
sively occupied the attention of scientists since the second half of the 20th cen-
tury, especially in the field of music education. Although the development of
creativity is stated as one of the main objectives of the subject Music Education
in the Serbian Curriculum for the initial four grades of primary school, it is ob-
served that, in practice, its representation within the subject Music Education
is insufficient. Through this research, our aim was to gather the perspectives of
future primary school teachers regarding creativity in Music Education class-
es. We pursued to explore the significance and potential methods for foster-
ing creativity within these classes through a structured interview. The research
was conducted with the fourth-year students enrolled at the Faculty of Educa-
tion in Belgrade. The paper will outline the perspectives of future teachers re-
garding the incorporation of creativity in classes, the possibilities and ways of
encouraging creativity in the Music Education classes, approaches to assess-
ing pupils” achievement and progress in this domain, and the promising areas
of focus for achieving this objective. Additionally, specific ideas proposed by
future teachers for cultivating creativity through Music Education classes will
be presented. To further develop educational practice, we will provide recom-
mendations for creative activities across all areas of the Music Education class-
es, including music performance, music listening, and music creation.

Keywords: creativity, Music Education, perspectives of future primary
school teachers, interview.
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PA3BUJAILE APTYMEHTATVIBHOT MUILIJbEbA
Y ©OPMAJIHOM OBPA3OBAILY: IIPEITIE]] JIMTEPATYPE

Jbwpwana [Tnasuamh*

Yuueepsutiiemi y beoipagy, Qaxynitieiti 3a odpaszosarve
yuuilierva u sactiutiia4a, beoipag, Cpouja

PasBujame apryMeHTaTMBHOT MUIIJbera HIfje CaMO IOXKe/baH 00pa3oB-
HI 1CXOfI, Beh ce mpeTnocTas/ba 1a IBEroBO MPAKTIKOBAMmbe MOXKe JJOIpUHe-
TV OCTBapemy APYIMX BaKHMX 00pasoBHMX ucxoza. LInmb oBor paza je a ce
IIPET/IEIOM TUTEePAType O Pa3Bojy apryMEHTAaTUMBHOT MUII/bEeHha TOKOM IIKO-
JI0Baba CYMUPAjy U CMHTETU3Yjy eMIMPUjCKM Ha/la3y KOjU IPEUCTIUTY)Y OBY
IPETIOCTABKY. Y Iperie] Cy YK/by4eH! pafloB/ KOj/ Ha apryMeHTaljy I71e-
Zajy Kao Ha fipouyec (COnMjamHy, AMCKYP3UBHY aKTUBHOCT ybehuBama y pazym-
HOCT ofipeh)eHOr cTaHOBMINTA), JOK CYy OHM KOjU je IIOCMATpPajy Kao UpogyKiil
(KOHCTenanujy MpONO3uIiyja Koje ONpaB/iaBajy HeKO CTAHOBUIITE) UCK/bYde-
HI1, 6ynyhu na je y myMa pasMaTpaHa caMo YCIIITHOCT y apTyMeHTOBAabY Ha-
KOH 00yKe. AHa/IM3VIPanu CMO y Lie/IMHM12 HajIUTUPaHUjUX, PelieH3UPaHUX
pajoBa, Koji cy o0yXBaTamm IIKO/ICKY U GaKyATeTCKY IOIY/TAIjy TUINYHOT
pasBoja. HajopojHuje cy excriepuMeHTaIHe eBajyaTMBHe CTyAMje Iporpama
HOJICTUIIAba apryMeHTanuje (mabopaTopujcke 1 LMIKOJICKE), IOK Cy JTOHTUTY-
JAMHAIHA ¥ TPaHCBep3a/lHa MCTPpaKMBarba CpasMepHO peTka. bpojum pesyi-
TaTy yKasyjy Ha JBOCTPYKM IIOTEHIMja/l apryMeHTaluje, YKOIMKO Ce Hajupe
IPUCTYNM OB/afjaBarby HeHUM IpaBuanMa. Eextn cy yrepbenn y morme-
Iy KOTHUTUBHOT Pa3Boja (MHAMBMIYaTHO HeBepOaTHO pe30HOBambe, pellla-
Bame Ipo6IeMa caMOCTaTHO M y TPYIIN) M y MOTJIefly pasBMjarba IOXKe/bHUX
00pa3oBHMX JMCXOfIa IIONYT KOMMYMHE 3amaMheHNX 4MIbeHNIIA, KOHIeNTY-
aJTHOT pa3yMeBama, TpaHcdepa 3Hama Ha HOBe cUTYyanuje u Mehynpenmer-
HIX KoMenTeHnuja. Hamasy uMmnnupajy ga 6u y4eHMIuMa TOKOM MIKOJIO-
Bama Tpebano omoryhnru fja Bexx6ajy apryMeHTaIjy, Te Ha Taj HA4MH yHaIl-
pefie CBOje 3Hambe 1 CIOCOOHOCTIL.

Kmyune peuu: KpUTUIKO MUII/bEIbE, IPOTPaMy IO/ICTUIIAbA APTYMEH-
Taluje, KOTHUTVBHY Pa3Boj, KOHIIENTYaTHa IPOMeHa, MehynpeaMeTHe KOM-
IeTeHIuje.

* ljiljana.plazinic@uf.edu.rs
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DEVELOPMENT OF ARGUMENTATIVE THINKING
IN FORMAL EDUCATION: LITERATURE REVIEW

Ljiljana Plazini¢
University of Belgrade, Faculty of Education, Belgrade, Serbia

Developing argumentative thinking is not just an educational goal. It is
believed that practicing it can also help the achievement of other educational
objectives. The objective of this study is to summarize and synthesize empiri-
cal findings that reassess this assumption by examining the literature on the
development of argumentative thinking during education. Our review encom-
passes the papers that perceive argumentation as a process (a social, discursive
activity aimed at proving the reasonableness of a certain standpoint), while
those treating it as a product (a set of propositions justifying a standpoint) are
omitted, as they solely emphasize the success of argumentation. We analyzed
12 papers, focusing on the most cited, peer-reviewed ones covering typical de-
velopmental school and college demographics. Experimental evaluative stud-
ies of argumentation enhancement programs (conducted in laboratories and
schools) were prevalent, while longitudinal and cross-sectional studies were
relatively scarce. Many findings indicate the dual potential of argumentation,
provided that the mastery of its principles is prioritized. Effects were identified
in terms of cognitive development (individual nonverbal reasoning, problem-
solving individually and in groups) and in terms of cultivating desirable edu-
cational outcomes such as the retention of factual knowledge, conceptual com-
prehension, knowledge transfer to new scenarios, and interdisciplinary com-
petencies. These findings suggest that students should be encouraged to engage
in argumentation during their educational journey to improve their knowl-
edge and skills accordingly.

Keywords: critical thinking, argumentation promotion programs, cogni-
tive development, conceptual change, interdisciplinary competencies.
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[IEJATOLIKNM JOMETHU YIIOTPEBE IPYIITBEHMX MPEKA
Y HACTABU OVJIO3OOUJE

Cumona bexnh*
Yuueepsutieti y Hosom Cagy, Punosopcku ¢paxyniien, Hosu Cag, Cpduja

Jana Kpctuh
Ipyiia 484, beoipag, Cpduja

Jako ce 4ecTo MOrpelrHo ofdaIyjy kao 6€KCTBO Of peasHOCTH, APYIL-
TBEHEe MPeXKe Cy jeflaH Off, a MOXK/ja ¥ IIPMMapH!U Ha4YMH Ha KOj! Ce IIMPOKa
jaBHOCT 6aBM HajBXHUjUM HOMUTUYKUM, BEPCKMM, eTUYKUM, JPYILITBEHNM,
HAy4YHUM, T2 4aK ¥ Gumo3odckuM nuramuma. YIPKOC YMIBEHNIN Jla IIPO-
ceyaH y4yeHUK y EBpomnu npoBoau Buiie of 3 yaca OHJIajH, @ BUKEHJIOM HEKU
mocerHy u o 7 yacosa (YHUIJE®D, 2019), popmanHO MIKOICTBO Kacka 3a UH-
KOpIopupameM cafip)Kaja ca APYIITBEHMUX MPEXa, a joll BaXKHMUje, HIXOBOT
KPUTUYKOT IIPOMUII/bakha, Y HACTaBy. Tako, Ha IIpMMep, HOBe TeHepalje y4de
0 JIOTMIYKNM TpelIKaMa Ha HacTaBu ¢punosoduje, amy HuCy ynyheHe y To kako
A X IIPENO3Hajy Y OHJIajH IpOoCTOpy. Mtagy Cy CBeCHM /la 3Haka U BELITIHE
KOje y TOKY HacTaBe CTUYY HICY BUILIe peJIeBaHTHU 32 IBJXOBe NOTpebe HaKOH
mkonoBawa (KOMC, 2023). YpaBo 360r Tora, ub OBOT TEOPMjCKOT pajia
jecTe ha CriosHa ioMeTe yIoTpebe APYIITBEHUX MpeXKa Ha IpUMepy HacTaBe
¢dunozoduje. KoHKpeTHO, y pafly ayTopke yKasyjy Ha: 1) Kputndko pacybu-
Bamwe NH(popMmanuja ca Jyrjyoa, Tuxroka, lMncrarpama u Teurepa, 2) npumepe
cagpskaja ca Jytjy6a n TuxToka Ha KojuMa ce MOTy IpuMemUBaTH GUI0300-
CKe MeTOfie U 3Halba, 3) HaulHe Ha Koje ce Kpeupame caJp>kaja Ha HaBeleHIM
APYLITBEHNM MpeykaMa MOXKe KOPUCTUTI IIPK y4dewy Gpunosoduje y cpefmum
IKoMaMa. AyTOpKe INOTeHILMpajy fa epUKacHO Kopuilheme APYIITBEHUX
Mpeka y HacTaBy ¢puno3oduje MoXKe ojadaTyi KpUTUIKO MUIIbEHe YICHNKA,
jemHy off KJbYYHUX BelITHHA obpaszoBama y 21. Beky (OECD, 2014) xao u je-
IaH off LubeBa HacTaBe punoszoduje y Cpbuju (,Cryxbenn rmacank PC, 6p.
4/2020).

Kmyune peuu: HacraBa ®Punoszoduje, APymITBeHe Mpexe, KPUTHIKO
MUIIbebe, KPUTUYKA Mefaroruja.

*  simona.bekic@ff.uns.ac.rs
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THE PEDAGOGICAL SCOPE OF USING SOCIAL NETWORKS
IN PHILOSOPHY TEACHING

Simona Beki¢
University of Novi Sad, Faculty of Philosophy, Novi Sad, Serbia

Jana Krstic¢
Group 484, Belgrade, Serbia

Although often mistakenly dismissed as an escape from reality, social
media is one of, if not the primary, ways in which the general public engag-
es with the most important political, religious, ethical, social, scientific, and
even philosophical questions. Despite the fact that the average student in Eu-
rope spends more than 3 hours online, and on weekends some reach up to 7
hours (UNICEE 2019), formal education is struggling to incorporate the con-
tent from social networks, and more importantly, their critical assessment into
class. So, for example, new generations learn about logical fallacies in philoso-
phy classes, but they do not know how to recognize them in the online envi-
ronment. Young people are aware that the knowledge and skills they acquire
during classes are no longer relevant to their needs after schooling (KOMS,
2023). Because of this, the goal of this theoretical paper is to understand the
scope of using social networks in philosophy teaching. Specifically, the authors
indicate: 1) how to critically assess information from YouTube, TikTok, Insta-
gram and Twitter, 2) examples of YouTube and TikTok content to which philo-
sophical methods and knowledge can be applied, 3) the ways in which the crea-
tion of the content on the mentioned social networks can be used in the study
of philosophy in secondary schools. The authors stress that the effective use of
social networks in teaching philosophy can strengthen students’ critical think-
ing, one of the key skills of education in the 21st century (OECD, 2014) as well
as one of the main goals of teaching philosophy in Serbia (“Official Gazette of
RS”, No. 4/ 2020).

Keywords: teaching Philosophy, social networks, critical thinking, criti-
cal pedagogy.
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OIIPEIVJE/bEHOCT CTYIEHATA TIE[JATOI'MJE
M YYUTE/BCKOT CTYANJA 3A BYIYRU I103VIB

Tawa CrankoBuh-JankoBuh*
Cwexana Kesnh-3punh
Cmasuia Jewnh

Yuueepsutiieti y baroj JIyuu, Punosopcku pakynitei, barwa Jlyka,
Peiiydnuxa Cpiicka

AyTopHu, y pany, yKasyjy Ha 3Hayaj carjiefjaBamba BaXXHOCTH [I03MBa Ie-
flarora ¥ yuuTesba y f00a excransmje nHPOpMaIIOHe TeXHOIOTHje, Te Ipef-
CTaB/bajy Hajla3e NCTPpakuBarba CTaBOBa cTyjeHara [legaroruje u Yunurebckor
crynmja Punosodckor dakynrera Yausepsurera y bamoj Jlynn. Linsm je 61o
VICTIUTATV ONPEJUje/beHOCT CTyHEeHaTa Iefaroruje u y4uTe/bCcKor CTyfiuja 3a
6ynyhu nosus. Kopuihen je ncrpaxmpadky MeTof aHKeTe. Y30paxK je YMHU-
no 113 crypmenata (56 Yuutesckor crynuja u 57 Ilemaroruje), a nmpuMujeme-
HJ MHCTPYMEHT ce cacTtojao of 19 craBku. Hakon ypabene dakropcke ana-
NM3e U3ABOjeHa Cy Tpu (akropa: npsy — Momiusucanocili 3a pag ca yueHunu-
ma (meT ctaBku), apyru — Iloceehernociii u xomiieileHIUHOCH y pagy (deTupu
craBke) u Tpehu — XKemwa 3a ujenoxusoitinum yuervem (Be cTaBke). Vicnmrana
je xopenanuja Mehy daxkTopuma, anu u Kopenanyja TMx akropa ca IMOCTUT-
HyheM cTyzneHaTa, Te Cy 0BM (paKTOPU TPETUPAHY Y OFHOCY Ha CTYJEHTE pas-
TMYNTHX TeHepanyja. [Tokasano ce ga mocroju kopenanuja nsmehy Moitiusu-
canoctiiu 3a pag ca yueHuuuma u IToceehernocitiu u komiieilieHIHOCTHU Y pagy,
amu He u usMeby oux dakropa u JKemwe 3a ujenoxusotinum yuervem. JJarpe,
yTBpbeHa je moBesaHocT nmocturHyha crypenara ca JKemwom 3a ujenoxusoii-
Hum yuerem. Ha Kkpajy, Huje yTBpheHa pasnmka y MOTMBUCAHOCTH, TTocBehe-
HOCTM U KOMIIETEHTHOCTH Y JK€/bJ) 32 YCaBpIllaBatbeM CTy/leHaTa pasINMInuTUX
rerepanyja. C 0631poM fia je xerba 3a 1IjelIOKMBOTHNM Y4eHheM U3paKeHja
IITO Cy CTY/IEHTU YCIIjelIHMj!, T€ ja Cy MOTMBUCAHOCT 3a Pafi ca yYeHUIIMMA,
Kao 1 TocBeNeHOCT 11 KOMIIETEHTHOCT Y pajly 3Ha4ajHO IOBe3aHM, HEOIIXOTHO
je Meby cTygeHTIIMa TPOMOBYICATH WJEjy LIje/IOKMBOTHOT y4Yerha TaKo Jja OHO
Oyzie yCKO IOBe3aHO Ca Pas/IMIUTIIM MOJeNIMa MOTUBICAba 33 PaJi ca YU4eHN-
IVIMa U jadama KoMIeTeHnyja 6ynyhux negarora u yumurespa.

Kmwyune peuu: komnereHyje, MOTUBAINja, 1IjeJIOKUBOTHO yYEIbe.

*  tanja.stankovic-jankovic@ff.unibl.org
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DEDICATION OF PEDAGOGY AND TEACHER EDUCATION
STUDENTS FOR FUTURE PROFESSION

Tanja Stankovi¢-Jankovi¢
Snjezana Kevi¢-Zrni¢
Slavisa Jenji¢
University of Banja Luka, Faculty of Philosophy, Banja Luka, Republika
Srpska

In this paper, the authors emphasize the importance of understanding
the significance of the pedagogues’ and teachers’ profession in the era of ex-
panding information technology. They present the findings of the research on
the attitudes of students of Pedagogy and Teacher Education at the Faculty
of Philosophy, University of Banja Luka. The aim was to examine the dedi-
cation of Pedagogy and Teacher Education students for their future profes-
sion. A survey research method was used. The sample consisted of 113 stu-
dents (56 Teacher Education and 57 Pedagogy students), and the applied in-
strument consisted of 19 items. After factor analysis, three factors were identi-
fied: the first - Motivation for Working with Students (five items), the second
- Dedication to and Competence for Work (four items), and the third - Desire
for Lifelong Learning (two items). The correlation among the factors was ex-
amined, as well as the correlation of the factors with student achievement, and
these factors were treated in relation to the students of different generations.
It was found that there is a correlation between Motivation for Working with
Students and Dedication to and Competence for Work, but not between these
factors and the Desire for Lifelong Learning. Furthermore, a relationship was
established between student achievement and the Desire for Lifelong Learning.
Finally, no difference was found in motivation, dedication, competence, and
the desire for improvement among the students of different generations. Con-
sidering that the desire for lifelong learning is more pronounced in successful
students, and that motivation for working with students and dedication and
competence for work are significantly related, it is necessary to promote the
idea of lifelong learning among students, so that it is closely linked to different
models of motivation for working with students and strengthening the compe-
tencies of future pedagogues and teachers.

Keywords: competencies, motivation, lifelong learning.
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A DIFFERENT TAKE ON POSTDIGITAL
TOXICITY: LEARNING TO DEFER
THROUGH PEDAGOGICAL INFRACULTURE

Greta Goetz*
University of Belgrade, Faculty of Philology, Belgrade, Serbia

Postdigital ‘toxicity’ calls for ‘curative’ intergenerational partnerships
and collaboration in the service of knowledge of how to live. This presenta-
tion departs from the work of Bernard Stiegler, philosopher of education and
the ‘Californian model’ of postdigital culture. His life, not just work, is a les-
son in deference: instructive, while yielding to contributions by learners with-
out whom there is no learning. The presentation reviews a Stieglerian learning
model iterated in the past five years in the cultural studies courses held at the
Faculty of Philology, University of Belgrade, that uses action research, contrib-
utory research, phenomenographic, hermeneutic, and dialogic approaches. In
the courses, learners have gained experience in not just consuming, but in ex-
ternalizing digital knowledge traces by co-creating artefacts (e.g. web pages,
HTML). Their artefacts have the potential to extend beyond the mnemotech-
nic economy and form an emerging cultural infrastructure, or ‘infraculture’ of
deference. This has the potential to develop a future that is ‘différant’ to that
projected by the unsustainable Anthropocene.

Keywords: America, cultural studies, Stiegler, hermeneutics, mnemo-
technics.

*  gretzuni@proton.me
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TIPYTAUMJE CXBATATHE TIOCTIUTUTATHE
TOKCUYHOCT: YIUTI O YBAXKABAIHY
KPO3 [IEJJATOIIKY UHOPAKY/ITYPY

Ipera Ien

Yuueepsuiiieti y Beoipagy, Punonowku paxynitieiti, beoipag, Cpduja

[TocTauruTanHa ,, TOKCMYHOCT  3aXTeBa ,,leKoBUTa MebyreHepannmjcka
IIAPTHEPCTBA U Capafiiby Y CBPXY ydera Kako Tpeba sxuBetn. OBa mpe3eHTa-
1ja uMa 3a nonasuire paj bepuapa Crurnepa, punozoda ob6pazosama, kKao
U ,KamnOpHMjCKY MOZeN" MOCTAUTUTaNHe Kynrype. JKusot oBor ¢gunoso-
¢a, a He caMoO BberoB Hay4YHM! pajl, jecTe IpaBa JIeKIMja U3 yBaXkaBama U IO-
IITOBama: IOYYHa, Y3 YBaXKaBame JOIPUHOCA YUEHNKA, 03 KOjuX yUerbe I He
nocroju. Y papy anammaupamo CTUITIEPOB MOJIeT y4eHha, KOjU Ce TOC/IeAbIX
IIeT TO/jMHA IPOyYaBa y OKBUPY KypceBa 13 KynTypooruje Ha Pumonomxom
daxynrery Yausepsurera y beorpagy. ¥ oBoM Mofieny ydema KOPUCTH ce aK-
IIVIOHO UCTPaXXVBambe, KOHTPUOYTUBHO MICTPaKUBambe, Kao U heHoMeHorpad-
CKM, XePMEHeYTUYKM ¥ AVjaJOMIKM MPUCTYIM. [lomasHumm kypca CTekan
CY MCKYCTBO He caMo y Kopuinhermby Hero u eKCTepHaan3auuju AUTUTATHOT
3Hama TAaKo IITO Cy OMIM KOAyTOpHU y Kpeupamwy apredakara (HIp., u3paja
BeO-cTpanuna, XTMJI). IbuxoBu pagoBu uMajy HOTeHIIMjal fa ce MpOLINpe
BaH IpaHNIla MHEMOTEXHIYKE eKOHOMIje U Jla 00MKYjy Hagonasehy kynryp-
HY UHPPACTPYKTYPY WK ,,MHPPAKYITypy  yBaxkaBama. Tako HacTaje moryh-
HOCT cTBapama OymyhHOCTH Koja ce pas/iuKyje off IPOjeKTOBAaHOT HEOHP>KN-
BOT aHTPOIIOLIEHA.

Kmyune peuu: AMepuka, Kynryponouike crynuje, CTuriep, xepMeHey-
THUKA, MHEMOTEXHIKA.
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TPAHCOOPMAILINJA YUEHHA
Y EPU ITAMETHHUX TEXHOJIOT'HU]JA
- [IPEJJHOCTHU U U3A30BU

TRANSFORMATION OF LEARNING
IN THE ERA OF SMART TECHNOLOGIES
- BENEFITS AND CHALLENGES



TECHNOLOGY AS A TEACHING INSTRUMENT IN
CHILDREN’S LITERATURE: EARLY CHILDHOOD
EDUCATORS’ VIEWS

Rodea Katsapi*
University of Nicosia, School of Education, Cyprus

In Early Childhood Education, technology has been used for pedagogi-
cal purposes, as a tool to support the quality of teaching areas such as literature.
Considering the importance of early childhood educators, this study aimed at
examining their opinions on using technology for children’ literature. Primary
goals were to determine the importance they attach to literature, the usefulness
of technology integration in the curriculum and challenges they face. Semi-
structured interviews were conducted with 20 educators in Nipiagogeia (kin-
dergartens) in the Region of Macedonia, Greece. Open coding was used and
all issues regarding participants’ consent were taken into account. The findings
of the research indicated that educators recognise the role of children’ litera-
ture in developing digital and cognitive skills. Most of them use technology
to a certain extent in their practice, yet they want to keep certain limits on its
use to keep students familiar with printed books. This study shows that early
childhood educators use technology with some hesitation. The lack of tech-
nical knowledge, as well as technical skills, were found to be the key factors
impacting their attitudes towards technology. It is suggested that appropriate
training programmes should be developed to provide them with the necessary
knowledge and experience which will allow them to identify the specific teach-
ing techniques for their learning goals.

Keywords: preschool education, literature, technology.
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TEXHOJIOTMJA KAO AJTTAT Y HACTABU
KIbVDKEBHOCTM 3A JIELLY:
CTABOBI BACIIMTAYA

Ponea Karcamnu

Ynueepsuitieti y Hukosuju, Illkona odpaszosarva, Kuiiap

Y npepnmKkonckoM 06pa3oBamy TEXHONOTHUja Ce KOPYUCTY Y Iefarolike
CBpXe, Ka0 CPefICTBO Koje OMaxKe Jja ce Mo6osbllla KBaIUTET HacTaBe ofipehe-
HUIX IIpefiMeTa, Y Koje crazia u KminkeBHOCT 3a geny. C 0031poM Ha 3HA4aj
¥ YJIOTY BacIUTaya y MpPeAIIKOJICKOM 00pa3oBamy, LMk OBOT paja je fia Jc-
IITa CTAaBOBE BAaCIMTAa4ya y Be3u ca KopuiihemeM TeXHONIOTHje Y Ha YacOBMU-
ma KmipkeBHOCTH 3a fenry. Hamepa je mpe cBera 6ma ga yTBPAMMO KOVMKY
3Ha4yaj OHM IPUMQAjY [E€4YMjoj KIbVDKEBHOCTY, Ja M CMATPajy Ja je MHTErpu-
carbe TEXHOJIOTMje Y HaCTaBHM IIPOrpaM Off KOPUCTU M Ca KOjUM U3a30BMMA
ce cycpehy y cBoM papy ca erjom. O6aB/beHY Cy OTYCTPYKTYpPUCAHY MHTEP-
Bjyn ca 20 BacnmTaya U3 MPEeJUIKOACKUX YCTaHOBa Y peruju Makenonnja, Ip-
yka. Bogniio ce padyHa 0 CBMM NMTamUMa Be3aHNUM 3a JOOPOBO/BHY IIPUCTA-
HaK BaCIl/Ta4ya Ha y4eCTBOBambe Y UCTpaXuBamy. Hamasu ncrpaxxupama yka-
3yjy Ha TO ia BaCIMTa4y IIPEIIO3HAjy YIOTY KOjy KIbVDKEBHOCT 3a Jlelly Ma y
Pa3BOjy AUTUTATHUX ¥ KOTHUTUBHIX BelITHHA. BehyHa cnranmnka kopuctu
TEXHOJIOTMjY Y CBAKOJHEBHOM Pajy, /i >Keiu ia T Oyzie CBe[leHO Ha pa3yM-
HY Mepy Kako Ou ce flella yIIo3HaIa ca MITaMIIaHUM Kiburama. OBO NCTpaXku-
Bame NoTBphyje a Bacnutaun y ofpelheHoj Mepu okieBajy ja KOPUCTE TEXHO-
norujy. YTBpheHo je ma cy HeOBO/BHO ITO3HABAIbe TEXHOJIOTHje VM Hef[OCTaTaK
TeXHMYKMX BEIITHHA IJIABHU (PAKTOPM KOjU yTUYy Ha CTAaBOBE BAaCIMTA4a O
yImoTpeby TeXHO/IOTUje y HacTaBM. Y pajly IpeiIaKeMO pa3BUjame Oir0Ba-
pajyhux nporpama o6yke koju he Bacnmutauuma npy>kxuTy HOTpeOHO 3HaMe U
VICKYCTBO ¥ OMOryhuTuy ¥M fia yTBpfe Koje HacTaBHe TeXHUKe HajBMUIIEe OATO-
Bapajy MOCTaB/beHUM LIV/bEBMMA YUEmA.

Kmyute peuu: IpeIKOICKO 06pa3oBabe, KIbVDKEBHOCT, TEXHOOTHja.
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VMHOBAIIMJE Y MY3TYKOM OBPA3OBAIBLY:
[TPUMEHA CABPEMEHVX TEXHOJIOTUJA
Y HACTABU MY3NYKE KYJITYPE

Hparana Mumh*
Teomopa Kparosuh
Yuueepsuitieiti y Ipuwiniunu, Qaxyniteitt ymeitiHOCTiU,
3eeuan — Kocoscka Muinposuya, Cpduja

ITpemmeT mMcTpaXkuBama OBOT pajia jecy MHOBaLje y My3U4KoM obpa-
30Bamby U IPMMEHA CaBPEMEHMX TEXHOJIOIMja y HAaCTaBU MY3M4YKe KYNType.
Pa3Boj caBpeMeHNX TeXHO/IOIMja IPY>KMO je MOTYhHOCT BIXOBe MMIUIEMEH-
TallMje Y HaCTaBy My3MUKe Ky/IType y OCHOBHOj IIKO/IN. Y CKJIaZy ca TUM, OC-
HOBHM LIM/b U 3aJJall UCTPAKMBakba Y OKBMPY OBOT pafia Cy carjieflaBambe Ha-
Y)Ha Ha KOjU NpJMMeHa CaBpeMeHe TeXHOJIOTMje MOXKe MOOO/bIIaTy pasyMe-
Balbe MY3MYKMX II0jMOBA, TOCIIEIINTY KPEATUBHOCT U IIPY>XUTU MHTE€PAKTYB-
HO VICKYCTBO YY€HUIIVMMA, OJIAKIIATV ¥ YHAIIPEAUTY IIPUIIPEMY U peanusanujy
HacraBe. HapmoBesyjyhm ce Ha moctojeha mcTpakmBama, KOMITapaTVBHUM
caryieflaBambeM CUMHTETU3Yjy C€, KaKO Ha T€OPMjCKOM, TaKO M Ha aIlJIMKaTyB-
HOM HUBOY, JJOCaJlallltba CasHarba y JJOMEHY IeJarolKuX MCTpaXkuBama yc-
MEpPEHMX Ha IIPYMEHY CaBpEMEHMX TEXHOJIOTHja y HACTaB/ My3UYKe Ky/IType.
[IpnMeHOM MeTOfe TeOpUjcKe aHa/Mu3e U cuHTe3e, Gokycupajyhn maxmy Ha
TpaAMLIOHATHE MeTOfle 00pa3oBamba y My3UIY, C jefjHe, M HOBUX T€XHOJIONI-
KX JOCTUTHYha, C ApyTe cTpaHe, MAeHTI(UKOBaHe Cy PAa3IIMINTe CaBpeMeHe
TEXHOJIOTHje KOje Ce MOI'y YCIIETHO MHTETPUCAT Y HACTaBy MY3UYKeE KY/IType
— IIOIYT padyyHapa, MHTePAKTUBHMX Taby, Tab/leT padyHapa, TaMeTHIX Tele-
¢doHa, IurUTATHUX pecypca u ammkanuja. [lopen Tora, ykasaHo je Ha Moryh-
HOCTM ¥ JOIPUHOC OBUX TEXHO/IOIMja y oborahmBamy NCKyCcTBa yuerma My3u-
Ke, Kao 1 y yHanpebemy kBamuTeTa Mysudkor o6pasoBama. 3aK/bydeHo je fa
IOIATHA NCTPaKMBakba Y 0OBOj 00/IACTy PY»Kajy IPUINKY Aa ce yO/be McTpa-
Ke TIOTeHLMja/u ¥ TPaHuUIe OBMX TEXHONOUIKMX MHOBALMja Y KOHTEKCTY MY-
3MYKOT 00pa3oBama.

Kmwyune peuu: caBpeMeHe TeXHOJIOTMje, AUTUTATHY a7IaTU, MUMIITIEMEH-
TalMja, My3n4Ko 06pa3oBame, OCHOBHA IIKOJIA.
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INNOVATIONS IN MUSIC EDUCATION:
APPLICATION OF MODERN TECHNOLOGIES
IN TEACHING MUSIC EDUCATION

Dragana Mili¢
Teodora Kragovi¢

University of Pristina, Faculty of Arts, Zvecan - Kosovska Mitrovica, Serbia

The subject of research in this paper is innovations in music education and
the application of modern technologies in teaching the subject Music Education.
The development of modern technologies has provided the possibility of
their implementation in Music Education instruction in elementary school.
Accordingly, the main goal and tasks of the research in this paper are to see
how the application of modern technology can improve the understanding
of musical terms, enhance creativity, provide an interactive experience to
students, and facilitate and improve the lesson preparation and teaching itself.
Building on the existing research, through a comparative analysis, the previous
knowledge in the field of pedagogical research aimed at the application of
modern technologies in Music education teaching is synthesized, both at the
theoretical and at the applied levels. By applying the method of theoretical
analysis and synthesis, focusing attention on traditional methods of education
in music, on the one side, and new technological achievements, on the other
side, various modern technologies that can be successfully integrated into
music lessons have been identified, such as computers, interactive whiteboards,
tablets, smartphones, digital resources, and applications. In addition, the
possibilities and contribution of these technologies to enriching the experience
of learning music as well as improving the quality of Music Education were
pointed out. It was concluded that additional research in this area provides
an opportunity to explore more deeply the potentials and limits of these
technological innovations in the context of music education.

Keywords: modern technologies, digital tools, implementation, music
education, elementary school.
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YYEILE I YNTALE Y KOHTEKCTY
OKPYXY]JYRE KV/ITYPE

Cedenyn llexosnh*
Ajnuna XXynnh
YHnueepsuitieti y beoipagy, Paxyniiieii 3a odpasosarve
yuuitierva u sactiuttia4a, beoipag, Cpduja

Kynrypa yuyema u 4yurama O3HadaBa CycpeTe PasIM4YUTHUX CBOjCTaBa
OHMX KOjM y4€ ¥ OKOTHOCTH KOje CTBapajy yC/IOBE YOBEKOBOT MHTEPECOBaba.
YoBek MO)Ke fla IIpe/asy ca jefHor o0/IMKa HauMHa y4yera Ha APYTH, ca jefi-
HOT MeCTa Ha JpYTo, /ja ce 6aBM NMUTAamUMa IIpe3eHTalyje cafip>kaja U Hauu-
Ha y4ema. [lururanHa epa u BelITayKa MHTENUTEHIMja MEbajy HAYMH y4erba
KOJ Jielie, CMambyjyhy 3Ha4aj TpaguI[MOHATHOT I1icama U Kopuinhermba 0/I0BKe
U manmpa, a yHanpehyjyhn muxoBy crioco6HOCT ydyema n untama. Lnmb uc-
TpaXkiBama je By0/be pasyMeBame K/bYUYHUX NIPoOIeMa Koju YTUYY Ha Hemo-
BOJBHO CTame KYATYpe yuera I YNTamba, II0CeOHO Ha CPIICKOM je3VKY, Kao U
upeHTUdMKanyja epyKacHUX TeXHMKA 3a yHanpehuBamwe 1 ofip>kaBarme MO-
TUBAILVje 3a yYerbe U YNTatbe. Y UCTPaXKUBalbY je IPUMebeHa NeCKPUIITYBHA
MeTOJIa, @ TIOfjallM Cy IPUKYIUbEHN aHKeTHpameM. 3a MoTpebe NCTpaKIBamba
KOHCTPYMCAH je aHKeTHM YIUTHUK KOju ce 06aBMO IMUTABVMA Y4eCTaNOCTH
4NTama, NpedepeHIijaMa yueHKa, IPUCTYIIOM KibJATraMa, MOAPIIKOM 00pa-
30BHIUX MHCTUTYIIM]jA, TEXHMKAMa 32 OJp>KaBarbe MOTMBALMje I PeropyKaMa
3a yHanpebhuBame ydemwa u untawa. Ha 0cHOBY noOujeHuxX pesynrara ujeH-
TUQUKOBAIM CMO ITpobIeMe Y HeTOCTATKy IPUCTYTIA KIbITaMa, HeJOBOJBbHO]
HOAPIILIY pe/leBaHTHNUX (aKTOopa ¥ HEJOCTATKy MOTHBALMje 3a yIerbe U Y-
tame. [IpenaskeMo yHanpehuBame IUrnTaIHOT IPUCTYTIA KIbUTaMa U Pa3Boj
IporpaMa IOJpIIKe MOTUBALVj!, YK/bY4Uyjyhu IpuMeHy pasnnunTiX TeXHU-
Ka.

Kmwyune peuu: BelITadyKa MHTEIUTEHIINja, TEXHONOTHje yUemba, YUYeHNUK,
MOTMBaIMja, IPOrPAMMU.

*  sefedin.sehovic@uf.bg.ac.rs
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LEARNING AND READING IN THE CONTEXT
OF THE SURROUNDING CULTURE

Sefedin Sehovic
Ajdina Zupic¢
University of Belgrade, Faculty of Education, Belgrade, Serbia

The culture of learning and reading signifies encounters of various at-
tributes of those who learn and the circumstances that create conditions for
human interest. A person can transition from one form of learning to another,
from one place to another, engaging in questions of content presentation and
learning methods. The digital era and artificial intelligence are changing the
way children learn, reducing the importance of traditional writing and the use
of pen and paper, while improving their learning and reading abilities. The aim
of the research is to gain a deeper understanding of the key issues affecting the
unfavorable state of the culture of learning and reading, especially in the Ser-
bian language, as well as identifying effective techniques for enhancing and
maintaining motivation for learning and reading. Descriptive methodology
was applied in the research, and data were collected through surveys. For the
purposes of the research, a survey was constructed dealing with the frequen-
cy of reading, preferences, access to books, the perception of support of the
most educated individuals, support from educational institutions, techniques
for maintaining motivation, and recommendations for improving learning and
reading. Based on the obtained results, we identified problems in the lack of ac-
cess to books, insufficient support from relevant factors, and lack of motivation
for learning and reading. We propose improving digital access to books and
developing motivation support programs, including the application of various
techniques.

Keywords: artificial intelligence, learning technologies, student, motiva-
tion, programs.
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CTABOBM (BYIYRIX) BACIIMTAYA
O [IOTEHUUJATTVIMA TTIPMMMEHE OBPA3OBHIX POBOTA
HA ITPEJIITKOJICKOM Y3PACTY

Coduja Marosuh*

Yuueepsutiiemi y beoipagy, Qaxynitieiti 3a odpaszosarve
yuuilierva u sactiutiia4a, beoipag, Cpouja

CaBpeMeHa MCTpaXXMBama II0Ka3yjy fja IpuMeHa 0Opa3soBHUX pobo-
Ta Ha IPEJIIKOJICKOM Y3pacTy OCTBapyje MO3UTUBHe epeKTe y IOIIeny pas-
BOja a/JITOPUTAMCKOT PasMMII/baba, COLMjATHIX BEIITIHA, KPEaTUBHOCTU U
APYTUX 3Hama ¥ KOMIIeTeHIMja HeOXONHMX 32 IIeJIOKMBOTHO yueme. Llvp
OBOT pajia je MCIMUTYUBamWe cTaBoBa (Oyayhmx) BacnmTava o moTeHIujamMMa
npuMeHe 00pa3oBHUX PoOOTa Y BaCIUTHO-00Pa30BHOM pajly Ha IIPEeJIIIKOI-
CKOM y3pacTy. Y30pak ucTpaxupamwa unHe cTygeHTr PakynreTa 3a 06paso-
Bambe y4MTe/ba I BacIUTada Koju moxahajy ocHOBHe 11 MacTep CTy/yje Ha cMe-
Py 3a oOpasoBarbe BacIuTaya y MpeAIKOICKAM YCTaHOBaMa. Y UCTPAXKUBABY
je mpUMemeHa IeCKpPUIITYIBHA METO/Ia, a Off MHCTPYMeHaTa je KopuiheH yuT-
HIUK KOHIMIIMPAH Ha IeTOCTENEHO0j J/IMKepTOBOj CKalmM Koja cafipKi CTaBOBE
0 IOTeHIMjaIMa IpyMeHe 00pa3oBHMX poOOTa Ha IPEJIIKOICKOM y3PacTy.
PesynTaTtnt ykasyjy fa MCIMTaHUIM IPENO3Hajy MIOTEHIMjaM 06pa3oBHUX PO-
60Ta, any UCTOBpeMeHO Cy 3a0puHyTH jga 6u 06pa3oBHM pob6OTU MOIIN yC-
HIOPUTY Pa3BOj KPeaTMBHOCTM M COLIMja/THUX BeIITHHA Kof jere. OTBapa ce
NUTamke KaKo OMOTYRNTH crcTeMaTnyHMje 0Opa3oBame BaclnTada y OKBUPY
obaBe3He ¢aKy/nTeTCKe HaCTaBe 0 MOryhHOCTMMa IpMMeHe 0Opa3oBHUX PoO-
60Ta a 61 ce MpeBasMIIIV MUCKOHIEIITY O HETAaTUBHUM eeKTVMa HIXOBe
IIpUMeHe Ha IPEeJIIKOTICKOM Y3pacTy.

Kmwyune peuu: 06pa3oBHU poOOTH, MHTETPATVBHI IIPYUCTYTI, IPEJIIIKOI-
CKM Y3pacT, 06pa3oBHa TEXHO/IOTja, MYUCKOHIIETITI.
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PRE-SERVICE PRESCHOOL TEACHERS’
ATTITUDES TOWARD THE POTENTIAL
OF EDUCATIONAL ROBOTS IN PRESCHOOL EDUCATION

Sofija Matovi¢
University of Belgrade, Faculty of Education, Belgrade, Serbia

Contemporary research indicates that application of educational robots
during preschool years has positive effects on developing algorithmic thinking,
social skills, creativity, and other competencies necessary for lifelong learning.
This paper aims to determine pre-service teachers’ attitudes toward the poten-
tial of educational robots in preschool education. The research sample is Fac-
ulty of Education’s students from a course for preschool teacher education. The
descriptive method was used while the instrument for the students’ opinions
was a questionnaire based on a five-point Likert scale which contains items
about the potential application of educational robots in preschool years. The
results indicate that the majority of the respondents recognize educational ro-
bots’ potential but at the same time, they believe that robots could inhibit the
development of creativity and social skills in preschool years. This raises the
question of how to enable more systematic education for preschool teachers
which could help in overcoming misconceptions against the negative effects of
educational robots” application in preschool years.

Keywords: educational robots, integrative approach, preschool years, ed-
ucational technology, misconceptions.
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STIMULATION FOR LEARNING IN THE AGE
OF SMART TECHNOLOGIES

Suzana Nikodinovska-Bancotovska*

Ss. Cyril and Methodius University in Skopje,
St. Kliment Ohridski Faculty of Pedagogy, Skopje, North Macedonia

The problem studied in this paper is the result of a theoretical examina-
tion of the possibilities of smart technologies in modern teaching. The subject
of theoretical analysis includes: the computer as the synthesis of several previ-
ous technological achievements; smartphones that with their characteristics
are mini computers; tablets, and smart TVs that take over a part of computer
activities. The purpose of the research involves determining the effects of ap-
plying the multimedia, multimedia data, multimedia applications, and multi-
media documents through smart technologies on modern teaching. The popu-
lation on which the research focuses are primary education students. For this
category of students, we determine a package of strategies for the application
of this type of stimulation for learning and development, because strategies
for applying hypermedia stimulation in the teaching process are specific, de-
pending on the degree of education and the specifics of teaching matter. The
expected effects of stimulation go in the direction of an increased interest of
students in learning, dynamism, activity, knowledge, and obtaining feedback.
The significance of this problem stems from the need to study the impact of
smart technologies on learning. The results will be relevant for creating ade-
quate opportunities for modern, high-quality teaching with primary education
students, by applying smart technologies.

Keywords: smart technologies, stimulation, learning, development.
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CTUMYJTALIVIJA 3A YUEIBE ¥ IOBA
TTAMETHIX TEXHOJIOTUJA

Cysana HuxonnnoBcka-banuoroBcka
Yuueepsutier Ce. Kupun u Meitioguje, Ilegaiowixu daxynitiein
Cseitiu Knumenin Oxpugcku, Cxoilwe, Cesepra Maxegoruja

[Tpo6nem KojuM ce 6aBMMO y OBOM pajly pe3y/ITaT je TeOPMjCKOT UCTIN-
TUBaWka MOTYhHOCTM Kopuihema IMaMeTHNMX TeXHOJIOTHja ¥ CaBpeMeHOj Ha-
craBu. IIpegmer Teopujcke aHamM3e oOyxBara: pauyHap Kao CUHTE3y HEKO-
JIMKO TeXHOJIOIIKMX fIocTUrHyha; mameTHe TenedoHe, KOju Cy IO CBOjUM Ka-
paKTepuCTHKaMa MIHM-padyHapy; TabjieTe ¥ ITaMeTHe TelleBU30pe, KOju Ipe-
y3uMajy fe0 KOMIjyTepCKMX aKTMBHOCTH. CBpXa MCTpaXMBama jecTe fla ce
yTBpAe edeKTy NpMMeHe MYITUMeAVja, MYITUMEeNUjaTHUX MIOfaTaKa, MYJI-
TUMEIVjaTHUX all/IMKalyja ¥ MyITUMEjaTHUX JJOKyMeHaTa IIyTeM IaMeT-
HIUX TEXHOJIOTMja Ha caBpeMeHy HacTaBy. [lomymanmja Ha KoOjy ce MCTpaXKu-
Bame QOKyCHpa jecy YUYeHUI OCHOBHUX LIKOJIA. 32 OBY KaTeTOPMjy yUeHUKa
yTBphyjeMo maket cTpareruja 3a IpuMeHy OBe BPCTe CTUMY/Ialllje 3a yuere 1
PasBoj, jep Cy cTpaTeruje npuMeHe XUIepMeayjcKe CTUMY/Iallje y HaCTaBHOM
mpolecy crenuduyHe y 3aBUCHOCTY Of CTelleHa oOpasoBama u crenudu-
YHOCTY HacTaBHe Marepuje. OueknBaHy eeKTV CTUMYyIALje UAY Y IpaBIy
noBehaHOT MHTepecoBamwa yUYeHMKa 3a yueme, Kao 1 noBehaHe fuHaMuKe, ak-
TUBHOCTY, 3Hama ¥ Jo6Mjama noBpaTHe nHoOpManyje. 3Ha4aj oBor npobire-
Ma IpoM3WIasy 13 morpebe MpoyyaBamwa yTuIaja MaMeTHUX TEXHOIOTMja Ha
ydeme. Pesynraru he 6ty peneBaHTHM 3a cTBapame ofrosapajyhux ycmosa
3a caBpeMeHY, KBa/IUTeTHY HaCTaBy Y OCHOBHOj IIKO/IM Y3 IPYMEHY TaMeTHUX
TEXHOJIOTHja.

Kmwyute peuu: maMeTHe TEXHOJIOTMje, CTUMY/IAliNja, y4eme, PasBoj.
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[TPUMEHA OBPA3OBHOI COOPTBEPA YV I3YYABAILY
[TIOBPIIMHE U 3ATIPEMMHE Y IIOYETHO]
HACTABU MATEMATUKE

Pagocnas boxxnh*

Yuueepsutiemi Egyxonc, Yuuttierocku daxynitieiti, Cpemcka Kamenuua,
Cpéuja

[Tpakca je, Kao U paHUja UCTpaXMBarba, ITI0Ka3ana Jja MHOTY YYEHM-
IV OCHOBHE ILIKOJIe MMajy MoTemKkoha Kojj ycBajama II0jMOBa IOBPIINHE I
3alpeMIHe, Kao U KOJj M3padyHaBamba IOBPIINHE TeOMeTPUjCcKuX durypa u
Te/a, Kao ¥ 3aIpeMIHe TeOMeTPHjCcKuX Tenma. MeTope Koje Hajpehn 6poj Ha-
CTaBHUKaA IpUMembyje KOJ M3ydaBama OBMX cafipKaja Mory 6urtu yHampebe-
He I OCaBpeMemeHe IPUMEHOM PasININTIX COPTBEPCKUX pelllerha. JefHO O
pelema Koje ce, 300T CBOje JJOCTYIIHOCTH, ajli U IpuiaroheHocTy aurnran-
HJUM KOMIIETEHLIMjaMa Y4EeHMKa, CBe BUILE IIPMMEIbYje Y HaCTaB/ MaTeMaTUKe
y CTapujuM paspefuMa OCHOBHE LIKOJIE U y CPEIbOj LIKOJN jecTe 00pa3oBHM
co¢raep leorebpa. OBaj copTBep ce MOXKe IIPUMEHNTY KOJ, M3yYaBarba cajip-
Xaja y o6macTu reoMeTpuje y 4eTBPTOM paspefly ocHOBHe mikosne. Ha Yun-
Te/bcKoM (akynTeTy YHuBepsureta Enykonc y Cpemckoj Kamennuu cipose-
I€HO je KBaIMTAaTMBHO MCTPaXKMBabe KOje je MIMaJIo 3a LIW/b UCIIATHUBAIbE CTa-
BOBA CTYJeHaTa, OTHOCHO Oyyhyx yunresba, o mpuMeHn 06pa3oBHOT COPTBe-
pa y HacTaBu MaTeMaTHUKe, KaO M O HJUXOBOj MOTMBMCAHOCTU Jla y HaCTaBU
npuMeHe Taj codprep. VicTpaxuBameM je o6yxaheHo 12 cTygeHaTa yeTBpTe
TOiHe OCHOBHMX CTYAMja Y4MTe/bCKOTr (akynTera. [lofamny ¢y npukymnpeHn
VHTEPBjyuCambeM CTY[EeHaTa, Kao ¥ aHa/IM30M MaTepujaa Koje Cy CTyHAeHTH
Kpeupamu. VctpaxuBame je mokasaso jja cy Oyayhu yunressu sanHTepecopa-
HII 3a IpUMeHy 06pa3oBHOT codTBepa y HacTaByu MaTeMaTnke. CTY[IeHTH CY,
TOKOM MCTPa)kiBamba, KpeMpasy pasInduTe HaCTaBHE MaTepujajie IpUMerby-
B€ Y HACTaBM MaTeMaTyKe KOJ| M3y4yaBarba IIOBPIIMHE M 3allPEMIHE Y YETBP-
TOM paspefly OCHOBHE IIKOJIE.

Kmyune peuu: reoMeTpuja, 3allpeMiHa, MaTeMaTUKa, IOBPIINHA, 0Opa-
30BHU CODTBED.

*  radoslav.bozic@gmail.com
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THE APPLICATION OF EDUCATIONAL SOFTWARE
IN TEACHING AND LEARNING THE SURFACE AREA AND
VOLUME IN ELEMENTARY MATHEMATICS TEACHING

Radoslav Bozi¢

Educons University, Faculty of Teacher Training, Sremska Kamenica, Serbia

Practice, as well as numerous studies, has shown that many elementary
school students have difficulties in acquiring the concepts of area and volume
of the figures, as well as in calculating the surface area of the flat and solid fig-
ures and the volume of the solid figures. The methods, which the majority of
teachers apply in studying these contents, can be improved and modernized
by applying different software solutions. One of the solutions, which, owing to
its availability, as well as its adaptability to students” digital competences, is in-
creasingly being used in teaching mathematics in the secondary and tertiary
education. It is educational software GeoGebra. This software can be used in
the study of geometric content in the fourth grade of elementary school. At
the Educons University, Faculty of Pedagogy, in Sremska Kamenica, Serbia, a
qualitative research was conducted with the aim of examining the attitude of
the future teachers regarding the application of educational software in teach-
ing mathematics, as well as their motivation to use educational software in
teaching. The research included 12 students of the fourth year of undergradu-
ate studies, at the Faculty of Pedagogy. The data was collected by interviewing
students, as well as by analyzing the materials created by the students. The re-
search showed that future teachers are interested in the application of educa-
tional software in teaching mathematics. During the research, the future teach-
ers created different teaching materials applicable in the teaching of mathemat-
ics, when learning about the surface area and volume in the fourth grade of el-
ementary school.

Keywords: educational software, geometry, mathematics, surface area,
volume.
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G®OPMAJIHO U HEOOPMAJIHO
OBbPA3OBAIbE
- CYIAP U/WJIM CUHEPT'U]A

FORMAL AND INFORMAL EDUCATION
— COLLISION AND/OR SYNERGY



THE ROLE OF INFORMAL EDUCATION
IN ACQUISITION/LEARNING OF ENGLISH LANGUAGE

Katarina Lazi¢*
University of Kragujevac, Faculty of Philology and Arts, Kragujevac, Serbia

The paper deals primarily with the role of informal education in acqui-
sition/learning of English language. Namely, apart from the success of the es-
tablished, formal education that is classroom-oriented, the paper endeavors to
indicate the benefits of informal education (music, movies, literature, internet
sources, video games, etc.) when it comes to the acquisition/learning of English
language. What ought to be emphasized in terms of informal education is the
lack of psychological pressure the students might feel (unlike the classroom-
oriented education), and which Stephen Krashen termed the Affective Filter
Hypothesis (claiming that negative feelings might prevent a student from ac-
quiring the language input). The relevance of the topic is reflected in the grow-
ing importance and omnipresence of informal sources of education, most of
which have been made possible by a growing technological progress. By apply-
ing the analytic-synthetic approach (with the employment of a questionnaire
concerning the effectiveness of informal sources of language learning which
will be conducted among the young people of ages 15 to 25), the conclusion
ought to be reached that the formal method of English language learning/ac-
quisition (in the classroom) presents only a smaller part, while the language is
mostly acquired/learnt through the informal sources (outside the classroom).
The implications of our research, that we are yet to conduct, are that informal
methods of English language learning/acquisition ought to be included in the
formal education in a greater measure.

Keywords: English, informal education, acquisition, learning.

*  katarinalazic@filum.kg.ac.rs
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YJIOTA HEOOPMAJIHOT OBPA3OBAIHA
Y YCBAJAILY/YYEY EHITIECKOT JE3MKA

Karapuna Jlasnh

Yuueepsuinieti y Kpaiyjesuy, Qunonowko-ymeilinuuku paxyniiei,
Kpaiyjesau, Cpduja

Papn he ce mpeBacxogHo 6aBuTH yIoroM HedopManaHOr 0OpasoBama y
ycBajamy/ydemy eHITIeCKOT jesuka. Hamme, mopen ycmexa moctojeher, ¢op-
MaJTHOT Bujja 00pa3oBama, KOj! je OpMjeHTVCaH Ha YYMOHMILY, Y pajy he ce
yKasaTy Ha HeKe off IpegHOCTV HedopMaaHOT obpasoBama (4ujyu M3BOPU
MOTY OMTHU MYy3MKa, GUIMOBM, KEJKEBHOCT, UHTEPHET, BUICO-UTPUILLE, UTH.)
Y KOHTEKCTY YCBajarba/y4yerba eHI/IeCKOor je3nka. Hemrro mro je HeonxomHo Ha-
IJIACUTH Kaja je HepopMaHO 06pa3oBame y MUTAbY jeCTe YNIbEeHNIIA [ yde-
HIILIM Y TOM OKBUPY HIUCY M3/I0KEHV ICUXOMTOUIKOM IPUTUCKY (Kao MITO TO
MOo>Ke OuTH c1y4aj ca popManHuM obpazoBameM), 0 yemy je Ctusen Kpemren
TOBOPMO Y CBOjOj XuIoTe3n o apeKTnBHOM uTepy, TBpfehn na HeratuBHe
eMolyje MOTY CIIPEYMTY YYeHUKe Ja YCBOje aTo 3Hambe. PesleBaHTHOCT fate
TeMe ornefiahe ce y cBenpucyTHOCTU 1 cBe BeheM 3Hauajy HeopmamHOTr Buza
obpasoBama, IITO je Ipe cBera oMOryheHo TeXHONOMKUM HanpeTkoM. [Tpu-
MEHOM aHa/MTUIKO-CUHTETHYKe MeTofe HacTojahe ce mohm o 3ak/pydka fja
dbopManHM BT yuera/ycBajarba eHIVIECKOT je3uKa (y YYMOHNIIN) IpefiCTaB/ba
3HATHO MambI JIe0, IOK Ce je3NK y 3HaTHO Behoj Mepu ycBaja/y4u kpo3 Hedop-
MajTHe 13Bope (13BaH yunoHuue). CXOZHO TOMe, UMIUIMKaluje paja 6uhe fa
6u Tpebaso fa HeOpMaTHU BUIOBY y4eHha/yCBajamba eHITIECKOT je3nKa Oyay
3acTyIbeHM Yy 3HaTHO Behoj Mepy Kajja je popmanHo oOpasoBame y MUTAbY.

Kmyune peuu: enrnecku, HepopManHo 06pa3oBambe, yCBajambe, yueme.
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AKTVIBUPAIBE NEIE KAO KY/JITYPHE ITYBIVKE
HA TEPUTOPUJU TPAZTIA BEOTPAIA

Jbybuna Bragynmh* (goxiwopanitixurea)
Yuueepsutiieti y Beoipagy, I'eoipadcku dpakynitieini, beoipag, Cpduja

[MopcTuname fienie Ha OfIasak y My3eje HUje MCTOBETHO MOACTULIAKY
ozipaciux ocoba, 360r yera je HEOIXOHO NPMIATOAUTHI KYITypHe cafipKaje
IiedjeM y3pacTy. YBobhemwe MHTepaKTVBHUX HOCTABKIM U KYCTOCK-ITyMIIV HEKI
Cy Of] elleMeHaTa KOjyi MOTy YYMHUTY My3eje IPUCTYIadyHMjUM Jely, ITO je
BOXHO jep KY/ATYPHM CaJpiKajyi MOTY YTUIATH Ha Jiedje KpeaTMBHO CTBapa-
JAIITBO M pasBMjaibe HUXOBOT OIHOCA IIpeMa KyATypu U ymMeTHoCcTH. Llvmb
UICTpaXXVBama je yTBphuBame MOoryhHOCTH 3a aKTUBUpambe Jelie Kao KyITyp-
He y6muke y beorpany. VicTpaxuBame je CIipOBeeHO ITyTeM aHKeTHOT YIINT-
HIKa y IB€ OCHOBHe 1lIKo7ie Y beorpany, a ysopak je unmamno 100 mere mecTor
u cepmor paspesia (N = 100). Pesyntatu ykasyjy Ha 3afHTepeCOBaHOCT Y4eHN-
Ka 3a Ky/ITypHe cafpskaje (oceOHO 3a My3eje KOjiMa Cy Jella I/bHa ITyO/InKa,
Kao IITO je TO Ha mpuMep My3sej nrysuja), alm ¥ Ha HEIOBO/bHY MH(OpMICa-
HOCT O MCTUM, HITO C€ MO>Ke TYMauMTH Ha BUIIe HauMHA. OBO UCTPAKUBaMe
6u Tpebaso ma yKake Ha 3Ha4aj yBohema Ky/ITYpHUX cafipyKaja 1/ VN BIUXO-
BOT JpyTadujer IpefcTap/bamba el y 00pa3oBHO-BACIMTHOM IIPOIIECY.

Kmwyute peuu: nena, mogcTniaj, Myseju, KyITyPHU CafipKaju.

*  ljubicavladusic@gmail.com
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STIMULATING CHILDREN’S ENGAGEMENT AS CULTURAL
AUDIENCES IN THE TERRITORY OF BELGRADE

Ljubica Vladusi¢ (PhD candidate)
University of Belgrade, Faculty of Geography, Belgrade, Serbia

Encouraging children to visit museums is not the same as encouraging
adults, which is why it is necessary to tailor cultural content to children’s age.
Introducing interactive exhibits and curator-actors are some of the elements
that can make museums more accessible to children, which is important be-
cause cultural content can influence children’s creative expression and their re-
lationship with culture and art. The aim of the research is to determine the pos-
sibilities of activating children as a cultural audience in Belgrade. The research
was conducted using a questionnaire in two elementary schools in Belgrade,
with a sample consisting of 100 sixth- and seventh- grade students. The results
indicate the students’ interest in cultural content, especially in museums tar-
geting children as their audience, such as the Museum of Illusions. However,
the research also shows insufficient awareness of these cultural venues, which
can be interpreted in various ways. This research should point out the impor-
tance of introducing cultural content and/or presenting it differently to chil-
dren in the educational process.

Keywords: children, incentive, museums, cultural content.
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CAMOITPOLEHA KYCTOCA-IIEJATOTA
O KBAJIMTETY ENVKATVBHNMX AKTMBHOCTU
Y YMETHNYKVM MY3EJVIMA HAMELEHVM JIELIV
OCHOBHOIIKOJIICKOTI Y3PACTA

Muwunena Anexcuh*
Olll ,Munoje Bacuh“ beoipag, Cpduja

Myseornolka Impakca IpaBy JUCKYP3MBHU IIOMaK Off KOH3€pBaTOPCKe
¥ M37Tarauke yore ka Behoj oTBOpeHOCTV MyO/MMIy pajy Iperno3HaBama My-
3€jCKOT KaIlallTeTa MIPUINKOM 00pa3oBama. Ydyeme Y YMETHIYKOM MY3ejy je
crieriduyHa popMma, pasnuuuTa of oHe y ¢popManHoM obpazoBamy. Camo-
YCMEPEHO je U CaMOJeTEPMUHICAHO, He TI03HAje MCXOJE y4uerba, Of IPOLIN-
pUBama 3Hamwa 10 GopMMpama NAEHTUTETa. 3aTO je BaXXHO carjefjaTy, Iopey
HAaCTaBHUKA U Y4eHMKa, Tpely kapyKy /aHIa, KycToce-Iefjarore, 3aloc/ieHe y
MYy3€j/IMa Ha eyKaTMBHIM IIPOrpaMyMa HaMeheHNM OCHOBHOUIKOICKOM Y3-
pacTy. Y mperiefly IuTepaType Ha CPIICKOM je3MKY MCTPaKMBatba ce HIUCY Oa-
BIJIa IbMIXOBMM CTaBOBMMA O y4ewy y My3ejy. Ibuxos anraxmaH 1uckasad je
Kao0 YCIIyTaH JIe0 UCTPaKMBamba, IIpoy4yaBajyhn gemoBame HaCTaBHMKA U TIep-
LEeNMjy yYeHUKa, UM CY CIOMEHYTH Kao capaJi/buBy eHTy3ujacTu. LIvb oBor
pajia je MCIUTUBAmbe CTaBOBA KyCTOCA-TIElarora O 3Havajy U KBa/JIUTETy MY-
3€jCKe eflyKalije HaMembeHe el OCHOBHOIIKOJICKOT y3pacTa M CaMOIIPOIieHa
IBJIXOBMX UCKYcTaBa y paay. OnabpaHe TeXHUKe Cy aHKeTHParbe Y CKa/luparbe.
Ysopak ncrpaxuBama je 20 KycToca-megarora yMeTHUYKMX My3eja ca Tepu-
topuje beorpana. [lo6mjeHn pesynraru nokasyjy ia Cy OHM CBeCHM 3Ha4aja 1
ynore HehopMaHOT 06pa3oBama I HauMHa yHanpehuBama capasiie ca o6pa-
30BHMM MHCTUTYIMjaMa Kpo3 0/1arOBpeMeHO IIaHMpambe aKTUBHOCTU U Jie-
Ta/bHMj€ IO3HABaIbE IIKOJICKOT HACTAaBHOT I/IaHa. 3aK/by4yje ce Jla IparoleHn
CTaBOBM CTPYKe MOT'Y YHAIIpEJUTH JOCA/Jalllby IIPAKCY.

Kmyune peuu: KycTOCH-TIEHarosy, My3ej, yueme y My3ejy, (He)bopmar-
HO 00pa3oBarbe, OCHOBHOLIKOJICKM Y3PacT.

* aleksa985@gmail.com
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CURATOR-EDUCATOR’S SELF-ASSESSMENT
OF THE QUALITY OF EDUCATIONAL ACTIVITIES
IN ART MUSEUMS FOR PRIMARY SCHOOL AGE CHILDREN

Milena Aleksié¢
Primary school “Miloje Vasi¢”, Belgrade, Serbia

Museum practice shifts from a conservatorial to a more public-oriented
role for recognizing museum capacity in education. Learning in an art museum
is distinct from formal education, being self-directed and self-determined,
with outcomes ranging from expanding knowledge to forming identity. Thus,
it is crucial to consider curator-educators, the third link in the chain alongside
teachers and students, in museums offering educational programs for primary
school age. Serbian literature lacks research focusing on their attitudes toward
museum learning. Their engagement is often a peripheral part of studies,
either studying teacher actions and student perceptions or mentioning them as
collaborative enthusiasts. This study aims to examine the attitudes of curators-
educators toward the importance and quality of museum education, along
with their self-assessment of work experience. The study uses surveys and
scaling with a sample of 20 curator-educators from art museums in Belgrade.
The results show their awareness of the importance of informal education and
ways to improve cooperation with educational institutions through timely
activity planning and a detailed understanding of school curricula. Valuable
professional attitudes can enhance current practices.

Keywords: curator-educators, museum, museum learning, (non)formal
education, primary school age.
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AHAINM3A BUPTYENTHUX IJEYJMX KAMIIOBA
KAO OKPYXEIbA 3A YYEILE

Jenena JokcumoBuh*
Ynueepsuitiewi y Kpaiyjesuy, Qaxynilieiti iegai ouKux Hayxa,
Jaioguna, Cpouja

Haranuja [Ipakynosuh
IlIxoipag, beoipag, Cpduja

OBaj pap ucrpaxyje mporec yuema HayKe y BUPTYETHOM OKPYXKeEmbY.
[maBHO MCTpakMBa4yKO NIUTae jecTe Koja je y/mora MeXaHusama IOXYIIN-
pama (cKadONAMHT) Y BUPTYeTHIM OKPYXXemhUMa yuema. [1aBHa MCTpaxm-
BayKa METOJja je aHa/lIM3a Cajip)Kaja MaTepyjaia HacTaluX TOKOM 5 BUPTYesl-
HMX HayYyHMX KaMIloBa (y KojuMa je yuecTBoBano oko 1000 fjere yspacTa o
7-15 ropuHa) Koje je opramsoBao llentap 3a nmpomouujy Hayke y beorpa-
ny. OBaj y3opak obyxsara 125 ¢ororpaduja ajedjux mpogykara, 56.01 MuH
BUJIeO-CHUMaKa cecrja 1 231 Bubep nopyky. K/byuynn koHIenT mnomyTt Hu-
BOA ¥ THUIIA IOAPIIKE, VCITyHEeHOCTH 3a/jaTaKa U JyOuHe aHTa)KOBarba VICIIN-
TUBAHU Cy KaKo 611 ce pasyMjena JMHAMMKA y4erba Y BUPTYeTHOM OKPY KebYy.
Hamasu nokasyjy ma ¢y KaMIoBy Ipy>KuIn IPUIMKE 3a CAMOCTA/IHO y4Yerbe U
IPOMIVPIN JOCTYIIHOCT y4era HayKe Ha jeJlaH Ha4yMH, a/li Cé BUPTYETHO OK-
py>Kembe ITOKa3alo Kao BeoMa orpaHnyaBajyhe 3a KoomepaTnBHO y4eme Meby
mjenoM. Haydyne KoMyHUKaTOpKe ¥ KOMYHMKATOPY UTPAy Cy K/bY4HY yJIOTy
y TOAyNMpalby UCKYCTaBa yuerha, a/lli ja3 y AUTUTATHO] IMCMEHOCTH je CBa-
KaKO OMeTao jeHaKy MapTUINIanyujy cse ajere. Kombmunammja 3oom mosusa,
Bu6ep 3ajemnuua n KBusnuc-a ce nokasana kao KOMIIZIEMEHTapHa y TIOAPIILIN
pasmMuuTUM 1y6MHaMa aHTa)KOBama. KoHauHO, Ha/la3y NCTUYY KOJIMKO je Ba-
JKHO CYOYUTH C€ Ca ja30M Y JUTUTATHO] IIUCMEHOCTY U YK/bYUUTU POISUTEBE Y
BUPTYe/IHE IPOrpaMe y4erba HayKe.

Kmyune peuu: ydeme HaykKe, IOJyNMpame, BUPTYENHO OKPYXXeHe 3a
yueme.

*  jelena_joksimovic@ymail.com
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ANALYSIS OF VIRTUAL CHILDREN’S SCIENCE CAMPS
AS LEARNING ENVIRONMENTS

Jelena Joksimovié
University of Kragujevac, Faculty of Education, Jagodina, Serbia

Natalija Drakulovi¢
Skograd, Belgrade, Serbia

This paper investigates the process of science learning in a virtual envi-
ronment. The main research question is: what is the role of different scaffold-
ing mechanisms in facilitating meaningful learning interactions within virtual
environments? A content analysis approach was employed on materials gener-
ated during 5 virtual science camps (~1000 participants aged 5-15) organized
by the Center for the promotion of science in Belgrade. This analysis included a
sample of 125 photographs, 56:01 min of videos, and Viber correspondence of
231 messages. Key concepts such as level and type of support, task fulfillment,
and depth of engagement were examined to understand the dynamics of the
learning process. The findings reveal that the program mostly provided oppor-
tunities for self-directed learning and widened accessibility to science learning
geographically, yet posed challenges in fostering collaboration among partici-
pants. While science communicators played a pivotal role in scaffolding learn-
ing experiences, disparities in digital literacy hindered equitable participation.
The combination of Zoom calls, Viber communities, and Quizziz proved com-
plementary in supporting diverse forms of engagement. The findings under-
score the importance of addressing digital literacy disparities and promoting
parental involvement in virtual science learning programs.

Keywords: science learning, scaffolding, virtual learning environment.
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PROFESSIONAL DEVELOPMENT THROUGH
A PROFESSIONAL LEARNING COMMUNITY FOR TEACHER
EDUCATORS IN MYANMAR EDUCATION COLLEGES

Moet Moet Myint Lay* (PhD student)
Eotvos Lorand University, Budapest, Hungary

Aniko Kalman
University of Technology and Economics, Budapest, Hungary

One of the most focused concepts in education today is professional
learning communities. An essential requirement for a professional work envi-
ronment is to provide learning support and create a collaborative environment
(Hord & Sommers, 2008). This study explored the relationship between teach-
er professional growth and the educational community in Myanmar. Quanti-
tative research methods were used in this study. The questions raised in this
study of 70 teacher educators from five education colleges in Myanmar were:
(1) Do teachers understand their school as a professional learning communi-
ty for professional development? (2) What are the professional learning prac-
tices for continuing professional development of teachers in Myanmar? (3) Is
there a relationship between professional learning communities, and profes-
sional development? As a result, the teacher educators confirmed that their col-
lege is a learning organization. Based on the results, participants believe that
knowledge sharing and collaboration are essential and beneficial for learning
and knowledge acquisition. In this study, the researchers concluded that PLCs
play a vital role in the teaching and learning culture of the school community.

Keywords: professional learning communities, continuing professional
development, teacher education, school improvement.

*  moetmoet@student.elte.hu
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[TPOPECMOHAJIHN PA3BOJ ITYTEM 3AJETHUIIA
3A YYEILE I CTPYYHO YCABPIIABAHLE HACTABHMKA
HA IIEJATOIIKVIM QAKYITETVIMA Y MJAHMAPY

Moet Moet Musrt Jlan (gokitiopanitikurea)

Ynueepsuinieii Eitisews Jlopang, bygumtiewitia, Mahapcka

Annko Kanman

Yuueepsuiiieti 3a itiexHonoiujy u exkonomujy, bygumiewiia, Mahapcka

3ajeqHuIIe 3a y4yere U CTPYYHO ycaBpllIaBame Cy Mehy HajakTyenHujum
KOHIIETITYIMA CaBpeMeHOr o6pasoBama. [Ipyxame IOApIIKe y ydemy U CTBa-
pame OKpYXKema 3a Capafiiby Off CYIITMHCKOT je 3Hadyaja y MpodecroHaTHOM
pagaOoM okpyxemwy (Hord & Sommers, 2008). Y oBOM MCTpaXMBamwy MCIUTHI-
Ba/m cMo opHoC n3Meby mpodecnonanHor pasBoja HaCTaBHMKa 1 06pa3oBHe
3ajegHuIle y MjaHMapy. Y ucTpaxuBamy Cy KopuirheHe KBaHTUTaTUBHE Me-
toje. IInTama Koja Cy IOKpeHyTa y UCTpaXkiBamby y KOjeM je yuyecTBoBaso 70
HACTaBHNUKA Ca IeT MeJaromkux ¢axynrera y Mjanmapy 6mna cy: (1) Jla mu
HAaCTAaBHMIY JOXJB/baBajy CBOjy IIKOMy Kao IMpodecnoHaNIHy 3ajeflHUIly 3a
yueme? (2) Koje mpaxce ce kopucTe y 3ajefHIIIaMa 3a y4erbe y LUbY CTPYIHOT
ycBplIaBamwa HacTaBHMKa y Mjanmapy? (3) [a i mocroju Be3a n3Mely oBak-
BUIX 33jeIHNUIIA ¥ TPOQeCHOHATHOr pa3Boja HacTaBHMKa? HacTaBHuUIM Cy HO-
TBPAWIN JIa je BUXOB (aKy/ITeT OpraHKu3aluja y Kojoj ce yuu. Y4ecHUIM y uc-
Tpa)KMBalby BEPYjy [ia Cy pasMeHa 3Harba 1 capa/iiba HEOIIXOHM ¥ KOPUCHM 32
y4derme U CTULambe 3Hamba. Ha 0CHOBY pesynTaTa UCTpaXkiBambha, UCTPaKMBAIN
CY 3aK/bY4W/IN Ja 3ajeJHNILIE 3a YUeIbe ¥ CTPYYHO yCaBpIlllaBatbe UTPajy BUTAI-
HY y/JIOTy Y KY/ITypU HacTaBe U y4erba IIKOJICKE 3ajeIHNLIE.

Kmwyune peuu: 3ajenHuiie 3a yderbe M CTPYYHO YCaBplIaBarbe HACTaB-
HJKA, KOHTUMHYVMPaHM Ipo¢decuoHaIHM pa3Boj, oOpa3oBame HACTaBHMKA,
yHanpehuBame mkorna.
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PEDAGOGY OF EXISTENCE, PEDAGOGY OF ESSENCE
AND THE REVOLUTIONARY NATURE OF EDUCATION
THROUGHOUT HISTORY

Mila Aleckovic*

Société Internationale de Psychopathologie de 'Expression, Paris, France

In this work of a theoretical nature, through historical diachrony, a
retrospective of the existing educational and pedagogical ideas from ancient
times to the present is made about numerous attempts to establish education
from the point of view of the pedagogy of essence and existence. In particu-
lar, the issues of democratization of education are analyzed connecting educa-
tion with science and art; relations with legal and moral norms, as well as the
concept of children’s rights. In the paper, special attention is paid to the views
of P. Freire and B. Suhodolski, and the above-mentioned questions are viewed
from the perspective of these two theories. The aim of this paper is to present
the struggle between the essential and existential approaches through a histori-
cal overview, but above all to point out the necessity of their combination. Our
analysis showed that the revolution in education, i.e., a qualitative turn in some
direction at any historical moment is only possible if essential and existential
approaches are combined. The paper concludes that precisely these qualitative
changes in every historical moment point to the historical relativity of axiologi-
cal attitudes about education, which enables a critical look at today’s education.

Keywords: revolution in education, deontology, pedagogy of existence,
pedagogy of essence, axiological relativity.

*  anmila2512@yahoo.fr
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TTEIATOTUJA ET3UCTEHIINJE, TIEIATOTYJA ECEHIIVIE
VI PEBONTYLIMOHAPHA ITPYIPOJTA OBPA3OBAIbA
TOKOM UCTOPUJE

Mwta Aneukosuh

MehynapogHo gpywiitieo 3a exciipecusHy ticuxonaiionoiujy, Ilapus, ®panuycka

Y oBOM pajy Teopujcke Ipupoje Kpo3 UCTOPUjCKY AMjaXPOHI)y Halpa-
B/bEHA je peTPOCIEKTIBA I0CTOjehnX MPOCBeTUTE/bCKMX M TTeATOIIKNUX Ufieja
Off aHTMYKOT BpeMeHa JI0 JaHac 0 OPOjHMM IIOKYIIIajiMa 3acCHUBamba 06paso-
Bama Ca CTAaHOBUIINTA IIeflaroryje eceHnyje u ersucrennyje. [loce6uo ce ana-
NM3upajy NUTama: leMOKpaTu3alje o6pa3oBama, IoBe3NBamba 00pa3oBama
ca HayKOM M yMeTHoluhy, OffHOCH ca IIPaBHUM U MOPAJHUM HOpPMaMa, Kao
¥ KOHIIENT Jie4MjyX IpaBa. Y pajy ce moceOHa maxma mocsehyje ctaBoBnu-
ma 1. ®penpe u b. Cyxopmonckor u moMeHyTa IUTama ce carjaefaBajy ca cra-
HOBMIITA OBUX JiBejy Teopuja. LIub oBor pajia je ja ce Kpo3 MCTOPUjCKM TIpe-
TJIef] IIpMKaXKe 60p6a eCeHIMjaTHOT U eT3UCTeHLIMjaTHOT IIPUCTYTIA, aJI Ja ce
Ipe CBera yKajke Ha HeOIIXOIHOCT HhUXOBOT croja. Haira ananmsa nokasana je
7la je peBONTYLIMOHAPHOCT Y 00pa3oBamy, Tj. KBAIUTATUBHYU 3a0KPET Y HEKOM
IpaBIly y CBAKOM JMICTOPMjCKOM TPEHYTKY, jeAMHO MOryh ako ce croje eceH-
LJja/THY ¥ eT3UCTEHLIMja/IHM IPUCTYIL. Y pajly ce 3aK/by4yje Aa YIpaBO OBe
KBa/IMTaTUBHE IIPOMEHE Y CBAKOM MCTOPMjCKOM TPEHYTKY YKasyjy Ha UCTO-
PUjCKY PelaTMBHOCT aKCHOJIOMIKIX CTaBOBa O 00pa3oBamy, ITO oMoryhasa
fla ce KPUTMYKM caIviefia laHalllibe 0OpasoBame.

Kmyune peuu: peBonynmja y 06pa3oBamy, JEOHTONOI]a, IEJAaroruja er-
3MCTEHIIN]e, TIEfArornja eCeHIMje, aKCUOIOIIKa PETaTUBHOCT.
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MEBYHAPO/IHA UCTPAYXKHBAIbA
BPE/IHOBAHA OBPA30OBHUX
CUCTEMA

(IIUCA, TUMC, TIUPJIC, TAJIUC)

INTERNATIONAL RESEARCH ON
EDUCATIONAL SYSTEM EVALUATION
(PISA, TIMSS, PIRLS, TALIS)



CTAHIAPIVI3OBAHV TECTOBU 3HAIbA Y HAIIIEM
IMKOJICKOM CUCTEMY: ITPMJIOT UICTPAJKIBAY
KOPMCHOCTN IbVIXOBMX PE3YJITATA

VIBaHa Jepemuh*
Ynueepsuitieii y beoipagy, Qunozopcku paxynineii, beoipag, Cpduja

Tarjana Crankosuh
Beoipagcka akagemuja H0c108HUX U yMETHUYKUX CTAPYKOBHUX CITYguja,
beoipag, Cpduja

Y papy ce npukasyjy pesynTaTi UCIMTVBAIba CTAaBOBA HaCTaBHMKA IIpeMa
moryhHocTiMa Kopuiihera pesynTaTa 3aBpIIHOT MCIIUTA Ha KPajy OCHOBHOIIKOJI-
CKOT 00pa30Bama, HAIVOHATHIX 1 MeyHapOIHMX MCIIMTIBaba 3a yHarpehnBame
00pa3oBHO-BACIUTHOT pajia LIKO/Ie: Cajpykaja HaCTaBe, HAYMHA Pajia y HACTABI,
OLeHBakba, BAHHACTABHOT Pajia, CTPYYHOT yCaBpIIaBamba HACTABHMKA, IIKOICKEe
K/IVIMe, TT000/bIIIaba ONPeM/beHOCTH LIKO/Ie M IIpeBasuIaxKema pasnuka usMehy
Jielie pas/IYNTOr MOJIa U TTIOPEK/Ia. Y30pak je 00yxBaTao 362 HaCTaBHMUKA IpeMeT-
He HacTaBe. HacTaBHMIIM Cy Y IPUCYCTBY MICTpaKMBaya MOMyHhaBasy 3 IIeToCTee-
He JIeCKPUIITVBHE CKaJle Koje Cy ce OffHOCwIe Ha MoryhHocTy kopuinhemwa pesysn-
TaTa 3aBPIIHOT UCINTA, HAIMOHATHYX U Me)yHapOfHIX TecTypama 3a yHanpehu-
Bame 00pa30BHO-BACIIMTHOr pajia IIKoJe. Pe3ynTaTu mcTpakmuBama II0Kasyjy fa
ce KOPUCHOCT pe3y/ITaTa 3aBpILIHOT UCINTA, HALIMOHAIHUX 1 MeyHapogHux nc-
INTVBaba T€HepPATHO Olierbyje BULIMM OLleHaMa y CIy4ajy yHanpebusama capp-
*aja HacTaBe (M3 = 4,01, MH = 3,85, MM = 3,73) u onemusama (M3 = 3,73, MH =
3,59, MM = 3,51), IOK Ce HELITO JIolINje BpefHYje Y JOMeHY IT000/blIarka IIKOICKe
xmme (Ms = 2,56, MH = 2,77, MM = 2,84) u npeBasuaxerma pasnuka Mehy eriom
(M3 = 2,74, Mu = 2,92, MM = 3,00). PesynTaTu 3aBpIIHOr ¥ICIUTA OLIEHYjy Ce HO-
BOJbHIje Ca CTAHOBMIILTA YHATIpeh1Barba HACTABHOT pajia y OFHOCY Ha HAaI[IOHA/THA
u Mehynaponna Tectupama (M3 = 4,07, Mu = 3,85, MM = 3,72). [lobujern Hamasu
TYMaJeH! Cy ca CTAaHOBUIITA II//beBa AATUX MCTPAKIBAbA, ydenha HacTaBHNKA ¥
IbJIXOBOj peanu3alnyji U poIieHe BaKHOCTI Pe3y/ITaTa NCTPAXIBAbha 38 HEIOCpe-
JlaH paj] HacTaBHYKA. VICOUTUBambeM CMO XKeJle/y /ja IOKPEHeMO Jla/be MCTPaKUBa-
YKO VHTEPECOBaIbe 32 TEMY CTABOBA HACTABHINKA IIPeMa pe3y/lITaTiMa MCTPaXKN-
Bamba y KOjIIMa Ce KOPMCTe CTAaHAAPAMN30BaHN TECTOBM 3Hama, C 003MPOM Ha Tpe-
HYTHO C/1abMjy 3aCTYIbeHOCT OBAKBMX MCTPaXKVBakba Y HAIIOj 3eM/BIL.

Kmyune peuu: cTaHfApAN30BaHY TECTOBY 3HaHa, 3aBPIIHY JCIINT, HAINO-
Ha/IHa U Mel)yHaponHa TecTiparma, CTaBOBY HACTaBHMUKA.

*  ivanaebooks@gmail.com
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STANDARDIZED KNOWLEDGE TESTS IN OUR SCHOOL
SYSTEM: INCLOSURE TO RESEARCH ON THE USEFULNESS
OF THEIR RESULTS

Ivana Jeremic
University of Belgrade, Faculty of Philosophy, Belgrade, Serbia

Tatjana Stankovi¢
Belgrade Business and Arts Academy of Applied Studies, Belgrade, Serbia

The paper presents the results of the research on teachers’ attitudes
towards the potential of using the results of the final exam at the end of primary
school education, national and international tests for improving: teaching
content, methods of teaching, assessment, extracurricular work, professional
development ofteachers, school climate, and school equipment, and overcoming
the differences among children of different genders and origins. The sample
included 362 subject teachers. In the presence of the researcher, the teachers
filled out 3 five-point descriptive scales that related to the potential of using
the results of the final exam, national, and international tests for the school
improvement. The results of the research show that the usefulness of the results
of the final exam, national, and international tests is generally evaluated with
higher grades regarding improvement of the content of teaching (Mf= 4,01, Mn
= 3,85, Mi = 3,73) and assessment (Mf = 3,73, Mn = 3,59, Mi = 3,51), whereas
it is evaluated a bit lower in the domain of the school climate improvement (Mf
= 2,56, Mn = 2,77, Mi = 2,84) and overcoming differences among the children
(Mf = 2,74, Mn = 2,92, Mi = 3,00). The results of the final exam are evaluated
more favorably relating to improvement of teaching in comparison to national
and international tests (Mf = 4,07, Mn = 3,85, Mi = 3,72). The obtained results
have been interpreted from the perspective of the given research objectives,
the participation of teachers in their implementation and the appraisal of the
importance of the research results for the immediate work of teachers. The
survey is intended to initiate further research on teachers’ attitudes towards the
results of the research in which standardized knowledge tests are used, due to
the current lack of such research in our country.

Keywords: standardized knowledge tests, final exam, national and
international tests, teachers’ attitudes.
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AHAJIM3A TIPEJVKTOPA 3ATOBO/bCTBA
HACTABHVIKA I[IOCJIOM Y CPBUJU:
YBUIM U3 TATTNC 2013 ICTPAJKVIBAIHA

Upena [lyan* (goxiopanitixurea)
Yuueepsutiieti y beoipagy, Qaxynitieiti 3a odpaszosarve
yuuilierva u sactiutiia4a, beoipag, Cpouja

3a7l0BO/bCTBO HACTaBHMKA IIOCIOM MMa BaKaH yTHIIAj Ha IIOCTUTI-
Hyha y4eHmka n Ha kBaymreT HactaBe. [Ipema TAJIVIC 2013 nmogaunma, 3a-
JI0OBO/bCTBO HacTaBHMKa ocnoM y Cp6uju je ncrop mpocexka OECD-a. ITnp
OBOT pajia je /ja ce NIeHTUPNKYjy paKTOpy Ha HNBOY HACTABHUKA U HA HUBOY
pykoBoDhema IIKOIOM KOji ce MOTY IOBECTH Y Be3y ca 3a/[0BO/bCTBOM HACTaB-
HIIKa IT0C/IOM, Kao U ()aKTOPM KOje a/ITOPUTMIU MAIIMHCKOT y4era aeHTIdu-
KYjy Kao 3Ha4ajHe 3a Mofien npensuhama Bapujade: ,CBe y cBeMY, 3aJ0BO/baH
caM mocnoM . AHanm3a ob6yxBara ofropope ydecHuka Ha TAJIVIC ynurtHuKe,
ykpydyjyhn oprosope 3.857 HacTaBHMKa Ha 46 murama (332 cTaBke), Kao
u ogrosope 191 nmpexTopa Ha 39 nmurama (263 craBke). AHanM3a IofaTaKa
crpesefieHa je npumenoM CRISP-DM meToponoruje y mporpaMcKoM je3uKy
Python. Pesynraru ykasyjy Ha Buiie ¢hakToOpa Koju yTUYY Ha 3aJ0BO/bCTBO Ha-
CTaBHMKa II0C7IoM, Mel)y kojuma cy moBparHe nHdopMaIyje Koje HaCTaBHULIN
mobujajy, CUTYPHOCT IIOCTIA, IIPUIIPEM/bEHOCT HaCTaBHMKA 33 HACTaBY, Ka0O U
VIHTEPIIEPCOHATHN OJHOCK Y OKBUPY InKone. OBO MCTpakuBame Takobe je-
MOHCTpMPa KaKO Ce IIpMMeIbyje MAIINHCKO y4eibe, KOje je, YIIPKOC IINPOKO
PacIpoCTpameHoj yIoTpedu y ApyruM 06/1acTHMa, jOII YBEK PElTaTMBHO He-
MCTpaXXKeHO y obnmacty obpasosama. OBakaB mpucTyn omoryhyje u yBuse y
VH/IMKATOpEe IIOBE3aHe Ca 3a/l0BO/bCTBOM HAcCTaBHMKA IIOC/IOM, a KOju HUCY
yobudajeHo 6mmm y GoKycy IpeTXOfHNUX CTyAMja Koje Cy ce OaBumie 3afj0-
BO/bCTBOM HaCTaBHMKA ITOC/IOM.

Kmyune peuu: 3aJ0BO/BCTBO HACTABHMKA IOC/IOM, MAIINHCKO y4eHe,
Cp6wuja, TAJIVIC, CRISP-DM.

*  irenalduni@gmail.com
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ANALYSIS OF TEACHER JOB SATISFACTION PREDICTORS
IN SERBIA: INSIGHTS FROM THE TALIS 2013 SURVEY

Irena Duni (PhD candidate)
University of Belgrade, Faculty of Education, Belgrade, Serbia

Teacher job satisfaction impacts student achievement and teaching qual-
ity. According to TALIS 2013 data, teacher job satisfaction in Serbia is below
the OECD average. This study aims to identify the factors at the teacher level
and school management level that are associated with the teacher job satisfac-
tion, as well as the factors identified by machine learning algorithms as signifi-
cant for predicting the variable: “Overall, I am satisfied with my job.” The anal-
ysis encompasses the responses to the TALIS questionnaires, including the re-
sponses of 3,857 teachers to 46 questions (332 items) and 191 school principals
to 39 questions (263 items). Data analysis was conducted using the CRISP-DM
methodology in the Python programming language. The research results point
to several factors influencing teacher job satisfaction, including the feedback
teachers receive, job security, teacher preparedness for teaching, and interper-
sonal relationships within the school. This research also demonstrates the ap-
plication of machine learning, which, despite its widespread use in other fields,
remains relatively unexplored in education. This approach allows for insights
into indicators associated with the teacher job satisfaction which have not typi-
cally been the focus of the previous studies on this topic.

Keywords: teacher job satisfaction, machine learning, TALIS, Serbia,
CRISP-DM.
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[TIOCTYIIIV HACTABHMKA YCMEPEHN HA
[NIOACTULIALE MOTHBALVIJE YYEHVKA 3A YN TAIGE

Jenena Mepap 3nmatkoBuh*
Haramra Jlamuh Byuyernh
Cuexana Mupkos

Wnciutiiyini 3a iegaiowka uctipaxcusarea, beoipag, Cpéuja

[TpoyuyaBamwe MOTHBALMje yYEHNKA 32 YUNTalbe 00yXBaTa pas/IMunTe 4n-
HIIOLIE U ’bMIXOBE OJHOCE Ca aHT'a)KOBaIbeéM TOKOM UlTakba U Ca pa3yMeBarmbeM
npountaHor. Ha mmaheM OCHOBHOIIKOJICKOM y3pacTy pasBOj UMTa/lIauKuX
KOMIIETeHI[}ja je BeOMa MHTEH3NBAH, a IIPOHaTaXeme e(pUKACHUX IPUCTY-
IIa JIa cé yYEeHUIM MOTMBUIILY Jla YNTajy NpPe/iCTaB/ba 13a30B 32 HACTABHUKE.
Y 0oBOM pajy MCHOUTUMBAHO je KaKO HACTaBHUIM MOTUBMUINY YYEHMKA 3a 4M-
Tame. VI3BplieHe Cy ceKyHJapHe aHa/mu3e MojaTaka fo0MjeHNX myTeM YIINT-
HJKa 32 HaCTAaBHMKe U YIIMTHMKA 3a y4eHuKe y uctpaxmsamwy PIRLS 2021 y
Cp6uju, Ha y30pKy of 226 HacTaBHUKA 1 4037 ydeHUKa 4eTBPTOT paspesa
OCHOBHe 1Koj1e. [locTyniu HacTaBHMKA Ce OJHOCE Ha OPraHM30Babe Pas/in-
YUTUX O0/IVKA Pajia U MOACTHUIIAbe Pa3rOBOpa O IPOYNTAHOM, pasyMeBama 1
MHTepIIpeTanyje MpounTaHor. [Ipema fobujeHnM pesynraruma, HacTaBa Yu-
Tama BUIIE je ycMepeHa Ha (PPOHTAIHY VM CAMOCTA/IHM paj] YUYeHUKA, a Marbe
Ha rpynHu pagx. HacraBHuim Hajuenthe mogctudy yu4eHmKe ja JUCKYTYjy U ja
npoaybe pasyMeBame TEKCTa, [ja OATOBapajy Ha NMUTama U Jja IpelnpuyaBajy
Ipo4YuTaHo. MoTMBalMja 3a YNTaIbe TIOBE3aHa je Ca YICHNYIKNM OIlaKabiMa
IIOCTYIIaKa HACTaBHMKA. Y YEHUIIV KOj/ CY MOTMBJCAHMjU U3jaBIbyjy ia CY UM
VHTEPECAHTHM CaJpiKajii KOje MM HACTaBHULM 3afajy Aa umtajy. Pesynrarn
yKasyjy ia y HacTaB) Tpeba pyMemyBaTy Pa3MduTe 00/1MKe pajia Kojuma ce
HOJICTUYY YMTa/IadKa MHTEPECOBaba, Y)KIBabhe Y YNTaby 11 Behe aHraKoBame
ydenuka. Tume ce omoryhaBa pasBujare MOTHBalMje, YNTANTAYKUX HABUKA 1
YUTATAYKMX KOMIIETEHIIMja.

Kmwyute peuu: HacTaBa, IOCTYIIY HACTABHMKA, YY€HUIIY OCHOBHE LIIKO-
e, MOTMBALIMja 3a YUTame, uctpaxmpame PIRLS.

*  jelenamedar95@hotmail.com
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TEACHERS’ PRACTICES IN ENCOURAGING STUDENTS’
READING MOTIVATION

Jelena Medar Zlatkovi¢
Natasa Lali¢ Vuceti¢
Snezana Mirkov

Institute for Educational Research, Belgrade, Serbia

The studying of students’ motivation for reading includes various fac-
tors and their relationships with engagement during reading and reading com-
prehension. At the primary school level (from 1st to 4th grade), the develop-
ment of students’ reading competencies is very intensive and finding effective
approaches to motivate students to read is a challenge for teachers. In this pa-
per we investigated how teachers encourage students’ motivation to read. Sec-
ondary analyses of data obtained through the Teacher Questionnaire and the
Student Questionnaire in the PIRLS 2021 study in Serbia on a sample of 226
teachers and 4037 students of the 4th grade of primary school were performed.
The teachers’ practices are related to organizing different forms of work and
encouraging discussion, understanding and interpretation of what has been
read. According to the obtained results, the teaching of reading is more focused
on the whole class and independent work of students and less on group work.
Teachers most frequently encourage students to discuss and deepen their un-
derstanding of the text, to answer questions and retell what they read. Reading
motivation is related to students’ perceptions of the teacher’s practices. More
motivated students find the content that their teachers assign them to read in-
teresting. The findings suggest that different forms of work should be used in
classrooms to promote students’ reading interests, enjoyment and engagement.
This allows the development of motivation, habits and competencies for read-
ing.

Keywords: teaching, teachers’” practices, primary school students, read-
ing motivation, PIRLS study.
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[TMCA 2022: TIOBE3AHOCT U3JIOKEHOCTH BPIIIHAYKOM
HACWIbY CA O[ICYCTBOBAILEM YYEHMKA U3 IIKOJIE
N HBUXOBUM ITNCA IIOCTUTHY RMIMA

Hami6opxa Hykuh*
Anexcanppa [aBpunosuh bopmpora

IIpsa exonomcka wikona, beoipag, Cpduja

Bpuimayko Hacube MOXKe MMaTH BeOMa HeTaTUBHE U TPajHe MOCIeNN-
Ile Ha MEHTA/JHO U (pM3MYKO 3[paB/be Kao U Ha mocturuyha ydennka. Lwmp
OBOT Pajia je UCIIUTUBAbE II0OBE3AHOCTY IIPUCYCTBA HACU/ba U OfICYCTBOBAMba
YYeHVKA 13 IIKOJIe, Kao U HbIXOBa IT0BEe3aHOCT ca nocturuyhnuma na I[MVMCA
tectupamy. Kopnmhenn cy nmogamnu 3a 70 semaba Ha ocHOBY y3opka [IMICA
2022 ncTpaxmBama 1 13abpaHo je BUllle Bapyjabiy CBPCTaHUX Y TPU KaTero-
puje: akaeMCKO IOCTUTHYhe, OfCYyCTBO 13 IIKOJIE Y M3/I0KEHOCT BPIIHAYKOM
Hacu/by. ClIpoBeieH) Cy ITapaMeTapCcK 1 HellapaMeTapCKM TeCTOBU Kopera-
nuje n3Mely Bapujabmi, kao M KaHOHMYKA KOPe/TAIMIOHA aHaN3a, KOjoM je
VICHUTMBaHa I0Be3aHOCT n3Mel)y ckyma Bapujabu koje, ¢ jeHe cTpaHe, Mepe
U3JI0)KEHOCT HaCU/by, a, C Apyre, OACYCTBO U3 LIKO/E. Pe3ynTaty KaHOHMYKe
KOpe/alyioHe aHa/Ii3e YKa3yjy Ha IO3UTUBHY Kopenanujy nusMely HaBeeHux
rpymna Bapujabnm, a KoeUIMjeHT! IPOCTe Kopealnyje Moip)KaBajy oBaj Ha-
na3. buTaH je pesynTaT Koju II0Kasyje 3Ha4ajHy IIO3UTUBHY KOPEIALIIOHY Be3y
nsMeby yderrha yd4eHnka Koju Kao IJTaBHU pasJior OfICYCTBA Ca HACTaBe HaBO-
fie Jocany M ydemrha OHMX KOj) CY 4eCTO M3/IOKeHM Hacuiby. Takobe, yueHn-
IV KOjJ Cy 4eCTO M3/I0’KeHM HaCW/bY CKIIOHM)U Cy C/1abMjuM ImocTurHyhnma Ha
[T CA TecroBuma. HaBemeHu pesynTary, a HApOUUTO ITOBE3aHOCT OfICYCTBA
y4eHJKa ca HacTaBe I BPIIIAauKOT HaCl/ba yKa3yje Ha MoTpeby fy6rbe aHamm-
3€ y4eCTaJIOCTI U Pa3jIora OfiCyCTBOBamba jep OHO MO)Ke OMTY paHy II0OKa3aTesb
U3JI0)KEHOCTY YYE€HMKA HACU/bY.

Kmwyune peuu: TIVICA mocturnyha, BpIImbadyko Hacube, OACYCTBO ca
HacTaBe, KAHOHIMYKA KOpeayja.

*  daliborka.djukic@prvaekonomska.edu.rs
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PISA 2022: THE CORRELATION OF PEER
BULLYNG WITH SCHOOL ABSENTEE-
ISM AND THEIR PISA ACHIEVEMENTS

Daliborka Duki¢
Aleksandra Gavrilovi¢ Bodiroga

First School of Economics, Belgrade, Serbia

Peer bullying can have negative and lasting consequences on students’
mental and physical health, as well as on their academic achievements. The
aim of this study is to investigate the relationship between the presence of bul-
lying and school absenteeism, as well as their association with PISA perfor-
mance. Data from 70 countries based on the PISA 2022 survey are used, and
several variables are selected within three categories: academic achievement,
school absenteeism and exposure to peer bullying. Beside descriptive statisti-
cal analysis, parametric and non-parametric correlation tests are conducted in
empirical analysis, along with canonical correlation analysis to examine the re-
lationship between sets of variables measuring exposure to bullying and school
absenteeism. The results of the canonical correlation analysis indicate positive
correlation between the mentioned groups of variables, substantiated by sim-
ple correlation coeflicients. Furthermore, significant positive correlation exists
between the share of students who cite boredom as the main reason for ab-
senteeism and the share of those who are frequently exposed to bullying. Ad-
ditionally, students who are frequently exposed to bullying tend to have lower
performance on PISA tests. These results highlight the necessity for a deeper
analysis of the reasons for absenteeism, as it can be an early indicator of expo-
sure to bullying.

Keywords: PISA achievements, peer violence, absenteeism from school,
canonical correlation.
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YMETHOCTH Y OIIIITEM
OBbPA30OBALY U BACIIUTARY
Y KOHTEKCTY IJIOBAJTHUX ITPOMEHA

THE ARTS IN GENERAL EDUCATION
AND EARLY CHILDHOOD EDUCATION
IN THE CONTEXT OF GLOBAL CHANGES



CIIOPE [TEHATOIMJE, ETUKA BPUTE M YMETHOCT KAO
BUI OTIIOPA HEOJIMBEPAJIM3ALIMJVT OBPA3OBAIHA

Bepa Bevancku*

Yuueepsutiiemi y beoipagy, Qaxynitieiti 3a odpaszosarve
yuuilierva u sactiutiia4a, beoipag, Cpouja

Ana Kysmanosuh Josanosuh

Yuueepsuiiieti y Beoipagy, Punonowku gaxynitieisi, beoipag, Cpduja

Heommb6epanusam je upeonornja Koja CTPyKTypupa cBe cepe 5KMBOTa
yKpy4yjyhn n o6pasosame, Koje je mo Opejpy, MIeoNIoNIKo 110 mpenmMyhcTBy.
Heonub6epanusanuja o6pasoBama mogpasyMeBpa jja IporpamMi Ha CBUM o6pa-
30BHJIM HIBOVMaA IIPEY3UMajy eJIeMeHTe TP)KUIIHE JTOTHKe: e(pUKACHOCT, eKO-
HOMMYHOCT, KBaHTU(MKALjy, MEp/BUBOCT, CTaHAapAu3anujy, opsuny. Kako
6mcMo 06pa3oBame BPATWIN Y XYMaHJCTIYKE OKBYIPE, HEOIIXOIHO je penedu-
HIICAaTV TaKO YCTpojeHe oOpasoBHe mpakce. Hexn on ogrosopa Ha oBaj mpo-
671eM jecy Tako3BaHe CIOpe Iefaroruje u etnka 6pure. Hacynpor nommnHaHT-
HVIM IIeflaroryjaMa Koje Cy mpeTBopujie 00pasoBHY IPOLeC Y TP>KUIIHY yTaK-
MMILY, CIOpe TIefjaroryje 1 eTuKa Opure Cy MO3MB Jla Ce OBA TPIKMIIHA JIOTMKA
y obpasoBamy ofbany. OHe II03MBajy Ha ycIlopaBame, pednekcujy, yayomu-
Bame, NPENCIINTYBAE, ANjasor, caocehajHOCT, OuBame U Tpajame y caja-
mmocTu. [Tokazahemo kako 0Bo MoXke QYHKIMOHMCATY y IPAKCK Ha IIpUMe-
PY YMETHMYKOT BaclMTama 1 06pa3oBama Ha IPeAIIKOICKOM y3pacTy. Hacy-
IIPOT pasyMeBamy YMETHOCTH Kao IpousBobhema, npukasahemo pasymeBame
YMETHOCTM Kao MCTPaXMBama, Kao caXxuBoTa usMeby qoBeka u fpyrux 6mha
U OKpY>Kema, Kao offHoca 6pure u caocehamwa nra. Objacanhemo kako ymer-
HIYKO BacCIUTame 1 00pa3oBame MOXKe IIOCTATY IIPOCTOP NCTPAKMBAba, Ca3-
HaBalba, IPOMUIIIbAA, PACTA, EMIIATHje UTH, Y KaKO Ce Ha Taj Ha4MH Off paHOT
y3pacTa Mo>ke pa3BMjaTyl XyMaHVCTUYKI €TOC KOJ Jietie.

Kmyune peuu: HeombepanusaM, Criope nefaroruje, eTuka bpure, oopa-
30Bame Y YMETHOCTH, IIPEMIIKOICKN y3PacT.

* vera.vecanski@uf.bg.ac.rs
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SLOW PEDAGOGIES, THE ETHICS OF CARE AND ART A
S A FORM OF RESISTANCE TO THE NEOLIBERALIZATION
OF EDUCATION

Vera Vecanski
University of Belgrade, Faculty of Education, Belgrade, Serbia

Ana Kuzmanovi¢ Jovanovic¢
University of Belgrade, Faculty of Philology, Belgrade, Serbia

Neoliberalism is an ideology that structures all spheres of life, including
education, which according to Freire, is ideological by predominance. Neo-
liberalization of education implies that programs at all educational levels take
on elements of market logic: efficiency, economy, quantification, measurabil-
ity, standardization, speed. In order to bring education back into humanistic
frameworks, it is necessary to redefine educational practices structured in this
way. Some of the answers to this problem are slow pedagogies and the eth-
ics of care. As opposed to the dominant pedagogies that have turned the edu-
cational process into a market game, slow pedagogies and ethics of care are a
call to reject this market logic in education. They call for slowing down, reflec-
tion, deepening, questioning, dialogue, compassion, being and staying in the
present. We will show how this can work in practice on the example of art in
preschool education. Contrary to the understanding of art as production, we
will show the understanding of art as research, as coexistence between humans
and other beings and the environment, as a relation of care and compassion,
etc. We will explain how art in preschool can become a space of exploration,
knowledge, reflection, growth, empathy, etc., and how in this way a humanistic
ethos can be developed in children from an early age.

Keywords: neoliberalism, slow pedagogies, ethics of care, art education,
preschool age.
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CAMOITIPOLIEHA CTYIEHATA - BYLYRUX YUYUTE/bA
- O BbMXOBOJ KOMITETEHTHOCTW 3A PEAJIM3ALIN]Y
HACTABE TMKOBHE KYJITYPE

Mapunja [TaBnoBuh*

Yuueepsutiiemi y beoipagy, Qaxynitieiti 3a odpaszosarve
yuuilierva u sactiutiia4a, beoipag, Cpouja

Crypentn ®Pakxynrera 3a o6pasoBame yuuTe/ba U BaclUTaya YHUBEp-
sutera y beorpany (POYB), 6ynyhu yantepn, y TOKy 4eTBOPOTOVIIIELIX OC-
HOBHIX aKafIeMCKMX CTyfIuja ¥IMajy Tpy obaBe3Ha IpefiMeTa U3 06mact o6-
pasoBama y yMeTHOCTH. [TocTaB/ba ce muTame Jja /i ¢y iBa 06aBe3Ha jefHOCe-
MecTpajHa ImpegMeTa — BusyenHe yMeTHocT! M1 MeToaMKa HacTaBe TMKOBHE
KynType 1 1 jeman mBoceMecTpanHy — MeToAyKa HacTaBe TMKOBHE KY/IType
2 IOBO/BHM Jja Ce CTyfieHTN ocehajy KOMIIeTeHTHO Jia ipyKe HacTaBy U3 TIpefi-
MeTa JIMKoBHa KynTypa y Minabum paspennma ocHoBHe mkone. CIpoBesieHO
je mcTpaxkmBame ca IIMJbeM Jla ce YTBPAM KaKo CTYZieHT! Koju noxabajy cmep
3a obpasoBame yunrterba POYB npornemyjy cBojy 0crmoco6/beHOCT 3a Boheme
HacTaBe JIMKOBHE KY/IType y MaaheM 0CHOBHOIIKOJICKOM y3pacTy. AHKETHUM
YOUTHUKOM Ce MCIUTAJIO [a U CTYJAEHTU CMATPajy Aa Cy, U Y KOjoj Mepu, ca-
B/IaJiai TIMKOBHE Mefuje M Mpoliece, Kao M METOIMYKA 3Hama ITOTpeOHa 3a
paj ca IeoM IIOMEHYTOT y3pacTa Ha YacOBMMaA JIMKOBHE KYIAType. YIIUTHU-
KoM je obyxBaheno 50 cTyaeHaTa YeTBpTe TOfMHE CTYAMja Ha CMepy 3a obpa-
soBame yunre/ba Ha POYB (N = 50). Pesynratu uctpaxmpama cy HaM Ipy-
KVJIM jaCHM)Y CTIMKY O CaMOIIPOLIEHM CTY/IeHaTa O IJIXOBUM 3HAIbJIMA M KOM-
HeTeHIMjaMa y o6/acTy o6pa3oBama y YMeTHOCTH! Koje cTudy Ha Daxyrre-
Ty. busy nonoBuHe mcnmrTaHuka usjaBuio je ma ce oceha mormyHo ocmo-
CO0/bEHO Y CBUM IOMEHYTHM acIeKTIMa, IOK ce 4eTBpTMHaA oceha curypHumje
Y pajy ca IMKOBHMM TeXHMKaMa, a CKOPO HOfijefHaK 6poj y O3HaBamby METO-
IMYKMX 3Hama. Y OIHOCY Ha fobujeHe pesynrare, pasMoTpuheMo Koje ene-
MeHTe HacTaBe Ha OCHOBHNM CTy/IjaMa y KOHTEKCTY oBe obmacty 6u Tpeba-
710 yHanpebuBaTu 1 Mematu kako 6u 6ygyhu yuanresu 6umm mro 607be ocro-
coO/beHM 3a peann3alyjy HacTaBe TMKOBHE KY/IType.

Kmyune peuu: obpazoBame y yMEeTHOCTY, MeTOAVIKa HaCTaBe JIMKOBHE
KY/ITYpe, YaCOBM IMKOBHE KYITYype, CTyeHTH, Maahu paspenn ocHOBHe IIKO-
ne.

*  marija.pavlovic@uf.bg.ac.rs
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STUDENTS’ SELF-EVALUATION OF THEIR COMPETENCE
FOR TEACHING VISUAL ARTS

Marija Pavlovi¢
University of Belgrade, Faculty of Education, Belgrade, Serbia

Students of the Faculty of Education, University of Belgrade (FE) dur-
ing their four-year undergraduate studies have three compulsory courses in
the field of visual art education. The question arises whether two mandatory
one-semester courses (Visual Arts and Methodology of Teaching Visual Arts
1) and one two-semester course (Methodology of Teaching Visual Arts 2) suf-
fice for students to feel competent to teach visual arts in the lower grades of
primary school. The research was conducted with the aim of determining the
views of the FE students in terms of their ability to competently teach visual
arts at lower primary school grades. It examined students’ opinion whether
they have mastered teaching art media and processes, as well as if they gained
knowledge of the methodology of teaching visual arts. The respondents were
the students in the fourth year of undergraduate studies at the Department for
primary school teacher education (N=50). The results of the research provided
us with a clearer picture of the respondents’ perception of their knowledge and
competences in the field of visual art education that they acquire at the Faculty.
Based on the survey conducted, students believed they have different levels of
competence in three mandatory courses. We will consider which elements of
teaching at undergraduate studies need to be improved and changed in order
to students successfully implement teaching of visual arts in future work.

Keywords: art in education, Methodology of teaching visual arts, visual
art classes, students, lower primary school grades.
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YMETHOCT Y OIIIITEM OBPA3OBAIBY:
[TIOTEHIMJAI T HAYMHU VIHTETPVICATHA Y HACTABY*

Anexcanppa Jokcumosuh**

Yrnusepsuinein ymeiinociiu y beoipagy, @axyniieili nuxosHux
ymeitinocitiu, beoipag, Cpduja

Pajka hesuh
Mmspa Byjaunh

Wncimuinyin 3a legaiowka uciipaxusarea, beoipag, Cpduja

Teopetndapu y 061macTu yMETHOCTM YKasyjy Ha IOMUHAHTHY ycMepe-
HOCT HAacTaBe Ha KOTHUTUBHY Pa3BOj YYE€HMKA U UCTUYY BaXKHOCT €CTETCKOT
BaCIMTakba KOjMM Ce 4y/ia i CBECT MOTY JOBECTM Y XapMOHMYAH OJHOC U TaKO
ponpuHeTH ocnobabhamwy 1 pa3Bojy MHAMBUAYATHUX IIOTEHLIMjaIa, KOjU Y aK-
TYeTHIM YC/IOBMMa OIIITeT 00pa3oBama Hajuenrhe ocrajy HepasBujeHn. Linmp
OBOT pajia je Jja YKaKeMO Ha pa3jInunuTe HadMHe Ha Koje je IOTEeHILjal YMeT-
HOCTH Moryhe MCKOPMCTUTY Y HaCTaBM TaKo Ja OHa Oyze ycMepeHa Ha Iieno-
KyIlaH pa3Boj yuyeHuka. Hakon yBuja y pasmMarparma TeoOpeTndapa aHINOCaK-
COHCKOT nozipydja y oBoj obmactu (Eisner, Catterall, Efland, Evans) u pesyn-
TaTe BUXOBUX eMIMPUjCKUX UCTPaXKMBarba, Y Pajly Cy IpuMKasaHa TpU pas-
JIMYNATA HAYMHA MHTETPUCaba YMETHOCTM Y HAacTaBy, Koja ce MehycoOHO He
VICK/BYUYjy: 1) IIPUCTYN MHTErpycama YMETHOCTH Yy HAcTaBy Kpo3 IOceOHe
YMeTHUYKe TIpeaiMeTe; 2) IPUCTYII KOju ce OIHOCK Ha Kopuirheme 3Hama u3
06macTi yMeTHOCTM 3a epMKacHUje pasyMeBame CafpKaja APYTuX IpenMe-
Ta (HIIp., 3HaIbe O TAKTOBMMA Ce KOPMCTY IIPUINKOM y4era pa3joMaka) u 3)
IPUCTYII KOjI IIOfIpasyMeBa IIPEHOLIE e PasINIUTUX YMETHUYKIX IIPOLeca I
HaylHA pasMUIbamka (IMBEPTEHTHO MUIUbEHe, KPeaTUBHOCT, caryleflaBame
IpOO6IEMCKOT 3ajJaTKa U3 BUIIE YIIOBA, pPaMaTN3allja, CeKBEHIMjaTHOCT) ¥
IpyTe HaCTaBHe cappxkaje. Vimajyhm y Buny ma y HactaBHOj mpakcu y Cp6bujn
JIOMVHVPA IPYIMeHa IIPBOT IIPUCTYTIA MHTETPUCaba YMETHOCTH Y OIILITEM 06-
pasoBamy, 6110 OV IOXKe/BHO MOACTULATI KOpUIThemhe YMETHUYKIX 3HAIba,
BELITYHA ¥ METOJa Y HACTaBy JPYIUX IPeAMeTa M eMIVPUjCKU IIPOBEPUTH
MOTYNHOCTV BUXOBE ITPUMEHE.
Kmyune peuu: ymeTHIYKO 06pa3oBame, HaCTaBa OIIITET 00pa3oBama,
IPUCTYIIN MHTETPUCaba YMETHOCTY Y HACTABY, YYEHUIV, Pa3BOj MHAUBUJY-
aJIHMX ITIOTEHLIjaIa.

*  Peanmsanujy oBOT UCTpaKMBamba (GUMHAHCUPAIO je MMHUCTapCTBO HayKe, TeXHOMOMIKOT
pasBoja u nHoBaruja Perrybnke Cpbuje (6p. yroBopa 451-03-66/2024-03/ 200018).

**  alexandra.joximovic@gmail.com
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ART IN GENERAL EDUCATION:
THE POTENTIAL AND METHODS OF ITS INTEGRATION
IN TEACHING*

Aleksandra Joksimovié¢
University of Arts in Belgrade, Faculty of Fine Arts, Belgrade, Serbia

Rajka Devi¢
Milja Vujaci¢
Institute for Educational Research, Belgrade, Serbia

Theorists in the field of art call attention to the dominant focus on stu-
dents’ cognitive development in education, emphasising the importance of aes-
thetic education whereby the senses and consciousness are able to form a har-
monious relationship, thus contributing to the liberation and development of
individual potentials which often remain undeveloped in the contemporary
system of general education. The goal of this paper is to highlight the ways in
which the potential of art can be harnessed in teaching, directing its focus to-
wards the overall development of students. Drawing on the deliberations of
Anglo-Saxon theorists in this field (Eisner, Catterall, Efland, and Evans), and
the results of their empirical research, this study presents three distinct, yet not
mutually exclusive, ways of integrating art into education: 1) an approach in-
volving the incorporation of the arts into teaching through specific art subjects;
2) an approach related to utilising knowledge from the field of the arts in or-
der to gain a more effective understanding of the content of other subjects (e.g.
knowledge about musical beats may be used when learning fractions); 3) an
approach involving the transfer of various artistic processes and ways of think-
ing (divergent thinking, creativity, viewing a problem from different perspec-
tives, dramatisation, and sequential thinking) to other teaching content. Given
that the application of the first approach to integrating art into general educa-
tion predominates in teaching practice in Serbia, it would be beneficial to pro-
mote the use of artistic knowledge, skills, and methods in the teaching of other
subjects and empirically examine the possibility of their implementation.

Keywords: art education, teaching in general education, approaches to
integrating art into education, students, the development of individual poten-
tials.

*  This research was funded by the Ministry of Science, Technological Development and
Innovation of the Republic of Serbia (Contract No. 451-03-66/2024-03/ 200018).
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SHAYA] I MOT'YRHOCTU BACIIMTAILA
KPO3 IPAMY U ITPVIMEILEHO ITO30PUIITE
Y IIKOJICKOJ ITPAKCH 21. BEKA

Jappanka bapsyt* (gokitiopaninikurea)
Ynusepsuineini y beoipagy, Paxyniieili gpamckux ymemHociu,
beoipag, Cpduja

Kaga roBopuMo 0 paMcKOj KYITYpy M HEHOj IPUCYTHOCTH Y OKBU-
py 00pa3oBHO-BACINMTHOT [IelIOBalba y LIKOMM MOXXEMO [a HPUMETHMO Ja
II0CTOje /1Ba OCHOBHA IIPUCTYIIA: IIPBYU je IPaMCKO 00pa3oBambe, Koje Ioapasy-
MeBa yderbe O IpaMI 1 II030PHIITY, a PYTY IPUCTYTI je yderbe Kpo3 ApaMy U
II030PUIITE U TO MOXKEMO CMaTpaTy IPpaMCKIM BacnuTameM. [legaromku paz
IPBEHCTBEHO MOYMBA Ha AMIAKTUYKO-METOAMYKIM OCHOBaMa Koje 3a Wb
MIMajy caB/IafjaBaibe IpajyiBa POIICAHOT HACTaBHYUM IUTaHOBYUMA. Vnaxk, yio-
ra Kojy IpaMcKa YMeTHOCT MIMa MHOTO je IMpa: BPeFHOCT II030PHIITA IIPEmo-
3HATa je jOIll y aHTMIIM, a 33 CHATy KOjy MMa M YTUIIAj KOjU IIOCTVKE MOXKE Jla
3aXBaJIM CBOjOj KOMIZIEKCHOCTH ¥ CMHKpeTI4Koj mpupopu. OBaj pap he ce 6a-
BUTK 0OIMIMIMA y4ema ,Kpo3®, a He yuemwa ,,0; a y IpBu IU1aH he ucrahm sua-
4aj ipaMe U MO30PpUIIHE YMETHOCTH Y IIKOJICKO]j IIPAKCH, Y KOjOj je IPUCYCTBO
IipaMcKe YMETHOCTM YC/IOB/bEHO TMMe KO/IMKO je HaCTaBHUK 3aMHTePeCOBaH
¥ CIIOCO0AH J1a je YK/by4l y HacTaBy (a 1 Tafia yI/TaBHOM MOXKEMO Jja TOBOPU-
MO O ,,yIIOTpeOu“ ApaMe 1 IO30PUIITA KA0 AOIyHe IpefMeTuMa). ¥ 21. Bexy,
Y KOMe je pelmpOAyKTHBHO 3Hame ,Ha KUK JJOCTYIIHO CBUMA, a oTyheHOCT
0301/paH Ipo6/IeM, IpaMcKa YMETHOCT MOXKe KpO3 MHTEePaKINjy M PajyiOHN-
JapCKy MPUCTYTI fla TIOHYAM Iel) U MIaJ}Ma HOBe MOTYNHOCTM M BeIITHHe:
MO>Ke J1a, KpO3 MHAMBUIYATHO M3paXkaBatbe, Kao U pajl y IpyI, Oyze Bemuka
IIOMOh Y eMOLIMOHAaTHOM Pa3Bojy U pa3Bojy MAEHTUTETA, CTUIIAIbY CAMOIIONI-
TOBama ) CaMoIloy3/jama (IpuxBaTambe KOHCTPYKTUBHE KPUTHKE Kao I03M-
TUBHOT VICKYCTBa); Ia pa3BMja KPeaTVBHOCT (MallTa, pellaBarme Ipobiema,
npeysuMarbe pU3yKa); a MocCIenlyje pa3sBoj CoOLMjaTHUX ¥ KOMYHMKAI]CKIX
BeIITVHA (paj y TPymMu, capajma, colyujanmsanyja), ocnobahame n nepeme
KPEaTUBHOT pajia ca IIyOIMKOM.

Kmyune peuu: fpaMcKa yMETHOCT, BaCIIUTame KPO3 paMy U IO30PN-
1IITe, KPeaTUBHOCT, IIPMMEHEHO 030 PHUIITE.

*  jadranka.barzut@gmail.com
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THE IMPORTANCE AND POSSIBILITIES OF EDUCATION
THROUGH DRAMA AND APPLIED THEATER IN THE
SCHOOL PRACTICE OF THE 21ST CENTURY

Jadranka Barzut (PhD candidate)
University of Belgrade, Faculty of Dramatic Arts, Belgrade, Serbia

When we talk about drama and its presence within the context of edu-
cational activities at school, we can notice that there are two basic approaches:
the first is drama education, which involves learning about drama and theater,
and the second approach is learning through drama and theater, which we can
consider as upbringing through the dramatic arts. Pedagogical work primarily
rests on didactic-methodical foundations aimed at mastering knowledge pre-
scribed by the curriculum. However, the role played by dramatic arts is much
broader: the value of the theater was recognized in ancient times, and its com-
plexity and syncretic nature can be attributed to its strength and the influence
it achieves. This paper will deal with forms of learning “through” but not learn-
ing “about’, and will highlight the importance of drama and theater in school
practice, in which the presence of drama is conditioned by how capable the
teacher is in including it in school activities. In the 21st century, where repro-
ductive knowledge is available to everyone “at the click of a button” and aliena-
tion is a serious problem, dramatic arts can, through interaction and a work-
shop approach, offer children and youth new opportunities and skills: through
individual expression, as well as group work, dramatic arts can be great help in
emotional and identity development, gaining self-esteem and self-confidence
(accepting constructive criticism as a positive experience); developing creativ-
ity (imagination, problem solving, risk taking); promoting development of so-
cial and communication skills (group work, cooperation, socialization), releas-
ing and sharing creative work with the audience.

Keywords: dramatic art, education through drama and theater, creativ-
ity, applied theater.
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BEIITAYKA UHTEJIMTEHLIU]A
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CTABOBI CTYIEHATA OAKYJITETA 3A OBPA3OBAILE
YUYUTEJbA 1 BACIIMTAYA O KOPUIIREY CHATGPT-A
Y OBPA3OBAILY

Hanymyp Mauanh*
Toppana Mumrdesuh
Jbumbana byjummh

Yuueepsuiiiemi y beoipagy, Qaxynitieiti 3a odpaszosarve
yuuilierva u sactiutiia4a, beoipag, Cpouja

Pa3Boj 1 mpuMeHa BelTavyke MHTEIUI€HIIMje YTIYe Ha CBe 00IacTy KU~
BOTA, Ka0 11 Ha TPOMEHY JOCaJalllibe yIore HacTaBHUKA. [loce6Hy maxkmy Tpe-
0a TIOCBeTUTH M3TPajibyl KOMIIETEHIja 3a lbeHo Kopuirhemwe y o6macTn 06-
pasoBama. L]ub oBora paga 610 je ga yTBpAuMO cTaBoBe cTyfieHaTa Daxy-
TeTa 3a 06pasoBame yunTe/ba U BaCINUTaYa O IPYMEHN BellITauyKe MHTeINIeH-
IVje y BbUXOBOM pafy. 3afaly NCTpaXIBarba OFHOCHIN CY ce Ha MHpOopMuca-
HOCT, JJOCajlallliba VICKYCTBA ) CTaBOBE CTyJieHaTa ITpeMa Kopuinhemwy je3nd-
kor mopena ChatGPT xommanuje OpenAl. Y3opak je unmHMIO 55 CTyeHaTa, a
VHCTPYMEHT YIIUTHUK ca cKasoM cTaBoBa (Kpom6axosa anda 0,81). Ha cxa-
mm cTaBoBa (1-5) mpocedHa BpeJHOCT KOjy Cy MCIIMTaHNIY MCKA3a/IM Y OffHO-
Cy Ha pasmarpase acnekre o Kopuithewy mogena ChatGPT usnocnna je 3,71.
Pesynratu ucrpaxkuBama yKasyjy fa CTYAE€HTU HUCY Y JOBO/bHOj MEpU MMa-
JIM MCKYCTBA Y Kopuihery OBOT je3YKOr MOJe/Ia jep YeTBPTUHA UCIIMTaHMKA
HUje 3Haa mTa je ChatGPT, 62% Huje MMaso TMYHOT UCKYCTBA Y IeTOBOM KO-
puithemy, a 78% 6u papuje 3a mpuIpeMy 4aca KOPUCTUIO HEKM Off JOCTYITHUX
VIHTEpHET NpeTpakuBada. CTaTUCTUYKM 3HAYAjHO CY YHAIIPEWU/IM OATOBOpE Y
OJIHOCY Ha OHe Koje cy fanu 6e3 nocpencrsa ChatGPT. [leckpuntusHu oaro-
BOPM CTYZIeHaTa TOBOPE O HEJOBO/BHOM IIJTAHCKOM VM MTHCTUTYIIIOHATHOM JC-
KYCTBY ca KopuihemeM OBOT je3MTYKOT MOJieNa, ajlii U O 3aMHTePeCOBAHOCTHI
Jla yHanpesie KOMIETEHIMje Y TOM JOMEHY, IITO jeé Ba)KaH acCIeKaT HhUXOBOT
npodecroHaTHOT ycaBpIIaBama, Te O 13a30BYMa Ipodecuje y BpeMeHy Koje
je mpef HaMa.

Kmyune peuu: ChatGPT, Bemrauka nHTenmMreHnuja, obpasosame, CTy-
JIeHT, yHanpehuBame KOMIIeTeHIMja.

*  danimir.mandic@uf.bg.ac.rs
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THE ATTITUDES OF THE FACULTY OF EDUCATION
STUDENTS ABOUT THE USE OF CHATGPT IN EDUCATION

Danimir Mandi¢
Gordana Miscevi¢
Ljiljana Bujisi¢
University of Belgrade, Faculty of Education, Belgrade, Serbia

The development and application of artificial intelligence affects all ar-
eas of life and changes the role of teachers. Special attention should be paid to
building competencies for its use in the field of education. The aim of this re-
search was to determine the attitudes of the students of the Faculty of Educa-
tion on the application of artificial intelligence in their work. The research tasks
were related to the awareness, experiences, and attitudes of students towards
the use of the language model ChatGPT from the company OpenAl. The sam-
ple included 55 students, the instrument used was a questionnaire with a scale
of attitudes (Cronbach’s alpha 0.81). On the attitudes scale (1-5), the average
value expressed by the respondents in relation to the considered aspects of us-
ing ChatGPT was 3.71. The research results indicate that students did not have
enough experience in using this language model because a quarter of the re-
spondents did not know what ChatGPT is, 62% had no personal experience
in using it, and 78% would rather use one of the available Internet browsers
to prepare the lesson. They statistically significantly improved their responses
compared to those they gave without the use of ChatGPT. Students’ descriptive
answers reveal an insufficiently planned institutional influence regarding the
use of this language model, but also they reveal an interest to improve compe-
tencies in that domain, which is an important aspect of their professional de-
velopment and the challenges of the profession in the future.

Keywords: ChatGPT, artificial intelligence, education, student, compe-
tence improvement.
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SMJERNICE ZA EFIKASNU PRIMJENU AI U NASTAVI
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Natasa Rogulja
Sveuciliste u Zagrebu, Uciteljski fakultet, Zagreb, Hrvatska

Posljednjih godina razvoj umjetne inteligencije (AI) postavlja nove iza-
zove za integraciju Al u obrazovne sustave kako bi se odgovorilo na razlic¢ite
izazove, kao §to su poboljsanje iskustva ucenja, osiguravanje jednakosti i in-
kluzivnosti te optimizacija administrativnih zadataka. Zbog sve veceg znacaja
primjene umjetne inteligencije (AI) u obrazovanju neophodno je uspostavi-
ti smjernice kako bi se postigla efikasna primjena. Ovaj rad istrazuje klju¢ne
smjernice za efikasnu primjenu AI u obrazovanju. Kroz sustavnu analizu do-
stupne literature, istrazivaci pruzaju uvid u trenuta¢no stanje i buduce perspek-
tive primjene Al-a u obrazovanju. Naglasava se potreba za jasnim ciljevima i
svrhom uvodenja Al tehnologija u obrazovni proces, kao i vaznost adekvatne
obuke i podrske nastavnicima kako bi maksimalno iskoristili AI alate u pri-
premi, provedbi i evaluaciji nastavnog procesa. Takoder se istrazuje vaznost
integriteta podataka i privatnosti uc¢enika te se naglasava potreba za sigurnim
i odgovornim rukovanjem podacima. Nadalje, razmatra se prilagodljivost Al
tehnologija kako bi se omogucila personalizirana obrazovna iskustva za sva-
kog ucenika, te se isti¢e vaznost kontinuiranog evaluiranja i prilagodavanja Al
tehnologija kako bi se odgovorilo na promjenjive potrebe i ciljeve obrazovanja.
Primjenom ovih smjernica, moguce je postici efikasnu primjenu Al u obrazo-
vanju koja ¢e podrzati bolje ucenje i razvoj ucenika u digitalnom dobu.

Kljucne reci: primjena Al u obrazovanju, Al u pripremi, provedbi i eva-
luaciji nastave, personalizirano ucenje, adaptivno ocjenjivanje, razvoj sadrzaja
i materijala, Al i nova obrazovna iskustva.

*  mario.dumancic@gmail.com
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GUIDELINES FOR EFFECTIVE IMPLEMENTATION
OF AT IN EDUCATION

Mario Dumancic
University of Zagreb, Faculty of Teacher Education, Zagreb, Croatia

Maja Ruzi¢
Juraj Dobrila University of Pula, Faculty of Educational Sciences,
Pula, Croatia

Natasa Rogulja
University of Zagreb, Faculty of Teacher Education, Zagreb, Croatia

In recent years, the development of artificial intelligence (AI) has posed
new challenges for integrating Al into educational systems to address various
needs, such as improving learning experiences, ensuring equality and inclusiv-
ity, and optimizing administrative tasks. The increasing significance of Al in
education necessitates the establishment of guidelines to achieve effective im-
plementation. This paper explores key guidelines for the efficient application of
Al in education. Through a systematic analysis of available literature, research-
ers provide insights into the current state and future perspectives of Al imple-
mentation in education. Emphasis is placed on the need for clear goals and
purposes in introducing Al technologies into the educational process, as well
as the importance of adequate training and support for educators to maximize
the use of Al tools in lesson planning, delivery, and assessment. Additionally,
the importance of data integrity and student privacy is investigated, highlight-
ing the need for secure and responsible data handling. Furthermore, the adapt-
ability of Al technologies to enable personalized educational experiences for
each student is considered, alongside the importance of continuous evaluation
and adjustment of Al technologies to address changing educational needs and
goals. By applying these guidelines, it is possible to achieve effective Al imple-
mentation in education that supports better learning and development of stu-
dents in the digital age.

Keywords: Al in education, Al in lesson planning, delivery, and assess-
ment, Personalized learning, Adaptive assessment, Development of content
and materials, AT and new educational experiences.
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OBPA3OBHM ITOTEHIIMJAJIN AJIATA
CA EJIEMEHTMMA BEIITAYKE MHTENTEHIIN]E
Y OYHKIVJY TVTAHVPATbA Y PEATTM3ATIVJE
HACTABE CTPAHMX JE3UKA

Canppa JKapkosuh* (goximopanitixurea)
Yuueepsutieti y Hosom Cagy, Punosopcku ¢paxyniien, Hosu Cag, Cpduja

360r TpaHcdopmanmja O KOjUX CY OBe/Ie IPOMEHe y pasBojy TeXHO-
TorMje, M3MEHMO Ce Ha4uMH Ha KOjU YYMMO, a y CKJIaJy ca TMM M HAa4MH Ha
Koju mopy4yaBamo. Ilnb oBor pasia je ma ce mpencTase, KNacupuKyjy U yno-
pefie JUTMTAIHY aIaTy KOji y cebm cafipyke elleMeHTe BellTayKe MHTe/TUTeH-
11je, Kao 1 Ja ce UCTpake MOTYNHOCTM 32 BUXOBY IPUMEHY Y PasINIUTUM
eTalaMa HacTaBHOT mporeca. OCHOBY MCTPa)KMBamba YIMHE TEOPUjCKI MOJIET
AMAAKTIYKE aHa/IN3e U eMIIMPUjCKO MCTPaXXMBabe AUTUTATHYX ajlaTa ca efe-
MeHTVMa BellTauke nHTemurennyje. Hajope he 6utn nedunncan nojam sem-
Ta4yKe MHTE/IUTEHIVje Y HauMH Ha KOjU IPOTPaMM ca elleMeHTUMa BellTayke
MHTenMreHnmje o6pabyjy madopmanmje u mpecrapbajy MX KOPUCHUIIMA. Y
IJIABHOM Jieny pafia 6uhe o6jalmeH Ipollec IUIaHMpamba HacTaBe y3 MOoMoh
OUIUTATHMX ajaTa, ofHOCHO 6mhe mpexncTaB/beHe ¢ase Koje HACTaBHM 4ac
Tpeba Ia Caip>Ku U AUTUTATHA a/IaTU KOjU Ce Y CBaKoj of ¢raza MOTY KOPUCTH-
. PesynraTtu oBor ucrpaxxusama gonpuHehe 60/beM pasyMeBarmy HaulHa Ha
KOjUI JUTUTA/IHY aJIaTy Cca eJleMEHTMMa BellITayKe VIHTeJIUIeHIIMje MOTy OUTH
VHTETPUCAHN Yy HACTaBHU IIPOIeC U JONPUHETH HAaCTaBHMM IjbeBuMa. Ha
Kpajy pasia 6uhe M3BefileHN 3aK/byUIIM O TOMe KaKO AMIMTA/IHY ajIaTH ca efe-
MEHTVMa BellITauKe MHTeINTIeHIIMje MOTY YTULIATI Ha IUVIAaHMpambe U peannsa-
Iy HacTaBe CTPaHMUX jesuKa y 6ynyhHocTn.

Kmwyune peuu: DUTUTATHM alaTy BelITadyKe MHTEIUTEHIIVje, HACTaBa
CTpaHOT je3Nka, 0Opa3oBHM IOTEHILIMjaIN, TOK HACTaBe, OCHOBHU M CPEMIbU
HIBO y4erba CTPAHOT je3NKa.

*  sandraladjinovic@gmail.com
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EDUCATIONAL POTENTIALS OF TOOLS WITH EL-
EMENTS OF ARTIFICIAL INTELLIGENCE IN THE
FUNCTION OF PLANNING AND IMPLEMENTA-

TION OF FOREIGN LANGUAGE TEACHING

Sandra Zarkovi¢ (PhD student)
University of Novi Sad, Faculty of Philosophy, Novi Sad, Serbia

Due to the transformations brought by the changes in technology devel-
opment, the way we learn has changed, and accordingly, the way we teach. This
paper aims to present, classify, and compare digital tools that contain elements
of artificial intelligence, as well as to explore the possibilities for their applica-
tion at various stages of the teaching process. The base of this research is the
theoretical model of didactic analysis and empirical research of digital tools
with elements of artificial intelligence. The first part of the paper will define the
concept of artificial intelligence and how programs with elements of artificial
intelligence process information and present it to users. The main part of the
paper will explain the lesson planning process with the help of digital tools, i.e.,
the phases that a lesson should contain and the digital tools that can be used in
each phase. The results of this study would contribute to a better understand-
ing of the way that digital tools with elements of artificial intelligence can be
effectively integrated into educational settings to enhance the learning process
and teaching outcomes. Finally, the paper will show conclusions on how digital
tools with elements of artificial intelligence can impact the planning and con-
ducting of foreign language lessons in the future.

Keywords: digital tools of artificial intelligence, foreign language teach-
ing, educational potentials, course flow, basic and intermediate levels of foreign
language learning.
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KIbYYHU GAKTOPY KOJU OBJIIKY]Y CTABOBE
HACTABHVIKA I[TPEMA OBPA30OBHO] TEXHOJIOI MU
BA3VIPAHO] HA BEIITAYKO] MHTEJIMTEHLIN]U

Hanymyp Mauanh*
Toppana Mumrdesuh
VBuna PagoBanosnh
Yuueepsuiiiemi y beoipagy, Qaxynitieiti 3a odpaszosarve
yuuilierva u sactiutiia4a, beoipag, Cpouja

O6pasoBHa TexHO/MOrMja 0asuMpaHa Ha BEIITAYKOj MHTETUTEHIV)U
(OTBM) nMa BenvKy MOTEHIYjas ja YHAIIpe#y HacTaBHE METOJe, OpraHm3a-
LJjy HaCTaBe ¥ MOJie7ie BpeIHOBaba Pajja yYeHMKa, Tj. a YHeCe PEBOIYLI]y Y
TO KaKo y4MMO U nopy4yasamo. LInse oBor pagia je fa neHTUPNKYjeMO K/byd-
He (hakTOpe Koju OONMMKYjy cTaBoBe HacTaBHUKa nnpema OTBI. V ncrpaxxn-
Bamby je y4eCcTBOBa/IO 797 MCINMTAHMKA, KOjU Cy YK/bY4eHM) Y CBe HIBOe 00pa-
30Bamba — Of MPEIIKOICKOr 10 daKynTeTcKor. KpenpaH je MHCTPYMEHT of
16 craBku ca Kpom6axoBoMm anda noyspanonrhy mpeko 0,9, a y kome cy ce,
Kao pes3yITaT UCTPaXVBama, jaCHO M3ABOjuIa ABa ¢akTopa: npsyu, OTBU y
¢dyHKIMju nocTUrHYha y4eHuKa y y4ewy U yHanpehuBamwy HacTaBe, Te Apy-
ru, CTpy4YHO ycaBplIaBame ¥ CTUI[albe KOMIETeHIMja HACTaBHYKaA Y 00/1acTy
OTBI. IIpBa rmaBHa KOMIIOHEHTA je objalrmaBana ~57% yKyIIHe BapujaHCe,
a pyra IJTaBHa KOMIIOHEHTa ~8% BapujaHce. 3aK/bydyjeMo Jia carnefiaBajyhn
HofjaTKe 0 OJHOCY U feTa/buMa GaKkTopa Koju 0O/MKYjy CTaBOBe HACTABHUKA
npema OTBM po6ujamo momatHy MoryhHOCT fia yHampeguMo mporpame ¢a-
KY/ITeTCKVX IIpeJIMeTa Ha KOjiIMa X 06pa3yjeMo Ia KOPYCTe Ty TeXHOIOIT)Y Y
cBoM rocity. BaxkHo je a ce HacTaBHMI ocrioco6e Ja je KOpucTe Kako Tpeba
ma 6u cTBOpWIN JOOpe yC/IOBe 32 YUee, jep YIPaBO OHM MIMAjy K/bYYHY Y/IOTY
y TpaHchopMaIju o6pasoBama I JOHOCE OJTyKe O TOMe Kako 1 Kafia he oBy
TEXHOJIOTHjy KOPUCTUTY Yy HACTABH.

Kmyune peuu: ynorpeba BelTauyke MHTEIUTEHIINje, CTABOBY HACTaBHM-
Ka, MOTVBaIja, MHPOPMICAHOCT, TpaHCPOpMIICatbe Ipolieca 06pasoBama.

*  danimir.mandic@uf.bg.ac.rs
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KEY FACTORS THAT SHAPE TEACHERS ATTITUDES
TOWARDS EDUCATIONAL TECHNOLOGY BASED
ON ARTIFICIAL INTELLIGENCE

Danimir Mandi¢
Gordana Miscevi¢
Ivica Radovanovié¢

University of Belgrade, Faculty of Education, Belgrade, Serbia

Educational technology based on artificial intelligence (ETAI) has a great
potential to improve teaching methods, organization of teaching, and mod-
els of evaluation of student efforts, i.e., to revolutionize the way we learn and
teach. The aim of this research is to identify the key factors that shape teach-
ers’ attitudes towards ETAI Respondents (N=797), who belonged to all levels
of education, from preschool to the university, participated in the research. The
instrument with 16 items (Cronbach’s alpha reliability over 0.9) was created.
As a result of the research, two factors were clearly distinguished: 1- MTAI as
a function of student achievement in learning and teaching improvement, 2-
Professional training and acquisition of teachers’ competencies in the field of
MTAL The first principal component explained =57% of the total variance, and
the second principal component =8% of the variance. The conclusion is that,
based on the data about the relationship and specifics of the factors that shape
teachers’ attitudes towards MTAI, we get an additional opportunity to improve
the programs of faculty subjects by which we educate them to use it in their
profession. It is important that teachers are trained to use it in the right way in
order to create good conditions for learning because they have a key role in the
transformation of education and they make decisions about how and when to
use it in the teaching process.

Keywords: use of artificial intelligence, teachers’ attitudes, motivation,
information, transformation of the educational process.
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YTULA] VHTEJIMTEHTHO-ETUYKOT TPACK-A BYIYRUX
HACTABHVIKA Y BACITMTAYA HA 1hIIXOBY HAMEPY
JA VIHTEIPUIITY AJIATE BA3VIPAHE HA B1'Y ObPA3OBAIBE

Bepuna Munytunosuh*
VBana O6paposuh (citiygenin gemoHciwpaiiop)
Cysana Hopbesuh
Ynueepsuitiewi y Kpaiyjesuy, Qaxynilieiti iegai ouKux Hayxa,
Jaioguna, Cpouja

Bemrrauka nHTenmurennuja (BV) cBe Bulle ce MHTerpuiie y pasindn-
Te acrekTe obpasoBama, Hyfehn kako moryhHocTy, Tako 1 msasoBe 3a Oy-
nyhe yuntepe n Bactmurade. Kako ce o6pasoBame pasBuja, KJby4HO je pasy-
MeTH CTaBOBe I HaMepe Oygyhnx emykaropa nmpema Kopumhemy anaTta 6a3nu-
PaHUX Ha BEIITAYKOj MHTEIUTEHLIUj) Y BbUXOBUM HacTaBHMM Ipakcama. OBa
CTyAMja MMa 3a LWb fIa ICTPAXXM OBe CTaBOBe U (aKTOpe KOju yTUUy Ha Ha-
Mepy 6yayhux yunrespa u Bacnutaua ia uHTerpuiny BJ anmare y cBoje 6ynyhe
obpasoBHe nopyxsare. VcnuraH je yTuiaj Bapujabnm: ankcrosHocT 36or Bl
cybjekTuBHa HOpMa, BV 3a apymTBeHy 1o6pOOUT, cCaMONIpoOlieHa KOMIIeTEeH-
nuja 3a kopunthewe BV n nntemurenTao-etuko TPACK (Texnomomko-me-
JIaTOIIKO-Ca/ipKajHO 3HaIbe) Ha HaMepy ymoTpebe amara B/ y o6pasoBamy.
[ogauy cy NpuKyIUbeH) OHJIAjH aHKeTHpameM cTyfeHaTa PakynreTa mepma-
TOLIKMX HayKa y Jarogyuu u Paxynrera 3a 006pa3oBame y4nuTe/ba X BaCIUTa-
4a y beorpany. AHanmsa oprosopa 157 ucnuranuka, 6ynyhux yanrerpa u Bac-
H1Taya, IyTeM BUIIECTPYKe perpecyje MoKasasa je fa IpefiIoXKeHe Bapujabie
objammaBajy 72,9 MpoleHTa BapujaHce y HaMepy MCIIUTAaHUKa aa y 6ymyh-
HocTH Kopucte anate BV. Op npennoxennx gpakropa Hajsehn monpuHoc maje
nHTeMreHTHO-eTIuKy TPACK (B = 0,501, p < 0,001), 3atum BV 3a gpymTse-
HY 06poburt (B = 0,296, p < 0,001) u cybjextuBHa HopMa (= 0,195, p < 0,01).
Ocranu ¢akTopy HUCY ITOKA3aaM CTATUCTUYKM 3HaYajaH yTuuaj. OBy Hama-
31 yKasyjy Ha TO Jja je HeONXO#HO yHanpehuBamwe 06pasoBHOT Imporpama u
noppuike 3a 6yayhe yunrespe 1 BacmTade y pasBojy MHTEIUT€HTHO-eTUIKOT
TPACK-a, xao u y uarpajmu cBecTy o 3Ha4ajy BV 3a gpymrseny so6poour.

Kmyune peuu: Bemradka MHTEIUTeHIja, Oynyhu yunTepu n BacnTa-
4), eTUYKa MHTerpalyja, HaMmepa kopuihemwa, TPACK (TexHomorko-nena-
TOLIKO-CAJPKajHO 3HAME).

* verica.milutinovic@pefja.kg.ac.rs
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THE INFLUENCE OF INTELLIGENT-ETHICAL TPACK
OF FUTURE TEACHERS AND PRESCHOOL TEACHERS
ON THEIR INTENTION TO INTEGRATE AI-BASED TOOLS
IN EDUCATION

Verica Milutinovi¢
Ivana Obradovi¢ (student demonstrator)
Suzana Dordevi¢

University of Kragujevac, Faculty of Education, Jagodina, Serbia

Artificial Intelligence (AI) is increasingly becoming integrated into vari-
ous aspects of education, presenting both opportunities and challenges for fu-
ture primary school and preschool teachers. As education evolves, it is crucial
to understand the attitudes and intentions of future educators towards utilizing
Al-based tools in their teaching practices. This study aims to explore these atti-
tudes and factors influencing the intention of the pre-service primary and pre-
school teachers to incorporate Al tools into their future educational endeav-
ors. The impact of the variables such as anxiety due to Al subjective norm, Al
for social good, self-assessment of competence for using Al intelligent-ethical
TPACK on the intention to use Al tools in education was investigated. Data
were collected through online surveys of students from the Faculty of Educa-
tion in Jagodina and the Faculty of Education in Belgrade. The analysis of the
responses of 157 respondents, future primary and preschool teachers, through
multiple regression, showed that the proposed variables explained 72.9% of
the variance in respondents’ intention to use Al tools in the future. Of the pro-
posed factors, the greatest unique contribution was provided by intelligent and
ethical TPACK (B = 0.501, p < 0.001), followed by Al for social good (f =
0.296, p < 0.001) and subjective norm (f = 0.195, p < 0.01). Other factors did
not show a statistically significant impact. These findings indicate the need for
improving educational programs and support for future teachers in developing
intelligent-ethical TPACK, as well as in raising awareness of the importance of
Al for social good.

Keywords: artificial intelligence, pre-service primary and preschool
teachers, ethical integration, intention to use, TPACK.
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BEIITAYKA MHTEIUTEHIINJA
Y VYEILY N HACTABI JE3MKA

He6ojura Paguh*

Yuueepsutiet y Kemdpuyy, Llenitiap 3a jesuxe, Benuxa bpuitianuja

Y oBoM papy roopuhy o IpuMeHU BeIMKMX MYITUMOJATHUX MOJea
(BMM) kao mro je Chat GPT-4 y HacraBu n yuemy je3uka. [lo mpe camo He-
KOJIMKO TO/IVHA, [JOMUHAHTHM Cy OV/IN CIIeIVjaM30BaHM CUCTEMY 32 MallIVH-
cko npeBoheme (Hp. Google Translate; ox 2006. no ganac). Ox 2018. roguHe
H0jaBWIN Cy ce cucTeMu 3acHoBaHu Ha GPT-jy, koju renepuiry ogrosope y
MHTepaKIjaMa 3aCHOBaHMM Ha JMjaJiory, a MOTy 1 fia mpesoge. OBu — cajia
JTOMUHAHTHM — cucTeMu Kopucte apxutektypy GPT tpancdopmaropa, koja je
reHepaTyBHa (MOXKe ayTOMATCKM Jla TeHepuIlle je3VK), yHarpeq obydeHa (MH-
TEH3UBHO 00yYeHa Ha OTPOMHO]j KOJIMYVHM HOflaTaka) U TpaHcHOopMaTopcKa
(crrenmudHa BpCTa apXUTEKType HEypOHCKe Mpexe, Kojy je yBeo Google).
Cucremu 3acHoBanu Ha GPT-jy Hy#e ayToMaTi30BaHy AMjajIOIIKy HACTaBY,
I7le YYeHUI ayTOMATCKV TeHepUIIy IIPBe HallpTe IPeBOJIa, MCIINTY)Y CUCTEM
y AMjaJIOIIKMM pa3MeHaMa, UAeHTU(UKY)y Tpelke / c1abocTy y IpeBofuMa
¥l 3aTUM UCHPaB/bajy / To6obIIaBajy / duHanmsnpajy npesoge. AyToMaTnso-
BaHa /IMjaJjIoNIKa Iefaroruja je MoTeHINjaJTHO KOPYCHA 3a yYehe je3uKa, anu
cucteM Tpeba jajbe TeCTUPATH U IPUMEHY UCTPasKUTH KaKo 61 ce yKmommia
y cnenudnyHe negarouike cutyanuje. LlenTpanHo nurame (a) koje hy mocra-
BUTH Yy OBOM KOHTEKCTY (umo30(dCKe je 1 eTUdIKe IpUpofe: IITa je TO ,,0pu-
TMHATHA pajl X KaKO YYEHMK MOYKe CMMC/IEHO KOPUCTUTI OBe BpegHe BMM
pecypce Kako 61 yHaIIpeino CBOja 3HAmba?

Kmyute peuu: BelTauka MHTEMUTEHIINjA, BEIMKI MY/ITMOAATHU MOJie-
71, HaCcTaBa je3NKa.

*  nr236@cam.ac.uk
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ARTIFICIAL INTELLIGENCE
IN LANGUAGE LEARNING AND TEACHING

Nebojsa Radic¢
University of Cambridge, Language Centre, Great Britain

In this paper, I will discuss the application of Large Multimodal Mod-
els (LMM) such as Chat GPT-4 in language teaching and learning. Until only
a few years ago, specialist Machine Translation (MT) systems (e.g., Google
Translate; 2006-present) were dominant. Since 2018, GPT-based systems have
emerged. These systems generate responses in dialogue-based interactions and
they can also translate. These dominant systems use a GPT transformer ar-
chitecture that is generative (can automatically generate outputs), pretrained
(trained extensively on huge amounts of data), and transformer (a specific kind
of neural network architecture, introduced by Google. GPT-based systems of-
fer automated dialogic teaching where L2 students generate 1st-draft transla-
tions automatically, they interrogate the system in dialogic exchanges, identify
errors / weaknesses in the translations, and then correct / improve / refine the
translations. Automated dialogic pedagogy is potentially beneficial for lan-
guage learning, but the system needs to be further tested, the application ex-
plored to fit specific pedagogical situations and ethical frameworks. The central
question(s) that I will pose in this context is of a philosophical and ethical na-
ture: what is an “original” piece of work and how is a student to use these valu-
able resources to enhance their knowledge?

Keywords: Al, Large Multimodal Models, Language teaching.
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TIPOBEPA PA3YMEBAbA M3OMEPHJE AJIKAHA
KOl YYEHVKA OCMOT PA3PEJIA OCHOBHE IITKOJIE
KPO3 JIETEKIIV]Y TPEIIAKA Y OITOBOPY CHATGPT-A
BESAHOM 3A VI30MEPE XEITTAHA

Karapnna ITyTnma*
Yuueepsuitieti y Beoipagy, Mnosayuonu yeniiap Xemujckoi daxyniieria,
beoipag, Cpduja

AnxaHu mpepcTaB/bajy IpBY KIacy OPraHCKUX jeliMbera Koja ce 00-
pabyje y OCHOBHOj KO/, @ IPUHIVIIN BIXOBE N30Mepyje IPUMEH/bUBIY Cy U
KOJI CBVIX OCT/IMX KJIaca OPraHCKMX jeiberba 00yxBaheHX HaCTaBHYM IIPO-
rpaMoM XeMuje 3a ocMu paspef. Mebhytum, y ogropopuma ChatGPT-a va ynn-
T€e Ha CPIICKOM je3)KY y Be3U C M30MepyuMa ajIkaHa ca BUILE Off YETUPHU yI/be-
HJIKOBA aTOMa MOTY Ce YOuuTy OpojHe TpellKe, a aKO ce IUTambe Y Be3U € U30-
MepVMa je[JHOT TAKBOT aJIKaHa IIOCTaBY BUIIIE ITyTa, IOMEHYTE TPEIKe Ce Yec-
TO PAa3JIVKYjy Off OAroBOpa 1o ofrosopa. Tako, jeman ox ogrosopa ChatGPT-a
y B€3U C MI3OMEPMMa XeITaHa, IOPe CelaM TAYHUX M30Mepa, Ca/ip>Kao je U He-
Ta4yHe M30Mepe 4-MeTUIXeKCaH U 3-eTUI-2-MeTU/IIIEHTaH, JJOK Cy Ta4HM U30-
Mepu 2,4-0METUNIIEHTAaH U 2,2,3—TpMMeTI/m6yTaH 61 n3ocTaB/beHn. Pagu
IIpoBEpe HUXOBOI pasyMeBamba U30Mepuje anKaHa, 107 y4yeHMKa ocMor pas-
pena yIuTaHoO je Jja JeTeKTyje TPelIKe Y JaTOM OfrOBOpY. 4-MeTUIXEKCaH U
3-eTnn-2-MeTWIIeHTaH UJeHTU(UKOBAHN Cy KaO HeTaYHM MI30Mepy Off CTaHe
71,96%, omHOCHO 64,48% y4enuka. Takobe, 55,14% y4eHuka HaBerno je 2,4-1u-
MeTIIOYTaH Kao JOJJaTHYU U30Mep, TOK je caMo 36,45% mux npeHTn(uKoBamo
2,2,3-tpuMeTnnbyTaH Kao Apyru Hemocrajyhm nsomep. Konauno, xpos muc-
KyCIjy Ha HUBOY paspefa, JOLLIO Ce 0 MOTIIYHe JINCTEe M30Mepa XeNTaHa, Y3
3aK/by4aK Jja je TauHOCT cBUX ofroBopa ChatGPT-a Ha nuTama 13 opraHcke
XeMMje HEOIIXO[JHO KPUTUYKY IPOLEHUTI.

Kmyune peuu: ChatGPT, mpoBepa pa3yMeBama, M30Mepyja a/KaHa, yue-
HILJ OCHOBHMX IIKOJIA.

*  puticakatarina@gmail.com
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ASSESSMENT OF THE EIGHTH-GRADE ELEMENTARY
SCHOOL PUPILS UNDERSTANDING OF ISOMERISM
OF ALKANES THROUGH DETECTION OF ERRORS IN

CHATGPT’S RESPONSE RELATED TO ISOMERS
OF HEPTANE

Katarina Putica

University of Belgrade, Innovative Centre of the Faculty of Chemistry,
Belgrade, Serbia

Alkanes represent the first class of organic compounds elaborated in el-
ementary school and the principles of their isomerism apply to all the other
classes of organic compounds covered by the eighth-grade chemistry curricu-
lum. However, in ChatGPT’s responses to Serbian language prompts related to
isomers of alkanes with more than four carbon atoms numerous errors can be
observed, and if a prompt about isomers of one such alkane is repeated several
times, these errors often vary from response to response. Thus, one ChatGPT’s
response regarding isomers of heptane, along with seven correct isomers, in-
cluded incorrect isomers 4-methylhexane and 3-ethyl-2-methylpentane but
excluded correct isomers 2,4-dimethylpentane and 2,2,3-trimethylbutane. To
assess their understanding of alkane isomerism, 107 eighth-grade pupils were
asked to detect errors in this response. 4-methylhexane and 3-ethyl-2-methyl-
pentane were identified as incorrect isomers by 71.96% and 64.48% of the pu-
pils, respectively. Furthermore, 55.14% of the pupils enlisted 2,4-dimethylpen-
tane as an additional isomer, while only 36.45% of them identified 2,2,3-tri-
methylbutane as the other missing isomer. Ultimately, through class discus-
sion, the complete list of isomers of heptane was produced, with the conclusion
that the correctness of all ChatGPT’s responses to organic chemistry prompts
needs to be critically assessed.

Keywords: ChatGPT, assessment of understanding, isomerism of al-
kanes, elementary school pupils.
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THE ART OF WORDS - STUDYING
THE SERBIAN LANGUAGE,
LITERATURE, AND CULTURE

IN THE LIGHT OF ONGOING CHANGES



MOJEI M30KPEHYTE YYMOHMIE
Y HACTABU TTPABOIINICA

Camra Yop6omokosuh*
Yuueepsuitieti Cuniugynym, CII Aninuciiuxa, beoipag, Cpouja

Mopen U30OKpeHyTe YYMOHNIIE je HAIlAo CBOjYy IPMMEHY Y MHOTYM ILKO-
JlaMa 1 3HavajaH je n3Bop PyHKI[MOHATHOT yBOhema caBpeMeHIX TeXHOJIOTHja
Y KOHTMHYMPAHOT HalIPEeTKa YYEHMKA Y yUelby U YCBajalby 3HaIba U3 Pa3INyin-
tux npegmera (bepman, Camc, 2019). BaxkHy ynory Mo>ke MMaTI M Y HACTaBU
CPIICKOT je3)Ka, HApO4YMTO y HaCTaBy IIPaBOINCA, KOja C€ YITITAaBHOM 3aCHUBA
Ha MeMOpJCamy, IPeI03HaBalky U YBeXKOaBamby HOPMATUBHMX IIPaBIIIa ITy-
TeM IIPAaBONMCHUX BexKOU. [Ipumepn cy Bpiio 4ecTo 3acTapeny, Hea/jeKBaTHIA,
YYEHMIIMIMA HE3aHVMM/bMBY VM HETIOBE3aHM Ca HEIIOCPETHUM OKpyXemeM. Kao
IIOC/IEANITY TOTA YYEHUIIM IMajy TIACUBHO 3HaIbe (Hopbonokosuh 2014, 2015).
[IpnMeHOM OBOT Mofena ydeHUIM 6u Kop Kyhe Imemamy KpaTke CHMMIbeHe
IIPaBOIVCHE BUJieO-JIeKIUje M VIMa/Iu 3a/jaTaK Jia Hajllpe Hampase OeJlellke,
OCMICTIe INTakba Y Be3M C OAT/IElaHNM, a OH/Ia OM Ha 9acy U Kpo3 IPyIIHN 06-
MK pajia KpeaTUBHO, ipyraduje NMpUMembUBaIN TEOPUjCKU YCBOjeHa IpaBu-
ma. Y oBoM pany he 6MTy npukasaHO HEKOIMKO HAjyCIIEIIHMjUX IpuMepa 13
HacTaBHe Ipakce (dpasoiiucHa hauka KoHpepeHyuja, UpasoiucHa weiiroad).
[Topen xoomnepaTuBHOT HaYMHA Pafia, UCTPAXKMBAYKOT OJHOCA, KpEaTUBHOCTH,
KPUTMYKOT CTaBa IIPeMa HAIlMICAHOM, YYE€HUIM CaBPEMEHY TEXHOIOTUjY U JIN-
TUTATHE ajlaTe KOPUCTe 3a ydeme. 3Hame II0CTaje TpajHuje M (PyHKIMOHAI-
HUje, a HacTaBa IIpaBONNCa IpecTaje 6utu opmanmcTuyka, onrepehena
caMo feduHMIMjaMa ¥ TEPMUHVMA.

Kmwyune peuu: N30KpeHyTa yYMOHMIIA, HACTABA NPABOIINCA, CPIICKU je-
3MK, OCHOBHA IIKOJIA.

* scorbolokovic@singidunum.ac.rs
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THE FLIPPED CLASSROOM MODEL APPLIED IN THE
TEACHING OF WRITING RULES

Sasa Corbolokovi¢

Singidunum University, English Language Studies Programme,
Belgrade, Serbia

The flipped classroom model has been applied in many schools. It rep-
resents a significant source of functional introduction of modern technolo-
gies and it has contributed to a continuous development of students’ progress
in learning and acquiring knowledge from various subjects (Berman, Sams,
2019). It can also play an important role in the teaching of the Serbian lan-
guage, especially in the teaching of writing rules, which is mainly based on
memorizing, recognizing, and practicing prescriptive rules through writing
exercises. The examples are often outdated, inadequate, uninteresting to the
students, and unrelated to the real environment. Consequently, students have
passive knowledge (Corbolokovi¢ 2014, 2015). By applying this model, stu-
dents can watch short recorded video lessons about writing rules at home and
then do some tasks, including making notes and writing down questions re-
lated to what they have seen. After that, they can creatively and differently ap-
ply the adopted theoretical rules by analyzing them in groups during classes.
This paper presents some of the most successful examples taken from teaching
practice (Writing Students’ Conference, Writing Walk). In addition to being in-
volved in cooperative and research work, students have the opportunity to de-
velop creative and critical thinking skills and use modern technology and dig-
ital tools for learning. Knowledge becomes more permanent and functional,
and the teaching of writing rules ceases to be formalistic, burdened only with
definitions and terms.

Keywords: flipped classroom, teaching of writing rules, primary school,
Serbian language.
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VHAIIPEBVBAFSE YATATAYKIX KOMITETEHIINJA
VYEHMKA JIPYTOT [IMKTYCA OCHOBHOT OBPA3OBAIbA
11 BACTIMTAFHA TTOCPE/ICTBOM JTEJIA CABPEMEHIX
KFbVDKEBHUKA 3A JTEITY

Harama Krpajuh*

OcHosna wikona ,,bpanxo Paguuesuh”,
bomesyu - IIpoiap, Beoipag, Cpduja

JKemko Temnh

Ynueepsuitiet Copdona, Qunonowxu paxynivieit, [lapus, Ppanuyycka

OBo n3ajarame 6aBy ce HOBUM METOAMYKUM MOTYhHOCTMMA Y HaCTaBU
KIbVDKEBHOCTY TOKOM JPYTOT LIMK/IyCa OCHOBHOT 00pa3oBama ¥ BaCIMTamba,
a MMOCPENCTBOM carjiefiaBama MPO3HMX Jle/la CaBPeMEHUX CPIICKUX KEbVDKEB-
Huka (Jacmunke Ilerposuh u VMropa Komapesa). Llwp ncTpaxuBama jecre
fla ce YTBPAM Ha KOjU HA4MH CaBpeMeHa KIbVDKEBHOCT 3a Ly U MJIaje, Kao
neo IIpoipama Hacitiase u yuerba OF TIETOT IO OCMOT pa3peia OCHOBHE IIKO-
Jie, IOTIIOMa)ke pa3BUjaibe YNTANTAYKNX U eCTETCKUX KOMIIeTeHIIMja KOJ yde-
HUKa. TeXxn ce MpoHaMaXewy MapagUrMaTMYHUX IpUMepa U Kpenpamwy 3a-
mataka 3a haxe. Kopuctu ce merona aHanmmse pmena Jacmuuke Ilerposuh (O
gyimetny u cpehu, O80 je HacTpawiHuju gan y mom xusoiiy u Jleitio xaga cam
Hayuuna ga netmium) v Viropa Konapesa (Aiu u Ema n [Jeanaeciiio mope). Pe-
3yITaTV UCTPaXKMBamba Cy IpYMepU MeTOAMYKUX IIOCTyIaKa M 3ajaraka 3a
y4eHJKe KOjyMa ce HOCIIelyje CaMOCTaTHO YATame YMETHUYKUX TEeKCTOBA,
HOACTUYY MCTPKMBAYKY IPUCTYIL, MUMAryHaIMja, eMOTVUBHI JOXKIBIbaj, KPU-
TUYKO IIPOMaTpambe 1 NOBe3VBambe ca APYTMM BpcTaMa YMETHOCTH (Kao IITO
je dpunmcka). [Tokasahe ce kako ce MOCpeCTBOM YNTamba CaBpeMeHe KIbJDKeB-
HOCTH, Y3 Ba/baHa METOAMYKA ITOCTYTIakha, YYCHNUIY JIAKIIe eMOTUBHO U (aH-
Ta3UjCKY TI0BE3Yjy Ca CBETOM KIbVDKEBHOT Jiena. To MX MOTMBMIIE Ia OTKpPU-
Bajy HOBe ayTope U KIbUTe, [ja YOUaBajy BPEJHOCT CONCTBEHNUX YMTATAYKIX
aKTVBHOCTY, Te JIa U1 JpyTe MOACTUYY Ha YNTAIbe.

Kmwyute peuu: caBpeMeHa KIbVDKEBHOCT 3a JIelly 1 M/Iajie, MOTMBAIyja 3a
YN Tambe, MeTOAVYKA IIOCTYIIamka, 3a/Ialyl, METOAVKA HaCTaBe KIbVDKEBHOCTIL.

*  natasenjka@gmail.com
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IMPROVING READING SKILLS OF STUDENTS
IN THE SECOND CYCLE OF PRIMARY EDUCATION
THROUGH THE WORKS OF CONTEMPORARY
CHILDREN’S LITERATURE AUTHORS

Natasa Kljaji¢
Elementary school “Branko Radicevic¢”,
Boljevci - Progar, Belgrade, Serbia

Zeljko Tesi¢
University of Sorbonne, Faculty of Philology, Paris, France

This presentation deals with new methodological possibilities in teach-
ing literature during the second cycle of primary education, through the ex-
amination of prose works by contemporary Serbian writers (Jasminka Petrovi¢
and Igor Kolarev). The aim of the research is to determine how contemporary
literature, as part of the teaching program from fifth to eighth grade of primary
school, assists in developing students’ reading and aesthetic competencies. The
goal is to find paradigmatic examples and create assignments for students. The
method of analyzing works by Jasminka Petrovi¢ (About the Button and Hap-
piness, This Is the Scariest Day of My Life, and The Summer When I Learned to
Fly) and Igor Kolarev (Agi and Ema and The Twelfth Sea) is used. The results of
the research are examples of methodological procedures and assignments for
students aimed at promoting independent reading of artistic texts, encourag-
ing the research approach, imagination, emotional experience, critical obser-
vation, and connection with other forms of art (such as film). It will be shown
how through reading contemporary literature, with appropriate methodologi-
cal approaches, students more easily emotionally and imaginatively connect
with the world of books. This encourages them to discover new authors and
books, to recognize the value of their own reading activities, and to encourage
others to read.

Keywords: contemporary literature, reader competencies, assignments.
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Ob/INIIN YCMEHOT M ITMCMEHOT N3PAJKABAIbA
Y YATAHKAMA 3A YETBPTH PA3PE]] OCHOBHE IIKOJIE

Mmnnena Mutposuh*

Yuueepsutiiemi y beoipagy, Qaxynitieiti 3a odpaszosarve
yuuilierva u sactiutiia4a, beoipag, Cpouja

PasBujame, Gorahewe m yHampebuBame roBOpHOT M3pasa yYeHMKa
OCTBapyje ce Kpo3 pasHOBPCHe BekOe Ha YacOBMMaA IpaMaTUKe, KEbJKEB-
HOCTHU U je3nuKe KyIType. Y pajly ce pasMarpa 3acTyI/beHOCT PasIMIUTUX
00/MKa yCMEHOT ¥ IMMCMEHOT M3pa)kaBamba y YMTaHKaMa, Ta4HUje Y MeTO/U-
YKOj arapaTypy Koja IpaTy KibVKeBHE TeKCTOBE, 32 YeTBPTYU pa3pef; OCHOBHE
mkorte. [Inb ncTpaknBama je 6mo yTBphuBame JOMUHAHTHNUX 00/IMKa je3nd-
Ke KY/ITYpe, Kao ¥ OTKpP/Bambe bIX0Be (PYHKIMOHATHOCTU Y HACTaBM CPIICKOT
jesuka. [IpumemeHa je MeTofIa TeOPHjCKe aHAN3E, KAO 1 TIOCEOHO OCMUIIbEH
VHCTPYMEHT (4eK-/IMCTa). Y30paK NCTpaXKMBatba YMHIIIE CY Ofl00peHe YNTaH-
Ke 32 4eTBPTU paspef y Konckoj 2023/2024. Ha ocHOBY pesynrara ucTpa-
XKVBamwa JOLUIY CMO [0 3aK/by4Ka Jla CY Y YMTAaHKaMa JOMMHAHTHU OCHOBHU
06N jesnuke KynType (Ipudambe, IperpryaBarbe 1 ONNCKBambe). ViMajyhn
y BUZLY Jia KEJDKEBHU TEKCTOBM Y HACTaBU HYyJe pasaMyuTe MOACTUIIAje 3a
TOBOPHO M3pa)kaBame, Pa3MOTPeHe Cy MOTyhHOCTM 3a edUKacHUje IOBe3N-
Babe HACTaBe KIbVDKEBHOCTYU M je3WdKe KY/IType, OFHOCHO, NPEIoXKeHa Cy
pellera 3a fla/ba ycaBpllaBama FOBOPHOT M3pasa u 6oraheme peyHnka yde-
HJKa YeTBPTOT paspefa.

Kmyute peuu: HacTaBa CPIICKOT je3UKa, TOBOPHA KYITYpa, YUTAHKA, 60-
raheme peyHuka.

*  milena.mitrovic@uf.bg.ac.rs
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ORAL AND WRITTEN EXPRESSION FORMS
IN FOURTH-GRADE PRIMARY SCHOOL TEXTBOOKS

Milena Mitrovi¢
University of Belgrade, Faculty of Education, Belgrade, Serbia

The development, enrichment, and improvement of students’ oral ex-
pression skills are achieved through various exercises in grammar, literature,
and speech culture classes. This paper discusses the representation of different
forms of oral and written expression in textbooks, specifically focusing on the
methodological apparatus accompanying literary texts for fourth-grade pri-
mary school students. The aim of the research was to identify the predomi-
nant forms of linguistic culture and explore their functionality in Serbian lan-
guage teaching. The research utilized theoretical analysis and a specially de-
signed instrument - a checklist. The research sample comprised the approved
reading books for the fourth grade in the 2023/2024 school year. Based on the
research results, it was concluded that the basic forms of language culture (such
as telling, retelling, and describing) are prevalent in reading books. Consider-
ing that literary texts provide various opportunities for oral expression, sugges-
tions were made for more effectively integrating literature and language culture
teaching, along with proposals for further enhancing oral expression and vo-
cabulary enrichment among the fourth-grade students.

Keywords: teaching Serbian language, linguistic culture, textbook, vo-
cabulary enrichment.
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KAKO VIIKOTOBATN CMPT - CTPATEI'MJE YUVTEJBbA

Bnagumup Bykomanosuh Pacreropars *
Ynusepsuineini y beoipagy, @axyniieil 3a
odpasosarve yuuitierpa u eaciuitia4a, beoipag, Cpduja

Pasmunubarme 0 CMpTH 3allOuMibe Y PAHOM JIETUILCTBY. Y Be3U C TUM,
crymenTn QakynreTa 3a 06pasoBame yunTe/ba U BacuTava y beorpany mo-
Kasa/m Cy 3allMTaHOCT Haj caefiehum curyanmjama: 1) Kako y4eHMKY OrOBO-
PUTHM Ha MTame IITa je CMPT; 2) KaKO pearoBaryl KaJi y4eHNUK II0Ka3yje Ipo-
MeHe Y ITOHAIIaky II0OBOJIOM CMPTH KYhHOTr /by6uMILa, 3) a M U KaKo TyMa-
YUTHU TEKCT Y YMjeM je POKyCy WIaH MOpOoAnIie KOju je IPEeMIHYO YIeHUKY U3
ofie’bera, 4) la M M KaKO pasToBapaTyl C yYEHUIIMA O CMPTH Y CIy4ajy Kaf
ce mobhe Ha 3aMeHY y ofie/berbe Y KOjeM je IIpeMUHYo yuuTesb. LInb TekcTa je
Jia CUCTeMaTU3yje MUI/bEba YIUTe/ba O IIOMEHYTUM CUTYallljaMa, a OHJia U
¢dbopmymmire Ipenopyke 3a gapy paj. C TOM CBPXOM CacTaB/beH je YIUTHIUK,
Koju je morryHmto 200 yunterba ca Tepuropuje Cpbuje, a IbUXOBYU OfTOBOPH CY
MOABPIHYTY KBa/JIMTATUBHOj aHamu3u. [IpennMunapun pesynratu ykasyjy Ha
TO: 1) la yuuTe/bM Hyfie ¥ OMOTIONUIKO U MeTapu3NIKO 0bjalllberbe CMPTH, 2)
fla y CTy4ajy cMpTH /byOMMIja YUeHUIIMA IPY>Kajy U HeBepbaHy 1 BepOanny
HOJIPIIKY, 3) [1a Cy yYUTe/bM TIOJe/beHN Y OLIEHM Jia /I Tpeba OIIOKUTY TyMa-
Jerhe TEeKCTa MIN He, Kao U 4) [ja Cy y4nTe/by MOAe/beHN Y OLleHN fa /i Tpeba
ydeHuuyma pehu uctuny y Be3u ca npemunymmm konerom. Hacynpor Tome,
IIPOCTOP 3a MOOO/BIIae MOXKe ce BuaeTy y: 1) usberapamwy MeTadopryHmx
objammerma CMpTH, 2) u3beraBamwy Ipepjora fa ce KyhHu jpybumar 6p3o 3a-
MeHU, 3) jacHMjeM ocBenrhemy gakTopa KOju yTUYy Ha TO Jla Ce pasroBop O
TeMJ CMPTU IIOKPEHE VJIN OJIOXKMN.

KmyuHe peuu: MeTOIMKa HaCTaBe CPIICKOT je3VKa U KIbVDKEBHOCTH, 00-
pasoBame 0 cMpTH, Maby paspeayt OCHOBHe LIKOJIE.

* vladimir.vukomanovic@uf.bg.ac.rs
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HOW TO EDUCATE ABOUT DEATH -
PRIMARY SCHOOL TEACHERS’ STRATEGIES

Vladimir Vukomanovi¢ Rastegorac
University of Belgrade, Faculty of Education, Belgrade, Serbia

Reflection on the phenomenon of death begins in early childhood. Stu-
dents at the Faculty of Education in Belgrade have shown concern about the
following situations: 1) how to respond to the question of what death is; 2)
whether and how to react when a child shows behavioral changes due to the
death of a pet; 3) whether and how to interpret a text focusing on a relative
who has passed away to a pupil in the class; 4) whether and how to talk to pu-
pils about death when joining a class in which the teacher has passed away.
This text aims to systematize teachers’ opinions on these situations and formu-
late recommendations for further work. For this purpose, a questionnaire was
prepared and filled out by 200 teachers from Serbia, and their responses were
subjected to qualitative analysis. Preliminary results indicate that: 1) teachers
provide both biological and metaphysical explanations of death; 2) in the case
of a pet’s death, teachers provide both non-verbal and verbal support to pupils;
3) teachers are divided on whether to postpone the interpretation of the text
or not; 4) teachers are divided on whether to tell pupils the truth about the de-
ceased colleague. In contrast, areas for improvement can be seen in: 1) avoid-
ing metaphorical explanations of death, 2) avoiding suggestions to replace a
deceased pet too quickly, 3) an increased awareness of factors influencing the
decision to initiate or postpone a conversation on the topic of death.

Keywords: teaching methodology of Serbian language and literature,
death education, lower grades of primary school.
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VIMATOJIOIIKNY M MHTEPKYJITYPATTHU ACIIEKTU
POMAHA MMKA JEJIEHE AHT'EJTOBCKA

Hesena Jlykuunh Jamymr

Yuueepsuiiieti y Beoipagy, Punonowku paxynitieiti, beoipag, Cpduja

Y cBeTy Koju ce Mema, Ha IITa pedepullie ¥ HAC/IOB OBe KOH(epeHIuje,
npep o06pa3oBameM U BaCIMTameM YYeHUKa MCKPCaBajy MHOTYM M3a30BU Ha
Koje Tpeba OITOBOPUTIL. JelaH Off VX TIUYe Ce IIPUCYCTBA CBe Yernhe AMCKpu-
MIHAIMje ¥ Heje[[HAKOCTH y CaBpeMeHOM 100y, a Koje ce y pa3Im4nTiM oo/mm-
IIVIMa 110jaB/bYjy ¥ Y OKBMPY OCHOBHOIIKOJICKOT 11 CPEIIOIIKOJICKOT 06pa3o-
Bama. Y TOM IIOITIENY, YMHM Ce Ia OU YK/by4MBabe MMAroIOIKIX Y MIHTePKYII-
Typa/JIHMX acIieKaTa Y HaCTaBHM IIPOLEC MOITIO 3HAYajHO MpefyNpeNuTH II0-
TEHIVja/IHe TToTeIIKohe y Be3y ca yYeHNYKIM OJHOCOM IIpeMa CTPaHOM, IITO
OV CBaKaKo YHAIIPeUIO Pa3BOjHY ITyT YUEHNUKA Y YOIILITe 0Opa3OBHYU CUCTEM
y UenuHU. YKasuBambeM Ha OHE IOjeUHOCTY KIbVDKEBHUX Jiela ITyTeM KOjUX
Ou ce y HaCTaBy VIMIUIEMEHTHMPAO PasTOBOP O APYTMMa, ajli ¥ HaMa CaMIMa,
cTBOpmIa O6u ce MOryhHOCT 3a YCIIOCTaB/bambe MHTEPKYATYPATHOT [VjasIora,
CBOjEBPCHOT ajlaTa KOjUM YYEHUIV CTUYY MHTEPKYATypalHe KOMIIETeHIje,
KOje ce YiHe K/byYHUM PeCcypcoM 3a XMBOT y 21. Beky. Crora 0BO UCTpaXku-
Bambe y CpeUIITEe MHTEPECOBaba II0CTaB/ba pOMaH Muka Jenene AHI€NIOBCKY,
Ca HaCTOjameM Jla Ce Ha IIPMMEPY HaBEeEHOT IIPO3HOT OCTBaperbha ITOKaXy I10-
TeHLjaIy U JOMET) IMAaroJIOIKOr ¥ MHTEPKYATYPa/THOT HACTaBHOT YATambA.
AHanMUTNYKO-CUHTETMYKIM METOIOM y pafy he ce ykasaTu Ha nuTame ujeH-
TUTETA, 33 KOjUM IJIaBHU jyHaK Tpara y My/ITUKY/ITYPHOj He3aBUYajHOj CPe-
HII, T€ Ha MOTyhe MMIUIMKaIyje Koje Y Be3! ca TMM MOTY 3Ha4ajHO YTHMLIATI Ha
dbopMupame yueHNKa KOjJ je OTBOPEH 3a OHO IITO je APYTO M ApyTradnje.

Kmyune peuu: vMaronormja, MHTEPKYITYPaTHOCT (MHTEPKYITYpaTHN
[Mjajior, MHTEPKYITYpalHe KoMIleTeHIuje), Muka, HacTaBa, obpasoBame U
BaCIUTambe.

* nevena.lukinic.ist@fil.bg.ac.rs
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IMAGOLOGICAL AND INTERCULTURAL ASPECTS
OF THE NOVEL MIKA BY JELENA ANGELOVSKI

Nevena Lukini¢ Janjus
University of Belgrade, Faculty of Philology, Belgrade, Serbia

In a world that is changing, as the title of this conference refers to, ed-
ucation is facing many challenges of that need to be addressed. One of them
concerns the increasing presence of discrimination and inequality in the mod-
ern age, which appear in various forms in primary and secondary education.
In this regard, it seems that the inclusion of imagological and intercultural as-
pects in the teaching process could significantly prevent potential difficulties
regarding students’ attitudes towards foreigners. It would certainly improve the
developmental path of students and the education system as a whole. By high-
lighting the details of literary works through which conversation about others,
as well as ourselves, could be implemented in education, the opportunity for
establishing intercultural dialogue would be created. This dialogue serves as a
unique tool through which students acquire intercultural competencies which
are deemed crucial resources for life in the 21st century. Therefore, this re-
search places the novel Mika by Jelena Angelovski at the center of interest, aim-
ing to demonstrate the potentials and scopes of imagological and intercultural
reading in teaching, using the example of the aforementioned fictional work.
Through an analytical-synthetic method, the paper will address the question of
identity that the main character seeks in a multicultural non-native environ-
ment, as well as the possible implications that may significantly influence the
formation of students who are open to what is different and other.

Keywords: imagology, interculturality (intercultural dialogue, intercul-
tural competencies), Mika, teaching, education.
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YMETHOCT I'OBOPA - MUHTOHALIMJA
Y MJTAHVIM PA3PEIVIMA OCHOBHE HIKOJIE

Jby6buna Becuh*

Yuueepsutiiemi y beoipagy, Qaxynitieiti 3a odpaszosarve
yuuilierva u éaciutiia4a, beoipag, Cpouja

Y KOHCTUTyMCalby jeHOT MCKa3a Ba)KHY YJIOTy MMajy KaKo JIEKCEME,
TaKo U Mpo3oamjcka cpepctBa. Kako he caroBopHMK CXBaTUTH HOPYKY 3aBUCH
He caMo of n36opa peun Beh 1 o mposopujcke opraHusanuje Uckasa, a mo-
ce6HO MHTOHAIV]e. JaKo ce IojaM MHTOHALMje He HAaBOAM Y HACTAaBHOM IIPO-
rpaMy, BbeHa y/Iora BeoMa je 3HauajHa y 06/acTu roBopHe Kyntype. OCHOBHI
/b paja Ouo je Ja ce mokake Ha KOje CBe HavMHe Ce 110jaM MHTOHAIVje, Ma-
Kap MMIUIMLUTHO, MOXKe MHKOPIIOPMPATH y 00/1aCcTIMa IPaMaTuKe, KibIKeB-
HOCTH U je3ndke KynType. Ctora je Tpe6ano aHa/IM3upaTy IporpaM HacTaBe I
ydema 3a IpBY IMKIyC 06pasoBarma I BaCINTama Jja 0611 ce yTBPAUIO Y KOjUM
obmacTMa je Moryhe mocBeTHTM ce MHTOHAIMjU. 3aTuM je Tpebano aHamm-
3UpaTy NPOrPaMoOM 3ajjaTe HACTaBHe jefluHMIIE Kpo3 yibeHuKe 1 mpoHahu
IpuMepe Koju Ou IpeficTaB/bany Hajoo/by MOMJIOTY 32 yCBajarbe 3Hamba Y Be3!
ca nHTOHanMjoM. ITokasano ce fja ce Ha ycBajamy U yBe>KOaBamy UHTOHALUje
Moxke paauTy Beh off mpBor paspepa, a ja cy 3a TO MOCeOHO MOTOTHM APaMCKI
TEKCTOBMU KOju ce 06pal)yjy Ha yacoBuMa KibVKeBHOCTH. VaKo IojaM MHTOHA-
IVje Mo>Ke OMTY 13a30BaH 3a yueHMKe Maah1x paspesa OCHOBHe IIIKOJIe, CMa-
TPaMO Jia YYEHUIM KpO3 pas/InyiTe TOBOPHe Be>KOe MM CIleHCKa n3Bobhema
JAPaMCKUX TEKCTOBA MHTYUTMBHO MOTY Jja yode KOJMKA je heHa BaKHOCT Y
KOMyHUKauuju. TuMe 61 yuuTe/py ZOAATHO YTULIAINA Ha pa3Bujaibe TOBOPHE
KY/IType y4eHIKa 1 OCIIOCOOM/IN X [a aKTUBHO U YCIIENIHO YYeCTBY]y Y CBUM
KOMYHMKALMIOHMM CHUTYyalj/jaMa.

Kmwyute peuu: HacTaBa CPIICKOT je3uKa, TOBOPHA KY/ITYypa, MHTOHALMja,
VHTOHAIIMIOHU MOJIe/IN, KOMYHUKAT/UBHA QYHKIIMja.

*  ljubica.vesic@uf.bg.ac.rs
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ART OF SPEECH - INTONATION
IN THE LOWER GRADES OF ELEMENTARY SCHOOL

Ljubica Vesi¢
University of Belgrade, Faculty of Education, Belgrade, Serbia

In the making of an utterance, both words and prosodic devices play an
important role. How the interlocutor will understand the message depends not
only on the choice of words, but also on the prosodic organization of the state-
ment, especially intonation. Although the concept of intonation is not men-
tioned in the curriculum, its role is very important in the field of speech cul-
ture. The main goal of the paper was to show in which ways the concept of in-
tonation can be incorporated, even implicitly, in the field of grammar, litera-
ture, and language culture. Therefore, it was necessary to analyze the curricu-
lum for the first cycle of education to determine in which areas of the curric-
ulum it is possible to devote special attention to intonation practice. Then we
moved on to the analysis of the teaching units assigned by the curriculum in
the textbooks and to find examples that would represent the best basis for ac-
quiring knowledge related to intonation. It has been shown that the acquisition
and practice of intonation can be worked on already from the first grade of el-
ementary school, and that dramatic texts that are covered in literature classes
are especially suitable for this. Although the concept of intonation can be chal-
lenging for students in the lower grades of elementary school, we believe that
by using various speech exercises or stage performances of dramatic texts, stu-
dents can intuitively see how important it is in the context of communication.
In this way, teachers would additionally influence the development of students’
speech culture and enable them to participate in all communication situations
actively and successfully.

Keywords: Serbian language teaching, speech culture, intonation, intona-
tion models, communicative function.
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HOBOYCIIOCTABJ/bEHE MHTEPTEKCTYATHE BE3E
POMAHA ,JEPBUIII I CMPT* MEIIE CETVIMOBIRA
CA CABPEMEHVM POMAHVMA
N OMJIO30OCKVIM KOHIEIITVIMA

Cuexxana Mapxosuh* (gokitiopanitikurea)

Yuueepsuiiieti y Beoipagy, Punonowku paxynitieiti, beoipag, Cpduja

[IpenmeT McTpakmBama Omhe aHamM3a HOBOYCIIOCTAB/bEHUX MHTEP-
TEKCTYa/THMX Be3a pomaHa Jlepeuus u cmpiti Memre Cenmumosnha ca poMaHuMa
caBpeMeHUX JoMahyX 1 CBETCKVX Mucala, aymv 1 ca Gprnro30(pcKuM KOHLeNTH -
Ma Kpo3 unjy npusmy ce CemnmoBuheB poMaH 110 cafia Huje nocmarpao. Cro-
ra, ucTpaxuauky rpaby he unnury pomann Jepsuws u cmpiti (1966) Merue
Cemumosnha, Lpra krwuia (2008) Opxana Ilamyxka, Ilokopasare (2015) Mu-
mena Yenbexa, Ocama (2015) Bragumupa Kerpmanosuha u Tuxo iwiewe Mucu-
cutiu (2017) Bnagumupa Tabamesuha, kao n ¢punosodckn konuentn yKaka
Jepune, Xane Apent, CnaBoja JKwkeka n Jby6ommpa Taguha. Ca unmem na
Ce yCIIoCTaBe HOBOOTKPMBEHE MHTEPTEKCTyas/IHe Be3e poMaHa /Jepéuut u cmpiil
Memte Cenumonha, ncrpaxuauky rpahy hemo anammsuparu ca meTopno-
JIOLIKOT CTAaHOBMIITA TeOpHja HeKOHCTPYKIMje, MHTEPTEKCTYaTHOCTH 1 KOM-
napaructuke. JJocajjalmbe NHTEPTEKCTyalHe Bede poMaHa Jlepsuuts u cmpii
Ipero3Hare Cy Kao OpojHe U IpMKa3aHe Cy KpO3 pasjInynTe HaydyHe CTyAMje
Ka0 KOMIIEKCHE, CJIOjeBUTE U AMjaIOMIKM OpUjeHTIICaHe. YITTaBHOM Ce 3aCHI-
Bajyhu Ha nujanosnma CenmnmosuheBor poMaHa ca foMahnm 1 CBeTCKMM KiTa-
cuiuMa, GpunosodujoM ancyppa M erauCTeHINjaIu3MOM, OHe Cy IIOHYAUIIe
CBOje MHTepIIpeTaTBHE OITOBOPE M yKasasle Ha MoryhHocTy MebhyTekcTos-
HIIX Be3a. YCIIOCTaB/balheM HOBOOTKPMBEHVX MHTEPTEKCTYa/IHUX Be3a poMa-
Ha [lepsuws u cmpiti Meme Cenmumosnha, moHyguheMo gpyraunje 3HadembCKe
IepCIEeKTUBE Y HOBE MHTEpIIpeTaTBHE AVMEH3Nje.

Kmyune peuu: cprcka KibIDKeBHOCT, poMaH, Mema Cenumosnh, Jep-
68Ul U CMPIl, UHTEPTEKCTYaTHOCT.

*  snezanabeograd011@gmail.com
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NEWLY ESTABLISHED INTERTEXTUAL CONNECTIONS
OF THE NOVEL “DERVISH AND DEATH”
BY MESA SELIMOVIC WITH CONTEMPORARY NOVELS
AND PHILOSOPHICAL CONCEPTS

Snezana Markovi¢ (PhD candidate)
University of Belgrade, Faculty of Philology, Belgrade, Serbia

The subject of the research will be the analysis of the newly established in-
tertextual connections between the novel Dervish and Death by Mesa Selimovi¢
with the novels of the contemporary domestic and international writers, but
also with philosophical concepts, through the prism that Selimovi¢’s novel has
not been viewed yet. Therefore, the research material will be the novels Der-
vish and Death (1966) by Mesa Selimovi¢, The Black Book (2008) by Orhan Pa-
muk, Submission (2015) by Michel Houellebecq, Osama (2015) by Vladimir
Kecmanovi¢ and It flows quietly Mississippi (2017) by Vladimir Tabasevi¢, as
well as the philosophical concepts of Jacques Derrida, Hannah Arendt, Slavoj
Zizek, and Ljubomir Tadi¢. With the aim of establishing the newly discovered
intertextual connections of the novel Dervish and Death by Mesa Selimovié, we
will analyze the research material from the methodological point of view of the
theories of deconstruction, intertextuality, and comparatism. The previous in-
tertextual connections of the novel Dervish and Death have been recognized as
numerous and have been shown through various scientific studies as complex,
layered, and dialogically oriented. Mainly based on the dialogues of Selimovi¢’s
novel with domestic and world classics, the philosophy of the absurd and exis-
tentialism, they offered their interpretive answers and indicated the possibili-
ties of intertextual connections. By establishing the newly discovered intertex-
tual connections of the novel Dervish and Death by Mesa Selimovi¢, we will of-
fer different meaning perspectives and new interpretive dimensions.

Keywords: Serbian literature, novel, Mesa Selimovi¢, Dervish and Death,
intertextuality.
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OB/JIMKOBAILE TEKCMYKVIX MITAPA KPO3
VICTPAJKVBAIBE U1 JETTAIBE - HA OCHOBY I[IPBUX
VICKYCTABA CTYJEHATA BACIIMTAYKOI CMEPA
Y PALTY CA JELIOM ITPEJUIKOIICKOT Y3PACTA

Hophe Jankosnh*

Yuueepsutiieti y beoipagy, Qaxynitieiti 3a odpaszosarve
yuuilierva u éaciutiia4a, beoipag, Cpouja

Bacninrau npu cTBapamby jesMUKMX Mrapa yBajkaBa paslIMyuTe Ipylie
KpUTepMjyMa, IPeIMETHNX U MeJaromKkux. Y Baajajyhoj Bacnuto-o6pa3os-
HOj K/IMMM Y IIPEIIKOICKMM yCTaHOBaMa TH IIeJJarollKyl OKBUPU ITOfipasyMe-
Bajy IIyHO aHTa)KOBaIbe JIeTeTa KPO3 Jielarbe U laBarbe CMIC/IA IIPOLIeCy y4yera
y BUJIY 3aje[JHIYKOT UCTpaKUBama. Y VHUIMjATHOM 00pa3oBamy BacnuTaya
Ta Hade/la CTyJeHTa I031Bajy Jja y IOYeTHMM TPEHYIIMMa HEIIOCPENHOT pajia
C JIe1JOM yBa)kaBa BeoMa IIMPOK CIIeKTap 3axTeBa. 360T Tora CMO 3a I1/b OBOT
VICTP)XMBakha y3e/lIM OTKPMBarbe HadlMHa Ha KOje CTYJEeHTU IPUMEIbYjy JBe
IIOMEHYTE BPCTe KpUTepujyma. AHaIM3UPaIN CMO CTO CTYJEHTCKUX IIpUIIpe-
Ma 3a cuTyanuje yderma us 2023/2024. ropune. Pesynrate cMO nmpencTaBuan
IeCKPUIITMBHOM METOHOM. VICIUTMBAIM CMO OBe e/leMeHTe: a) u3bop u yc-
TIO>KIbaBarbe je3MYKMX IIPE/IOKaKa 3a UIPe MapaIuTMaTCKUX je3MYKMUX OJJHO-
ca, CEMaHTUYKUX U TBOPOEHUX urapa, 6) pyHKIMOHATHOCT BUSYETHUX IIpef-
cTaBa 3a KopuinheHe peun, B) Boleme XeypUCTUUYKOT IUjajora, I') YK/byde-
HOCT Jlelle — OTBOPEHOCT 3a IIpeycMepaBarmbe CUTYalyje 1 GpU3NIKO aHTaxo-
Barbe. Y TBPAW/IN CMO TUIIMYHE HEJOCTATKeE, KAO IITO Cy CE/IEKTYBHA ITPYIMEHa
rpaMaTUYKMX U CEMAaHTUYKUX KPUTEPUjyMa, HEYK/by4ulMBabe Jlelie Y MPOoLec
y4erba WM YK/by4MBarbe CaMoO y PeNpOyKTMBHOM IOITIERY. Y 3aK/by4KY CMO
mamu Moryhe HauMHe 3a IPMMeEHY /iBe K/by4He KOMIIOHEHTe Y OOIMKOBamY
urapa: Kpenpame IPOBOKATYBHE CUTyallMje 3a ICTPAKUBAIbE je3NIKe N0jaBe,
CTpareruje 3a pajj Ha KOHKpEeTH/M TUIIOBMMA Urapa 1 CI.

Kmyune peuu: meKCIKe UTpe, UCTPAXKMBaIbe, Te/lakbe, MHUINjATHO 00-
pasoBarbe BacIuTava.

*  djordje.jankovic@uf.bg.ac.rs
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LEXICAL GAMES THROUGH RESEARCH AND ACTION
- BASED ON THE FIRST EXPERIENCES OF TEACHER
EDUCATION STUDENTS WITH PRESCHOOL CHILDREN

Dborde Jankovié
University of Belgrade, Faculty of Education, Belgrade, Serbia

When creating language games, the preschool teacher applies different
groups of criteria, namely those immanent to language and pedagogical. In
the prevailing educational climate in preschool institutions, these pedagogi-
cal frameworks imply a full engagement of the child through action and giv-
ing meaning to the learning process in the form of joint research. In the ini-
tial education of teachers, these principles call on the student to respect a very
wide range of requirements in the initial moments of direct work with chil-
dren. That is why we took the aim of this research to discover the ways in which
students apply the two mentioned types of criteria. We analyzed one hundred
student preparatory works for learning situations from 2023/2024 school year.
We presented the results using a descriptive method. We examined following
elements: a) the selection and complexity of language examples for games of
paradigmatic relations, semantics, and derivation, b) the functionality of visual
representations for the words used, c) the ways of leading a heuristic dialogue,
g) involvement of children - openness to redirecting the situation and physi-
cal engagement. We found typical shortcomings, such as the selective applica-
tion of grammatical and semantic criteria, not involving children in the learn-
ing process or involving them only in a reproductive manner. In conclusion,
we have given possible ways to apply two key components in designing games:
creating a provocative situation for researching language phenomena, strate-
gies for working on specific types of exercises, and similar activities.

Keywords: lexical games, research, action, initial education of teachers.
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KYJITYPA V3PAJKABAIbA Y IUTVTAJTHOM IOBY

Hparana Jlutpians [Jynnh*

Yuueepsutiieti Egyxonc, Yuuttierocku daxynitieit,
Cpemcka Kamenuuya, Cpéuja

OBaj pap ce 6aBM aHaMM30M HauMHA Ha Koje AMIUTANIM3aIVja yTUde
Ha IIpollece YuTarba U MHTepIpeTalyje KibVDKEBHUX Jlefla, KaO M Ha Ky/Ty-
Py YOILITe, Te KaKO 0OpasOBHY CHCTEM MO>Ke OITOBOPUTY Ha OBE IPOMEHe
ma 61 ce ouyBasa Ky/ITypa U3pakaBama I YHaIIpeuIa MeAyjcKa KynaTypa. Y
CPEIMILTY OBOT MCTpakMBMBalba je KY/ITypa U3paKaBarba, KOja ce y IUTUTal-
HOM J06y cycpehe ca TpaHchopManyjoM TpagMLIVMOHATHUX HapafiurMU Yu-
Tama U MHTepIpeTanyje. 3allpaBo, OBOM TeMOM Ce yKasyje Ha TO KaKO /M-
TUTATHA epa TPAaHCPOPMUILe IPUCTYI KIIVDKEBHOCTU M KYITYPU UUTaIba,
cTBapajyhu HOBe M3a30Be, au U IpWIKKe 3a 0OpasoBame 1 BacnuTame. [Ju-
HaMMYHOCT JUTUTATHUX MeVja, MHTEPAKTUBHOCT U MYITUMOJATHOCT Cajip-
Kaja IIpy»Kajy HOBE IIPU/IMKE 3a aHTAKOBaIbe YYEHMKA U MOJICTULAIE HIUXO-
Be KPeaTMBHOCTH, a/IJf MICTOBPEMEHO IIOCTAB/bajy IMTaba O OUyBamby [yONHe
aHAIMTUYKOT pasMuUIl/barba ¥ KPUTUYKOT OCBPTa Ha KibVDKEBHa flena. Llnmb
OBOT UCTpaXKNUBama je fla NeHTUPNKYje cTpaTeruje Koje 61 Morie yHarpe-
IUTY KYITYPy YUTamba U M3pakaBamwa y JUTUTATHOM 100y, ITOCeOHO Kpo3
HACTaBy KibJDKeBHOCTI. OBMM pajioM ce Takohe ykasyje Ha BaXKHOCT pa3Boja
MeJiijcKe MICMEHOCTM Kao K/bydHe KOMIIOHeHTe oOpa3oBama y 21. Beky. ¥
3aK/byYHUM pasMaTpamlMa Ce HaBOJY JIa, MHTErPALMjoOM TEXHOJIOTHje, Pas-
BOjeM KpeaTVBHMX BEIITIHA V IIPOMOBICambeM ITI006aTHe TI0Be3aHOCTH, 00pa-
30Bame MOYKe HACTABITH Jja pacTe 1 mpunarohasa ce moTpe6ama 1 M3a30BMMa
CaBpPEeMEHOT JIPYLITBA.

Kmyune peuu: KynTypa MapakaBama, JUTUTATHO H00a, KIIDKEBHOCT,
KY/ITypa, MeVjCKa IMMCMEHOCT.

*  ddunic@gmail.com
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THE CULTURE OF EXPRESSION IN THE DIGITAL AGE

Dragana Litri¢in Dunic¢

Educons University, Faculty of Teacher Training, Sremska Kamenica, Serbia

The paper deals with the analysis of the ways in which digitization af-
fects the processes of reading and interpreting literary works, as well as culture
in general, and how education system can respond to these changes in order to
preserve the culture of expression and improve media culture. At the center of
this research is the culture of expression which in the digital age meets with the
transformation of traditional paradigms of reading and interpretation. In fact,
this topic points to the ways in which the digital era transforms the approach to
literature and reading culture, creating new challenges, but also opportunities
for education. The dynamism of digital media, interactivity, and multimod-
al content provide new opportunities for engaging students and encouraging
their creativity, but at the same time they raise questions about preserving the
depth of analytical thinking and critical review of literary works. The goal of
this research is to identify strategies that could improve the culture of reading
and expression in the digital age, especially through the teaching of literature.
This work also points to the importance of developing critical media literacy
as a key component of education in the 21st century. The concluding remarks
state that by integrating technology, developing creative skills and promoting
global connectivity, education can continue to grow and adapt to the needs and
challenges of modern society.

Keywords: culture of expression, digital age, literature, culture, media lit-
eracy.
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CMHTAKCHYKA CJIOKEHOCT HAPATVBHUX
I APTYMEHTATVBHVX TEKCTOBA YYEHIMKA
TPERET M YETBPTOT PASPEJA OCHOBHE IIKOJIE

Maja ViBanoBuh'
Ynusepsuineiti y Beoipagy, Qaxyniiein 3a cileyujanty egykauujy u
pexadunuitiauujy, beoipag, Cpouja

[Twmb paga je ma ce MCIMUTA yTUIIAj )KaHPA HA CMHTAKCUYKY CIIOKEHOCT
TEKCTOBA, Tj. Ia Ce UCIUTAjy IocTojehe pasmKe y CMHTaKCUYKOj CTPYKTYpHU
HapaTyBa I apryMeHTaTHBa IeBeTOTO/IMIIbaKa 1 ileceToroaummaka. Crynnje
nocseheHe OBOM INTamby HEIBOCMICIEHO YKa3yjy Ha TO Jja Ce ca y3pacTOM I
LY>KVHOM IIKOJIOBama 3HA4ajHO Memwajy oberexja 1cKasa Koje y4eHUIM IIpo-
AYKYjy: LITO Ce JJy>Ke LIIKO/Yjy, TO CY U BUXOBe KOHCTPYKIMje Y IMCAHOM je-
3MKY J1y>Ke, CTIOXKEHMje ¥ pasHOBpCHMje. VcnuTaHnIN, IIOfle/beHN Y [iBe IPyIIe
(Yk. 84 McnMTaHMKa), MICA/IN CY 110 /1BA TEKCTA, TAKO /Ia Ce KOPITYC CacTO0jao Off
168 TexcToBa. AHanMM3a IPUKYIJbEHOT MaTepujaa je 00yxBaTuia KBaHTHUTA-
TUBHe (Hy)XuHa TekcTa npaheHa 6pojeM peun, KOMYHUKATUBHUX pPedeHNIIA U
K/Iay3a; JY>KIHa 3aBICHOCTIOXKeHe PedeHNIle MepeHa 6pojeM pedn 1 3aBYCHUX
K/Iay3a) ¥ KBaIMTAaTUBHe (PErMCTPOBAHA je M VICHUTUBAHA II0jaBa pas3/Indn-
THX pedeHIYHMX TUIIOBA) MapaMeTpe. [Tokasao ce ja cy y o6a Tima gucKyp-
ca Jiy»Ke TeKCTOBe IIPOJyKOBA/IM YIeHNIN 4. paspefia, ja Cy obe y3pacHe Ipy-
1€ IPOJYKOBaJIe IY>Ky 3aBMICHOC/IOXKEHY PEYEHMITY Y apTyMEHTAaTUBMMa, Te /1A
Y CTPYKTYPM OBOT >KaHpa CKOPO IOJIOBMHY p€YeHMI]a YMHE OHE Ca 3aBYICHOM
knay3soM. OBMM Cy OCBeT/b€Ha pelleBaHTHA CBOjCTBA IJICAaHE PEYEHMIIE U Te-
KCTa y4eHNKa 3. 1 4. pa3pefia, IITO yINTe/bUMA OMOTYhyje la TOKOM yCBajama
IJICAHOT M3pasa IpyXe ofroBapajyhe MHCTpyKuuje KojuMa 61 ce OIaKIIao
npoliec MpuOIIDKaBama fiedje CMHTAKCe NMICAHNM 0bpaciMa Ofpacnx ro-
BOPHIUKA.

Kmwyute pewu: CMHTaKCMYKa CTIOXKEHOCT, HAPATUBHM TEKCT, apTyMeHTa-
TUBHU TEKCT, JJ€BETOTOAVIIbALIN, JECETOTOMIIbALIN.

* majapivanovic@gmail.com
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SYNTACTIC COMPLEXITY IN NARRATIVE
AND ARGUMENTATIVE TEXTS WRITTEN BY THIRD-
AND FOURTH-GRADERS

Maja Ivanovic

University of Belgrade, Faculty of Special Education and Rehabilitation,
Belgrade, Serbia

The purpose of the study was to determine the effect of the mode of dis-
course, i.e., narratives and argumentatives on the syntactic complexity of com-
positions written by nine- and ten-year-old children. Subjects were divided in
two different age groups (total 84) and they were all writing two essays, so the
whole corpus consisted of 168 texts. The compiled material analysis included
the quantitative (length, followed by the average number of words, communi-
cative sentences and clauses; the length of the dependent complex clause meas-
ured by an average number of words and average number of dependent clause)
and qualitative parameters (the presence of various sentence types was identi-
fied and analysed. In both discourse modes, the fourth-graders produced sig-
nificantly longer texts than the third-graders. At both grade levels the sentence
length in argumentatives was significantly greater than in the narratives.Also,
almost half of the sentences in the argumentatives are those with a depend-
ent clause. This reveals the relevant properties of text and written sentence of
the third- and fourth-graders which enables teachers to provide them with ap-
propriate instructions to facilitate bringing children’s syntax closer to written
forms of adult speakers.

Keywords: syntactic complexity, narratives, argumentatives nine- and
ten-year-old children.
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PUER ETERNUS - MYIIKO OJIPACTAIBE
Y IIOE3NU AJTEKCAHJIPA PUICTOBURA
I METOIVMYKO OBJIMIKOBAIGLE PA3YMEBAIBA

Bojan Mapkosuh*

Yuueepsutiiemi y beoipagy, Qaxynitieiti 3a odpaszosarve
yuuilierva u sactiutiia4a, beoipag, Cpouja

Y usnaramy ce aHa/IM3Ypa TeMa OffpacTamba MYIIKOT TMPCKOT CybjekTa
Y »pOoMaHuMa y ctuxosuma’ Jlak xao tiepo (1988) n Hexu geuax (IIOCTXyMHO,
1995) Anexcanpipa Pucrosnha. Hajipe ce n3Bojie 0CHOBHe TeMaTCKO-MOTUBC-
Ke paBHI TeKCTOBA, aHA/IM3MPA Ce je3MIKO-CTIICKA 0COOEHOCT MOeTCKOT U3-
pasa, mpaTy HapaTuBHA PParMEeHTAPHOCT U IMEePCIEeKTUBHOCT INPCKOT Cybje-
KTa, KaKo 611 ce ommucao 0coOeHN MAEHTUTET JedaKa, KOjy je IpUKasuBaH y
CTaJIHOM TIPOLeCy OffpacTamba U Ipe/acka y KOHCTPYMCAHy MAacKylIuHy ¢u-
rypy. PucroBuheBn TekcToBM ce cuTynpajy y KOHTMHYUTETY JPYTUX CIMIHUX
IIOETCKUX TEKCTOBA CPIICKe MOe3uje, Kao U YHyTap IMOeTUYKM usfnudepeHun-
PaHOT KOpITyca ayTOPOBMX APYTUX KibUra 3a ofipacie. [loce6Ha makmva je moc-
BeheHa MeTOAMYKMM 3axTeBMMa 3a OONIMKOBaIbEM aHa/IN3e TEKCTA Y pagy ca
M/IaJIM YMTAa0OLUMa ¢ 063MpPOM Ha ClIeuUIHOCTI CAaBPEMEHOT TPEHYTKa, Y
KOMe JJOMMHUpa oTpeba 3a pOTHOM 0CeT/bUBOLINY, KPUTUKOM JJOMUHAHTHOT
MaCKy/IMHUTETA ¥ OTBOPEHUM MUTakbMMa O MApTMHA/IN30BaHOCTI.

Kmwyune peuu: NeTUHCTBO, OfpacTame, MACKYIMHUTET, AJ/eKCcaHjap
PucroBuh, Tymademe caBpeMeHe moesuje 3a MIaze.

*  bojan.markovic@uf.bg.ac.rs
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PUER ETERNUS - MALE GROWING UP
IN THE POETRY OF ALEKSANDAR RISTOVIC
AND METHODOLOGICAL SHAPING OF UNDERSTANDING

Bojan Markovi¢
University of Belgrade, Faculty of Education, Belgrade, Serbia

The presentation analyzes the theme of the growth of the male lyrical
subject in the “verse novels” Lak kao pero (1988) and Neki decak (posthumous-
ly, 1995) by Aleksandar Ristovi¢. First, the basic thematic-motive levels of the
texts are derived, the linguistic-stylistic peculiarity of the poetic expression is
analyzed, the narrative fragmentariness and perspective of the lyrical subject
are followed in order to describe the special identity of the boy who is depict-
ed in the constant process of growing up and transitioning into a constructed
masculine figure. Ristovis texts are situated in the continuity of other similar
poetic texts of Serbian poetry for young people, as well as within the poetically
differentiated corpus of the author’s other books for adults. Special attention
is paid to the methodological requirements for shaping text analysis in work-
ing with young readers, considering the specifics of the contemporary moment
dominated by the need for gender sensitivity, criticism of dominant masculin-
ity, and open questions about marginalization.

Keywords: childhood, growing up, masculinity, Aleksandar Ristovi¢, in-
terpretation of contemporary poetry for young people.
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OYYBAIBE KYJITYPHOT U JE3MYKOT UIEHTUTETA
CPIICKOI' HAPOJA 'Y TUJACIIOPU

Haranmja Konmpennma*

Alenyuja 3a ogioj u odpasosarve, 3aiped, Xpseaiticka

Y Pemy6muiu XpBaTCKoj MOAPIIKA CPIICKOj HALMOHATHO] MABVHU Y
OYyBaby HEHOT WJIEHTUTETAa M3Y3€THO jeé Ba)KHA, a jeflaH Off K/byYHMX Hauu-
Ha 3a ITOCTM3abe OBOT IM/ba je Kpo3 mpeameT ,,CpIICKN jesukK M KynTypa“ y
OCHOBHMM 1IKomMamMa. OBaj Kypc MHTerpuile cajprKaje IeT pasan4nTyX Hac-
TaBHUX o6macT (jesuK, McTopuja, reorpaduja, TMKOBHO ¥ My3U4KO 06paso-
Bambe), IITO T'a YMHY M3Y3€THO C/IOKEHNM 3a HacTaBy. Emykannja HacTaBHUKA
Kao I IHUXO0BA MOJPIIKA y peanusalyjii OBOT IPEAMETA je U3Y3ETHO CIIOXKe-
Ha. OBaj pajl uCnnTyje OpraHMsaLnjy 1 CTpaTeruje paspoja OBOT IIpeaMeTa ca
mbeM fla ce 06e36enm eduKacaH IPUCTYI HacTaBu Koju he mogp>xatu ovy-
Bambe CPIICKOT MJEHTUTETA Y OKBIPY XPBaTCKOT 00Pa30BHOT CHCTEMA.

Kmyune peuu: npegmer CpIICKM je3UK M KY/ITypa, CPIICKA HAal[MOHAa/IHA
MamJHa, ATeHIuja 3a obpasoBame Pemy6muke XpBarcke.

* natalija.koprenica@azoo.hr
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PRESERVATION OF THE CULTURAL AND LINGUISTIC
IDENTITY OF THE SERBIAN PEOPLE IN THE DIASPORA

Natalija Koprenica
Education and Teacher Training Agency, Zagreb, Croatia

In the Republic of Croatia, supporting the Serbian national minority
in preserving its identity is extremely important and one of the key ways to
achieve this goal is through the subject “Serbian language and culture” in pri-
mary schools. This course integrates the contents of five different teaching are-
as (language, history, geography, art, and music education), making it extreme-
ly complex to teach. The education of teachers as well as their support in the
implementation of this subject is extremely complex. This paper examines the
organization and development strategies of this subject with the aim of ensur-
ing an effective approach to teaching that will support the preservation of Ser-
bian identity within the Croatian education system.

Keywords: Serbian language and culture subject, Serbian national minor-
ity, Education and Teacher Training Agency of the Republic of Croatia.
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HACTABA U YHEBE CTPAHOT
JESUKA'Y CBETY KOJU CE MEHA

TEACHING AND LEARNING FOREIGN
LANGUAGES IN A CHANGING WORLD



UNIVERZITETSKI KURSEVI IZ KULTURE I CIVILIZACIJE
ZEMALJA ENGLESKOG GOVORNOG PODRUCJA
NA UCITELJSKIM FAKULTETIMA U RH:
NUZNOST ILI LUKSUZ?

Ester Vidovic*
Sveuciliste u Rijeci, Uciteljski fakultet, Rijeka, Hrvatska

Rad proucava problem opremanja studenata uciteljskih fakulteta u Re-
publici Hrvatskoj adekvatnim znanjem o kulturi i civilizaciji zemalja engle-
skog govornog podrucja. Zbog zakonodavne nedorecenosti, opste pravilo je
da se svrseni studenti uciteljskih fakulteta (sa zavr§enim modulom na engle-
skom jeziku) zapo$ljavaju kao nastavnici engleskog jezika iskljucivo u situa-
cijama kada nema kandidata s diplomom iz engleskog jezika. Cilj ovog rada
bio je istraziti studentske stavove o korisnosti univerzitetskih kurseva o kultu-
ri i civilizaciji zemalja engleskog govornog podrucja. Upitnik je dat studenti-
ma trece godine razredne nastave (Univerzitet Jurja Dobrile u Puli, Hrvatska)
i cetvrte godine razredne nastave (Univerzitet u Rijeci, Hrvatska). Istrazivanje
je sprovedeno u sklopu kurseva Anglosaksonski svijet 1 (Univerzitet u Puli) i
Anglosaksonski svijet (Univerzitet u Rijeci). Sadrzaj ova dva kursa je identi¢an
na oba univerziteta. U istrazivanju je ucestvovalo 27 studenata (9 iz Pule i 16
iz Rijeke). Predmet Anglosaksonski svijet predaje se unutar engleskog modu-
la univerzitetskog studija, koji studentima razredne nastave u Puli nudi $iroku
lepezu predmeta na engleskom jeziku, dok se ekvivalentan kurs u Rijeci pre-
daje kao izborni predmet jer ne postoji modul na engleskom jeziku. Prvobitna
hipoteza da ¢e studenti koji studiraju u Puli oceniti kolegij korisnijim od onih
koji studiraju u Rijeci pokazala se tacnom (s obzirom da predmet slusaju unu-
tar modula na engleskom jeziku). Rezultati istrazivanja ukazuju na potrebu da
se uvedu zakoni sli¢ni onim u susednim zemljama Evropske Unije, kojim bi se
definisala kompetencija diplomiranih studenata uciteljskih fakulteta u Hrvat-
skoj za nastavu engleskog jezika u nizim razredima osnovne $kole i, shodno
tome, status univerzitetskih predmeta unutar kojih se predaju kultura i civili-
zacija zemalja engleskog govornog podrudja.

Kljucne reci: kultura i civilizacija, uciteljski fakultet, razredna nastava,
engleski jezik.

*  ester.vidovic@ufri.uniri.hr
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UNIVERSITY COURSES IN THE CULTURE
AND CIVILISATION OF ENGLISH - SPEAKING COUNTRIES
IN THE REPUBLIC OF CROATIA: NECESSITY OR LUXURY?

Ester Vidovi¢
University of Rijeka, Faculty of Teacher Education, Rijeka, Croatia

The paper addresses the problem of imparting students of teachers’ col-
leges in the Republic of Croatia with adequate knowledge on the culture and
civilisation of English-speaking countries. Due to a loophole in legislation, the
general rule has been to employ these graduate students (those who finished an
English module) as English teachers only in situations where there are no ap-
plicants with a degree in English. The aim of the survey was to research the stu-
dents’ views on the usefulness of university courses on the culture and civilisa-
tion of English-speaking countries. A questionnaire was submitted to the third
year (University of Juraj Dobrila in Pula, Croatia) and 4th year (University of
Rijeka, Croatia) students of Primary Education. The research was conducted as
part of the courses Anglo-Saxon World 1 (University of Pula) and Anglo-Saxon
World (University of Rijeka). The content of these two courses is identical at
the two universities. 27 students took part in the research (9 from Pula, 16 from
Rijeka). The subject Anglo-Saxon World 1 is taught within the English module
of the study course, which offers an array of subjects in English to Primary Ed-
ucation students in Pula, whereas in Rijeka the equivalent course it taught as an
optional subject since an English module is not offered to students. The initial
hypothesis that the students studying in Pula would evaluate the taught course
as more beneficial (since they are taught the course within the English module)
than the students studying in Rijeka proved correct. The results of the research
indicate the need for introducing legislature similar to that of most neighbour-
ing EU countries, which would firstly define the competence of graduates of
teachers’ colleges in Croatia for teaching English in junior grades of primary
school and, secondly, the status of university courses teaching the culture and
civilisation of English-speaking countries at these institutions.

Keywords: culture and civilisation, teachers’ college, primary education,
English.
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VHTEPHET ITPOCTOP - HEVICLIPITHI M3BOP
3A YUYEILE CTPAHIMX JESVIKA

Anexcanppa ojkos Pajuh’
Mapujana [Tanpuh
YHnueepsuitieti y beoipagy, Paxyniiieii 3a odpasosarve
yuuitierva u sactiuttia4a, beoipag, Cpduja

bpsu pa3Boj nHGOPMAIMOHNX TEXHOIOTja Y BpeMeHY Koje ce MeHba OT-
Bapa Hu3 HOBUX MoryhHocTi y cdepu obpasoBama, yk/pydyjyhu u HactaBy
CTpaHMX je3uKa. Y TOM CMUCITY Y pajjy ce MCTpaxyjy MoryhHoCTu npumene
VIHTE€PHETA Yy HACTaBM HEMAYKOT M PYCKOT je3uKa Kao cTpaHor. [laje ce mpe-
I7Ie]] PENIEBAHTHUX MHTEPHET M3BOPA 3a y4Yerbe U MO/lydyaBabe IOMEHYTHX je-
3UKa, aHA/IM3Mpa ce KBA/UTeT NOHYDeHNX cafip>kaja U BpIIM HIUX0Ba K/Iacu-
¢ukanyja mpema Tuiy rpabe, Ha4YMHY Ipe3eHTaLMje Vi MPUCTYIY Y YCBajamby
jeaudkor u ropopHor Matepujana. Llwp pana je fa ce ykaxe Ha 6pojHe Moryh-
HOCTI KOje MHTEePHET M3BOPYU IIPY’Kajy 3a pasBUjaibe M yCaBpILIaBambe je3Nd-
KVX BEIITIHA, JIa ce TIOHY/e MHCTPYKIIMje 3a CeNeKIjy moHyhennx mMarepuja-
7a, Kao ¥ Jja ceé Ha KOHKPETHMM IIPMMEepMMa IIOKa)Ke KaKO Ce MHTEPHET Cafip-
’Kajyl Ha KpeaTMBaH HaYMH MOTY KOPMCTUTY Ha HACTAaBHOM 4Yacy U BaH Hera.
Y pany ce npumemyjy BeCKpUNTHBHA, aHAIMTUYKA ¥ KOMIIAPAaTMBHA METOJA.
JleCKpUIITMBHA ¥ aHA/IUTUYKA METOMIA KOPUCTE Ce NP OIUCY, IPOLIEHN KBa-
MTeTa U KnacuuKanyju nHTepHeT rpabe, ok ce npu ynopehusamy pesyi-
TaTa aHa/IM3€ HEMAYKUX U PYCKMX M3BOpA KOPUCTU KOMIIapaTMBHA METOJA.
Pesynratu uctpaxupama UCTUYY NPEJHOCTU U YKa3yjy Ha M3BEeCHA OrpaHU-
4yera y IPUMMEHM MHTEPHETA Y HaCTaBM CTPAHMX je3MKa, Hyfle IIPeropykKe 3a
omabup MHTepHeT rpabe, Kao U MHCTPYKIUje 3a paj ca ofabpaHNM je3UYKOM
MaTepyjasioM Ha KOHKPETHUM IIpUMEPUMA.

Kmwyute peuu: VHT€pHET U3BOPYU, CTPAHM je3UIIN, HEMAYKM je3MK, PYCKI
jesuk.

*  aleksandragojkovrajic@gmail.com
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INTERNET SPACE - AN INEXHAUSTABLE SOURCE
FOR LEARNING FOREIGN LANGUAGES

Aleksandra Gojkov Raji¢
Marijana Papri¢
University of Belgrade, Faculty of Education, Belgrade, Serbia

The rapid development of information technologies in the changing
times opens up a number of new opportunities in the sphere of education, in-
cluding the teaching of foreign languages. In this sense, the paper explores the
possibilities of using the Internet in teaching German and Russian as a for-
eign language. An overview of the relevant Internet resources for learning and
teaching the mentioned languages is given, the quality of the offered content is
analyzed, and their classification is made according to the type of material, the
method of presentation, and the approach to the acquisition of language and
speech material. The aim of the paper is to point out the numerous opportuni-
ties that Internet sources provide for developing and perfecting language skills,
offer instructions for the selection of the offered materials, as well as to show
on concrete examples how internet content can be used in a creative way in the
classroom and outside of it. Descriptive, analytical, and comparative methods
are used in the paper. Descriptive and analytical methods are used in the de-
scription, quality assessment, and classification of the Internet materials, while
the comparative method is used in comparing the results of the analysis of Ger-
man and Russian sources. The results of the research highlight the advantages
and indicate certain limitations in the use of the Internet in foreign language
teaching, offer recommendations for the selection of Internet materials, as well
as instructions for working with the selected language material on concrete ex-
amples.

Keywords: internet sources, foreign languages, German language, Rus-
sian language.
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CTVWIMICTVYKI ITPYCTVII TIOE3NU
Y HACTABU EHIJTIECKOTI KAO CTPAHOT JE3MKA

bojana Kamam*

Yuueepsuiiieti y Beoipagy, Punonowku paxynitieiti, beoipag, Cpduja

Oy cBUX je3sYKMX XKaHPOBA TI0€31ja je HajMalbe 3aCTyI/beHa Y HACTaBU
CTPAHOT je3NKa. JeAMHCTBEeHa cripera popMe U 3Hauera, OPUTMHATHOCT je3Nny-
KOT 13pa3a, CTWICKe GUrype ¥ BUIIE3HAYHOCT TEKCTA YIHE je JIeTIOM, a YjeflHO
¥ TEIIKOM 3a 00pajly Ha 4acy HeMaTepIber jesVKa. JefjaH off I/beBa YNTamba
THoesyje jecTe pa3Bujaibe CEH3MOWINTETA 3a OHe je3ndKe 0OpTe Koje je3NK Ho-
esyje pas/IuKyjy off CBaKOJHeBHe, IIpO3alyHe, TOBOPHe yHnoTpebe jesnka. Y
OBOM pajly Cce Ha IpUMePY HEKOIMKO IlecaMa Ha €HITIECKOM je3MKY JIEMOH-
CTpMpa KaKO HaCTaBHUK MOXKe Taj I1/b NOCThY I03HaBameM OCHOBHIUX I10j-
MOBa MOJIepHe CTU/INCTHKE — II0jMa CTU/ICKe PUType Y MIMpeM CMICITY, CeMaH-
TUYKe IPO307Mje, KOHTEKCTa CUTYalyje 1 peeKCUKaau3anyje CTUICKUX ¢u-
rypa. [Ipenosnajyhu oBe enemeHTe y mojefyiHUM IecMaMa, HACTaBHUK MO>XKe
71 VIX YKJIOHU 3 TIeCMe 1 Jja TPaXu off haka /ja BoheHV MHTYNTMBHUM 3HabeM
TOBOPHOT je3VKa IaXK/bMBO IIOITIEfiajy offabpaHe GparMeHTe mecMe 1 JOHeCy
3aK/by4Ke O ITOPYIV ITeCMe, OCHOBHO] eMOLIUjI, TMPCKOM CY0jeKTy MlIn KOH-
TeKCTy cutyanyje. Ta nHTynnuja hake Tpeba ma onsee maneKko off 3HauerHba
mecMe Kao IelnHe, ajay 3aK/bydln K0 KOjux hamm moby cy cBakako jemaH ox
c/I0jeBa 3Hauema Koje necMa Hocu. OHM Cy ICTOBPEMEHO y NPaBy U y KPUBY
IITO Ce IIOPYKe IecMe TUYE.

Kmyute peuu: moesuja, CTUINCTUKA, CTUICKA PUTYpa, CEMAHTIYKA ITPO-
30/1Mja, peleKCUKaIn3anuja.

*  bojana.kalanj@fil.bg.ac.rs

158



STYLISTICS-BASED APPROACH TO POETRY
IN THE EFL CLASSROOM

Bojana Kalanj
University of Belgrade, Faculty of Philology, Belgrade, Serbia

Of all language genres poetry is the least present in the foreign language
classroom. The unique relation between form and meaning, the originality of
language, stylistic devices and the ambiguity of the text is what makes it beauti-
ful but also difficult to teach in a nonnative language class. One of the goals of
reading poetry is developing sensibility for the turns of phrase that distinguish
poetry from the everyday, prosaic, spoken use of language. This paper dem-
onstrates on a few poems in English how the knowledge of basic concepts of
modern stylistics, such as stylistic devices in the broader sense, semantic pros-
ody, context of situation, and relexicalization, can help the teacher achieve this
goal. Recognizing these elements in particular poems, the teacher can remove
them from the poem and ask the students to examine carefully the selected
fragments and, by relying on their intuitive knowledge of the spoken language,
draw conclusions about the meaning of the poem, underlying emotion, per-
sona or context of situation. This intuition should lead the students away from
the meaning of the poem as a whole, but their conclusions nontheless consti-
tute one of the layers of meaning in the poem. They are both in the right and in
the wrong as far as the message of the poem is concerned.

Keywords: poetry, stylistics, stylistic device, semantic prosody, relexicali-
zation.
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BOREDOM - THE SILENT ENEMY
IN THE FOREIGN LANGUAGE CLASSROOM

Morana Drakuli¢’
University of Rijeka, Faculty of Teacher Education, Rijeka, Croatia

The affective component of foreign language learning has long been
one of the most important research interests in the field of applied linguis-
tics. Since it is assumed that emotions which language learners may experience
have a considerable effect on the learning process and performance, studies
so far have investigated a wide range of emotions in order to capture their di-
versity. The new wave of emotion research has shifted its interest towards aca-
demic boredom which has only recently attracted the attention of applied re-
search studies as well. Boredom is referred to as a multifaceted negative emo-
tion that negatively affects students’ motivation, engagement, and a perceived
value of classroom-related tasks and, as such, has a strong impact on students’
ultimate level of attainment. Although it is one of the most commonly expe-
rienced emotions in the educational setting, its inconspicuousness compared
to other negative emotions, such as foreign language anxiety, resulted in neg-
ligence in the field of education in general. The aim of this paper is to provide
a comprehensive overview of the research on boredom in foreign language
teaching in learning. The paper addresses both theoretical frameworks and the
empirical research on this topic as well as provides implications of this negative
emotion on both teaching and learning in the contemporary foreign language
classrooms.

Keywords: boredom, foreign language, affective factors.

*  morana.drakulic@ufri.uniri.hr
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HOCAJA - TVIXV HEIIPUIJATE]b
Y HACTABM CTPAHUX JE3MKA

Mopana Jpaxymuh

Yuueepsutiieti y Pujeyu, Yuuitierocku daxynitieini, Pujexa, Xpsaiticka

Ac¢exTVBHa KOMIIOHEHTA Y y4ekby CTPaHMX je3VKa AYTY HU3 TOfVHA je
Meby HajBa)KHUjMM TeMaMa y MCTPaXXMBABIMAa Y 00/1aCTY IIPYMebeHe TNHT-
BucTuKe. [lomTo ce nmpermnocTas/ba Jja eMoLMje KOje by OXKIB/baBajy 0K
yd4e CTpaHe je3VKe 3HAa4ajHO yTUYy Ha caM IIPOLieC y4uelba je3MKa I Ha 3HAIbE,
Be/IMKM Opoj eMolja 610 je MpefMeT MCTpaXkiBamwa Kako 61 ce yTBpAuIa
IJIXOBA PA3HOMMKOCT. Y HajHOBMjEM Ta/lacy MCTPaKMBamba eMoIja GOoKyc je
IIOMEPEH Ha aKafIeMCKY JIocafly, KOja TeK OJHEJaBHO IPUBJIAYM MKy IIPU-
MemeHuX MMHrBuUCTa. Ilog mocagoM ce mogpasyMeBa BUIIECTPYKa HEraTMBHA
€MOll/ja KOja HETaTMBHO yTI4Y€e Ha MOTUBALIM]jy ¥ aHTa)KOBAHOCT Y4E€HMKa, Kao
Y Ha IepUUIIMPaHy BPEIHOCT 3ajJjaTaKa KOjy ce pajie Ha Jacy, Te, Kao TaKBa, y
BEJIMKOj Mepy yTU4e Ha Kpajiyi HUBO IocTurHyha ydennka. Jako je To jen-
Ha of Hajuelrhe JOXXVB/baBaHUX eMOLja y 0Opa3sOBHOM OKPY)KembY, IbeHa He-
yIa/ybuBOCT y nopebemwy ca [pyruM HeraTMBHUM eMoljijaMa, Kao LITO je, Ha
IpMMep, aHKCMO3HOCT Y TOKY y4era CTPAHOT je3MKa, JOBeJIa je 1o Tora Jja ce
OBa eMoIlMja 3aHeMapyje y obmacty o6pasoBama. LInb je oBoOr paza fa mpysxn
cBeoOyXBaTaH Iperie]] ICTPaXIBalba OCaje y HACTABY U Y€y CTPAHIX je-
3uka. Paj ce 6aBM TeOpUjCKMM OKBMpPMMA VI eMIMPUjCKUM UCTPAKMBabIIMa
OB€ TeMe, Te pasMaTpa MMIUIMKalJje OBe HETaTVBHE eMOLIMje Ha IIOy4aBambe
U Y€€ y CAaBPEMEHOj HaCTaBM CTPAHUX je3Ka.

Kmwyune peuu: nocapa, cTpann jeank, agpeKTuBHYU (paKkTopu.
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TTOBE3AHOCT HAKJIOFEHOCTH
VHTEPHAILIMOHATV3ALIVU
J JESUYKE AHKCMO3HOCTY KOJI CTYIEHATA
EHITIECKOT JE3MKA Y CPEUJU

Annna Paocasmesnh Kpemanosnh’

Yuueepsuinieti y Kpaiyjesuy, Qunonowko-ymeitinuuku paxyniiei,
Kpaiyjesau, Cpduja

Ycnen nporeca rino6anusaiyje u muperma eHIeckor kao Mehynapon-
HOT je3MKa, IPeTXOfHe JlelleHMje 00eeXXIa je TojaBa KOHIeNTa HaKlote-
HOCIIU UHTHEPHAUUOHATIUZALUJU, TIOJ, KOJUM Ce IIOIpasyMeBajy 3aliHTepecoBa-
HOCT 3a I7100a/IHa uTama 1 MelyHapoHa flelraBama, Kao 1 CTABOBY YYeHUKA
IIpeMa I7106aJTHOj 3ajelHILIM ¥ OHOME IITO eHIVIECKY je3VIK JJaHaC IIPefICTaB/ba.
Y mpeTXogHNMM UCTpaXMBAaBIMa UCOUTUBAHY Cy OpOjHM (HaKTOPK KOjU Cy ¥
KOpe/aluji ca OBOM AMMEH3MjoM Mmn je mpensubajy, ykpydyjyhu mmasoct
YY€HUKA, MOTUBALMjy 3a yYe€rbe CTPAHMX je3MKa, CIPEMHOCT Ha KOMYHMKa-
uujy, uta. OBaj pag MMa 3a OWb fla UCIINATA IOBE3AHOCT HAK/IOWHEHOCTY UH-
TePHALMOHAIM3ALMj} U OIIIITE je3NYKe aHKCMO3HOCTH, Kao I je3IKe aHKCH-
O3HOCTH IIOBe3aHe Ca IOjelNHAYHUM je3NYKUM BelITMHaMa (YUTameM, CIIy-
ImameM, IIcambeM U ToBopemeM) Mehy cTymeHTMa eHrmeckor jesuka y Cp-
6uju. MeTope IpMKyIUbama IofaTaka nogpasyMeBahe aHKeTHO UCTINTUBAbE,
a IIpy aHaIM3M TIofaTaKa KopucTtuhe ce IeCKpUITIBHA CTATUCTKA ¥ KOpeIa-
m1oHa aHanu3sa. OdexyjemMo fa he pesynTaTu McTpakuBamwa IPY>KUTH BaKHe
yBUZIe Y IIPUPOJY ITOBE3aHOCTV TOPEIIOMEHYTX KOHI[eIaTa, Te fia he 13 mux
npoucrehy 3HavajHe IearolIKe MMIUIMKAIMje KaKo 32 HaCTaBHMKE CTPaHUX
jesuKa, TaKo U 3a UCTpaKMBayve.
Kmyune peuu: Tmobanusarija, HAKTOMEHOCT MHTEPHAIMOHAMN3AIV)I,
je3sudKa aHKCMO3HOCT, CTYJAEHTI €HITIECKOT je3VKa.

*  anica.krsmanovic@filum.kg.ac.rs
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THE RELATIONSHIP BETWEEN INTERNATIONAL
POSTURE AND LANGUAGE ANXIETY AMONG SERBIAN
ENGLISH MAJOR UNIVERSITY STUDENTS

Anica Radosavljevi¢ Krsmanovi¢
University of Kragujevac, Faculty of Philology and Arts, Kragujevac, Serbia

Due to the process of globalization and the rise of English as an interna-
tional language, the past decades have been marked by the emergence of the
concept of international posture, defined as an interest in global issues and
international affairs, and learners’ attitudes toward the globalized community
and what English represents today. Previous research has examined various fac-
tors that correlate with or predict the construct, including learners’ personali-
ties, L2 motivation, willingness to communicate, etc. This study aims to inves-
tigate the relationship between international posture and general foreign lan-
guage anxiety level as well as foreign language anxiety in language skills learn-
ing (reading, listening, writing, and speaking) among Serbian English major
university students. The method of data collection will involve a questionnaire
survey, while the following analyses will be employed in the research: descrip-
tive statistics and correlation analysis. We expect that the results will provide
important insights into the relationship between the above-mentioned con-
cepts, thus carrying important pedagogical implications for language teaching
professionals and researchers.

Keywords: globalization, international posture, language anxiety, English
major university students.

163






[TPUPOJA, HAYKA U YMETHOCT
Y BACITUTAILY U ObPA3OBAKLY

NATURE, SCIENCE AND ART
IN EDUCATION



PA3BOJ JIMKOBHE ITENATOI'MJE Y KHEJKEBVIHV CPBUJU,
KPAJbEBMHI CPBUJI, KPAJBEBVHI CXC
I KPAJBEBMHN JYTOCJIABUIU

Hejan Ty6uh’
Yuueepsutiemn y ITpuwiaunu, Ounosodcku daxynitieit,
Kocoscka Mutaposuya, Cpduja

Ca 06HOBOM cpricKe fAp>kaBHOCTN Y XIX BeKy jaBjba ce TeXHa 3a TOHOB-
HJIM YCIIOCTaB/bak€M HEIOCPENHMUX KYATYPHMUX Be3a ca 3amagHoM EBpomom.
[TpekuHyT KyATYpHM KOHTMHYUTET Y BpEME OCMAHCKe BJIACTH II0/Ipa3syMeBao
je 1 06HOBY OCHOBHMX MOfie/Ia 3aI1aTHOEBPOIICKOT 06pa3oBama. Kao mocnmenu-
I1a HeJlOBO/bHE €KOHOMCKE Pa3BUjeHOCTH, AePMIMTaPHOT HACTABHIYKOT Ka-
Ipa, Te jOII HEYCIIOCTaB/beHOT HallIOHA/THOT IIPOrpaMa jaB/bajy c€ MHOTU IIPO-
671eMM Y KOHCTUTYUCAIbY U PasBOjy CPIICKe TMKOBHe nefaroruje. Iump ncrpa-
JKIBarba je YKasaTy Ha MCTOPMjaT, KAPAKTEPOIOTHU)Y M METOMIOIOIIKE IIPUHIIN-
Ile Y IMKOBHO] IIeflaroruju y pasno6py popmupama CpIicke kHexeBuHe 1815.
[0 mpecTaHKa nocrojama KpameBune Jyrocnasuje 1945. Metoponoruja mc-
TpaKMBarba IOJpasyMeBa UCTOPUjCKM, KYATYPOMTOUIKM, COLMOMOIIKY U €C-
TETCKM METOJ ¥ IIPMHIUII UCTpaKuBama. Pesynrar ucrpaxmpama he morsp-
JIUTU OCHOBHE TEXIbe I CMEPHUIIE Y KOjUMa Ce KpeTasla IMKOBHA Iefjaroruja
HoOMeHyTOT Tepuopa. Kpos acrekT XpoHOOIIKOT pa3MaTpama 6uhe ykasaHo
M Ha paJi Mabhe NO3HATUX YMETHMYKMX MIKO/A. 3aK/bydaK ¥ MMIUIMKALIMjE 3a
06pasoBHY NOMUTUKY V/WM/IN TIPAKCY M3HECEHN Y OKBMPY OBOT MCTPaXKMBakha
¥l TEOPUjCKOT pa3MaTpama IOoTBphyjy mocTojarbe ayTeHTMYHNX OKOTHOCTU Y
KOj/Ma Ce Ha/la3u/Ia CPIICKa Ky/ITypa U CPIICKA IMKOBHA IIejaroruja Tor epu-
ofia. AyTOHOMHM CafipXKaju M 0COOEHOCTH IMKOBHE TIeflaroruje MocaefuIie Cy
TaJallbe CPIICKe KYIType, monapusosane nsMel)y 6ankaHCKOT TpafuIMoHa-
JM3Ma U MOJIEPHOT eBpoIIejcTBa. [JoHeceHN 3aK/bydIM YKasyjy 1 HoTBphyjy ma
ce oppebena nmpasua, guneme u npobnemu popmynvcany y nepuony Kuexe-
BrHe 11 Kpa/beB1He yCIIOCTaB/bajy Kao CTA/IHO IPUCYTHU Y CPIICKOM APYLITBY
U [1a Cy y CaBPEMEHOM TPEHYTKY aKTYelTH! Kao M 32 BpeMe CPIICKe JIMKOBHE
negaroruje y nepuony og 1915. o 1945. rogune.

Kmyune peuu: mcTopmja NMKOBHOT 00pasoBama, KYITYPOIOMIKI
IPUCTYII, ay TOHOMHA KapaKTepOIoruja.

*  dejantuba64@gmail.com
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THE DEVELOPMENT OF ART PEDAGOGY
IN THE PRINCIPALITY OF SERBIA,
THE KINGDOM OF SERBIA, THE KINGDOM OF SHS
AND THE KINGDOM OF YUGOSLAVIA

Dejan Tubi¢
University of Pristina, Faculty of Philosophy, Kosovska Mitrovica, Serbia

With the renewal of Serbian statehood in the 19th century, there emerged
a desire to re-establish direct cultural ties with Western Europe. The interrup-
tion of cultural continuity during the Ottoman rule implied the renewal of ba-
sic Western European educational models. As a result of an insufficient eco-
nomic development, a deficit in teaching staff, and the lack of an established
national program, numerous problems arose in the establishment and devel-
opment of Serbian visual arts pedagogy. The research goal is to highlight the
history, characterology, and methodological principles in visual arts pedago-
gy during the formation period of the Serbian Principality, from 1815 to the
cessation of the existence of the Kingdom of Yugoslavia in 1945. The research
methodology involves historical, cultural, sociological, and aesthetic meth-
ods and principles of research. The research results will confirm the basic ten-
dencies and guidelines in which visual arts pedagogy of the mentioned pe-
riod moved. Through the aspect of chronological consideration, the work of
the lesser-known art schools will also be highlighted. Conclusion and implica-
tions for educational policy and/or practice presented within this research and
theoretical consideration confirm the existence of authentic circumstances in
which Serbian culture and Serbian visual arts pedagogy of that period were sit-
uated. Autonomous contents and peculiarities of visual arts pedagogy are the
consequences of the then Serbian culture polarized between Balkan tradition-
alism and modern Europeanism. The conclusions drawn confirm that certain
rules, dilemmas, and problems formulated during the period of the principal-
ity and kingdom remain perpetually present in Serbian society and are as rel-
evant today as they were during the Serbian visual arts pedagogy period from
1915 to 1945.

Keywords: history of art education, cultural approach, autonomous char-
acterology.
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IITA HAM OTKPVIBA MATEMATWYKA VNTPA?

JacMmua Munnakosuh’

Yuueepsutiieti y beoipagy, Qaxynitieiti 3a odpaszosarve
yuuilierva u sactiutiia4a, beoipag, Cpouja

Urpe cy omyBek 6uie jeo BacIuTama Jelle, IOCeOHO y MPeUIKOICKOM
y3pacTy, ali ce y caBpeMeHOj 00pa3oBHOj MPAaKCH MOTEHIMPAjy BPeJHOCTI
MaTeMaTU4YKe UIPe Y HIKOJICKOM OKPYXKekby. Y 0BOj CTYAMjU UCIIUTAHU CY Me-
TOZIMYKM aCIIeKT! KopyIIherma Urpe y HaCTaBU MaTeMaTyKe Kao anarta 3a ¢pop-
MaTUBHO BpefHOBambe. [IMCKYTOBAHO je O IOTEeHIMjaly UTPe 3a Py Kambe NH-
dopmaluja 0 TOCTUTHYTUM 3HAIVMA, BEITMHAMA M CTABOBVMMA y4YeHMKA.
Urpe cy ogabpaHe 13 MaTeMaTM4KMX YHOSHMYKMX KOMIUIETA U aHA/IU3Upa-
He MeTOJOM JIEKOHCTpyKIuje. YTBpheHo je ja fu3ajH urpe mpy»a MoryhHocT
cnobopHor ydenrha u ga Moxke IIPY>KUTK YBUJ, Y y4ere ydeHMka. [TokasaHo
je ma je y musajHUpamy urapa 3a GOpMaTUBHO BPeJHOBalbe BAXHO Ia HEKM
elleMeHTH Urpe Oyay nocTaB/beHn GIeKCUOMIHO, OFHOCHO Jja IX HACTaBHUIIN
MOTY IPU/IATOANTY OTpebaMa MojefNHAYHOT YIEeHMKA Y3 OUyBambe 00pa3oB-
He UTPOBHE CTPYKType. Y CKIajly ca Ha/la3yuMa, 3aK/by4eHO je [ja UTpe NMajy
HOTEHIMjasl 1a OIAKIIAjy MOTUBAIM)y 3a y4elrhe y MaTeMaTMYK/IM aKTVBHOC-
TMMa Ha CTPaHM Y4YeHMKa U OJIaKIIajy METOAMYKE OJIyKe HaCTaBHMKA.

Kmyune peuu: MaTeMaTndka urpa, popmaTuBHa IpoBepa, AU3ajH Urpe,
MeTOf] IEKOHCTPYKIIVje.

*  jasmina.milinkovic@uf.bg.ac.rs
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“WHAT DOES MATHEMATICAL GAME REVEAL TO US?”

Jasmina Milinkovi¢
University of Belgrade, Faculty of Education, Belgrade, Serbia

Games have always been a part of children’s education, especially at pre-
school age, but in modern educational practice the value of mathematical games
in the school environment is emphasized. In this study, the methodological as-
pects of using games in mathematics teaching as a tool for formative evalua-
tion were examined. The potential of the game to provide information about
the acquired knowledge, skills, and attitudes of the students was discussed. The
games were selected from mathematics textbook and analyzed using the de-
construction method. It was found that game design allows for free participa-
tion and can provide an insight into students’ learning. It has been shown that
in designing games for formative evaluations, it is important that some ele-
ments of the game are placed flexibly, i.e., that teachers can adapt them to the
needs of individual students, while preserving the educational game structure.
In accordance with the findings, it was concluded that games have the potential
to facilitate the motivation to participate in mathematical activities on the part
of students and to facilitate the methodological decisions of teachers.

Keywords: mathematical game, formative assessment, game design, de-
construction method.
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