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Munom M. KoaueBuh

Qunonowku daxyninied, Yuusepsutiei y beoipagy
Qurnonouiko-ymetiHuuku daxyninier, Yuusepsutieid y Kpaiyjesuy

O (HE)KBAJIUTETHU/M PEHIEELMIMA Y HOBOM
HACTABHOM IUTAHY U ITPOTPAMY 3A CPIICKU
JE3VIK'Y 5. 6. PA3PETY OCHOBHE IIKOJIE

Y pedepary he ananmsu O6uTy NMOABPrHYTM Cafp)Kajyl HOBUX HACTaBHMX
Iporpama 3a CpIICKI je3UK y 5. 11 6. pa3pefiy OCHOBHe IIIKOJIe, KOjii Cy 00jaB/beHN
2017. (5. paspen) u 2018. (6. paspen). Liwp pedepara je ga ce oKa>ky HOBOCTU
KOje T MpOorpaMy SOHOCE Y OJHOCY Ha IIPEeTXOfiHe. A Teé HOBOCTM THYY Ce, IIpe
CBera, ApyK4uje Ipepacroperne cafipxxaja. Y pedepary he ce mokasaTu KOImKo cy
Te HOBOCTM MOOOJbIIAje VIN IIOTOpliase KBaIUTET TUX HACTABHUX Iporpama.
Ocum Tora, pedepar Tpeba fa mokaxe ITa Cy KBaIUTETH a LITa CTAOOCTU caMuX
Iporpama CpIICKOT je3uKa 3a 5. 1 6. paspen y uemvnu (yaumajyhu, nakie, y 063up
U IIPOMEIbeHY 1 HeIIPOMEHeH! [ie0 CaMIX IIporpaMa). JeflHOM pedjy, Y aHaIn3u
he 6utu ocBeT/BEHE KaKO HOOpPE TAKO U JI0LIe 0COOMHE JATHUX IIPOrPaMa, Y3 U3HO-
IIetbe [IPefyIora o6 o/blama VN eMMIHICaba JIOLINX CTpaHa JaTUX IIporpama.
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Milo$ M. Kovacevi¢

Faculty of Philology, University of Belgrade
Faculty of Philology and Arts, University of Kragujevac

ON (NON)QUALITY SOLUTIONS IN THE NEW SERBIAN
LANGUAGE CURRICULA FOR THE 5th AND 6th GRADES
OF PRIMARY SCHOOL

In this presentation I will analyse the content of the new Serbian Language
curricula for the 5™ and 6" grades of primary school published in 2017 (5™ grade)
and 2018 (6™ grade). The aim is to present the novelties that these curricula intro-
duce, compared to the previous curricula. The novelties primarily refer to a differ-
ent distribution of the content. I will try to establish whether these novelties im-
proved or degraded the quality of the curricula and pinpoint the advantages and
disadvantages of the 5™ and 6" grade curricula for the Serbian Language in gen-
eral (taking into consideration both the modified and unmodified segments of the
curricula). To sum up, the presentation will focus on the strong and weak points
in the curricula and recommend strategies for their improvement and elimination
of the disadvantages.
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Urop Cakcupa

egaiowxu dakyniiieisi, Ynusepsusieini y /bydmanu, Yrnusepsusiein IIpumopcka

HE WJIM JEJHO - WJIN JJPYTO, BER M JEJHO M JIPYTO:
HACTABA KIbJVDKEBHOCTN Y 3AMIIN TAJKHIX
CYIIPOTHOCTU

[ToueTKOM JieBefeCeTUX TOAMHA IPOLUIOr BeKa Y HACTaBY KHVDKEBHOCT
y ocHOBHMM 1iKonama y C/IOBeHUj 1 YBelleHa je jeHa HOBMHA — KOMYHUKATHUBHA
HPUCTYII; 0Baj IIPUCTYII ITOApadyMeBa 00pay TeKCTa Ha HauMH KOjUM ce KOJ, MJIa-
[MX YMTAjIalA Pa3BUja CIIOCOOHOCT KpeaTBHE KOMYHMKAIMje ca KibJDKeBHOIINY.
Y moueTKy je KOMyHMKAaTVBHM IPUCTYII OMO CYIIPOTCTaB/bEH jeJHOM IPYTOM KOH-
IIeNITY, T3B. MHTEIPATMBHO] HACTABY, Y KOM Cy IIpefMeTH 1 TeMe, YK/by4dyjyhu u
KIbJDKEBHE, OTPaHMYeHM YCKVMM Hay4HVM U TeMaTCKUM OKBMpMMa. Jako je Bpe-
MEHOM MCK/BYYMBOCT Y NPUMEHV MU jeJHOT WIU APYTOor IPUCTYIA Y HACTaBU
KEIbVDKEBHOCTY TIpeBasui)eHa, HeKu acleKT OBe OLITPe MOf[e/beHOCTH U AaHaC CY
npo6/IeMaTYHN M 3aXTeBajy KPUTUUKY IIPOLEHY.

1. CmocobHoCTH (TIpeMa ,MOflepHOj” TEPMIHOJIOTHj! — KOMIIeTEHIIje) VTN
3Hame: [la mu mena Tpeba jja ydue ja pa3Bujajy BEIITHHE ¥ CIOCOOHOCTY MU Tpe-
6a fja Hayde TO Buile MHPOPMaIMja O KibVDKeBHOCTH? [la 1 HACTABHUM II/Ia-
HOM I TIporpamMmoM Tpeba mponucubary ofpehenn cagpikaj, Hip. ogpebhene ayro-
pe u TexcroBe? [Intame fa U cy OUTHUje KOMIIETEHIIMje VTN je 3Harbe ITOrpell-
HO - OIIITAa TeopMja KOMIeTeHIMja o0yxBara ,KOMIIETEeHIIMje KOoje aKTUBUPAjy
3Halbe, BEUITHHE I CTABOBE KPO3 pasMulibabe u fenate” (FREPA, A Framework
of Reference for Pluralistic Approaches to Languages and Cultures). 3Hame, yK/by-
qyjyhn 3Hame 0 ayTOpuMa KHJDKEBHUX JieIa, TEKCTOBMMA, TMKOBMMA U3 KIbU-
JKEBHIIX Jie/1a, Kao I TI03HaBarbe IJIABHIX TEOPMjCKMX KOHIIEIATa, jecTe [1e0 Kibli-
JKeBHe CIIOCOOHOCTH, @ He HeHa CYIPOTHOCT.

2. Cnojpanima (eKCTpUH3NYHA) YN YHY Tpalllba (MHTPYH3MYHA) MOTUBALIMja 32
untamwe? [la mu fera untajy (Wam uay y mKomy) 360r ,,Harpaje” Win 13 3a0BO/bCTBA?
Jaxo je 506po MO3HATO fja MHTPUH3MYHO MOTUBIUCAHM YIEHUIIV CTUYY TPajHUje 3HAbe
¥ JIaKIle y4e, CMaTpa ce fja OBe [iBe BPCTe MOTUBALMje HIUCY Y KOHQIMKTY. YdeHnIm
yde U3 3a/J0BO/bCTBA, AU 1 [ia 00Mjy o6pe OlieHe, YNTajy Kibure Koje Cy ¥IM 3aHM-
MJ/bMBE U OHE KOje Cy UM IPOIcaHe (KibIDKeBHM KaHOH); Y CYIIPOTHOM, y4eHnIm Hehe
crehy 10BO/baH YBUJ y KEbVDKEBHOCT, Hehe MONN [1a y4eCTBYjy y MHTEPTEKCTyaTHOM
PasroBOPY O KEbIDKEBHOCTH, HUTH he Gpopmumparyt COICTBeH N KYITyPHM UAEHTUTET.
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Igor Saksida
Faculty of Education, University of Ljubljana, University of Primorska

NOT EITHER-OR, BUT AND: LITERATURE CLASSES
IN THE GRIP OF FALSE OPPOSITIONS

In the early 90s, a new approach to teaching literature in elementa-
ry school was formed in Slovenia, namely communication classes; it defines
the way of working with texts in which young readers develop the ability of
creative communication with literature. In the beginning, the new approach was
confronted with an alternative concept, the so-called integrated instruction in
which subjects and themes, including literary ones, were subordinated to scientific
thematic frameworks. Later, the communicative approach to literature has
avoided exclusionary opposition; some aspects of this opposition are particularly
problematic and call for critical evaluation even today.

1. Abilities (or in “modern” terms competences) or knowledge: Should
children learn to develop skills, or learn information about literature? Should
the curriculum include any content, e.g. authors and texts? The question either
competence or knowledge is wrong - the general theory of competences
encompasses “‘competences which activate knowledge, skills and attitudes through
reflection and action” (FREPA, A Framework of Reference for Pluralistic Approaches
to Languages and Cultures). Knowledge, including authors, texts, literary characters
and main theoretical concepts, is part of literary ability, not its opposite.

2. Extrinsic or intrinsic motivation for reading? Do children read (or go
to school) for “award” or for joy? Although it is well-known that intrinsically
motivated students achieve more lasting knowledge and learn more easily, it is
considered that both types of motivation are not in conflict Students learn both
for joy and for good grades, they read books that they find interesting and also the
ones that are prescribed (literary canon); otherwise they will not gain sufficient
insight, will not be able to participate in inter-textual conversation about literature
and will not form their cultural identity.
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3. AyTEHTUYIHO WJIM ay TOPUTATUBHO YNTal€ KIbVDKEBHOCTY 3a Jieny? a mu
Zena Tpeba fla Y>KMBAjy y CIIOHTAHOM YMTakY KIbVDKEBHIX Jiefa WK Tpeba fa dim-
Tajy fa 611 MOIIa Ia OrOBOpe Ha IMITamba HacTaBHMKA? CBpXa HaCTaBe KIbVDKEB-
HOCTH je Mpefa3aK ca CHOHTAHOT YMTakha Ha KPUTUYKO PasyMeBambe U TyMaderme
TekcToBa. HacTaBa KibVDKEBHOCTHM 3aCHMBA Ce IIpe CBera Ha y>KUBalby y YUTambY,
Tj. Ha pasroBopy n3Mehy unMTaoIa 1 TeKCTa, Kao 1 Ha PasroBopy usMelhy unranma-
IJa O IPOYMTAHOM TEKCTY — HM HACTaBHMKOBO HM YYEHMKOBO pasyMeBame IIPO-
YNUTAHOT TEKCTA He Tpeba cMaTpaT ayTEHTUIHUM, OFHOCHO je[IIIHO IPUXBAT/bI-
BUM. 3aTo je MOX/la IPUK/IaJHMje fIa 3aK/by4nMO criefiehe: HACTaBHMK U yYeHUIIN
Ha OATOBapajyhy HaYMH YNTajy KIJDKEBHU TEKCT U PACIpaB/bajy O pasiInKaMa y
TyMauemby IPOYMTAHOT TeKCTa KaKo OJ ra 3ajefHo 60/be pasyMern.
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3. Authentic reading of children’s literature or authoritative adult reading?
Enjoying reading books spontaneously or answering teacher’s questions? The
purpose of teaching literature is to move from spontaneous reading to a critical
understanding and interpretation of texts. Teaching literature comes from the
fundamental enjoyment of reading, i.e. the conversation between a reader and a text
and between readers about texts — neither teachers’ nor students’ understanding
should be attributed basic authenticity, so it is also appropriate to say: the teacher
and the pupils read literature appropriately and discuss different perceptions of the
texts with one another to achieve better understanding.
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Anexcanpap Jepkos

Qunonowku dakyniied, Yuueepsutieil y beoipagy

YYEILE HESHAHA VI MEHTAJIHA KOPYIIIINJA

Op npBux 06/1MKa Ioy4yaBama OCHOBHA IIPETIOCTABKa je 1a OHAj KOjI I0-
y4uaBa 3Ha, a [ja OHaj KOjI je IIOy4aBaH He 3Ha. 1a IpeTHoCTaBKa, OCUM Yy COKpa-
TOBCKOj, HELITO Marbe CKENTUYKO] ¥ KUHWYKO] TPAaJULINj1, OJVICTA jeJVHO JIeNyje
JIOTMIYHO, /1) OHA NIPMKPUBA jefHy By0/by ucTuHY. Vaxko je TauHO a OHaj KO IO-
yd4aBa 3Ha BUIIE Of OHOTa KOjI je IT0y4aBaH, TO He 3Ha4yM /la TOy4aBasall 3a1cTa
3Ha, jOII Jla MO>XKe fla pa3pelly pacKos 3Hama 1 uctuHe. Kpaj 20. Beka moBeo je y
CYMIbY NO3UIIN}y CybjeKTa 1 XOpPM3OHT 3Hamba Pa3gBojuo Off IpeACTaBe O Le/INHN
CBECTM KOjy OH MOXKe fla MMa. VICTO Tako je oTpo UCTaKao pas3auKy 3Hamba U JC-
TUHE. AN Ta ONlpaBJaHa IOCTCTPYKTYPaIMCTUUKA ¥ IOCTMOJEPHUCTUYKA KPH-
THKa, IOTITYHO CYIPOTHO CMMC/TY TaKB€ KPUTHKE je OTBOpMIIA Kallje jefHe Iefa-
roike 6egacrohe y K0joj yMeCTO COKpaTHMUKMX MIIN IIOCTMOJEPHNUX [iu/ieMa BIajia
IpUMUTUBI3aM OyCTajalba Off 3Hama. 10 je Meonoruja mo Kojoj Tpeda muratu
OHOTa KOjJ1 He 3Ha, M/I BeOMa MaJio 3Ha, IiTa Tpeba fja 3Ha 1 xohe 1a 3Ha. Ymec-
TO KPUTHMKE CTAaTyca 3Haa Y MOIepHOM /100y, JOOM/IN CMO MHCTPYMEHT pyLIerha
cucreMa 3Hama. To camoomrehuBame Ba3ajncke U MOTyOKYIMpaHe 3eM/be CIIPO-
BOZle caMe Hajfj cOO0OM Kako OV yJOBO/bUIIE jefHOM CIIeL(IIHOM ITOTTUTUYKOM
IIPOjeKTy KOj! IIOYMBa He CaMO Ha MAEHTU(UKAIVjM Ca arpecopoM U pajeTuH-
CKOM MEHTa/IUTeTy, Beh Ha jeHOj oceOHOj BPCTI MEHTAIHe KOPYIILMje Koja ce
BUJIY Y [IO3aAMHY leBacTalyje MKojcKor cuctema Cpbuje.

OBo n3narame y mupoxkoM pacnony of, Cokpara fio Kysanckor, of ®ykoa
mo JlakaHa, ox Antucepa o Pancujepa, n y kmwiwkeBHOCTH of Orobepa mo Cap-
Tpa, ot bopxeca mo Knmra n og Mana o Ilexnha, y3 HemrTo Masno enncreMonoruje
1 KIbJDKeBHE Teopuje Kojy momymrajy npumepu Kyprujyca n Ayep6axa, xohe ma
IOKaJKe 3aIlITO Cy 0OHOBA CUCTEMA yuelba Y MeCTa KibJKEBHOCTHU Y 0Opa3sOBHOM
Ipollecy NpecysHM 3a KYITYPHOOCTOPMjCKM OIICTaHAK T3B. Ma/IMX HallMja U Ma-
JIMX OTall0MHAa.
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Aleksandar Jerkov
Faculty of Philology, University of Belgrade

LEARNING IGNORANCE AND MENTAL CORRUPTION

Since the earliest forms of teaching in human history, the key assumption
has been that a teacher knows the knowledge that a student is ignorant of. Though
this assumption indeed seems logical, with the exception of the Socratic, less skep-
tical tradition, it also hides a deeper truth. It is true that a teacher knows more
than a student, but this does not mean that the teacher can resolve the gap be-
tween knowledge and truth. The end of the 20™ century questioned the position of
the subject and set the horizon of knowledge apart from the image of the whole-
ness of the consciousness that the subject may have. This period also emphasized
the difference between knowledge and truth. However, the justified post-structur-
alist and post-modernist criticism, contrary to the essence of such criticism, gave
room for a pedagogical squalor in which the primitivism of giving up knowledge
reins over Socratic and post-modernist dilemmas. We are talking about the ide-
ology which pertains that an ignorant person, or someone who knows very little,
should be asked what he/she should know or would like to know. Instead of criti-
cising the status of knowledge in modern times, we ended up with an instrument
for destroying the system of knowledge. The vassal and semi-occupied countries
conduct this self-destruction willingly in order to conform to a specific political
project based not only on identification with the aggressor, but also on a specific
form of mental corruption evident in the background of the devastation of the ed-
ucational system in Serbia.

The purpose of this presentation, which draws back on the pool of theoreti-
cal knowledge ranging from Socrates to Kuzansky, from Foucault to Lacan, from
Althusser to Ranciere, and in literature from Flaubert to Sartre, from Borges to
Kis, and from Mann to Peki¢, with a little bit of epistemology and literary theory
of Curtius and Auerbach, is to show why the renewal of the system of learning and
the place of literature in the educational process is crucial for the cultural-histori-
cal survival of the so-called small nations.
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Jasna Kudek Mirosevié¢

Uciteljski fakultet, Univerzitet u Zagrebu

RAZVO] KOMPETENCIJA U KURIKULARNOM
PRISTUPU USMJERENOM NA DIJETE

Temeljne odlike kvalitetnih odgojno-obrazovnih ustanova 21. stolje¢a od-
nose se na visoka ocekivanja, uc¢inkovito vodenje, pracenje ucenja i poucavanja,
suradnju i komunikaciju, stvaranje poticajnog okruzenja za ucenje te na profesi-
onalni razvoj (Shannon, & Bylsma, 2007). Cilj je svakog uc¢inkovitog sustava od-
goja i obrazovanja osposobljavanje djece za suradnju, u upravljanju projektima,
postavljanju i realizaciji ciljeva i prioriteta, planiranju i upravljanju svojim radom,
donosenju zakljucaka na osnovu rezultata te u odgovornosti i nosenju s razli¢itim
zadacima (Partnership for 21st Century Skills, 2009). U tom smislu, Strategija obra-
zovanja, znanosti i tehnologije u Republici Hrvatskoj (2014) u svom pristupu tezi
cjelovitom, fleksibilnom i u¢inkovitom sustavu odgoja i obrazovanja koji povezu-
je sve razine i vrste obrazovanja u harmonicnu i transparentnu cjelinu temeljenu
na zajednickim pozitivnim vrijednostima, nacelima i ciljevima. Naglasava se kom-
petentnost i profesionalna etika koja podrazumijeva visoku stru¢nost svih nosi-
telja odgojno-obrazovne djelatnosti i njihovu visoku odgovornost. U povezanosti
s tim, izrazito je vazno osigurati sustave podrske, pracenja i evaluacije te razvijati
kompetencije odgojno-obrazovnih djelatnika koje novim strategijama poucavanja
podrzavaju kvalitetno ucenje i poucavanje uskladeno s potrebama svakog djeteta.
Rije¢ je o kurikularnom pristupu koji je usmjeren na dijete i uc¢enika, a ne na sadr-
zaje ucenja. Za operacionalizaciju ovako orijentiranog kurikuluma, prioritet nije
odredivanje $to, kada i na koji nacin s djecom treba raditi, ve¢ je potrebna nova
razina profesionalnog promisljanja odgajatelja i ucitelja kojima se nudi autonomi-
ja temeljena na njihovoj profesionalnoj odgovornosti i kompetencijama u odabiru
sadrzaja i aktivnosti.
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COMPETENCE DEVELOPMENT IN A CHILD-DIRECTED
CURRICULAR APROACH

The basic characteristics of quality educational institutions in the 21st cen-
tury imply high expectations, effective leadership, monitoring of teaching and
learning, cooperation and communicaton, the creation of an encouraging envi-
ronment for learning and an appropriate professional development (Shannon &
Bylsma, 2007). The goal of every effective education system is to enable children to
cooperate, manage projects, set and achieve goals and priorities, plan and coordi-
nate their work, reach conclusions based on results, and take responsibility while
dealing with different tasks (Partnership for 21st Century Skills, 2009). In that
sense, the Strategy for Educaton, Science and Technology of the Republic of Croa-
tia (2014) is aimed at a complete, flexible and efficient education system which
connects all levels and education types into a harmonious and transparent whole,
rooted in collective, positive values, principles and goals. Competence and profes-
sional ethics are emphasized. These imply a high level of skill and responsibility of
all those involved in the field of education. With regard to that, it is imperative to
ensure support, monitoring and evaluation systems to develop teachers’ compe-
tences which, using new teaching strategies, support quality learning and teaching
based on the specific needs of each child. This is a curricular approach directed at
the child and pupil, rather than at the content being taught. To ensure the opera-
tionalization of the said curriculum, the priority is no longer on what to do, how
and when to work with children. Rather, a new level of professional discourse is
necessary among preschool and primary school teachers who are offered an auton-
omy founded on their professional responsibility and competences with regard to
choosing the right content and activities.
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1 U3A30BH U IIEPCIIEKTUBE I[IPOT'PAMCKHX (PE)POPMH
Y HACTABHU CPIICKOI' JE3UKA U JESUYKE KYJITYPE

Bojana Munocasseuh

Yuutierocku daxyniieit, Ynusepsuitieini y beoipagy

PEUHNMIIV U IbMIXOBA CBPXA Y ObPA3OBAIBLY - U3
YITIA BYAYRUX YYUTEJbA

Y papy ce HacTOju NpeACTaBUTYU 3HAYaj CTUIAba 3HAKA O jeHOje3NIHIM
peYHMIIMA CPIICKOT je3MKa, Kao ¥ 3Hayaj CTUIjama JIeKCUKorpadcke KOMIeTeH-
Ije Ha aKaJIeMCKUM CTYAMjaMa yIUTe/bCKIUX/IIearomKux Gpakynrera ¢ 0631poM
Ha TO 71a 0BM (aKy/ITeTH MIKOTyjy HaCTaBHMKE KOjJ HEIIOCPEIHO YIeCTBYjy y pe-
a/M3anMjyu HacTaBe CPIICKOT je3nKa U KIbJDKeBHOCTH 1 Beh y HIDKMM paspenuMa
OCHOBHE IIIKO7Ie JonpuHOce GOopMMpalby je3andke TMYHOCTH ydeHMKa. OTyza ce
y HallleM MCTPaXMBalby IyTeM YIMUTHMKA UCTIUTYjy CTyZIeHTCKa (IIpef)3Hama o
peYHMIIMA YOIIIITe, 3Haa O TUIIOBMMa MH(OpMaInuja Koje ce Mory Hahm y jen-
HOje3MYHMM PEYHUIMMA CPIICKOT je3VKa, Kao ¥ HaBUKe Yy Be3u ¢ Kopuirhemem
peunnka. VicTpaXuBame ce COPOBOAM y OKBUDY [Bejy Tpyla CTyjeHaTa Y4u-
Te/beKor dakynTera. [IpBy rpyny unmHe CTy[eHTM YeTBpPTe TOilHEe OCHOBHUX CTY-
[1ja, KOjU Cy Ha APYToj FOAMHM CTYAUja MMAINA Y OKBUPY 9acOBa CPIICKOT je3uKa
kpahy, nHpopMaTMBHM Kypc 0 pedHuImMa. JIpyry rpymy cTyieHaTa 4mHe CTy-
TEHTHU IIPBE TOAMHE OCHOBHMX aKaIEMCKUX CTY/IMja, KOjU Ha CTyAMjaMa joll YBEK
HICY MMy Kypc O pedHMIMMA. PesynTartu ucrpakusama uay y mpaBLy cie-
mehyx 3akpyuaka — 1) yrunaj kpaher nHGOpPMAaTUBHOT Kypca O peyHNIVIMA CPII-
CKOT je3VKa Ha Ipyroj TOfjiHa CTYAMja je OCeTaH, ¥ TO HAPOUUTO Y OHUM 00/1acTu-
Ma Koje ce TI4y TeOPMjCKOT 3Hama CTyAeHara, 2) MehyTim, morpe6HM cy fogaTHN
KypCeBU HaMeHeHI YIIOoTpeOy peyHNKa, OfHOCHO KyPCeBY Ha KOjuMa Ou ce aKije-
HAaT CTaBMO Ha IIPAaKTUYHY 00YKy CTyHeHaTa y KOpuIIhemwy peuHmKa.

Kmyune peuu: pednuny, nekcukorpadcka KomieTeHuuja oypyhmx yum-
Te/ba, peYHNYKA KYATYpa, o6pasoBame.
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I CHALLENGES AND PERSPECTIVES OF CURRICULAR (RE)FORMS
IN SERBIAN LANGUAGE AND LANGUAGE CULTURE TEACHING

Bojana Milosavljevi¢

Teacher Education Faculty, University of Belgrade

DICTIONARIES AND THEIR PURPOSE IN EDUCATION
- FROM THE PERSPECTIVE OF THE PRE-SERVICE
PRIMARY SCHOOL TEACHERS

The paper looks at the significance of the knowledge about the monolingual
dictionaries of Serbian language and of acquiring lexicographic competence at ac-
ademic courses of teacher education/pedagogical faculties. These faculties train
teachers who will teach Serbian language and Literature at the lower grades of pri-
mary school and contribute to the formation of pupils’ linguistic personality. Our
research involves a survey conducted to in the form of a questionnaire the purpose
of which is to examine students’ knowedge about dictionaries in general, types
of information available in the monolingual dictionaries of Serbian Language, as
well as their habits regarding the use of dictionaries. Two groups of students of the
Teacher Education Faculty in Belgrade are included in the research. The first group
consists of the fourth-year undergraduates who attended a short course on dic-
tionaries as a part of their Serbian Language academic course in the second year of
their studies. The second group consists of the first-year undergraduates who have
not attended such a course yet. According to the research findings, we can con-
clude the following: 1) the impact of the short course on dictionaries on students
is considerable, especially in the areas related to students’ theoretical knowledge;
2) however, additional courses on the use of dictionaries are necessary. The focus
of such courses should be on students’ practical training for using dictionaries.

Keywords: dictionaries, lexicographic competence of pre-service primary
school teachers, dictionary culture, education.
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Mapra [lInmancka

Ilegaiowku ynueepsuitieini y Kpaxosy

KOHIEIIT PASBUJAIHA YYEHNYKOT MATEPILET
JE3VIKA'Y HACTABHOM IUTAHY U ITPOTPAMY
PEITYBJIVIKE ITOJbCKE U3 2016. TOJVIHE

IToueB op 90-ux mO/BCKO 0OpasoBame ce HelmpeKuuHo pedopmuiie. Cpa-
KX HEKOJIMKO TOAJMHA HAaCTaBHUILM J0OMUjajy HOBe IUIAHOBE U IpOrpaMe, Kao U
HOBe ylIOeHMKe U cTaHfapfe 3a TecToBe. L{wp paja je anamisa obnactu pa3Boja
MaTepber je3)Ka y HajHOBUjeM HaCTaBHOM IUIaHy ¥ IIPOrPaMy 3a OCHOBHY IIKO-
y. Y cIIpoBefieHOM MCTpaXXMBalby y3eTe Cy y 063up u mocrojehe crynuje o capp-
JKaj/iMa KYPUKY/IyMa, Ier0BOj IIOBE3aHOCTH Ca Pa3BOjeM MaTepiber je3MKa I IOT-
pebama yuennka (Mrazek, Nocon, Kowalikowa, Szymanska). Vcrpaxusame ce
3acHMBa Ha crnefiehmM kpurepujymmma: mwbeBnu ydema (Bakula, Kowalikowa,
Szymanska), HmpucycTBO aKTyeTHMX NVHTBUCTMYKMX CafipKaja y KypMKYIIy-
My (Chomsky, Grabias, Hymes), Bese nsmely xommereHnmja 1 cTunjama 3Hamba
(Szymanska), Bese namely HacraBe jesuka 1 jesaudke Ipakce, CTPYKTypa Hac-
TaBHOT IUIaHa 1 nporpama (Bruner), mpuiarohaBame y4eHMYKOM MHTE/NIEKTYyal-
HoM pa3Bojy (Shaffer, Przetacznik-Gierowska). AHanmsa HaBefjeHUX MaTepujaa
moBena je mo cnenehyx 3ak/bydaka: y HOBOM HAaCTaBHOM IUIaHY M IIPOTpaMy Ha-
I/IallaBa ce BaKHOCT CTHI[aa 3HaIba y OJHOCY Ha HETOBY NPUMEHY, OHOCHO
3HaIbE O je3UKY OJBOjEHO je Of IPAKTIYHE IIPUMEHE; M30CTAB/bEHO j€ YKA3UBaIbe
Ha QyHKILUje je3NYKNX KOHCTPYKIVja y M3TOBOPY Pe4M M peueHNIId; HaCTaBHU
IUIaH U TIPOTpaM He IOIITYje yBeK MHTeNIeKTyalHI Pa3Boj yYeHMKa; TeKCT KypH-
KynyMa GOpMYIINCaH je Ha/lMK 3aXTeBJMMa Ha TeCTUPAIbY.

Kmyune peuu: pedpopma mo/pckor 06pa3oBarma, HACTABHY IVIAH U IIPOTpaM
3a OCHOBHE IIIKOJIE, HACTaBa ITO/bCKOT je3MKa Y OCHOBHOj LIKOJIN, je3/4Ke KOMIIe-
TeHIMje, OHOC CTUIakba je3NYKNX 3Haba 1 IbUXOBE IIPUMEHe.
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I CHALLENGES AND PERSPECTIVES OF CURRICULAR (RE)FORMS
IN SERBIAN LANGUAGE AND LANGUAGE CULTURE TEACHING

Marta Szymanska

Pedagogical University of Cracow

THE CONCEPT OF DEVELOPING STUDENTS MOTHER
TONGUE IN THE POLISH CORE CURRICULUM FROM 2016

Since the 90s of the previous century, Polish education has been constant-
ly under reform. Every few years teachers new core curricula are developed and
teachers have to use new textbooks and adhere to new exam standards. The aim
of the paper is to analyze the area of the mother tongue teaching and learning as
prescribed by the last curriculum for primary school. The analysis took into ac-
count the results of previous studies related to the curricular content and its rela-
tionship with the development of linguistics and students’ needs (Mrazek, Nocon,
Kowalikowa, Szymanska). The research was based on the following criteria: learn-
ing goals (Bakuta, Kowalikowa, Szymanska); the presence of the current linguis-
tic content in the curriculum (Chomsky, Grabias, Hymes); correlation between
competence development and knowledge acquisition (Szymanska); correlation
between language teaching and language practice, the structure of the curriculum
(Bruner); adaptation to the students’ intellectual development (Shaffer, Przetac-
znik-Gierowska). The analysis of the material led to the following conclusions: the
new curriculum strengthens the prevalence of gaining knowledge over its use in
practice, in other words, the knowledge of the language has been separated from
its practice; the functions of the language constructions in the pronunciation of
words and sentences have been omitted; the curriculum does not always respect
the intellectual development of students; the curriculum is written in the language
of the exam requirements.

Keywords: reform of Polish education, primary school curriculum, teaching
Polish language in primary school, language competencies, relation between lin-
guistic knowledge and language practice.

39



1 U3A30BH U IIEPCIIEKTUBE I[IPOT'PAMCKHX (PE)POPMH
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Topan 3emuh

Yuutierocku daxyniieit, Ynusepsuitieini y beoipagy

JIMHTBOMETOIMYKM TEKCT Y HACTABU
MOP®OJIOT'MJE CPIICKOT JE3VIKA
HA MJIAHEM HIKOJICKOM V3PACTY

Y papny ayTop monasu of, Mopdonoruje Kao 6a3uYHOr HMBOA Y je3MIKOM
CHICTEMY, a aHA/IM3MPa TMHTBOMETOAMYKE TEKCTOBE KOjU CY JIe0 HACTAaBHUX Cafip-
Xaja 13 oBe 06/1acTy jesuka. JIMHIBOMETOAMYKY TEKCT IPeACTaB/ba IPeIIoXKakK,
HO/Ia3HM TEKCT Ha KOjeM y4eHMIIM youaBajy oapeheny jesnuky (rpamMaTumdky mmm
IpaBoOINCHY) NojaBy. Kao TakaB, OH IpefcTaB/ba BaKaH JleO CTPYKType yliOe-
HUKa. Ha mo4eTKy cBake HacCTaBHE jeIUHNUIIE, T TEKCTOBY CITy>Ke YIeHUIMMA Ja
yo4aBajy, OINCYjy, AedMHNILY, Ia IOTOM 1 yBex6aBajy onpebene jesmuxe jemu-
HIIIe 1A X ITOTOM IIOpefie C IPYTUM. Y3 Ho6ap IOoa3sHM TEKCT, KOji IpeCcTaB/ba
HETIOCPeHY je3NUYKY IPAKCY, OTK/Iama ce Moryha on60jHOCT y4eHuKa Ipema arl-
CTPAaKTHUM je3MYKUM cafipkajuma. Tu tekcToBu Tpebano 6u ma 6yny sacuhenn
jesVYKMM II0jaBaMa Koje ce 06pabyjy, Te pasHOBPCHM 110 BpEeMEHCKOj IEePCIIeKTH -
BJ ¥ YMETHIYKO]j BpegHoCTU. Tpebao 61, fakie, fa mpeosiafaBajy mpuMepy 13
CaBPEMEHOT je3NKa, a/Ii Ce He CMejy 3aHeMapUTH VM OHU M3 HEIITO CTapujer Mepu-
oma. Llub paga je ma ce ucnmrajy BpcTe M KBaIUTET TMHIBOMETONMYKIUX TEKCTOBA
y HacTaBy Mopdosioruje Ha MiaheM IIKOICKOM y3pacTy. AHami3oM cy obyxBahe-
HJ HaCTAaBHU cafipykaju 13 Mopdonoruje npeasulenn 3a mpBa 4eTupy paspena
ocHoBHe 1Koste. Kao y3opiu 3a uctpaxmparme MOCTY>KIUIN CY TPaMaTIIKy yiibe-
HMIY 32 Mal)e paspesie OCHOBHe IIIKOJIe M MMCaHe IPUIIPeMe 3a YacoBe 13 TpaMa-
THKe CTyJileHaTa YunTe/bcKor gakynreTa n3 beorpapa.

Kmyune peuu: CpIICKU je3VK, TpaMaTuKa, MOP(OIOrnja, METOAMKA CPIICKOT
jesnka.
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Goran Zelji¢

Teacher Education Faculty, University of Belgrade

LINGUAL-METHODOLOGICAL TEXT IN TEACHING
MORPHOLOGY OF SERBIAN LANGUAGE
TO EARLY PRIMARY SCHOOL PUPILS

The author of the paper starts from morphology as a basic level of language
system and analyses the lingual-methodological texts that constitute a part of the
teaching content in this linguistic area. Lingual-methodological texts serve as tem-
plates, initial texts for understanding grammatical or orthographical language phe-
nomena, and represent an important part of the textbook structure. At the begin-
ning of each teaching unit, these texts enable students to notice, describe, define
and practise specific language units and compare them with other units. A good
initial text as a direct language practice diminishes significantly students’ negative
perception of an abstract linguistic content. These texts should contain the linguis-
tic phenomena that are being studied and should be diverse in terms of time per-
spective and artistic value. Therefore, although the examples from the contempo-
rary language should prevail, the examples from a slightly older period must not
be neglected. The aim of the research was to analyse the types and quality of the
lingual-methodological texts used for teaching morphology at the younger school
age. The morphology teaching content for the first four grades of primary school
was analysed in the research. The research sample consisted of grammar textbooks
for early primary grades, as well as lesson plans for grammar classes at the Teacher
Education Faculty in Belgrade.

Keywords: Serbian Language, grammar, morphology, Serbian Language
methodology.
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Jenena CreBanosuh

Mncinuinyiv 3a tiegaiowka uciipaxcusarea, beoipag

Banepnja Jannhujesuh
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JE3YKA KVITYPA'Y [TIPOTPAMVMA PA3SPEIHE HACTABE:
[TIOPEJBEHA AHAJIV3A

Jeman of HajBaXKHUjUX MICXOJA LIETIOKYIIHE HACTaBe CPIICKOT je3MKa M KIbU-
JKeBHOCTH jecTe pa3Bujaibe, HeTOBambe I yHanpehnBame jesnuke KynType ydeHN-
Ka. IbeHa yrora je ga rpaMaTudkuM u oprorpadckuM 3HamyuMa oMmoryhm ¢yHk-
IIMIOHA/IHY yiory y popmanHoj v HeOpManHOj KOMYHUKALIM)Y YYEHUKA. Je3NIKY
KY/ITYPy TaKO MO>KEMO CMATpaTy ¥ PENaTUBHO 3aCeOHMM, amy ¥ IPUMEHEHNM
JIeTIOM Y IIpOTpaMIMa CPIICKOT je3MKa ¥ KibVKeBHOCTHI. Mebyco6Ha ycmoBbeHOCT
jeandke KyaAType ¥ rpaMaTHKe je, cama 110 ceby pasyM/bMBa, a/N je IoceOHO Ba-
JKHO IIOBe3JBaibe HacTaBe je3MuKe KY/IType Ca HaCTaBOM KibJDKeBHOCTH. Kmbu-
JKEBHO JIENI0, Ka0 BPXYHCKM M3Pa3 je3MYKOT CTBapa/IalliTBa, OCTBAPEHO j€ je3NYIKO-
-CTWICKUM CPeCTBYMA, KOjuMa ce u3rpabyje 1 KibIDKeBHM U je3N4KM YKYC yde-
HuKa. [Inb oBor paja 610 je fa cariefaMo y Kojoj ¢y Mepu y Baxxehum u nperxo-
JHMM HacTaBHMM IIPOTPaMyuMa CIMYHY, OHOCHO PasIMYUTy IWbEBY, 3aJallu 1
VICXOZIM, KAO M JaTH CafipXKajul HaMeHeHU je3MYKoj KyITypu. Y pajy je Kopuiuhe-
Ha nopenbeHa (KOMIapaTMBHA) aHa/IM3a CTPYKTYpe 1 cafipKaja peopMuCcaHuX
HAaCTaBHMX Iporpama, ycBojeHux 2017/2018. rofuHe 1 Iporpama Koju Cy BaXKuim
y Perry6rmin Cp6uju ox Ipyror cBerckor pata fo 2017. rogyHe (ykymHo 10 mpo-
rpama). Pesyntatu nctpaxmBama ykasaam Cy Ha fBa OuTHa MoMeHTa. LlnbeBu n
3a/jalj)l HacTaBe je3VYKe KyNAType Y paHUju MpOoTrpaMyMa y BEIMKOj MepU Ce I10-
Iymapajy ca JaHANIBYMM IPONMCAHNM UCXoayMa, Oyayhm ma cy u jegam n gpyrn
yCMepeHN Ka YCIIOCTaB/bakby KBaIMTETHE VM CBPCUCXOIHE KOMYHuKanje. Takobe,
Y pajy ce 3aKjbydyje Jja Cé Yy HOBOYCBOjeHMM IIPOrpaMMMa, Y ey KOju ce OJHOCU
Ha je3NYKy KY/ATYpY, 3HaTHO BUIIIE€ MHCUCTUPA Ha NIPMMEHN 3HaIba M yMerba CTe-
YEHMX TOKOM LI€IOKYIIHE HacTaBe CPIICKOT je3MKa U KIbVDKEBHOCTH M Ha YCIIemI-
HIjeM pa3BUjaiby je3NIKOT CEeH3MOMIMTeTa y4eHMKa jom y mmahum paspemmma
OCHOBHE LIKOJIE.

Kmyune peuu: jesudka KynTypa, pedopma o6pasoBama, CPICKU je3UK U
KIbVKEBHOCT, HACTaBHM ITPOrpaMM, paspefiHa HacTaBa.
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Jelena Stevanovié¢

Institute for Educational Research, Belgrade

Valerija Janicijevi¢
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LANGUAGE CULTURE IN THE LOWER PRIMARY
SCHOOL CURRICULA: A COMPARATIVE ANALYSIS

Development, cultivation, and improvement of pupils’ language compe-
tence are the key outcomes of teaching Serbian Language and Literature. The pur-
pose of this school subject is to make the knowledge of grammar and ortography
functional in pupils’ formal and informal communication. Language culture can
therefore be viewed as a relatively autonomous, but also applied segment in the
Serbian Language and Literature curricula. A mutual conditionality of language
culture and grammar is in itself understandable, but connecting language culture
lessons with literature lessons is also very important. Literary works, as the ulti-
mate expression of linguistic creativity, are created by using linguistic and stylis-
tic devices which develop both literary and linguistic taste of pupils. The aim of
this paper was to examine the extent of similarities and differences among the
goals, objectives, and outcomes, as well as the contents, of teaching language cul-
ture prescribed in the current and earlier curricula. The researchers used the com-
parative analysis of the structure and content of the reformed curricula adopted
in 2017/2018 and the curricula that were in force in the Republic of Serbia from
World War IT until 2017 (10 curricula). There are two important conclusions of the
research. First, the goals and objectives of teaching language culture in older cur-
ricula generally match the oucomes prescribed in the curricula that are currently
in force, given that both these goals and objectives and the current outcomes are
aimed at developing a better and more purposeful communication. Second, the
recently adopted curricula, in the section referring to language culture, insist to
a greater extent on using the knowledge and skills acquired throughout Serbian
Language and Literature instruction and on a better development of linguistic sen-
sibility of pupils as early as the lower primary school grades.

Keywords: Language culture, educational reform, Serbian Language and Lit-
erature, curricula, lower primary school grades.
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Buomnera Hukomoscka

Qakynitietti 06pazosHux Hayka, Ynusepsuiteii ,Iove [enues”, Ilinud

JE3VYKE I'PEIIKE KAO MTHAMKATOP
JE3VYKE KYJITYPE

LlenTpanmHa Te3a off Koje IOa3MMO je fla CTY/IeHTH YIUTe/bCKMX (akynreTa,
y HacTaBM U3 IIpefIMeTa MaTepber je3)Ka, IIopel TMHIBUCTIYKIX 3Hatba, Tpeba fa
CTeKHY M OfiroBapajyhy KynTypy jeandxor nspakaBama. YIIpaBo 360r Tora cMo, y
crypujckum nporpamuma Paxynrera 00pa3oBHUX HayKa Ha YHUBep3uUTeTy ,,lome
Hemdes” y lllTuny, MEKOpHOpMpany IpeaMeT IO, HasuBOM: MakeqoHcKu je3uk
ca kyniypom (jesuukoi) uspaxasarea. Ilpermer aHamM3e Haller TPyza je ympaBo
CerMeHT Kyniiypa je3uuxol uspaxasaroa. [loctaBumm cMo cebu b 1a yTBPAUMO
HJBO je3snyKe Ky/IType HallMX CTy[ieHaTa y TOKY BbUXOBOT CTyaupama. [Ipegmer
Hallle aHaJIM3e je eIeKTPOHCKA U YCMeHa KOMYHMKalMja CTyfeHaTa ca mpodeco-
puMa, BUXOBE MPOjeKTHe aKTUBHOCTY M 3aBPIIHM UCTUT (y mucMeHoj hopmn).
Jesudxe Tpelike aHaAM3MPaMO Ha JBa IJIAHA: HA IJIAaHy KOMIETEHIMje CUCTeMa
(pasmMuUNTUX je3VYKNX HMBOA) U Ha IVTAHY KOMIIeTeHIMje yroTpebe jesnka (ymo-
Tpeba pasmmuntux ¢yHkumonanHux ctuiaosa) (Del Hajmz 1980). Haue ncrpa-
JKVBabe je I0Ka3asIo Jja CTyIEHT) MMajy HU3aK HMBO KOMYHMKATVBHE KOMII€TEH -
mije (KOMIIeTeHIMje yIoTpebe jeslKa y COLjalTHOM KOHTeKCTY). Ilo koMmyHu-
KaTVBHOM KOMIIETEHI[/IjOM MOfipa3yMeBaMo BepOaHy, a/ii ¥ HeBepOamIHy KOMy-
HMKAIH]jy, Ka0 ¥ YIOTPeOy CTHIAP/IHOT je3VKa Kao HApOYMTOT THUIIA COIMOIEKTa/
Hagujanekta. IlosHaBame MeTaje3nka (je3auka Hay4dHe feMHUIMje Y TpaMaTid-
KM MCTPXMBabJIMa) KOJ| HAIIIMX CTY/IeHaTa je Ha BUIIeM HMBOY Off II03HABamba
KOMYHUKATVBHO (COLVja/IHO) IeTepMUHMCAHNX CTU/IOBA je3nuKe ynoTpebe. Pe-
3y/ITaTU HALIeT MICTPaXKVBarba II0Ka3a/ Cy HaM Y KOM IIpaBIy Tpeba fa pa3Buja-
Mo oxiroBapajyhu npenMeTHu nporpam (Mailieptou je3uk u Kyniiypa jesuuxol us-
pasxcasarea). Y TOM CMUCITY 1 OBaj TPYJ je nocBeheH carnenaBamy ogHOca n3mehy
HaCTaBHUX Cap>kKaja M UCXOfia Koju fobmjaMo.

Kmyune peuu: KOMIIeTeHI[Mja CICTeMa, KOMIIETEHI[Uja yroTpebe, je3ndxa

Ky/ATYypa.
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IRREGULAR USE OF STANDARD LANGUAGE AS
INDICATOR OF CULTURE OF LINGUISTIC EXPRESSION

The central idea explored in our research is that students of teacher educa-
tion faculties should acquire, apart from linguistic knowledge, an adequate culture
of linguistic expression in academic courses of their mother tongue. This has moti-
vated us to incorporate a new course in the core curriculum of the Faculty of Edu-
cational Sciences at the University Goce Deléev in Stip: Macedonian Language and
Culture of Linguistic Expression. In our analysis we focused on the segment cul-
ture of linguistic expression. Our goal was to explore the level of linguistic culture
of our students in the course of their studies. We analyzed both electronic and oral
teacher-student communication, students’ project activities and their final exam
(in written form). The irregular use of the standard language was analyzed on two
levels: the level of competence of the system (different language levels) and the lev-
el of communicative competence (the use of different styles of standard language)
(Del Hajmz 1980). Our research has shown that students have a low level of com-
municative competence (the competence to use the language in a social context).
Communicative competence also implies verbal and nonverbal communication,
the use of standard language as a particular type of sociolect.

The knowledge of the metalanguage (the language of scientific definitions in
the study of language) among our students is at a higher level than their knowledge
of communicatively (socially) determined styles of standard language use. The re-
sults of this research show us in which direction to develop the course of Mace-
donian Language and Culture of Linguistic Expression. The paper will provide us
with insights concerning the connection between teaching contents and outcomes.

Keywords: competence of the system, communicative competence, culture
of linguistic expression.
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VIMEHUIE PLURALIA VI SINGULARIA TANTUM
Y HACTABV TPAMATVKE

Y papny ce pasmarpa monoxkaj uMmennua singularia v pluralia tantum y na-
CTaBM IpaMaTHKe y OCHOBHOj mKom. C 003MpoM Ha TO Ja y OBaj TUII IMEHNIA
CIIajiajy 1 OHe Koje Cy GpeKBeHTHe, IONyT geua, Spaha, mnexo, 6paiia, Kona u CIL.,
OCHOBHM IIW/b Pajia je 6110 [a ce y aKTyeTHUM YHOeHMIYIMa IpaMaTIKe 33 OCHOBHY
IIKOJTy carjiefia MecTo u ynorpeba umenuna singularia v pluralia tantum. Crora
je 6110 HeOIIXOHO YBMUIETH KaJja Ce YYeHMIM IpBU IyT cycpehy ca oBuM oM
VIMEHMNIIA, KOJIMKO Cy OHEe 3aCTyIUbeHe Y IPaMaTUYKUM IPUPYYHUIIMMA U YIIOe-
HMIYIMA 332 OCHOBHY LIKO/TY M1 KaKO ¥IM Ce Y HaCTaBM IIPMCTYIIA, OMHOCHO KaKo ce
oxpebyje rpamariuku 6poj oBux MMennna. Vicrpaxxusame je 00yXBaTIIO aHAJIN-
3y ylI0eHUKa CPIICKOT je3UKa 3a OCHOBHY LIKOJTY, TAKO IITO je pefCcTaB/beH IIpe-
IJIef, IpyMepa M pelllerba Koja Hyfle ayTopy yHOeHMKa. Y HacTaByU IpaMaTHKe O
KaTeropuju 6poja MMeHNIIa roBOpH ce jour y Miahym paspeyma OCHOBHe LIKOJIe
(om mpyror paspena). [Toce6HY BpCTY 4YiMHe MMeHMUIIe KOje MOTY MMaTy caMo 00-
JIVKe jejHIHe VIV CaMo 00/IiKe MHOXKIHE, Ta4HNje UMeHILIe singularia tantum u
pluralia tantum. O 0BOM THUITYy UMEHMIIA Ce Y HACTABHOM IIPOrpaMy 3a CPIICKH je-
3K U KIbVDKEBHOCT HUITIe He TOBOPY eKCIUIMIIMTHO, /i Ce HbJXoBa 0bpaja 1oj-
pasyMeBa y OHMM HAaCTaBHUM jelMHMIIAMA Y KOjUMa Ce TOBOPY O TIOfe/IM MMEHNIIA
IO 3HaYely (B/IACTHUTE, 3ajeHNYKe, 30UpPHe, TpaJiiiBHe, alCTPAKTHE U I/IArOJICKe)
VIV O TPAMaTUMYKo]j Kareropuju 6poja (jemHnHa 1 MHOXMHA). ViMajyhu To y Bupy,
ayTop, oclamajyhu ce Ha MCTpaKuBambe 1 Pe/IeBaHTHY JIUTePaTypy, Aaje Moryhe
pelerbe 3a IPYUCTYII MMEeHNI[aMa OBOT THIIA.

Kmyune peuu: uMeHnue, rpamMatudku 0poj, pluralia tantum, singularia
tantum, HacTaBa rpaMaTuKe.
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Ljubica Vesi¢

Teacher Education Faculty, University of Belgrade

PLURALIA AND SINGULARIA TANTUM NOUNS
IN GRAMMAR TEACHING

The paper looks at the place of singularia and pluralia tantum nouns in
teaching grammar at primary school level. Given that this type of nouns includes
high-frequency nouns, such as geya, dpaha, mnexo, eépaitia, kona, etc., the main
aim of the paper was to determine the place and usage of singularia and pluralia
tantum nouns in the primary school grammar textbooks currently used in Serbia.
It was therefore necessary to establish when pupils encounter this type of nouns
for the first time, the level of their representation in primary school grammar ref-
erence books and textbooks, as well as how these nouns are taught, i.e., how the
grammatical number of these nouns is determined.The analysis of the primary
school Serbian language textbooks was conducted by presenting an overview of
examples and solutions offered by the authors of the textbooks. The category of the
noun number is taught as early as the lower grades of primary school (2nd grade).
This special category of nouns encompasses the nouns that can have only singu-
lar or plural forms, i.e. singularia tantum and pluralia tantum nouns. Though these
nouns are not explicitly mentioned and explained in the Serbian Language and
Literature syllabus, they are implicitly taught in lesson units dealing with the clas-
sification of nouns according to their meaning (proper, common, collective, ma-
terial, abstract, gerund forms) or number as grammar category (singular and plu-
ral). Bearing this in mind, and drawing upon the research and relevant literature,
the author of the paper offers a possible solution for teaching this type of nouns.

Keywords: nouns, grammatical number, pluralia tantum, singularia tantum,
grammar teaching.
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Hapa IlleBa
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MI3A30BU Y KPEVPAFSY BYKBAPA:
OIMHOC TEKCTA U VJTYCTPAIIVJE

YibeHuny cBojuM cafipykajuMma JONpMHOCe yHampehusamy ob6pasoBama
YKONMMKO mpate opiroBapajyhe cranmapae u o6e36elyjy kBammret. Jeman on nH-
IAMKaTOpa TOT KBa/JMTETA je U IOfjaTaK O IMPUCYCTBY MIYCTpalMja, Kao U OJHOCY
uIycTpanyje u TekcTa. Kako y mureparypu HemocTaje cucTeMaTusanyja MeTofo-
JIOMIKYX IIPMUCTYTIA IIPO6/IeMy OffHOCA MTyCTpalluje U TeKCTa, HaMepa HaM je 611
fla IPOIIMPUMO CIUKY O TOj penanuju. OBO MCTpaXkKuBambe Ce Hac/lama Ha pesy-
7laTe IPETXOfIHE CTY/IMje O OTHOCY MIYCTpalyje 1 ayTOPCKUX TeKCTOBa y caBpe-
MeHNUM OyKBapyMa IIeT U3fjaBaya, npernopydennx y Karamory yii6ennka 3a mkoi-
cky 2016/2017. n 2017/2018. ropguny. IlpuMemeH je cucteM OTBOPEHMX KOZOBa
3a npaheme 0BOr OJHOCA, I7ie je IOKAa3aHO fla WIYCTpalje y OyKBapy yIIaBHOM
OCTajy Ha HMBOY JleKopaTuBHe QyHKIUje. Y OBOM pajly CMO OTHUIIIN KOPaK Jja/be
y HOKYyIIajy fla pa3yMeMo 607be OJHOC MITYCTpaluje ¥ TeKCTa Kpo3 GoKyc-TpyIe
U MHTEpPBjye ca yUUTe/bIMa U WIycTpaTopuMa. PesynraTu KBanuTaTMBHE aHA/IN-
3€ yKa3yjy Ha TO Jja YYMTe/bM Y BEIMKOj MepU He IIPEIO3Hajy MAYCTpalunjy Kao
Mofien 3a Tpaherme 3HaUema 1 Jja/by MHTEPIPEeTALjy TeKCTa, KAo 1 f1a Ha KBaJM-
TeT JUIyCTpalyje MOTYy Ia yTI4Yy eKOHOMCKY VM OPTaHM3aIMOHN (PaKTOPU KOjI CY
HAMETHYTH KPO3 JUHAMMKY M3/aBaukKor mpoieca. ¥ 6yayhum ncrpaxuBamuma
HaXxmwy 61 Tpebamo ycMepuTy Ha AUPEKTHO Hpaherme HacTaBe M MOTMBALMOHY
YJIOTY WIyCTpannuja, Kako 611CMO MOI/IN [ja y MOTIYHOCTY 3a0KPY>K/MIMO CMEpPHU-
1e 3a Kpenpame Oynyhux yii6ennka u yHanpebusame KBanuTeTa WIycTpanyja.

Kmyune peuu: 6ykBap, mrycTpanja, TeKCT, HaCTaBa.
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CHALLENGES IN CREATING PRIMERS:
THE CORRELATION BETWEEN TEXTS AND ILLUSTRATIONS

Textbooks represent one of the factors for the improvement of education, if
they follow the appropriate standards and ensure quality. One of the indicators of
that quality is related to the usage of illustrations, as well as their correlation with
the text. Given that a systematic methodological framework for the research of the
correlation between an illustration and a text is missing, our aim was to provide a
more in-depth picture of this correlation. This study represents a continuation of
the previous research about the correlation between illustrations and literary texts
from five primers recommended in the Catalogue of the Textbooks for the school
years 2016/2017 and 2017/2018. We have applied the open system of codes, in-
tended for the description of this relationship and it was observed that the illus-
trations in the primers have a primarily illustrative role. In this study, we went one
step further in order to understand the relationship between texts and illustrations
through focus groups and interviews with class teachers and illustrators. The re-
sults of the qualitative analysis indicate that teachers do not recognize illustrations
as a model for the development of meaning and further interpretation of the texts.
Additionally, the results show that the quality of these illustrations is often con-
nected to the economical, as well as organisational, issues imposed by the dynam-
ics of the publishing process. Any further research should address the question of
the usage of illustrations in the context of the classroom, as well as their motiva-
tional role. Only with this kind of data will we be able to fully complete the guide-
lines for the design of the future textbooks and further improvement of the qual-
ity of illustrations.

Keywords: primer, illustration, text, teaching.
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Buphunuja [Tomosuh

Qunosopcku paxynitied, Yuusepsutieii y Hosom Cagy

EOVKACHOCT YIIOTPEBE HOBMX TEXHOJIOTUJA
Y HACTABM HA PYMYHCKOM JE3VIKY
HA (OCHOBHO)IIKOJICKOM Y3PACTY
Y BOJBOIVIH, PEITYBJIMIIV CPEUJU

Y caBpeMeHOM KOHLeNTy 00pa3oBama MHPOPMAIVIOHO-KOMYHUKAI[IOHE
TeXHOJIOrMje Tpeba fa 3ay3My 3HauajHO MecTo. K/by4yHO muTame Koje ce Hamehe
HAaCTaBHMIMMA je KaKO IPeHeTM 3Hame YYEHUIVIMA, NPUBYNM BUXOBY IaXIby
Y OfIpXKaTM 3aHMM/BUB 4ac. AHa/m3upajyhym KOHKpeTHy 0OpasoBHY IIPaKcy y
3eM/baMa 113 OKpPY>Kera IIPUMETI/I CMO MHOTOOPOjHe MHOBATVMBHE TeH/CHIIUje ¥
I UXOBMM 0OPa3OBHUM CUCTEMVMa: IPUCTYIIAlbe jeTHOM PeaTHOM KyPUKYIyMY,
¢brekcn6MIHOCT 06pa3oBHMX IPOrpaMa, yrnorpeba MHTEPAKTUBHIUX 0OPa3OBHUX
CTpaTeruja, ycMepaBame Ha oHora Koju yun. Llnm ucTpaxkmuBama 610 je yrphu-
Balbe HMBOA MHTETPMCaba HOBMX TEXHOJIOTHUja Y HACTABy Ha PYMYHCKOM je3UKY
y BojBopgyan, Pery6mum Cp6uju. VicTpaskuame je n3BeJeHO METOIOM TeOopHjC-
Ke aHa/IM3e U IeCKPUIITBHOM MeTonoM. Kao iliexnuka ucitipancusarea kopuuihe-
HO je anKemfiuparve, a KA0 UHCIAPYMeHIl Ucipaiueara KopuiheH je aukeiliHu
YyUuiHuK 3a HaCTaBHMKe, Ha Y30PKY off 136 ucnmTaHmKa, Koju ¢y Ham oMoryhmmm
aHa/IM3y IPUMEHe HOBMX T€XHOJIOTMja Y HACTaBU, ¥ KOJ, KOjUX CMO MCIUTUBAIN
VHMIMja/THA 3Hamkba U3 JoMeHa NHPOPMAIMIOHO-KOMYHIKAIIMOHNX TeXHOIOTHja.
Ha ocHOBYy pesynTara ncTpakupama Moryhe je ogpennTy aBa ImpaBlja MHTETpH-
Carba HOBMX TEXHOJIOTMja Y HACTaBy Ha PYMYHCKOM j€3MKY: CTBaparbe ¥ IPOMO-
BlICambe jefJHe HOBe MEeTOHO/IOTNje 32 HaCTaBHe IpefiMeTe, 3acHoBaHe Ha VIKT-y n
oborahnBame HACTABHUX a/1aTa 3a MHUIMjaTHO 06pa3oBambe 1 CTaTHO yCaBpIIa-
Bambe HACTABHNKA KOjy YK/bY4yjy Kopuirheme HOBMX TeXHOIOTHja.

Kmyune peuu: HaCTaBHMIM, BEHITHHE, MH(OPMAIMOHO-KOMYHIKAIIMOHE
TEXHOJIOTHj€e, HACTaBa Ha PyMYHCKOM je3UKY.

50



I CHALLENGES AND PERSPECTIVES OF CURRICULAR (RE)FORMS
IN SERBIAN LANGUAGE AND LANGUAGE CULTURE TEACHING

Marinel Negru
Brindusa Zujka

Teacher Education Faculty, University of Belgrade

Virdinija Popovi¢
Faculty of Philosophy, University of Novi Sad

EFFICIENCY OF NEW TECHNOLOGIES IN TEACHING
IN ROMANIAN LANGUAGE AT PRIMARY SCHOOL LEVEL
IN VOJVODINA, REPUBLIC OF SERBIA

Information and communication technologies should have a significant
place in the modern concept of education. A key challenge for teachers is how
to convey knowledge to students, keep their attention and conduct an interesting
lesson. Analyzing specific educational practices in the neighboring countries, we
have observed many innovative trends in their educational systems: access to a re-
alistic curriculum, flexibility of educational programs, the use of interactive learn-
ing strategies, and focus on learners. The aim of the research was to determine the
level of integration of new technologies in teaching in the Romanian language in
Vojvodina, the Republic of Serbia. The research was carried out using the method
of theoretical analysis and the descriptive method. Survey was used as a research
technique, and a survey questionnaire for teachers was used on a sample of 136
respondents, which enabled us to analyze the application of new technologies in
teaching and to examine their initial knowledge in the domain of information and
communication technologies. Based on the results of the research, it is possible to
determine two ways of integrating new technologies in teaching in Romanian lan-
guage: the creation and promotion of a new methodology for the ICT-based teach-
ing tools and the enrichment of teaching tools for initial education and continuous
teacher training involving the use of new technologies.

Keywords: teachers, skills, information and communication technologies,
teaching in Romanian.
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ZAJEDNO U SVETU RECL NEKOLIKO PRIMERA
PROMOCIJE CITANJA ZA CITAOCE POCETNIKE

Citanje je drustvena i interaktivna aktivnost, a neki teoreticari koji se bave
didaktikom razumevanja procitanog teksta (Aerila, Merisuo-Storm 2017) isticu
da je vazno da postoji poverenje izmedu svih ucesnika u procesu citanja kako bi
zajedno izgradivali kulturu ¢itanja. (Haramija, Vilar 2017). Smisao c¢lanka je pred-
staviti nacine stimulisanja ¢itanja u prvom razredu, koje je moguce kroz adekvatnu
adaptaciju upotrebiti u prvom vaspitno-edukativnom periodu osnovne skole. Ci-
ljevi istrazivanja se fokusiraju na rano ucenje ¢itanja, razvijanje ¢italacke pismeno-
sti i kulture ¢itanja. U istrazivanju je opisana inovativna metoda ¢itanja za ,,znacku
za Citanje” (od 1961. godine nacionalni projekat koji je usmeren u motivaciju mla-
dih ¢itatelja). Ucenici su ¢itali knjige po sopstvenom izboru i analizirana su nji-
hova izlaganja o procitanoj knjizi. U skolskoj 2017/18. godini izvedeno je akciono
istrazivanje koje je sprovedeno u 1. razredu gradske osnovne $kole. Ukljuceno je
bilo 26 ucenica i u¢enika. Analizirano je izlaganje ucenika o procitanoj knjizi, nji-
hova samorefleksija i povratna informacija koju su dobili od $kolskih drugarica i
drugova. Rezultati ispitivanja pokazuju da su ucenici koji su bili stimulisani za ¢i-
tanje procitali i analizirali mnogo viSe knjiga u odnosu na one ucenike koji tu sti-
mulaciju nisu imali. Medutim, jedan od glavnih zakljucaka naseg istrazivanja jeste
podatak da ucenici sa razvijenijom sposobnos¢u samoposmatranja imaju i razvi-
jeniju sposobnost samoregulacije u procesu ctanja teksta. Ovaj podatak ukazuje
na ¢injenicu da je doslo do napretka u razvijanju strategija ¢itanja. Uoceno je da
su ovi ucenici postigli o¢ekivani nivo samoregulacije i tokom cele naredne skol-
ske godine.

Kljucne reci: ¢itanje u 1. razredu, znacka za ¢itanje, razvoj samoregulacije,
kultura ¢itanja, promocija citanja.
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TOGETHER IN THE WORLD OF WORDS: SOME IDEAS
FOR PROMOTING READING FOR BEGINNER READERS

Reading can also be understood as a social and interactive activity and some
modern theories on the didactics of reading comprehension (Aerila, Merisuo-
Storm 2017) emphasise the significance of trust among all participants co-creating
the culture of reading. With that in mind, primary school teachers and librarians
should be open to cooperation (Haramija, Vilar 2017).

The purpose of this paper is to present various ways of promoting reading in
the first grade, which (if altered) can be used in the scope of the entire first triad of
primary school. The research objectives focus on early literacy learning, develop-
ing reading literacy, and the reading culture. The research puts forward an innova-
tive method of reading texts for the reading badge (since 1961 a national project
which emphasises the reading motivation of young readers). Students were sup-
posed to read quality books of their own choice and their presentations were later
analysed. We carried out an action research in the first grade of one local primary
school during the school year of 2017/2018. Twenty-six students were included in
the research. The students’ performances on the read books, their self-reflection,
and the feedback they received from their peers were all analysed. The findings
show that students read and talked about books far more than the students who
did not have such incentives. However, one of the key findings proved to be the
higher level of the developed (self)regulation in students with regard to their own
reading competence because of the (self)observation. This means progress in read-
ing strategies. Those students also proved to have obtained their achieved level of
(self)regulation throughout the following school year.

Keywords: reading in the first grade, reading badge, (self)regulation, reading
culture, promoting reading.
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IITA MOXKEMO HAYUUTHU O YHAIIPEHEDY
YUTATAYKE ITMCMEHOCTH Ol CPIICKMX YYEHVKA?

Pedopme HacTaBHUX mporpama y Peny6muuy Cpbuju nomepajy ¢oxyc ca
HACTaBHUX Cajip>kaja Ha obpasosHe ucxope. IIVICA crynuja, Koja npolemwyje 06-
pa3oBHe JMICXOfie Ha Kpajy 06aBe3HOr 06pa3oBama, yKasyje Ja je HMBO YMTa/IadKe
MJMCMEHOCTY HajOOo/by IIPEIUKTOP 06pa3oBHe, EKOHOMCKe ¥ COLjatHe 1o6po6u-
TV TIOjeiHIA. 3afallyl Ha CBAKOM HUBOY YMTa/IayKe IMMCMEHOCTH (W.IL.) pasmim-
KYjy ce IIpeMa CI0)KeHOCTH Koja je ofipeheHa: KapakTepyucTNKaMa TeKCTa, eKCIIIN -
NUTHOLINY MHCTPYKUMje U IPUPOJOM MEHTA/THUX OIlepaliyja HeOIIXOJHMX 32 pe-
maBame 3ajaTtka. bygyhm na MeTaanammse mokasyjy ma oko 50% BapujaHce ycIie-
Xa y y4erby IPOMU3IUIA3K U3 KapaKTePUCTUKA YIEHNKA, LIM/b HAIET UCTPAXKMBaba
je npeHTN(UKAINja KapaKTePUCTHKA 110 KOjUMa Ce Pas/INKyjy yYeHUIV Ha pas-
MMYUTUM HyBoMMa 4.1 CTaTUCTHYKA aHamM3a 06aB/beHa je Ha MofalyiMa IIpH-
KymwbeHuM y okBupy IIMICA 2009 Tecrom umramadyke NUCMEHOCTHU, YAUMIHUKOM
3a yuenuxe v IIMICA 1I yauitinukom. VI3 ynmuTHMKA y UCTpaKMBambe CMO YK/bY-
YN CBe KapaKTePUCTUKe KOje MOTUYY Off YIeHMKa U IbUXOBe Neplenije Hac-
TAaBHOT Ipoljeca (IIpeIUKTOpCcKe Bapujabie) M HUBO 4.II. (KpUTEPUjyMCKa Bapuja-
6ma). Ysopax je unHUIo 4718 y4eHuka mpBuX paspena u3 147 cpenmux IIKoIa
y Cpbuju. Pesyntatn nokasyjy na Hajsehy JONIPMHOC y IpeAyKLUj/ HUBOA I10-
crurayha Majy: MeTaKOTHUTMBHA CTpaTeryja CyMypama MIPOYNTAHOT M YYeHN Y-
Ka IIepIienIiyja BpeHOCTY IIKOJIe 33 IMYHY 11 PO eCHOHATHI HalPeaK, KOji Cy
MO3UTUBHO MOBE3aHM Ca HUBOOM 4.II. KA0O U IIKOJICKA aHKCMO3HOCT KOja yKasyje
Ha CTeIleH Y3HeMUPEHOCT! U CTpaxa Koje yuyeHunm ocehajy mpuamkom oprosa-
pamba U KOja je HeraTMBHO II0BE3aHa Ca HMBOOM YMTA/Ia9Ke MMCMEHOCTH.

Kmwyure peuu: unramayka IMCMEHOCT, METAKOTHUTUBHA CTPaTeruja CyMu-
parba, BpeJHOBame MIKOJIE, IIKOJICKA aHKCMO3HOCT.
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WHAT CAN WE LEARN FROM OUR STUDENTS
ABOUT THE IMPROVEMENT OF READING LITERACY?

Curricular reforms in the Republic of Serbia change the focus from content
to learning outcomes. PISA survey that assesses learning outcomes at the end of
compulsory education, suggests that the level of reading literacy is the best predic-
tor of the academic, economic and social welfare. The tasks at every reading lit-
eracy level differ in complexity, which is determined by the characteristics of the
text, the explicitness of the instruction, and the nature of mental operations nec-
essary for the task solving. As meta-analyses show that about 50% of the variance
of learning success arises from students’ characteristics, the aim of our research is
to identify the characteristics that distinguish students at different reading literacy
levels. The statistical analysis of the PISA 2009 data was conducted by using a read-
ing literacy test, the Questionnaire for Students, and an additional PISA II Ques-
tionnaire for students in Serbia. We included all student-related factors (predic-
tor variables) and the level of reading literacy (criterion variable). The participants
were 4718 students from 147 secondary schools in Serbia. The analysis showed
that the best predictors of the reading literacy level are: the metacognitive strate-
gy for summarizing the texts and students’ perception of the benefits of the school
education for personal and professional progress, both positively related to the lev-
el of reading literacy, as well as school anxiety that has statistically significant and
negative contribution in explaining the differences in the reading literacy levels.

Keywords: reading literacy, metacognitive strategy of summarizing, atti-
tudes toward school, school anxiety.

55






11 U3A30BU U
NEPCIEKTUBE
IPOTPAMCKHX

(PE)®OPMH Y HACTABH
KIbMXKEBHOCTU

II CHALLENGES AND
PERSPECTIVES OF
CURRICULAR
(RE)FORMS IN
LITERATURE TEACHING



11 U3A30BU U TIEPCIIEKTUBE IIPOI'PAMCKHX
(PE)®OPMH Y HACTABH KFbH’KEBHOCTH

3oHa Mpxkasmb

Qunonowku dakyniied, Yuueepsutieil y beoipagy

I'TE CY HECTAJII HACTABHM IMJBbEBI?

Y papy he ce pasmMarpaTu KOHIIENT HOBMX IIPOrpaMa HacTaBe U y4yerma 3a
npenMeT CPIICKM je3MK U KIbVYKEBHOCT Y CTApUjUM pa3pefuMa OCHOBHE IIKOJIE,
I[Toce6Ho he ce ananmm3mpaTy OHOC CXO/a 3a TIOjefiIHAYHE paspeyie U CTaH/apya
y4eHMYKMX nocturayha sa xpaj gpyror ukayca o6aBesHor 06pa3oBarmba, MOCTa-
B/bCHMX Y IIPBOOMTHOM JJOKYMEHTY (KOj je jour yBek Bakehi) u peBugypanux y
OPYTOM JOKYMEHTY, KOjU jOLI HUje 3BAaHUYHO YCBOj€H, MaJia je M3MEbEH IIpe He-
Konmuko roguHa. [Ipo6nemarnsosahe ce Hemocrojame 06pa3oBHNUX, BACIUTHUX U
(bYHKIMOHATHYX I[M/beBA HACTABE M Y TEPMIHOJIOIIKOM 1 Y CYIITUHCKOM CMICITY.
Amnanusupahe ce mpo6rem QyHKIMOHaMM3aNMje HACTABHYX CajpKaja y ob6macTu
K IDKeBHOCT, Kao 1 yora u30OpHUX IUTePApPHNUX CafpKaja y HOBMM IIPOTpaM-
ckuM nocraBkama. IToce6Ho he 6uTu pasmMarpaHa cl0keHa HaCTaBHA IMOCTYIAba
IPIIVKOM JJOCe3arba CXOMa Y Pafly C YYeHUIMMA PasIndnTUX MoryhHocTH, crio-
COOHOCTH M MHTEPECOBaIha, Y OFHOCY Ha IIPOIleC HACTABHOT I/IAHMPakha, Kao I Ha
4MIbEHNUITY [a MICXO[Y He IpeficTaB/bajy audepennupane uckase, seh ce ognoce
Ha cBe y4yeHmKe. [Ipnnmmkom anammse kopuctuhe ce JOKyMeHTH HOBUX ITpOTrpaMa
HacTaBe U y4erba 3a IIeTH U MIECTU Pasper OCHOBHE LIKOJIE.

Kmyune peuu: mcxonm, CTaHAAPAM YYeHNYKNX TocTurHyha, HoBM mporpa-
MU HAaCTaBe U y4erba, KIbVDKEBHOCT, HACTABHY LIM/bEBHL.
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WHERE DID THE TEACHING OBJECTIVES DISAPPEAR?

This paper will discuss the concept of the new program of teaching and
learning of Serbian language and literature in the primary school. It will particu-
larly analyze the relationship between outcomes for individual grades and stand-
ards of student achievement for the end of the second cycle of compulsory educa-
tion, set in the original document (which is still valid) and revised in the second
document, which has not been officially adopted, although it changed a few years
ago. The lack of educational and functional goals of teaching will be problematized
in both terminological and substantive terms. The paper examines the problem of
the functioning of educational content in the field of Literature and the role of the
optional literature content in the new curricular settings. Special attention will be
given to complex teaching procedures for the realization of the set outcomes in
working with students of different talents, abilities and interests in relation to the
process of the curriculum planning, as well as to the fact that outcomes are not dif-
ferentiated statements, but that they apply to all students. Documents pertaining
to the new curricula for the fifth and sixth grades of the elementary school will be
used in the analysis.

Keywords: outcomes, standards of student achievement, new curricula, lit-
erature, learning objectives.
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CPIICKA ITOE3NJA ¥V ITIO/bCKMM HMIKOJTAMA:
JIEKDUMJE O TPAHCPETMIOHA/THOCTM CJIOBEHCKE 3AJEIHUIIE

Pan je mocsehen TpaHCKY/ITYpHOM CerMEHTY KyPUKY/TyMa MaTepHer je3ynKa
Kao IpeJJIoTy 3a aKTUBUpambe fujanora Mely cloBeHCKMM KynTypaMa Kpo3 o6pa-
30Bame. YKasyje ce Ha IOTpeby 3a CTBapameM 0CeT/bMBOCTY MIabux reHeparuja
Ha 3BYK, 3Ha4€Ibe I OIILUTY 3HAyaj CPOJIHMX CIOBEHCKMX je3syKa. AyTOp MCTUYe
MambKaBOCT 0Opa30BHUX IIPOrpaMa HacTaBe MaTepbeT je3VKa y IOIJIely YIIO3Ha-
Barba APYTUX CTOBEHCKUX KYATYpa KPO3 YaCOBE KIbVDKEBHOCTH U je3UKa. YIIPKOC
C/IMYHVM je3UIIMa U 3ajeHIYKOM MICTOPUjCcKOM aMhery, 00pasoBHU cuCTeMU
C/IOBEHCKUX JIP>)KaBa M30JI0BaHM Cy jeqHM of Apyrux. Ocum Tora, KypuUKyIyMu
Cy YCMepeHN Ka CUCTeMCKUM NOCTUTHyhmMa nunraBajyhn yyeHmke yHyTpanimse,
adeKTVBHE U COIMjalHe MOTMBICAHOCTY [l Y4e CBOj COIICTBEHM je3uK. 3a06m-
masehn KOPUCHOCT KIVDKEBHOCTH ¥ MAaTEPILIX je3nKa y aujanory mMely semmpama
Y OKpy>Kemy, 00pa3oBarbe Y CIOBEHCKMM 3eM/baMa yMambyje 3Ha4aj U yIIoTpeOHy
Moh HaINX je3uKa, 4MMe ayTOMATCKM OjadaBa y/IOTy €HITIECKOT je3UKa y TPaHC-
HAIMIOHA/THOj KOMYHMKAIMji. 360T TOTa ayToOp OINCYje 3BYK/I/IaC CTIOBEHCKE IO~
e3nje (3a Hely) Kao aTpaKTVMBHU IPEHOCUIAL] 3ajeTHNYKOT MICKYCTBa (GOpMy/n-
caH y cpopgHuM jesuiuMa. Ha nprumepy nsabpaHux mecama CpIICKMX IIeCHMKa 3a
meny (Jymana ITona Hyphesa u Iyurana Pajosnha) nctpakmpau 1mnoxasyje Kako
HACTaBHUK (KOMOMHOBameM 3BYKOBa ¥ TUIIOTPa)CKIX OfIIMKA TEKCTA) MOXKe at-
PaKTMBHO TPAHCIIOHOBATY CPIICKe IIeCMe Ha II0/bCKU je3UK. AyTop Impeiaxe 06-
Pa30BHM AMjasIOT CPOJHNUX je3MKa Kao eIeMEHT je3’yKe MOMUTHKE, M Kao 0O/MuK
CTBapama MHTepIpeTaTuBHe 3ajenuuie (Stanley Fish) y IlenTpannoj EBporm.

Kmwyume peuu: KibV>KeBHOCT, je3MK, II0€3Mja, IJIac, CIOBEHCKa KY/ITypa.
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SERBIAN POETRY IN POLISH SCHOOLS:
THE TRANS-REGIONAL SLAVIC COMMUNITY LESSONS

The author presents a trans-cultural segment of the mother tongue curricu-
lum as a proposal for educational activation of the dialogue among Slavic cultures.
The author emphasizes the need to open the sensitivity of the younger generation
to the sound and the significance of the related Slavic languages. The research-
er emphasizes the lack of educational programs supporting the Slavic communi-
ty through school literary and language lessons. Despite the similarities between
the languages and historical memory, our education systems work in isolation. In
addition, they care only for systemic results, depriving students of internal, emo-
tional, social motivation to study their own mother tongue. Skipping the useful-
ness of literature and native languages in the neighborhood dialogue, Slavic edu-
cation reduces the importance and usability of native languages and automatically
raises the role of English in international communication. Therefore, the author
describes the sound/voice of Slavic poetry as an attractive transmitter of common
experiences formulated in similar languages. By the example of selected poems of
Serbian poets (P. D. Burdev, D. Radovi¢), the researcher demonstrates how teach-
ers, combining sound and typography, can attractively transpose Serbian poems
into the Polish language. The author proposes to treat the educational dialogue be-
tween the related languages as an element of language policy, and as a form of cre-
ating the interpretive community (S. Fish) in Central Europe.

Keywords: Literature, language, poetry, voice, Slavic culture.
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ITYTOBAIbA KAO BI]] ObPA3OBAIbA M KYJITYPE

ITyToBame je OfyBeK MMalo CHAKHY 0OpasoBHY Y/IOTY, Kao jefaH Off Haj-
OUTHUjUX YMHWIALA 06pasoBamwa /10 faHac. [loce6HO BaXKHy Y/IOTy OHa CTUYY
noue of XVIII Beka, kazia ,00pa3oBHa IyToBamwa’, WK Benuky noxonu (Grand
tours), mocTajy morpeba cBakor oOpasoBaHOr YoBeKa. [IpoyyaBame myToBama
IPOU3U/IASU U3 yilopegHe/KomuapailiueHe Kruie6HOCHIYU Uy 1HOj HacTaje uma-
ionoiuje, Koja ce 6aBM IIPOyYaBambeM IIPEACTaBA O CTPAHNM 3eM/baMa ¥ HapOfu-
Ma, Kao ¥ IIpeficTaBaMa CTpaHalla O HAallOj 3eM/bM U HAapOAy. Y CaBPEMEHOM CBe-
Ty MeHbajy ce Ha4MHM U CafpsKaj IIyTOBamba, ajli Ce IJX0Ba 00pa3oBHa y/Iora He
ryOu, Hero ce, HapoTKB, nosehasa. O ToMe HaM, Opey TPAAUIIMIOHATHOT Ha31Ba
xogouauihe, cBefloye M HOBU TEPMIUHM KaO IITO CY CHIPYUHA eKCKYP3uja, Kyniiypa
iyiosarea, KynimypHu mypusam. Y pagy ce ykasyje Ha BuIIe MOTYhux o6pa3oB-
HIIX acTIeKaTa ITyTOBamba, I0YeB Off TPAKTUYHOT (1300pa cafipykaja, Ky/ITypOJIOII-
KIX Ipurpema) 1o yMeha untama Ky/ITypHNX 3HaKOBA I CTBapama MPeRycIoBa
32 CJIOXKEHU KYITYPHOUCTOPUjCKI TO>KUB/baj YUEHMKA U CTY/IEHATA.

Kmyune peuu: myroBame, oOpasoBame, IPOCBETUTE/bCTBO, Xofodamiha,
CTPY4YHA eKCKYp31ja, KyITYPHU TypH3aM, MIMarooryuja, UTUHEePOJIOTHja, My TOMN-
CH.
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TRAVEL AS A FORM OF EDUCATION AND CULTURE

Travel has always had a strong educational role and has been one of the most
important features of the process of education. Its importance has grown since the
XVIII century, when educational travels (the Grand Tours) became the necessity
of every educated person. As an object of study, travel study is embedded in com-
parative literature and imagology, a discipline which deals with cultural construc-
tion and literary representation of foreign countries and people, as well as with
foreigners’ ideas about our own country and people. Although our contemporary
world has changed the form and content of travel, its educational importance is
not lost - it has even become stronger. Apart from the traditional term pilgrimage,
new terms are being added, such as cultural travel, travel culture, cultural tourism.
This paper elaborates on some educational aspects of travel, from the practical
ones (choice of destinations, cultural preparations) to the art of recognizing and
reading the signs of culture and constructing the wholesome chronotopic image
with the students, i. e. the preconditions for a complex cultural history experience.

Keywords: travel, education, Age of Enlightment, pilgrimage, educational
travel, cultural tourism, imagology, itinerariology, travel literature.
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CABPEMEHA KIbVDKEBHOCT Y HACTABHVM
INDTAHOBVIMA M ITPOT'PAMVIMA 3A BUIIE PASPEJIE
OCHOBHE HIKOJIE - ITYT KA [TPEBA3VTAJKELY
KPUS3E UNTAIBA

Y pany hemo ce 6aButu ob6namhy KmiokeBHOCT y HOBUM HaCTaBHIM IIIa-
HOBJMa J1 IIPOTPaMIMa U3 CPIICKOT je3MKa U KIbVDKEBHOCTI 3a BUILIIE paspefie oc-
HOBHe IIKOJIe (3a MeTy, IecTy 1 ceaMu paspen). Hamepa HaM je a ykakeMo Ha
YJ/IOTY ¥ 3HAa4aj YK/by4MBaba CaBPEMEHNX (jOII HeKaHOHM30BAHMX) MICALIA I e/a
y Iporpame — Kao 1 Ha yK/by4nBabe Beher 6poja crcaterpuia. Ilomasumo op xu-
moTese Jia Jie/la caBpeMeHMx ayTopa y Behoj Mepy kopecrnonpypajy ca usrpabhu-
BameM YNTA/IAYKNX apVHITETA YIEHNKA, KPUTUIKOT IIPOMMUII/bAhad CMIC/IA KEbY-
YKEBHOT TEKCTa I T0BEe31Barba Ca COLICTBEHVIM MCKYCTBOM 1 OKOJTHOCTUMA Y KOjH-
Ma X1BH (LIITO Cy MCXOAM IIpeaMeTa), Oyayhiu fa ce y lyMa TeMaTusyjy aKTyelTHI
npo6eMu y ofpacTamy (Kpy3a YNMTama, IPe3aroc/ieHy POIUTE/b, BPIIHBAUKN
OffHOCH, BUPTYe/IHI CBET Kao YMHWJIAL] OfjpacTama, MehyHaumoHamHu ogHOCH),
a/IM 1 Ha HOB HA4MH TeMaTH3yjy TeMe, MOTUBM M jyHAIM KibVDKeBHE Tpajuiyje
(cmoBencka MuTonoruja, ik Mapka KpapeBuha, geciora Credana Jlasapesuha,
KaHOHCKM IVCIV Kao jyHalu TeKcToBa 1 C/1.). Bynyhu na cy mena (3actymmpena
HajBMIIIE Y TOIYHCKOM 1300py) CBOjUM MOTMBYIMA 4€CTO CPOJHA KAHOHCKUM Jie-
JIMMA, a CTPYKTYPOM ¥ IIPUIIOBEJHMM IIOCTYIIIVIMAa HOBATVBHA, OHA MIMajy y/IOTY
fia y4eHMKa MOTVBMIIIY HA YNTabe, TIOACTAKHY I'a He CaMO Ha aKTYe/l30Babe hil-
XOBOT 3Hayera Beh 1 [ja My IOKa)Ky KaKo je KibJVDKeBHA TPafjuLivja U3PasuTo Ipo-
IYKTMBHU 00Opasall cTapyje — aji ¥ CaBpeMeHe KIbJDKeBHOCTH, Te IIPeCTaB/bajy
MOCT Ka pasyMeBarby KIbJDKEBHOCTII, HETOBaby KY/ITYPHOUCTOPYjCKe OALITIHE I
IO/Ta3UIITe 32 Pa3BUjambe KPUTUIKOT OHOCA IIpeMa CTBAPHOCTH.

Kmyune pewy: HaCTaBHU IIAHOBU M IPOTPAaMM, BUIIY Pa3pefyl OCHOBHE
IIKOJIe, YNTAIAYKN aQMHUTET, KPY3a YNTalba, KIbVDKeBHA TPafyLuja Kao Ipo-
LYKTMBHU 00pasal], caBpeMeHa KibVDKeBHOCT 32 JIelly U1 MJIafie.
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CONTEMPORARY LITERATURE IN THE CURRICULA
FOR THE HIGHER GRADES OF PRIMARY SCHOOL -
THE WAY OF OVERCOMING THE READING CRISIS

The paper looks at the area of Literature in the new curricula of the Serbian
Language and Literature for the higher grades of primary school (5th-7th grades).
Our intention is to point out the role and significance of including not only the
contemporary (but still not canonised) writers and works, but also a larger number
of female writers in the curricula. The starting point of the paper is our hypothesis
that the works of contemporary authors largely correspond to the development of
pupils’ reading preferences, their critical interpretation of the meaning of literary
texts, and their own experience and living conditions (school subject oucomes),
given that these texts deal with the problems of growing up (reading crisis, busy
parents, peer relationships, virtual reality as a factor of growing up, inter-ethnic
relations). In addition, the texts offer a new approach to topics, motives, and the
heroes of traditional literature (Slavic mythology, Marko Kraljevi¢, prince Stefan
Lazarevi¢, canonical writers as literary characters, etc.). As the works (included
mostly in supplementary reading lists) are in terms of their motives often similar
to canonical works, and their structure and narrative techniques are innovative,
their role is to motivate pupils to read and to encourage them not only to objectify
their meaning, but also to demonstrate that literary tradition is a productive tem-
plate of an older as well as contemporary literature. As such, these works are a use-
ful link for understanding literature and fostering cultural and historical heritage,
as well as a starting point for developing students’ critical attitude towards reality.

Keywords: curricula, higher grades of primary school, readers’ literary pref-
erences, reading crisis, literary tradition as a productive template, contemporary
literature for children and the young.
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PEOOPMA ITPOTPAMA HACTABE KIbVDKEBHOCTU
Y CPEIBVIM IIKOJIAMA - MI3A30BU I OTPAHNYEHA

Y papy he 6utn ykasaHo Ha Jocajallme pe3ynTaTe M OTBOpeHe Moryh-
HocTi y Tekyhoj pepopmu obpasosama y Cpbuju, a y Be3u ca HactaBoM Cpii-
CKOT je3MKa M KEIbJDKEBHOCTH (KIbVDKEBHOCTH) Y CPEefIbMM LIKO/IaMa. AHalInU3u-
pahe ce usMeHe MMIIEMEHTMPaHe Y HACTABHUM IUIAHOBUMA 1 IIPOrPaMuMa OBOT
HACTABHOT IIpefiMeTa 3a IPBY pa3peli IMMHasyja ¥ CTPYYHMX LIKOJIA, KA0 U Ipef-
crojehe nsmene 3a npyru paspen. Takobe he 6utu ykasano na orBopene moryh-
HOCTH Y Ja/b0j peOpMU 3a IIPEOCTaIa iBa paspefa CpelbyX IIKO/Ia, alu M Ha
M3BeCHa OrpaHyyerba Koja ce HaMmehy Ipef TMMOBMMA CTPyUbaKa 3ay>KeHIM 32
IEeHO CIIpOBODeme.

Kmyune peuu: pedopma, KibV>KeBHY KaHOH, y3pacHe MOTYhHOCTH, /IeKTH-
pa, doHp yacosa.
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REFORM OF THE SECONDARY EDUCATION LITERATURE
CURRICULA - CHALLENGES AND CONSTRAINTS

The paper looks at the results of the ongoing educational reform in Serbia
and explores the opportunities that the reform offers for teaching Serbian Lan-
guage and Literature (literature) in secondary schools. The author will analyse the
changes implemented in the curricula for the first grade of high schools and voca-
tional schools, as well as the forthcoming changes in the second-grade curricula.
The paper will also focus on the new opportunities that the reform of the curricula
for the remaining two grades of secondary school will offer for teaching this school
subject, but also on the constraints that the expert teams are being faced with in
terms of the implementation of the reform.

Keywords: reform, literary canon, age-specific abilities, reading lists, num-
ber of lessons.
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YJIOTA KIbVDKEBHOCTHU Y HACTABHVIM ITPOT'PAMVIMA
CPIICKOTA JE3MKA Y OCHOBHO] HIKOJIN

DyHKIMja KIBVDKEBHOCTH je HECIIOPHA 1 Y IIPBOM 1 Y APYTOM LIMKITYCy 06-
pasoBama I BEIMKM je 3Ha49aj OBe TEME Y Peanusaljyu I1beBa HACTaBHOT Mpef-
Merta KakaB je Cprickn jesuk. C TuM y Be3n, [wb paja 610 je 1a ce yTBp/e HOBM-
He U pas/iuKe y CTapuM U HOBVM IIpOrpaMyuMa y MOCIeNIbUX YeTpheceT rofHa,
y/iora IIKOJICKe U foMahe jeKTupe, aHanmM3a CTPYKType U CafpkKaja HaCTaBHMX
IporpaMa ca akIeHTOM Ha KIbVDKeBHOCTH, YTBph1Batbe npuHIyna n3bopa Kbu-
JKeBHUX Jie/la M B1X0Ba (PyHKIMja y OCTBapuBamy nporpama. [Ipmmkom ncrpa-
JKMBamba CIMYHOCTY U PasiyKa y IporpamMuMa IprMembeHa je TeCKpUITUBHA Me-
topa. IIpegMet aHanuse 61 cy HacTaBHY Iporpamy npenmera CpIICKH je3UK 3a
IPOTEK/IMX YeTpAeceT rOfiuHa. YIIOPeJHOM aHaIM30M HeBaKeNMx M aKTyemHMX
Iporpama yTBpheHo je y KOjuM Cy APYIITBEHMM KOHTEKCTMMa HACTajalu Ipo-
rpaMy U KaKo ce TO OfPaswIo Ha Ofabyp KiJDKEBHUX Je/Ia; KaKBa je CTPYKTypa
jeIHNX U OPYTUX IIpOTpaMa; y 4eMy ce OITIeflajy CIMYHOCTU U pasdnuke. Llnmbesun
U 3aflall HacTaBe KIbVDKEBHOCTY Y PaHUjUM IIPOTrpaMyMa YITTaBHOM KOPEeCIIOH-
IVPajy ca MPONMCAaHMM MCXOAUMA y aKTYeJTHUM IIPOrpaMuMa, jep Cy U jeqHU U
APYTU yCMepeHM Ka pasBUjalby YNTA/NAYKUX KOMIIETEHIUja 1 popMUpamy Kpu-
TUYKOT MUILIUbemba. Ilopep Tora, MoXKe ce 3aK/by4NTH Jia jé Y HOBOYCBOjeHVM IIPO-
rpaMuMa 3HaTHO BUIle HNaXKibe nocseheHo MehynpenMmeTHNM KoMIeTeHIMjaMa,
Kao 1 QyHKIMOHATHOj IPMMEHN 3Hamba U YMeHha CTeYeHNX TOKOM HacTaBe KIb-
JK€BHOCTH.

Kmwyure peuu: cprickn je3suk, HaCTaBHM IIPOTPAM, UCXOIM, CTaHTAP/N.
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THE ROLE OF LITERATURE IN THE PRIMARY SCHOOL
SERBIAN LANGUAGE CURRICULA

The function of literature is undoubtedly very important both in the first
and the second cycles of education. There is a great significance of this topic for
the realization of the goals of the school subject Serbian Language. Therefore, the
goal of this paper was to establish the similarities and differences between the old
and new curricula developed in the last 40 years, as well as the role of the school
reading lists and domestic literature; to analyse the structure and content of the
curricula with an emphasis on literature; to determine the principles in selecting
literature works and their function in implementing the curricula. The descriptive
method was used for determining the similarities and differences among the cur-
ricula. The Serbian Language curricula developed in the past 40 years were the ob-
ject of our research. Using the comparative analysis we determined the following:
the social contexts in which the outdated and current curricula were created; the
effect of the social context on the selection of literary works; the structure of the
old and the new curricula; the character of the differences and similarities between
them. The goals and objectives of teaching literature in the earlier curricula gen-
erally correspond with the prescribed outcomes in the current curricula. They are
both aimed at developing reading competences and critical thinking skills. Fur-
thermore, our conclusion is that the new curricula focus much more on inter-
curricular competences and on the functional implementation of knowledge and
skills acquired in literature lessons.

Keywords: Serbian Language, curricula, outcomes, standards.
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NCXOIN M NTEKTUPA: KPO3 HOBE I[TPOTPAME
3A PA3PE[IHY HACTABY KIbVDKEBHOCTU

Y KOHLeNnIuju HacTaBe 3aCHOBAaHE Ha CTaHJAPAMMA M U3 IUX IIPOM3AI-
MM UCXOJMMa, HACTaBa KIbJDKEBHOCTH 3ay3JMa IMOCEOHO MeCTO M OTBapa HuU3
MeTOIMYKMX NUTama. Hajupe, kako neduHmMcaTy CTaHAapyie U MCXOfie 3 HACTaBy
KIVDKEBHOCTH, A TOCEOHO KAaKO M3MEPUTY BPCTY M CTEIIeH Pa3yMeBarba KIbJKe-
BHOT JI€JIa, jep He IIOCTOjU MCXOJ, KOju ce MOXKe OfIBOjUTH Off CaMOr Jie/la Ha Koje
ce OJHOCH. 3aTO je BeoMa OMTHO PasMOTPUTH IIPUPORY, Cafip>Kaj U Y/IOTY JIeKTH-
pe y mporpammuma 3a HacTaBy KibVDKeBHOCTHU. He camo fa Huje cBejelHO Ha KOjUM
ce JielMMa OCTBApYjy ofpeheHn KmbMKeBHOTEOPMjCKM U KEbVKeBHOMCTOPU]CKI
VICXOJIM HETO je BeOMa Ba)KHO Jla Ha JieNMMa KOja YMTajy y HACTaBY YYEHUIN 3a-
BOJIe KIbJDKEBHOCT U 6OraTe CBOjy IMYHOCT. 3aTO Cy YOILITEH) MICXOM He CaMo
HEIIPEIVI3HN, Hero 3a001/Ia3e OHO IITO je HajOUTHYje Y YNTaTauKOM CYCpeTy yde-
HUKa I Jiefa. Y OBOM Pajy Cce CTOra pasMarpa MECTO U yJIoTa JIEKTUPE Y HOBUM
IpOrpaMyMa HacTaBe U y4era, Ca LM/beM fla Ce peXabJInTyje BaXKHOCT IIpolieca
YNTama, pasyMeBama BPeTHMX KIbVDKEBHUX Jlella U CHCTeMaTCKoT usrpabuBama
’by6aBu IpeMa KibVoKeBHOCTH. Byayhu fja cy HOBM HacTaBHU Iporpamu y Bemn-
KOj MepU 3aCHOBaHM Ha MCXO/IMA, HEOIIXO/IHO je /ia OHM OyAy TaKo MCKa3aH! fia
ce cacBMM IpuO/IbKe CBAKOM II0jeITHAYHOM Jiey Koje ce obpabyyje, yak ma mpo-
n3saby us mera.

Kmwyute peuu: mporpamu HacTaBe U y4erba, HACTaBa KIbVDKEBHOCTH, MICXO-
IV, 3HAIbE O KIbVDKEBHOCTH, PasyMeBatbe KIbVDKEBHOT JIe/ia, JIEKTUPA.
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LEARNING OUTCOMES AND COMPULSORY READING LISTS:
AN OVERVIEW OF THE NEW CURRICULA
FOR TEACHING LITERATURE IN THE LOWER GRADES
OF PRIMARY SCHOOL

Teaching literature has a special place and raises many methodological
questions in the concept of teaching based on standards and the resulting out-
comes. First, how to define the standards and outcomes for teaching literature, and
particularly how to measure the type and the level of understanding of any literary
work, given that the outcomes are inseparable from the pertaining literary works?
It is therefore necessary to examine the nature, content, and the role of compul-
sory reading lists in teaching literature. The selection of literary works for achiev-
ing specific literary and historical outcomes is very important, but it is crucial that
through these works students get to like literature and enrich their personalities.
Generalised outcomes are therefore not only imprecise, but they also disregard the
key element of students’ relationship with literary works. The paper looks at the
place and role of compulsory reading lists in the new curricula, and the aim is to
rehabilitate the importance of the reading process, the understanding of the valu-
able works of literature, and the systematic development of love of literature. Given
that the new curricula are largely based on outcomes, these oucomes must be ex-
pressed in a such a manner that they not only correspond to each individual liter-
ary work included in the curricula, but arisew from it.

Keywords: curricula, teaching literature, outcomes, knowledge about litera-
ture, understanding literary works, compulsory reading lists.
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HAPOJHA (YCMEHA) KIbJ/DKEBHOCT ¥
PEOOPMVCAHNM ITPOT'PAMVIMA
3A OCHOBHY IIKOJIY

Y pany ce aHaIM3Mpa XAHPOBCKA 3aCTYIUbEHOCT Hapo#He (ycMeHe) KIb-
YKEBHOCTH y pe)OpMICAaHNM IPOTrpaMiuMa 32 OCHOBHY IIIKOTTY, YKa3yje Ha pasHo-
BpCHe MOTYhHOCT) IMHAMIKe BUXOBE MHTepIpeTalje 1 KOpelaTuBHe IPUCTY-
Ile KOj/IMa ce OCTBAapyjy IporpaMoM IpeaBuheH ICXOaAM Y paspeiHOj HaCTaBIL.

Y pany ce ob6pasake Ha Koju je HauuH Moryhe npuMeHnTI 6pOjHa METOLM-
YKa I7IEANINTA, KOPe/lIaTUBHE M (PYHKIMOHATHE METOAMYKE pajiibe U MOCTYIIKE Y
HaCTaBHOM IIPOy4YaBamby YCMeHe KIbVDKEBHOCTY Y OCHOBHOj mKomu. CarnesiaBa ce
BJIXOBA 3aCTYIUbEHOCT Y HACTAaBHUM IIPOrpaMMMa y YMTAHKAMA 32 OCHOBHY LIKO-
JIy U yKa3yje Ha afieKBaTHY IPMMeHY MeTOOMYKNX IJIeJUIITA y YNTatby U IIpoyYa-
Bamby Ofa0paHIX TEKCTOBA, K0 1 HA YMETHNYKE BPEJHOCTH, TOCEOHOCT U CBPXO-
BIUTOCT IIPOYy4aBama HAPOJIHE KIbJDKEBHOCTY Y HACTaBU CPIICKOT jesuka. Vcmm-
TYjy Ce TeOpUjCKM 1 METOHOMOIIKY acIIeKT! HAaCcTaBe HAPOJIHE KHIbJDKEBHOCTHU Y
paspenHoj HactaBu. Obpasnake ce CBPCUCXORHOCT YMTaba U IPOydaBarmba pas-
HOBPCHIX >XKaHPOBA YCMeHe KIbVDKEBHOCTI: HApOJHE yCIIaBaHKe, Ia/blBe HApO-
IHe TIecMe, eIICKe HapojHe IlecMe, HapofiHe OacHe, IIa/bYiBe HApOJHe IIpide, Ha-
ponHe 6ajke, Ipude 0 XXMBOTUbAMA, JlereHgapHe mpude o CBeToM CaBu 1 KpaTKe
¢donknopHe popme (3aroHeTke, Op3anulie, IUTANNILE, pasdpajanniie, IOCTOBAILIE)
y HactaBu. Ha ofgabpanum npumepuma KibV>KEeBHUX TEKCTOBA YCMEHeE KHbVDKEB-
HOCTM aKTyaju3yje ce MUTame METOAMYKE TeOpyje U IIpaKce U yKasyje Ha 3Ha4aj
BJIXOBOT YIOPeJHOr IIpOoy4yaBama yCMeHe I IICAaHe KIbVDKeBHOCTI Y HaCcTaBu. Y
TOM CMUCTY, UCIIUTY]jy Ce afieKBaTHe MeTOHO/IOIIKe I MeTOMYKe KOMIIeTeHI[uje
3a IIpMMarbe U [ielI0Barbe KIbVDKEBHOT TEKCTa Y HAaCTABHOM KOHTEKCTY, ajlit U 00-
pasmake 3HaYaj KOMIAPATUBHOL NPUCTYIA YCMEHe I ayTOPCKe KIbVDKEBHOCTI I
BJIXOBE MHTEPIUTEepapHe U MHTEPKY/ITypalIHe epClIeKTUBE.

Kmwyune peuu: HapogHa (yCMeHa) KIbVDKeBHOCT, HAPOJIHA [I0e3Mja, HapogHa
MIp03a, HACTaBHY Ca[ip>Kajil ¥ ICXOMIM Y pa3pefHOj HaCTaBI.
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FOLK (ORAL) LITERATURE IN THE REFORMED
CURRICULA FOR PRIMARY SCHOOLS

The work analyses presence of folk (oral) literature in the reformed curricu-
la for primary schools, shows different dynamics for their interpretation and cor-
related approaches used to reach the outcomes determined for the lower-primary.

The paper explains how a number of methodical points, correlative and
functional methodical actions and procedures could be applied in the teaching of
oral literature in elementary school. This work also researches their representation
in the curriculum and readers for primary school, indicating adequate application
of methodical points of view in the reading and study of selected texts, as well as
the artistic values, specialty and purposefulness of the study of folk literature in
the teaching of Serbian Language. Special emphasis is laid on the theoretical and
methodical aspects of teaching of folk literature, explaining the purpose of reading
and studying various genres of oral literature: folk lullabies, humorous folk poems,
epic folk poetry, folk fables, humorous folk tales, folk fairy tales, stories about ani-
mals, legendary stories about Saint Sava and short folklore forms (riddles, ques-
tions, tongue twisters, proverbs) in the teaching process. Using selected examples
of oral literature, the paper researches the issue of methodical theory and practice,
and it points out the importance of comparative study of oral and written literature
in the teaching process. According to this, the paper examines adequate method-
ological and methodical competences for the acceptance and influence of literary
text in the teaching context, but it also explains the importance of a comparative
approach in the studying of oral and written literature and their interliterary and
intercultural perspectives.

Keywords: folk (oral) literature, folk poetry, folk prose, curricula contents
and outcomes in lower-primary.
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M3BOPHA JIEKTVPA V1 USA30BV PEOOPME

Y papgy HacTOjMMO fa yKa)KeMO Ha KOpeIalyjy HaCTaBHOT IIaHa U IIPO-
rpama npenmeTa CpiicKu je3ux u Krbuice6HOCHi Y OCHOBHO]j MIKO/IN U IeTOBUX Pe-
bopMcKMX MoTeHIMjana yHyTap o6pasoBHoOr cructeMa. Hama nmosoproct he Ha-
poUMTO OUTHU ycMepeHa Ha KOPIYC KIbVDKeBHOYMETHUYKMX TEKCTOBA KOjU CIIa-
[ajy y T3B. uddopuy nexitiupy. OCuM TeKCTOBA KOjU IIPeACTaB/bajy CBOjeBPCHIM Ka-
HOH CPIICKE U CBETCKE KIbVDKEBHOCTH, HACTAaBHY IVIaH U IIPOTpaM IpaTy U aKTy-
e/THe KIbJDKeBHE TOKOBE, YiMe Ce YYeHUKY HYiu MOTYhHOCT caMepaBama Tpajy-
LMOHAHNX M MOJIEPHMX KIbVDKEBHIX ITOCTYTaKa Kao U YK/by4lBatbe Kib/DKEBHE
YMETHOCTH y CaBpeMeH! I1efjarOLIKO-IICHXO/IOIIKO-COLVjaTH KOHTeKCT. Ty Bp-
CTY ITOBE3aHOCTH M3Meby JleKTrpe u ceHsnbmmmreTa MOfepHOT geTeTa npaTtuhe-
MO Kpo3 n36op urpuBo-HoHceHcHe noesuje ymana ITon Hyphesa.

Kmyune peuu: HacTaBHM IUIaH, M300pHA IEKTHPA, CaBPeMeHa KIbVDKeBHOCT,
HOHCeHG, [lyman ITon BHyphes.
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OPTIONAL READING LISTS AND REFORMS

In this paper, we try to point out the correlation between the curriculum of
the Serbian language and literature in elementary school and its reform potentials
within the education system. Our attention will be particularly focused on the
corpus of literary works that fall into the category of optional reading lists. In
addition to the texts that represent a kind of canon of Serbian and world literature,
the curriculum also follows current literary trends, offering the student the
possibility of sampling traditional and modern literary techniques as well as the
inclusion of literary art in the contemporary pedagogical-psychological-social
context. We will follow this kind of connection between the reading lists and the
sensibility of a modern child through the selection of the playful-nonsense poetry
of Dusan Pop Durdev.

Keywords: curriculum, optional reading lists, contemporary literature,
nonsense, Dusan Pop Durdev.
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VMHOBATVIBHI OBJIMLIV YUEIBA M TIOYYABAIHA
HA ITPMIMEPY BAJKE ,,3JIATHA IITUIA?

VIHTepAyUCIUIIMHAPHO U3y4YaBatbe IPOCTOPA Y KEbVDKEBHOM TEKCTY — IIOC-
TYIIKOM MaIlpama peajHor U MMarnHamujckor npocropa (distant reading) mo-
BOJIY JIO CIIO3Haje KaKO ce CBaKJ HallMOHA/IHY KOPITYC MOXKe CarlefjaBaTi Kao 4i-
HIUIal muper, MehyHapomHor KiVbKeBHOT Hacteba (3a pasnuky ox close reading).
TexcTOBM ITOrOAHY 3a MOCTYIIAK MaNyupama Cy HapoiHe 6ajke, 3aCHOBaHe Ha MO-
TBuMa 13 AapHe-ToMiicoHoBor MelyHapopgHor nHAEKca MoTIBa. Y papy ce 6a-
BJIMO MallMpameM IIPOCTOPA y CTIOBEHAYKOj HApOAIHOj 6ajiiy ,,371aTHA ITUIA” Kao
MOTyhuM NpuCTYIIOM TyMauewy KibIDKEBHOT flefia KOjuM y4eHMIm yBubajy kako
Jie/la HAIMOHA/IHE KEbJDKEBHOCTYM HIUCY MOHOKY/ITYpHa, Beh y cebu cagpike mH-
TepHAUMOHA/MIHY (VIM MHTEPTEKCTYaIHM) KOHTEeKCT. JlajeMo mpumepe mpume-
He OBAKBOT IIPUCTYTIA KIJKEBHOM TEKCTY Yy HAaCTaBM HAa CBUM OOPa3OBHUM HU-
BOVMA: y IPEJIIKOJICKOM J PaHOIIKO/ICKOM y3pacTy (cmmkoBHMIa Ene ITepory
Maua Iaiuyuapka, cmukoBanna Mauak Mypu), y CpeRbOLIKONCKO] (361pKa Ire-
cama Huka Ipadenayepa Citiapa /bydmana) v y yHUBep3UTEeTCKOj HacTaBy. Mita-
iu npeBoavonyn Yausepsutera y Jby6panu u crynentu Ilegaromikor ¢akynrera
Yuuepsureta y Jby6pann BpIIWIN Cy HOCTYIAK Manypamwa [pumMoBux 6ajku Ha
ocHoBy ATY mHJeKca, a 3aTUM Cy MAaIVPaIu ¥ IPOCTOP CTIOBEHAYKe KEbJXKEBHE
Ky/IType (He/TIOKpeTHO KyITypHO Hacnebe) y mecmu /leiia Buga Buna Poka Tpkaja
u3 36upke Vropa Caxcupe (Kla kla klasika, 2017). Y 3ak/by4Ky IIpeficTaB/baMo pe-
3y/iTaTe OBe HaCTaBHe METOJie U YKa3yjeMo Ha MOTryhHOCT B1X0BOTr Kopuinherma
Y HaCTaBHO] IIPAKCIU.

Kmyune peuu: manmpae, 6ajka, ,3matHa nruna’, AapHe-ToMIIcoH-YTepos
MHJEKC MOTUBA, HACTaBa KIbJKEBHOCTH, MHTEPAUCIUIINMHAPHOCT.
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INNOVATIVE FORMS OF TEACHING AND LEARNING
ON THE EXAMPLE OF THE FAIRY TALE “GOLDEN BIRD”

Interdisciplinary study of space in literary texts - the act of mapping real and
imaginary distance (distant reading) leads to the realization of how national litera-
ture can be viewed within a broader, international literary heritage. Texts suitable
for mapping are folk fairy tales based on motives from Aarne-Thompson-Uther’s
international index. The paper deals with mapping out the space in the Sloveni-
an folk fairy tale “Golden Bird” as a possible approach to interpretation of literary
works which enables students to realise that the works of national literature are
not monocultural, but that they also contain international (intertextual) contexts.
The author of the paper offers examples of this approach for all levels of education:
preschool and early primary level (Ela Peroci’s picture-books Maca papucarka and
Macak Muri), high school level (Niko Grafenauer’s collection of poetry (Old Lju-
bljanaj), and texts for university courses. Young translators from the University of
Ljubljana and students of the Pedagogical Faculty of the University of Ljubljana
mapped out Grimm’s fairy tales by using the ATU Index, and then they mapped
out the space of the Slovenian literary culture in Vido Roko Trkajs poem Lepa
Vida from Igor Saksida’s collection of poetry (Kla kla klasika, 2017). The paper
concludes with the presentation of the results of using this teaching method and a
recommendation for its implementation in the classroom.

Keywords: mapping, fairy tale, Golden Bird, Aarne-Thompson-Uther’s In-
dex, teaching of literature, interdisciplinarity.
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KITACUIN CPIICKE KIbVDXKEBHOCTY,,
MBO AHJIPI'R VI MWJIOII IPIbAHCK,,
Y [TPOTPAMVMA OCHOBHE HIKOJIE

Hamre n3narame 6mhe mocseheno mecTy Koje y HACTAaBHOM KYPUKYTyMy
3ay3MMajy fiBa KIacKKa CpIICKe KibJDKeBHOCTY — Mutomr Hpmancku un ViBo AH-
npuh. IIne usnarama je ga ce, ysumajyhu y 063up usbop u 3aCTyI/beHOCT TeK-
CTOBAa OBUX ayTOpa, IPEUCIINTAjy BUXOBYU CTATYCH YHYTAp HACTaBHUX IIPOTpa-
Ma U, CXOJHO TOMe, IIPeCTaBy KaKo Ce IOMEeHY TV YMHIOIY OfpakaBajy Ha ¢pop-
Mupame pelennlje BIXOBOI OIIyca Y IIMpeM KOHTEKCTY KY/ITYpPHeE, a IIOTOM I
y>Ke KibJDKeBHe nepreniyje. [locmarpajyhu nporpame 3a Buie paspefe OCHOBHe
IIKO/Ie YOuaBa ce JOMMHALMja jeHOT M CKPajHyTOCT, 6e3Mao MapriuHanin3oBa-
HOCT JIpyTOT K/Iacuka. VcTo Tako, y usnaramy he 61ty peun o ceneknyjm TeKCTo-
Ba U BIXOBe (He)OIpPaBAaHOCTH IIpeMa MCXOAMUMA ¥ 00pa3soBaHUM CTaHAAPAU-
Ma. [Toce6Ha nakmwa 6uhe nmocsehena aHamM3u celekTMpaHuX TeKcTosa Vse AH-
npuha n Muomra I]pmaHcKor y mporpamMyuMa OCHOBHUX LIKOJIA.

YnpaBo u3 TOTr pasjiora y usnaramwy he OuTH pedun 0 KBAaHTUTATUBHOj U
KBA/INTATMBHO] aHA/IM3M TEKCTOBA KOjM Ce Hajase y Iporpamy. YBaxasajyhu
YNTa/auKe KOMIIETEHIIVje YYeHUKA, Y U3/Iaramy ce 0aBUMO IPeUCIUTIBAbEM
ycknaheHoCTH offabpaHnx TeKCTOBA Ca MOCTY/INPAHNM MCXOAUMA 1 0OpasOBHUM
CTaHZIapiNMa.

JopartHo, mpumehyjeMo fa ce youeHa TeHzieHIMja y M360py TEKCTOBA HACTa-
B/ba U Y paspefyMa Cpefbe IIKOJIe; THMe ce OBa HecpasMepHocT Meby omycuma
Haj3HaYajHUjMX ayTOpa CPIICKE KIbVDKEBHOCTY [IBA/IECETOT BeKa (m)onprkasa.

Ha kpajy, Hamepa HaM je #a, ¢ 063MpOM Ha TO fia je mpoliec pedpopMucarma
IIporpaMa jollI yBeK Y TOKY, YKa)KeMO Ha MOTYRHOCTH [ie/lMMulie paBHOMEpPHUjer
opHoca Mel)y oBuM ayTopuma. Y3 yBaxaBarme 00pa30oBHUX CTaHAAPAA U MICXOAIA, Y
U3/Iaramy ce Hyfle HoBe MOryhHOCTM y M360py M 3aCTYI/beHOCTH TEeKCTOBA KAaKO
Muwnoma Ilpmanckor, Tako u ViBe Augpuha.

Kmwyune peuu: ViBo Augpuh, Munom Lpmancky, mporpamu 3a BUIIe pas-
pernie OCHOBHE ILIKOJIE, UCXOAY, KAaHOH.
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THE CLASSICS OF SERBIAN LITERATURE,
IVO ANDRIC AND MILOS CRNJANSK]I,
IN ELEMENTARY SCHOOL CURRICULA

Our paper looks at the place of two classics of Serbian literature — Ivo Andri¢
and Milo$ Crnjanski - in the literature curricula. The aim of the paper is to exam-
ine, while taking into account the selection and representation of the texts writ-
ten by these authors, their status in the curricula and, accordingly, to present how
these factors reflect on forming the reception of their opus in a wider cultural con-
text and in the context of a narrower literary perception. The analysis of the cur-
ricula for the higher grades of elementary school has shown the prevalence of one
author, while the other has been neglected, almost marginalized. The paper also
elaborates on the selection of the texts and its justification (or the lack of it) in
terms of learning outcomes and educational standards. The paper further focuses
on the analysis of the selected texts of Ivo Andri¢ and Milo§ Crnjanski in the el-
ementary school curricula.

The researchers also present the quantitative and qualitative analyses of the
texts included in the curricula; while acknowledging pupils’ reading competences,
the level of harmonization of the selected texts with the prescribed outcomes and
educational standards is analyzed as well.

In addition, the identified tendency regarding the selection of the texts has
also been observed in the high school curricula. In this way, the disparity regard-
ing the opuses of the two most significant 20" century writers in Serbian literature
still persists.

Given that the curricular reform process is not over, the researchers would
like to point out the possibility of a more balanced representation of these two au-
thors. The paper offers, in line with the educational standards and outcomes, some
new ideas in terms of the selection of the texts and representation of Ivo Andri¢
and Milo$ Crnjanski.

Keywords: Ivo Andri¢, Milo$ Crnjanski, curriculum, canon.
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METOIVYKN I[TPUCTYII IIOEMUA
(,JJAMEHT HAZl BEOTPAJOM” MUJIOIIA IIPEbAHCKOT)

Y papy ce ncnmuTyjy IOTEeHUMjaTHN TPABLY HACTABHOT M3y4aBarba I0eMe.
VcTpakuBauko mosasuire 610 je IMOKYIIAj fia ce MpoOIeMaTMYHOCTI Ca KOju-
Ma Ce HayKa O KIbVDKEBHOCTM OflyBEK CyCpeTajia NPy TeXXibaMa IPEeLU3HMjeT Off-
pebuBama 1 KoHayHOT medMHMCAmba OBOT YKAHPA, Carlefajy Kao Moryha mpen-
HOCT y KOHTEKCTy MeTofuke obpajie moeme. HakoH mpmkasa MCTOpmjcKor pa-
3B0ja, aHA/IMTUYKO-CUHTETMYKOT CaIyleflaBarba 11 POOIEMCKOT pasMaTparma Ioe-
TUYKUX OfI/IMKA ITIOMEHYTOT JKaHpPa, YKa3aHO je Ha CBOjeBPCHY Ca3HajHy IIO/MBa-
JIEHTHOCT KOjy OBa KIbJDKEBHA BPCTa ITOKa3yje NPy HACTAaBHOj MHTEPIIPETAL)I,
a KOja ce OoIyIefja y YMIHEHNIIN Jla CE IMIKOJICKO TyMaderhe II0eMe MOXKe yCMepaBaTu
Ka OPOjHUM M PasHOBPCHMM 00pasoBHMM cdepama. HaBemeHn 1mcTpaxmBauku
3aK/by4I¥ KOHKPETU30BaHN Cy Ha IPEIJIOKEHOM ITPUMePY HacTaBHE MHTEPIIpe-
Tanuje ,/IamenTta Hap beorpagom” Mmoma Ilpmanckor. Pasor 36or kojer cmo
3a TIIPMMeHY UCTPAXMBAYKMX CTaBOBA HAa KOHKPETHOM IpMMepy omabpamn ,JIa-
MeHT Haj, beorpagom” jecTe unmeHNIa 1a TO HIje TIpBa ITI0eMa ca KOjoM ce yde-
HIIIM OCHOBHe IIIKOJIe cycpehy, jep joj mpeTxoay no3HaBame U IPYTHX Jiefia OBOT
JKaHpa: ,haukor pacranka” bpanka Paguuesnha u ,Bamapa y Tomomn™” [Jo6pure
Epuha. Oryzna je naTepnperanyja noeme Mumomra I]pmaHcKor morogHa npummka
la ce YYeHMUKa 3Hamba O OBOj KIbVDKEBHOj BPCTHU 00jefuHe, oborare 1 3a0KpyKe
Ha aHAJIMTUIKO-CYHTETUIKY HaulH.

Kmwyure peuu: moema, HacTaBa, KIbVDKEBHM POOBY, TEOPHja )XKaHPOBA, Cas3-
HajHA [IO/IMBA/IEHTHOCT, IIOETHKA.
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THE METHODOLOGICAL APPROACH TO POEMS
(MILOS CRNJANSKI, “LAMENT NAD BEOGRADOM”)

The paper examines the potential directions of the study of poems in the
school setting. The starting point of the research was an attempt to view the prob-
lems which literary science has always encountered in an effort to provide a more
precise or the ultimate definition of this genre as a possible advantage in the con-
text of the methodological treatment of poems. After depicting the historical de-
velopment, offering an analytical-synthetic analysis, and problem-focused consid-
eration of the poetic features of the genre, the paper elaborates on the kind of cog-
nitive polyvalence that this literary type shows during interpretation of the poems
in the classroom, which is reflected in the fact that the school interpretation of the
poem can be directed towards numerous and diverse educational spheres. These
research conclusions are demonstrated on the example of the interpretation of the
poem “Lament nad Beogradom” by Milo$ Crnjanski in literature classes. The rea-
son for selecting this poem lies in the fact that this is not the first poem that pri-
mary school pupils have to interpret. It is preceded by “Dacki Rastanak” by Branko
Radicevi¢ and “Vasar u Topoli” by Dobrica Eri¢. The interpretation of the Milo$
Crnjanski’s poem is therefore a good opportunity to unify, enrich, and complete
the pupils’ knowledge about this literary genre in an analytical-synthetic way.

Keywords: poem, teaching, literary genres, theory of genres, cognitive poly-
valence, poetics.
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BEYMTA CABPEMEHOCT BPAHKA 'hOIIMRA
(ROIIM'REBA IEJTIA Y HOBUM ITPOTPAMVMA
CPIICKOT JE3VIKA Y PASPENJHO] HACTABMN)

Jleno bpanka homnmha je u aHac caBpeMeHo Kao 3a BpeMe HberoBOr )KIMBOTA:
aKkTyenmHo 1 npucyTHo. O6jaB/byjy ce HOBA M3/laba HETOBUX KIbUTA, OPTAHUSY)Y
Ce Hay4YHM CKYIIOBJ Ca HOBMM TyMadelMa U YBUAUMA, 6e3 HheroBuX Jena Hesa-
MIC/IVBYU Cy HACTABHU NPOrPaMy HAIIMX OCHOBHMX ¥ CpefilbyX LIKOMa. bpaHko
homnuh je jeman on HamMX HajsHAYajHMjMX NIKOJICKMX MUCAIa. Y pajy ce, Hajpe,
moHocy nperney, honmhesux fiena y mporpamMmuma 0OCHOBHOT 06pa3oBama y Imepu-
ofly of 3aBpuieTKa /Ipyror cBeTCKOT paTa 0 JaHac. 3aTUM Ce flaje KpaTaK OCBPT
Ha HOBM KOHIIEIIT IIPOrpaMa HacTaBe U yYerba CPIICKOTL je3UKa KOju je OpUjeHTH -
CaH Ha OCTBapMBame MCXOJa yuema (Ipunpem/beH y nepuony oxg 2017. mo 2019.
ropuHe). Ykasyje ce u Ha Be3y ofipebeHnx mncxopa us 0061acTy KEVDKEBHOCTU U
IPONMCaHNX KIbJDKEBHIX ITojMoBa ca RonmhesuMm fiennma, koja cy npensubena y
IIKOJICKOj 11 foMahoj mexTrpu. Y ckafy ca cxBarameM jia je honuh ncroBpemeno
¥l KAHOHCKU ¥ CaBpeMeHM INCAll, Y pajiy ce II0ceOHO aHaIM3Mpajy moeMa ,,]exxeBa
kyhumna’, ,,JI3okpenyTa npuda” u pomat Joxusemwaju mauxa Toute, KOju Cy yKIbY-
YeHJ Y HOB€ IIPOTrpaMe HacTaBe U y4ema 3a IpBa TPM pas3pefa OCHOBHE HIKOJIE.
buhe HarmameHna u m1UxoBa BacIUTHO-00pa3oBHa (PyHKIIMja, KOja IIPOU3NIA3K
U3 IPUPOJie ¥ KYITYPHOT KOHTEKCTA Y KOjeM Cy HacTasa U Tpajy, alu U, y APyroM
KPYTY, HOTOTHOCT KOjy Hy/ie 3a YIIO3HaBabe YUeHMKa ca ofipel)eHnM KibIkeBHIM
nojMoBuMa. butan enemenT ananuse homnhesor nena jecte ncnuTuBambe ANANK-
TUYKO-MeTOAYKe arapaType Koja oBa fie/ia IpaTu y HOBUM 4YMTaHKaMa, Kako 6u
Ce YCTaHOBIJIO KOju ce eneMeHTH moeTrke RommheBor cTBapamamrsa Harmamma-
Bajy y4eHUIMa MIaber MKOICKOT y3pacTa U KOjUM Ce MeTOAUYKIM HOCTYIIIN-
Ma TO YVHIL

Kmwyune peuu: bpanko homnh, nmporpammn HacTaBe u y4ema, ,,JexxeBa Kyhu-
na’, ,/3okpenyra npuya’, Joxuemaju mauka Towe, IUAAKTUYKO-METONMNYKA
amaparypa.
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AN ENDLESS CONTEMPORARINESS OF BRANKO COPIC
(COPIC’S WORKS IN THE NEW SERBIAN LANGUAGE
TEACHING COURSES)

Branko Copi¢’s works have been contemporary and topical even to this
day, just as much as they were so when he was alive. Lately, new editions of his
books have been published and scientific gatherings have been organized where
new studies of his works were introduced. Without his work, elementary and high
school teaching courses would not be the same. Branko Copi¢ is one of our most
influential writers for school-age children. The paper first provides a list of his
works included in the elementary school curricula since World War II up to the
present. The author of the paper then presents a brief analysis of the new concept
of the Serbian Language curriculum focused on learning outcomes (developed in
the period 2017-2019). What is also pointed out is the link between Copi¢’s works
(the ones included in the school reading lists) and some literary outcomes and es-
tablished literary terms. Taking into consideration that Branko Copi¢ is both a
canonical and a contemporary author, a big segment of this paper deals with the
analysis of his poems “The Hedgehog’s Home” and “Izokrenuta prica’, as well as his
novel “Dozivljaji macka Tose”, all included in the new curricula for the first three
grades of elementary school. The paper also looks at the educational role of these
works, which stems from the cultural context of the time when they were written,
and their suitability for teaching and learning some literary terms. One of the key
elements in the study of Branko Copi¢’s work is the analysis of the didactic-meth-
odological apparatus that accompanies his works in the new textbooks. This anal-
ysis is crucial if we want to establish which elements of his literary opus are being
introduced to young learners, as well as the methods used in that process.

Keywords: Branko Copi¢, curricula, “The Hedgehog’s Home”, “Izokrenuta

» «

pric¢a’, “Dozivljaji macka Tose”, didactic-methodological apparatus.
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(ABAHTAPIHE) IIECHNYKE CJIVKE -
KAKO CA MJTAIIMA PA3TOBAPATH O I(bVIMA

Pap ce 6aBM TeOPUjCKUM NPUCTYIIOM [IOjMY ,aBaHIapAHA IIECHNYKA CIMKA ™
U Ha KOHKpeTHMM IpuMepuMa (Heo)aBanrapgHor tekcra (IToma, TaBndo, By4o)
UCIIUTYje CTIMKOBHE, 3BYKOBHE U 3Ha4YerhCKe MeXaHM3Me CBOjCTBEHe IOjefuHad-
HJMM CIUKOBHUM CTPYKTypaMa. V3 came mpupope mecHM4Ke camke pasmarpahe
ce Moryhm MeTORMYKM IPUCTYIN Y JOXKMB/BAjy M pa3yMeBarby TeKCTa KOJ yde-
HJKa [IPUIMKOM YMTama 1 oOpajie TeKCTa. ABaHTapfiHe MeCHWYKe CIMKe Ce I0-
Ka3yjy Kao M3y3eTHO IpujeMYMBe 3a YNTambe ¥ TyMademe, II0CeOHO YKOJMKO je
METOAMYKM IIPUCTYII a[leKBaTHO KOHCTpyucaH. C TUM Y Besy, pasMaTpaHa Cy -
Tama GParMeHTAPHOCTY U LieJIHE TEKCTA y KOj/IMa aBaHIapJHe eCHNYKe CIIMKe
(GYHKUVMOHUIIY; MHTEPMEANjaTHOCT IeCHNYKE CIMKe VM BeHO 3ajeJHUIITBO Ca BU-
3ye/HMM IOJCTHLAjMa/IPeIONILMIMa; 3aMHTePECOBAHOCT M/IAJIOT YMTAOLA 3a
TeMaTCKI/TIPeAMETHY U MJIejHY CKJION MeCHNYKe CIIKe; a IaXKiba je mocBehena n
ynosu ,MpauHor nocMarpada’ (Fox, 1979), kojy Maaay 4uTaoiy 061MIHO y3uMajy
Ha cebe TOKOM YNTalba, IOBOIOM aBaHTAPJHMX MECHUYKIUX CTIMKA.

Kmyute peuu: HacTaBa KiVDKEBHOCTH, METOAMKA HACTaBe KIbVDKEBHOCTI,
IeCHIYKe C/IMKe, (Heo)aBaHIapyia, HaJipeantnsaM, ,MPaqHy IIOCMaTpadn .
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Bojan Markovi¢

Teacher Education Faculty, University of Belgrade

(AVANT-GARDE) POETIC IMAGES AND
HOW TO TALK TO YOUNG PEOPLE ABOUT THEM

The paper deals with the theoretical approach to the concept of the “avant-
garde poetic image” and examines images, sound and meaningful mechanisms in-
herent to individual image structures on concrete examples of (neo) avant-garde
texts (Popa, Davico, Vuco). Possible methodological approaches to the experience
and understanding of texts by children and young people when reading and pro-
cessing texts will be considered. Avant-garde poetry images are extremely recep-
tive to reading and interpreting, especially if the methodological approach is ad-
equately constructed. The paper presents the following topics: the question of the
fragmentation and the whole of the text in which avant-garde poetic images work;
the intermediality of the poetic image and its community with visual incentives/
templates; the interest of the young reader for the thematic/subject and concep-
tual composition of the poetic image. The paper also looks at the role of the “dark
watchers” (G. Fox 1979) which young readers usually take during reading and in
relation to the avant-garde poetic images.

Keywords: literature instruction, methodology of literature istruction, po-
etic image, (neo) avant-garde, surrealism, “dark watchers”
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Y30PHOCT MAPITMHAJIMIBOBAHOTI JYHAKA:
OCTBAPUBAIGE BACIIMTHNMX HMJBEBA HACTABE
C Ob3VIPOM HA MTHOBAIIMJE V TEKTVPHOM ITPOTPAMY

CxopHO (QYHKIMOHA/THO OTPAHMYEHOj AHAIM3M TEKCTOBA PasINIUTUX
JKaHPOBCKMX CBOjCTaBa a/IM 3ajeHNYKMX TEMATCKNX IIPEOKyIanyja KOju ce Tu4y
COLIMja/IHMX YCTIOBa OfpacTama, y pajy he ce pasMOTpuTH HOrogHOCTM 0Opaje
HOBJX HAaC/IOBA y IIPOTpaMy 3a 6. pa3peJ; OCHOBHE LIKOJIe, OfabpaHyX IpeMa Ha-
3HaueHOM Kpurepujymy. Hapounra maxa he ce mpu oncepanuju o6patutn Ha
BACIUTHE Cafip>Kaje KIbVDKEBHMX flefla U, OCTIeAYHO OBOME, HauMHMMa IIaHU-
pama BaCIMTHMX LJ/beBa HacTaBe. Kako 61 ce carefaBame OBUX IMUTama KOH-
KpeTtusoBaso y mro Behoj Mepu, npumapro he 6utn ncnurane 36MpKe KpaTkux
npuda 3oeem ce Apam Bunmmjama Capojana, Mapxosango unu ioguuirea goda y
ipagy Vtana Kansuna, Te mecma ,,OBaj gedak 3oBe ce Ilemo Kpcra” MmnoBana
Hanojmuha. V3BecHe moeTnuke pasiuke n3Mehy OBUX TeKCTOBa He JOBOJE Y M-
Tambe CPOfjHe KOPITyce XyMaHUCTNYKIX BPETHOCTU Ha KojuMa ce 6as3upa mbIXoBa
UZEO0IOIIKa OKOCHUIIA, Y IIMpeM 3Hauemy peun. lllTaBuire, HacTaBHa KOHTEKCTY-
anmsanyja nokasahe y kojoj ce Mepu muTepapHU Mpo6IeMy MapriHaIM30BAHOT
IOPOAVYHOT M COLMja/THOT aMOMjeHTa y KOjeM KIbVDKeBHM jYHAIIM OffpacTajy aK-
TUBMpA Y 60raTuM BapujaiyjaMa IIpUInKOM yCBajara BaCIMTHUX caapkaja. Ha-
HIOCTIETKY, Ka0 3aK/byJaK Off He MaIber 3Ha4aja, MICIOCTaBuhe ce BACOMTHA VIMEH-
3Uja y4eHMYKOT YIO3HaBamwa JPYIUX, KaTKaj er30TUYHNUX KYATYPHUX obpasaia
KOjy Cy HapaTUBM30BaHM Y IIOMEHYTUM JIe/TVIMA.

Kmyure peuu: BaCHMTHOCT HAacTaBe KIbVIKEBHOCTH, JIEKTUPA, COLVjaTHN
MOTUBY, MHTEPKYITYPaMTHOCT, eEMIIaTHja.
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EXEMPLARITY OF A MARGINALIZED HERO:
EDUCATIONAL GOALS REGARDING
THE INNOVATIONS IN THE CURRICULUM

Given the functionally limited analysis of literary texts that have various
genre specifics, but share the same basic theme (the social framework of growing
up), this paper will look at the benefits of the school interpretation of the literary
works included in the new curriculum for the 6th grade of elementary school in
Serbia. The pedagogical content of the selected literary works will be in the focus
of the research. In order to concretize the research, the author of the paper will ex-
amine two collections of short stories (Marcovaldo by Italo Calvino and My name
is Aram by William Saroyan) and one poem (7his Boy’s Name Is Pepo Krsta by Mi-
lovan Danojli¢). Some poetic differences among these texts do not interfere with
the similar humanistic values that form their ideological paradigm. In addition,
the teaching context will show how literary problems in a marginalized family and
social ambiance in which characters grow up become activated in rich variations
when it comes to the pedagogical aspect of teaching. The author also emphasizes
the educational dimension of pupils’ encounter with strange, sometimes exotic,
cultural patterns that appear in the narrative of the selected literary works.

Keywords: educational role of teaching literature, compulsory reading lists,
social motives in literature, interculturalism, empathy.
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MBMEBY CHUEHCKE UT'PE VI TYMAYEIHA
KIbVOKEBHOT TEKCTA - IPAMCKU TEKCTOBU Y
[TPOTPAMVIMA CPIICKOT JE3VIKA
3A MJIABE PA3PEJJE OCHOBHE IIKOJIE

JIpaMcKu TEKCTOBM 3a flelly Ha MyIaheM IIKO/ICKOM y3pacTy, MaKo jOII yBeK
HEeJJOBO/bHO CUCTEMCKI Pa3MOTPEHM, MIMajy BaXKHO MeCTO Y HacTaBy CPIICKOT je-
3uka. 300r cBOje BuIIeCTpyKe Npupoge (IpuUIajajy u KimbUKeBHOj U TO30PMUIL-
HOj YMETHOCTH), UTPOBHE paMCKe CUTYaljyje I IIIa/bIBOT, HEPETKO U UPOHNYHOT
TOHA, YYEeHMIY paflo YUTajy y HajpaHNjoj HACTaBM KIbVDKEBHOCTH. Y pafly ce Ipu-
Ka3yje 3aCTYI/beHOCT Jiefla PAaMCKe KEbVDKEBHOCTY y HACTaBHUM ITPOrpaMuMa 3a
mrabe paspefie, ykasyje ce Ha pas3/ore 130CTaB/bakba OBOT )KaHpPa Y IPOLIIOCTU 1
ynyhyje ce Ha MOryhHOCTM HacTaBHOT TyMadema ApaMcKux Tekctosa. Ha y3opky
KOjU Cy YMHUIN Nporpamu 3a npegmeT CpIcKu jesuk of Ipyror cBeTCKor para
IO DAaHAIIBKX pedOPMIUCAHNX IPOrpaMa M3[BajaHN Cy Y aHA/IM30BAHN JPAMCKI
TEKCTOBM M KpeTame (He)IIPUCYCTBa OBOT JKaHpa y Maabum paspenuma. Iusm je
Ja ce MpMKaXKe LEIOBUTA C/IMKA ¥ MECTO JPAMCKUX TEKCTOBA y HACTaBH, Ca II0-
CeOHIM OCBPTOM Ha Be3y IPOIICAHUX TEKCTOBA U CXOfa Y peOpMUCaHIM Hac-
TaBHVM IIpOTPaMIMMa 3a IIPBU U APYIU paspen, ycBojenum 2017, ognocnHo 2018.
roguHe. PesynTatu mokasyjy fa ce OGHOC IpeMa IPaMCKOj KIbVDKEBHOCTU Mebhao
Kpo3 Bpeme. OBM TEKCTOBM Cy HajKacHUje YK/by4eHU y 006aBe3Hy JeKTHpy. 3a-
TUM, IIOCTOj¥ HEKOIMKO TEKCTOBA YK/bYYEHUX Y JIEKTUPY jOII Ie3[eCeTUX TOfM-
Ha IIPOLIJIOT BeKa KOjM CYy ce 3afip>Kali JO JaHac. 3aK/bydyje ce [ia je OBaj KaHp
IpeTpIieo He3HaTHe IIPOMeHe Y IOC/IeHbUM 00pasoBHIM pedopMaMa, Kao 1 fia
Ou 3a LIEJIOKYIIHY pa3pelHy HaCTaBY KEVDKEBHOCTH OM/I0 KOPUCHO YK/bY4/Batbe
y IporpaMe pasHOBPCHUjUX JIPAMCKMX TEKCTOBA 3a JIELY, Ca CTI0XKEHUjOM JpaM-
CKOM PafilbOM U Pa3IM4NTHM TUIIOBMMa MOTUBALKje.

Kmwyure peuu: paspenna HacTaBa, HaCTaBa KIbVHKEBHOCTY, HACTABHU IIPO-
rpaM, UCXOAY, APAMCKI TEKCT.
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BETWEEN THE STAGE PLAY AND INTERPRETATION
OF LITERARY TEXTS - DRAMA TEXTS IN THE
CURRICULA OF THE SERBIAN LANGUAGE
FOR JUNIOR GRADES OF PRIMARY SCHOOL

Drama texts for children at the younger school age, although still insuffi-
ciently systematically considered, have an important place in the teaching of the
Serbian language. Given their multiple nature (they belong to both literary and
theater art), play-like dramatic situations and humorous, often ironic tone, pupils
like to read them at literature lessons even at the younger school age. The paper
presents the representation of drama texts in the early primary curricula, points to
the reasons for omitting this genre in the past, and offers the ways in which drama
texts can be interpreted in class. Using the Serbian Language curricula implement-
ed since the Second World War up to today’s reformed curricula as a sample, the
researcher selected and analyzed drama texts and examined the (non)presence of
this genre in the lower grades of primary school. The aim was to present a complete
picture and place of drama texts in the curricula, with a special emphasis on the
correlation between the prescribed texts and learning outcomes in the new curric-
ula for the first and second grades of primary school which were adopted in 2017
and 2018. The results show that attitudes towards drama have changed over time.
These texts were the last to be included in the compulsory reading list. In addition,
there are a few texts, which were first prescribed in the curricula in the 1960s, that
are still used in the classroom. We conclude that this genre has undergone small
changes in the latest curriculum reforms and that it the inclusion of various drama
texts for children, with a more complex plot and different types of motives, would
be beneficial for teaching literature at all lower primary school grades.

Keywords: lower grades of primary school, teaching literature, curricula,
learning outcomes, drama text.
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Morena Ravnié

Djecji vrtic¢ ,Maslacak”, Pula

VASPITAC I DETE U ZAJEDNICKOM STVARANJU
KURIKULUMA

Sta nas je podstaklo, ohrabrilo na promene i nove izazove unutar vrti¢a?
Kako stvaramo uslove za menjanje i dogradivanje naseg kurikuluma, kvalitetnije
pracenje i dokumentovanje procesa rada te se senzibilizujemo za ulogu moderato-
ra i ko-konstruktora procesa ucenja? Kako i na koji nacin promisljamo prostor za
izvodenje aktivnosti? Na koji nacin vaspitaci neprestano deluju na celokupnu or-
ganizaciju vrtica, uskladujuéi podsticaje iz okruzenja potrebama dece? Sta Zelimo
i $ta ¢inimo, a da proces ucenja kod dece pobuduje osecaj zadovoljstva i srece? Ko-
liko smo spremni na temeljima poznatog i svakodnevnog graditi nove, drugacije
izazove za dete i omoguciti mu suocavanje s novim izazovima? Koliko smo spre-
mni na neprestano ucenje kroz na$ profesionalni razvoj, istrazivanje sveta koji se
dogadaju u detetu u trenutku rada, dozivljavanja, spoznaje? Uspevamo li na pravi
nacin razumeti decje poruke? Prikaza¢emo na koji smo nacin stvarali, osmisljava-
li i organizovali okruzenje koje dete podstice da samo odlucuje prema granicama
svojih mogu¢nosti i kompetencija. Svojim izlaganjem prikazac¢u nacin na koji smo
pristupili osmisljavanju i organizaciji okruzenja u vrti¢u. Nasa neprestana potreba
da pomeramo granice, da budemo inventivni, omogucava nam da izademo ,,izvan
okvira” i dozivljavamo potpunu slobodu, ali i veliku odgovornost prema deci i sebi.

Kljucne reci: dete, vaspitac, refleksivni prakticar, tim, prostor, dokumento-
vanje.
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PRESCHOOL TEACHERS AND CHILDREN AS A TEAM
IN CURRICULUM DESIGN

What has encouraged us and inspired us to embrace changes and new
challenges of working with children? How do we create conditions for curriculum
modifications and continuous quality monitoring? How do we prepare for
upcoming changes and improvements in terms of becoming facilitators of
learning? How do we purposefully plan and consciously design a play space for
children’s activities? How do preschool teachers continually influence the overall
organisation of a kindergarten, their work, space and equipment by trying to
achieve a balance between external stimulation and childrens individual needs?
What should be done and what are we doing to make the learning process
more enjoyable and fun? Are we willing to create new and different challenges
for children on the basis of what they already know and to enable them to face
these challenges? Are we ready for a long-term professional development and to
explore the world from a child’s perspective, see it as they do when they work,
experience things, learn? Do we encourage children to share their perspective and
observations and do we understand well their needs? The focus of this presentation
is to show how we create the learning environment for children according to their
abilities and play preferences in order to support and implement their ideas. Our
constant need to push the limits and be innovative and creative offers freedom and
thinking “out of the box”, but it also requires a high level of personal responsibility
and responsibility towards children.

Keywords: children, preschool teacher, reflective practitioner, team, play
space, documenting.
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CAIJIEABAIBE IETETA U IIPOIIECA YUEIbA Y
HOBVMM OCHOBAMA ITPOTPAMA ITPE/IIIKOJICKOT
BACIIUTAIbA 11 OBPA30BAIbA

ITomasehm o conmokynTypHe Teopuje, COIMONOTYje AEeTUICTBA M MOCT-
CTPYKTYpanu3Ma, HOBe OCHOBe IIpOrpaMa IMpefIIKoICKOr 0Opa3oBama 1 Baclu-
Tama carleflaBajy AeTe Kao jefMHCTBEHO I 1Ie/IoBUTO Ouhe, 60raTo moTeHumjamm-
Ma, KOjé je aKTMBaH y4eCHUK COIICTBEHOT pa3Boja. [Ipn ToMe, KOMIIETEHTHOCT Jie-
TeTa Jja y4u U pasBuja ce usrpabyje ce Kpo3 ofHOCe U 3ajefHIYKO Jie/larbe ca Bp-
HIFalyMa ¥ OfipaciyMa 13 HEITOCPEJHOT U IIMPET OKPY)Kema. Y4erme ce, TaKie,
BIIM K0 IIpoLieC KO-KOHCTPYKIJje 3Haba M BeLITHHA KPO3 aKTUBHOCTU U CUTY-
anyje Koje cy U3 IepCcreKTUBe JjeTeTa CMIUC/IEHe 1 BaJKHe, 3a KOje OHO CaMo II0-
Ka3yje MHTEPeCOBAIbe I MHUIUJATUBY U Y YMjeM IUIAHMPalby NIPEy3/Ma aKTUBHY
y/aory. ¥3 To, IpUpPOJHM KOHTEKCT 32 MCTpakBarbe M Ca3HaBambe jecy CIIOHTa-
Ha, OTBOpeHa, (rieKcMOMIHa Urpa 1 )KMBOTHO-IIPAKTUYHE CUTYaIllje Kpo3 Koje
OHO MMa IPWINKY ja mpepabyje u mpommpyje NCKycTBa, yau o cebu u gpyruma
¥ Tpajiyl CIMKY CBeTa. YBaXkaBajyhu oBakBy KOHIIEIIIN)y, ZOCA/Iallliba IIpaKca Te-
MAaTCKOT I/IAaHMPAba Y KOjeM je 3a ydembe Jielie BacnyuTad (Kao I03HaBaal TeMe)
Ipey31Mao OATOBOPHOCT, a IIV/b Y4Yeba 6110 CTULIabe HOBMX VIV IPOLIVPUBAEbe
nocrojehux 3Hama, Tpebano 6u ga 6yae oboraheHa mam saMemeHa IPOjeKTHUM
IUIAHUpPambeM y KojeM 61 yuerme Kao L//b MMaJIo TPaXKeme Oif0BOpa Ha MNUTarmba
KOja Jielja youaBajy Kao 13a30BHa, a OATOBOPHOCT 611a mopiesbeHa namely pacrn-
Tava 1 jene. Ha ocHOBY meTa/bHe aHanMM3e HOBMX M CTapUX OCHOBA IIPEMILIKO-
CKOT Iporpama, y papy he 6uty npukasane u JUCKyTOBaHe IIOBO/bHe IIPUINKE 32
BaCIMTHO-06pa30BHU paji Koje OBaKBa KOHILEIINja IIPY>Ka, a1 ¥ IOTeHIIMjaTHa
HMTamba Koja Ou ce MOI/Ia OTBOPUTH Y IIPAKCK ¥ MOTyhy HauMHM BUXOBOT paspe-
1Iema.

Kmwyure peuu: nere, yuerme, OCHOBE IIPENUIKOIICKOT TPOrpama.
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CHILDREN AND LEARNING PROCESS FROM THE
PERSPECTIVE OF THE NEW PRESCHOOL EDUCATION
CURRICULAR FRAMEWORK

Taking into account the perspectives of the socio-cultural theory, sociol-
ogy of childhood and post structuralism, the new preschool education curricular
framework perceives a child as unique and complete being, full of developmental
potential, and an active participant in his/her own development. Children’s com-
petence to learn and develop is built through relationships and joint activities with
peers and adults. Therefore, learning is viewed as a process of co-building knowl-
edge and skills through activities and situations perceived by a child as meaning-
ful and relevant. These are the activities that children are interested in and take an
active role in their planning. In addition, a spontaneous, open and flexible play,
everyday life situations through which they can process and deepen experiences,
learn about themselves and others and build their perception of the world repre-
sent natural contexts for learning and investigation. Taking this conception into
account, the earlier practice of thematic planning in which a kindergarten teach-
er took responsibility for learning and the goal of learning was to gain knowledge
should be enriched or substituted with project planning. The goal of learning in
the new framework should be looking for answers to the questions perceived by
children as challenging and the responsibility for learning should be shared be-
tween the teacher and children. Based on the detailed analysis of the new and old
preschool education curricular frameworks, in this paper we will present and dis-
cuss favourable opportunities for education offered by the new framework, but
also the questions that could be raised in practice and possible ways of dealing
with them.

Keywords: children, learning, preschool education curricular framework.
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Kupun bapbapees

Qakynitietti 06pazosHux Hayka, Ynusepsuiteii ,Iove [enues”, Ilinud

IA JIN JE IIOTPEBHA HOBA ITAPAJIITMA 3A ObPA3OBAIBE
N TTPOOECHOHAJIHM PA3BOJ BACIIMTAYA?

EdekTuBHN cucTeMy IpeIIKOICKOT 00pa3oBama ¥ BaCIUTamba Kao b
MIMajy ToaM3ame NMpodeCcHOHaTHOr CTaTyca Kajpa, IITO Ce TeHepPaTHO CMaTpa
K/by4HUM (pakTopoM KBammTeTa. CucTeM Kao u/b Tpeba fja MMa IearouKy pas-
HY CHATIy CacTaB/beHy Off CTPYYHMX JINIIA Ca TYHOM PO eCHOHaTHOM KBamudu-
KaIlMjoM, CIIelMjaI30BaHOM 3a IIPEMIIKOICKO oOpasoBame Ha HuBOY ISCED 6.
HoBnu 13a30BM ca KojuMa ce Cyo4yaBajy BacIuTame 1 06pasoBame Tpaxe mpode-
CHOHaJIIe CIIOCOOHE 3a KpeaTUBHO Je/IoBabe, Koju he cTuMynucaty, MOTUBMCA-
i1, oMoryhaBary pasmranre o6pasoBHe cuTyanuje y Kojuma he sere moxxmnsern
corcTBeHy camopeanusanujy. [Ipodecuja — Bacimrad nma cBOj pasBojHM MyT U
TPajiut ce Ha OCHOBY OIIITHX IIPMHINUIIA 11 ofroBapajyher ogpehenor cucrema Ha-
YYHMX 3Haa M NPaKTUYHMX BemTrHAa. O6pasoBame 1 NpoQecroHaTHN Pa3Boj
BacIMTay4a IPefiCTaB/ba M3a30B Y peOpMIM 1 K/bYy4IHO INUTame 6110 Koje 0bpa-
30BHE MHCTUTYLINjE.

LIvb oBor pajia je ga carnefa u ia yKayke Ha TPEHYTHO CTarbe M M3a30Be
cucreMa 06pa3oBama I CTPYYHOT yCaBpIlaBamba, Kao U Ha IOTpeby 3a MpoMeHa-
Ma, Moryhum mpaBiuMa u pememyma. CTora cMo aHaIM3Mpanyu Mofen o6paso-
Bama U IpodeCcroHaTHOT pa3Boja BacnnTada y MakemoHumju; mpouec pepopme;
aHa/MN3y HAajBOXHMjUX JJOKyMeHaTa eBPOICKMX MHCTUTYIMjA U APYTUX MehyHa-
POJHMX OpraHM3alnuja; aHanu3y 1 nopeheme nckycrasa semMaba EY ca mmmem ma
ce TIOHY/IM ay TeHTMYaH MOJieT 06pa3oBama BacnuTaya Koju he 61ty orBopeH, au-
HaMMYaH ¥ ycKnaheH ca JOKMBOTHUM 00pa3oBambeM BacluTava.

Kmyute peuu: uHn1ujamHo o6pasobame, BaCuTay, IpodeCcuoHaTHN PasBoj.
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Kiril Barbareev

Faculty of Educational Sciences, University “Goce Delcev”, Stip

IS THERE A NEED FOR A NEW PARADIGM FOR
EDUCATION AND PROFESSIONAL DEVELOPMENT
OF PRESCHOOL TEACHERS?

Effective systems of pre-school education aim at raising the professional sta-
tus of preschool teachers, which is generally considered a key factor of quality. The
system should aim at a pedagogical workforce consisting of professionals with full
professional qualifications and specialized in pre-school education at the ISCED
level 6. The changes in education call for professionals capable of creative action,
who will stimulate children, motivate them, and provide various educational sit-
uations in which a child will experience self-realization. The profession of a pre-
school teacher has its own developmental path and it is built on general principles
and an adequately defined system of scientific knowledge and practical skills. Edu-
cation and professional development of preschool teachers is a challenge in the re-
form processes and it is the key issue of any educational institution.

The aim of this paper is to explore the current conditions and challeng-
es of the system of education and professional development and to point out the
need for change, possible directions and solutions. Therefore, we have analyzed
the model of education and professional development of preschool teachers in the
Republic of North Macedonia, the reform process, the most important documents
of the European institutions and other international organizations, as well as com-
pared the experiences of the EU countries in order to offer an authentic model for
the education of preschool teachers that will be open, dynamic and harmonized
with the preschool teachers’ lifelong education.

Keywords: initial education, preschool teachers, professional development.
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Jbupana Paubuh

Anio yeniniap, beoipag

Amnbena Momkuh

Yuutierocku daxyniieit, Ynusepsuitieini y beoipagy

Bamwa Kosnh

Jladopatiiopuja 3a HeypOKOTHULUTY U TPUMEHEHY KOTHULUTY,
Qunozopcku Pakyninied, Yuueepsutiei y beoipagy

KOPAK KA BAJIMIATIVJV HOBOT ITPUCTYIIA
[IOAYYABAY YNTABA HA Y3PACTY 3-5TOIVIHA

YIpkoc ToMe IITO Ha OCHOBY aHKETa 3HAMO Jia MajKe IIPENO3Hajy MOTMBA-
IJjy 3a TIOYeTHO YnTame KOJ CBoje fele Beh Ha y3pacTy on 3 1o 5 rogusa u mTo
pesynTaTu UCTpaKuBarba jour 90-1x rofyiHa Ha eHIJIECKOM TOBOPHOM IO PYYjy I10-
Ka3dyjy IPEJHOCTU paHOT YMTamba, a KOjU Cy Y TUM Cpe[yHaMa OHJla IIPETOYEHN Y
npakcy (gera y EHreckoj mounmy ca untameM ca 4 roiuHe), Y HallleM CUCTEMY ce
Ca y4ermeM C/I0Ba 4eKa 10 IPUIIPEMHOT IIPEUIKOICKOT Paspena, MM YakK Jo I10J1ac-
Ka y npBu paspep. IIpenasax ca ctapux Ha HoBe OCHOBe IPEALIKO/ICKOTr IIporpama
Zajy mobap KOHTEKCT 3a OBO MICTpakusame. bynyhu ma cmarpamo fa pasmosu on-
JIarama JIeIoM JIeXKe 11 Y HelOCTaTKy OAroBapajyher aMmakTuykor cpefcTsa 1 mpa-
teher MeTozia, a Ie7IoM y onuItenpruxBaheHOM CTaBy Jja IOYeTHOM YMTakbY IIPETXO-
v pasByjeHa (POHOJIOIIKA CBECHOCT KOJ felie, Te la Tpeba yeKaTy IIecTy TOMHY 32
OIJICMEaBalbe, HA Y3PACTy Jele of 3.5 1o 5 TouHA Y jefHOM IPUBAaTHOM JiedjeM
Bpruhy cripoBenu cMo 00yKy ITyTeM MHOBATUBHOT AJITO CICTeMa KOjU e CacTOju U3
cloBapuiie 1 Iporeaype o6yke Kpo3 25 cecuja. 30T TEXHUYKUX OTpaHNYeha Jella
Cy mpoia Kpo3 19 of 25 cecuja. Y3opak cy unHMIE 3 rpyTie Off IO YeTBOPO Jele.
Opabpana cy fiera Koja Cy y IIpOCeKy Ha CTapTy B/Iajia/la CaMO HEeKOJIMI[VTHOM CJIOBa.
HakoH cipoBezieHe 06yke IMHAMMKOM 3 IyTa HElE/bHO, 3a HEITyHa 2 Mecella el
CYy y IPOCEKY 3Haja 17 c/ioBa, a OHM KOjy Cy Ha y/Ia3y 3Ha/li HEIITO BUIIIE, Ha M3/Ia-
3y cy unTanm peun/nceypopedn. Ha ocHOBY 0BUX pesynrTara 3ak/bydyjemo: 1. 1a je
Moryhe ycBOjuTH UnTambe Ha paHMjeM y3pacTy 1 2. Ja MIMaMO OCHOBY 3a Ba/u/jaLlujy
HOBOT CICTeMa y 00y4yaBamy fielie YNTambY.

Kmwyune peuu: pano dmrame, fielia IPEIIKOICKOT y3pacTa, AIro MeTOf,
IIPEJIIKOTICKO YYeIbe.
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Andela Soski¢
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Vanja Kovi¢

Laboratory for Neurocognition and Applied Cognition
Faculty of Philosophy, University of Belgrade

TOWARDS VALIDATION OF A NEW APPROACH
TO TEACHING READING AT THE AGE OF 3-5 YEARS

Contrary to the mothers recognition of the motivation of their children in
early reading at the age of 3-5 years and in spite of the fact that the results of the
research in the 1990s in the English speaking world showed the advantages of early
reading, which are then transmitted in practice (children in England begin reading
from 4 years), in our system, we tend to wait at least until the children start with
the preparatory preschool class, in not even with the beginning of their first grade.
Since the reasons for the delay, in our opinion, lie partly in the absence of an ap-
propriate didactic tool and the accompanying method, and partly in the generally
accepted position that the initial reading is undermined by developed phonologi-
cal awareness in children, and therefore a sixth year for literacy should be awaited,
we conducted a training in a private kindergarten with children of 3.5-5 years us-
ing Algo didactic tool and the accompanying method (consisting of 25 sessions)
with children who did not previously know how to read, or knew only a very lim-
ited number of letters. But, after only 19 (limitted for technical reasons) sessions
lasting about half an hour each, they knew 17 characters on average. On the basis
of these results, we conclude that: 1. it is possible to adopt reading at an earlier age
and 2. that we created a good based for validation of a new method for teaching
children early reading.

Keywords: early reading, preschool children, Algo method, preschool learn-
ing.
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Mmnnmjana Jlazapesuh
Mapuja Manosuh

Bucoka wikona cilipykosHux citiyguja 3a 00pasosarve 6aciuinia4a
»>Muxauno Ilanos”, Bpuiay,

Anekcanpnap CrojaHosnh

Yuutierocku daxyniieit, Ynusepsuitieini y beoipagy

VIMIUIMKAIM]JE PEOOPME ITPEAIITKOJICKOI BACIIMTAIBLA
1 OBPA3OBAILA HA KOHIEIIIVJCKE OKBUPE
VHMINWJATHOT OBPA3OBAIbA BACIIMTAYA 'Y CPBUJU

Y Cpb6uju je akryenan mnpornec pedpopMe cucrema HpeIIKOICKOT BacIy-
Tama 1 obpasosama (y gabeM tekcty [1BO), mokpenyT gonouierem OcHosa ipo-
ipama I1BO. Hose OcHoBe n3Henpue cy HOBY KoH1en1ujy IIBO u Tume nokpeny-
Jie mpoljec TpaHchopMalyje aKTyeTHNX IIPUCTYIIA yYekby U1 pasBojy Jielie Ipefl-
KoJIcKoT y3pacTa. [Tomasehu of mpeTnocTraBke ja IpOMeHY KOHIIETIIIMjCKUX OKBH-
pa IIBO mparu motpeba 3a yckaahupameMm mpolieca MHAIMjaTHOT 0Opa3oBama
BACINTAYa, Y pajly aHAIM3MPaMO pas3IMyuuTe IPUCTyIle KOHIMIIMPahy IpUIpeMe
Bacnurava 3a pap y npakcu IIBO, tparajyhm 3a oaroBopom Ha murame: KOju
IPUCTYI Yy MHNUIMjaTHOM 00pa3oBamy BacIuUTaya JOIPUHOCH Tpabemy mrxoBe
KOMIIETeHTHOCTH 3a paj y npakcu IIBO y ckimagy ca HOBOM IPOrpaMcKOM KOH-
uenuujom? Y pany ce pasMaTpajy KOHIIENITyaTH OKBUPY aKaZeMCKOT IIpUCTYyIIa,
HPUCTYIIA YCMEPEHOT Ha CTHIjakbe BEIITHA 1 MPUCTYIIAa 06pasoBama 3a pediie-
KCUBHY IIPaKcy, cTaB/bajyhm ux y ogHoc ca HoBoM KoHuenuujoM II1BO, y3 mpo-
MMIDbatbe O HAuMHMMA OpPraHM30Bama VHUIMjaTHOT oOpa3oBama BacIuTava
nonasehy ox HaBefeHux npuctymna. OBO UCTPAXKVBAKE je YCMEPEHO Ha MICHTHU-
¢duKOBame KOHIENITYa/THOT OKBYpa aKTyeJTHUX IporpaMa MHUIMjaTHOT 06paso-
Bama Bacriurada y Cpbuju, jep je jacHa apTMKy/anuja mojaasuiiTa Koja oonmkyjy
Hpoliece MHNIIMjaTHOT 00pa3oBama Ipero3HaTa Kao jeflaH off K/by4HNUX ITOKa3a-
Tesba KBajIMTeTa oOpasoBamwa Oyayhux Bacturaya (Feiman-Nemser, 1990; Howey,
1996; mpema: Kane at all, 2005).

Kmyute peuu: 0CHOBe IporpaMa IpeALIKOJICKOT BaCIIUTamba 1 00pa3oBama,
MHNIIMjaTHO 0Opa3oBame BacluTava, KOHIIEMIVja IporpaMa, KOMIIeTeHIyje Bac-
nyTaya.
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IMPLICATIONS OF THE PRESCHOOL EDUCATION
REFORM ON THE CONCEPTUAL FRAMEWORK OF INITIAL
EDUCATION OF PRESCHOOL TEACHERS IN SERBIA

Serbia is currently in the process of reforming the preschool education sys-
tem, initiated by the adoption of the framework of the new preschool curricu-
lum. The new curriculum framework influenced the development of a new con-
cept of preschool education and initiated the process of transforming the current
approaches to learning and development of preschool children. Starting from the
assumption that the change in the conceptual framework of preschool education
entails the need for harmonization of the processes of the preschool teachers’ ini-
tial education, this paper analyzes different approaches to the preparation of the
preschool teachers for work in the preschool practice, as well as seeks answers to
the question: which approach to the preschool teachers’ initial education contrib-
utes best to building their competence for work in preschool education in accord-
ance with the new concept of the curriculum? The paper discusses the concep-
tual frameworks of the academic approach, the approach focused on acquiring
skills and the approach to education for reflective practice, juxtaposing them with
the new concept of preschool education, while considering the ways of organizing
preschool teachers’ initial education, based on these approaches. This research is
aimed at identifying the conceptual framework of the current programs of the pre-
school teachers’ initial education in Serbia, as a clear articulation of the starting
points of the initial education processes has been recognized as one of the key in-
dicators of the quality of education of the pre-service preschool teachers (Feiman-
Nemser, 1990; Howey, 1996; In: Kane et al., 2005).

Keywords: new preschool curriculum framework, preschool teachers’ initial
education, preschool teachers’ competences.
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Hparana [yngoran

Mncinuimyin 3a tiegaiowka uciipaxcusarea, beoipag

CTABOBI 1 ICKYCTBA POIMTEJBA O bBOPABKY NELIE
Y JACIMIDAMA Y BEOTPAJICKVIM BPT'TRVIMA

Y caBpeMeHUM 0OPa3OBHNMM CHCTEeMIMA, IIPEIIO3Haje ce 3HaYaj IPeIIIKOII-
cKor oOpasoBama 3a COLMjaIHM, MOPAIHL, EMOTMBHY U KOTHUBHIU Pa3Boj Jelle,
KAa0 ¥ CTBapame NHKITY3MBHOT CCTeMa 00pa3oBama. Y KOHTEKCTY Y KojeM ce ca
CTapux npenasy Ha Hobe OCHOBE MPEIIKO/ICKOT IPOrpaMa, CMaTpaMo Jia je 3Ha-
YajHO UCTPa>KUTY CTAaBOBE U UCKYCTBa POANTEBA 0 0BOj TeMu. OBaj pafi ce 3aCHMU-
Ba Ha pe3y/lITaTMa KBAJIMTATVBHOT VICTPAKMBamba eKCIIopaTuBHOT Tima. Oba-
B/bEHO je 8 MyOMHCKMX HONTYyCTPYKTYPUpAaHMX pasroBOpa ca POAMTE/BMMA 4uja
meua noxabajy jacieHe rpyie y 6eorpafckiM IpyBaTHUM U Ap>KaBHUM BpTuhim-
Mma. Hamepa je a ce mcnmrajy daxropu Koju cy 3HadajHM 3a u360p jacimiia, Kao
U Ia ce YTBPJie CTABOBU POAMTE/bA O IO3UTUBHUM U HETaTMBHUM acHeKTuma 60-
paBka pene y Bpruhy. Hajsan, ncrnimrahe ce 3aoBo/bCTBO pofuTesba capajmboM
ca BacmraunMa. PouTes/pyt MCTUYY BaXKHOCT MUTamba 0e30eIHOCT, OnpeM/be-
HOCTM U XMTHjeHe, Kao 1 IIporpaMa 1 opranusanuje pajga. Takobe, poguremsn nc-
TUYY 3aJ0BO/bCTBO MO3UTUBHMUM IIPOMEHAMa y IOHALIaky fele, MoK Kao Hera-
TUBHE aclleKTe ucTudy demhe 3gpaBcTBeHe mpobieme. Vako mpeosnajiaBa ca-
pabyjyhu ogHoC ca BacnuTaurma, MCIMTAaHUIY UCTUYY 3aMepKe y BUAY HefOC-
TaTKa BpeMeHa 3a pa3MeHy MH(pOpManMja M KOMyHMKaLujy. Y 3aK/by4Ky, CMaTpa-
MO JIa je HEOIIXO[HO Y3€T! y pa3MaTpame MICKYCTBa VI CTABOBE pOJUTe/ba IIPY KOH-
LUNUpaky U MMIUIEeMEHTAlMjy MHOBaIja y 06pa3oBamy, jep je jobpa capajrba
HOPOANIie U MPEALIKOICKIX YCTAHOBA HEOIIXO/{HA KaKo 611 ce OCTBApyO IIO3UTH-
BaH pa3Boj Jele.

Kmyune peuu: mpeIIKonIcKo 06pa3oBarbe, jaciniie, CTaBOBU POAUTETbA, UC-
KYCTBa POJUTETDA, PA3BOj HELE.
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PARENTS’ ATTITUDES AND EXPERIENCE REGARDING
NURSERY CHILDCARE IN BELGRADE KINDERGARTENS

Contemporary educational systems stress the importance of preschool
education for social, moral, emotional, and cognitive child development, as well
as for the social inclusion in education. In the context in which the shift from the
old to the new concept of the preschool program is under way, we believe that it is
important to examine parents’ attitudes and experience regarding this topic. This
paper draws on the results of the qualitative explorative research. We conducted
eight in-depth, semi-structured interviews with parents whose children are in
nurseries in Belgrade private and state kindergartens. Our intention is to examine
the factors important for the childcare choice, as well as to investigate parents’
attitudes towards positive and negative aspects of childcare. Finally, the parents’
satisfaction with the cooperation with nursery staff will be explored. Parents stress
the importance of safety, childcare environment and hygiene issues, as well as the
program and organizational issues. Furthermore, parents stress their satisfaction
with positive changes in children’s behavior, while negative aspects include an
increased occurrence of the health-related problems. Even though the positive and
cooperative relationship with the nursery staff is prevalent, the respondents object
to the lack of time for information exchange and communication. In conclusion,
we believe that it is necessary to take into consideration parents’ experience and
attitudes in the process of implementing innovations in education, because good
family-kindergarten cooperation is crucial for a positive child development.

Keywords: preschool education, nursery, parents’ attitudes, parents’
experience, child development.
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Becna 3npaskoBuh

egaiowku dakynitier, Yruseepsutiei y Huuty

VBana Hophesuh
JITY ,Iuenuya”, Huwt

XOPCKO IIEBAIGE V BPTURY

Bacnuraun y Bpruhnma mmMajy ofroBopaH sajarak ja IpaBUIHOM Opra-
HM3ALMjOM ¥ pean3alujoM My3UYKIX aKTUBHOCTU 06e30efie yCIoBe 3a pasBoj
MY3UYKIX CIIOCOOHOCTH flelie. AKTUBHIM JIeJIOBambeM, y3 60raTCTBO U pasHOBPC-
HOCT MeTOJIa, 00/IMKa 1 CpeficTaBa 3a YCIIELIHO M3BOheme My3MYKIMX aKTUBHOC-
TU, BaCIMUTA4 OCTBApYyje NPBU U HAjBOXHU)jU 3aJaTaK MY3MYKOI BacIMTama Ha
HPEJIIKO/ICKOM Y3pacTy — Pa3Boj CIIOCOOHOCTH ja fielia My3MKY IIPUMe, JOXKIBe
1 3aBosie. HakoH ToTa, NIaHCKMM U OCMUILBEHUM JIeNIOBAhEM Ha JIeTe, OJCTIUYe
Ce, TIpaTy U pasByja Liejia jiere3a My3SUIKIX CIIOCOOHOCTH. Y JKeJbl [1a YTBPAUMO
crienndUIHOCTU 1 MOTYhHOCTH IleBamba Jielje IPEeAIKOICKOT Y3pacTa y XOPCKOM
aHcaMOiTy, HOKyIIam cMo Aa gobemo mo cnemehnx casHama: koje kopake Tpeba
npenyseTu ga 6u ce popmMyupao 1 MpaBUIHO IOCTABUO A€YjU XOpP; KOje MeTofe
paja, y u/by MOTHUBaLMje fielle, KOPUCTUTY Ca XOPOM; KOje Bexxbe Aycama yro-
TpeOUTH 3a Majie XOpCKe IeBade; KOje TeXHMYKe BeXKOe KOPUCTUTH Ca [IeLOM Y
xopy (Menopyjcke BexxOe 3a yIeBaBame ¥ IIOCTABKY I7Iaca), KOjii je paBuIaH U3-
6op cappkaja M MeTOfia 3a pajj Ha PasBOjy PUTMA; KOjI je IIpaBuIaH usbop u Me-
TOJMYKY IIPUCTYTI, IPMINKOM 00pajie Iecama 3a IPeALIKOICKA y3PacT.

Kmyune peuu: Mysudke CriocOOHOCTH, MPENIIKONCKY Y3PacT, Aedju XOp,
Jiedja mecMa.
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CHORAL SINGING IN THE KINDERGARTEN

Kindergarten teachers have aresponsible task to ensure a proper organization
and realization of musical activities for the development of children’s musical
abilities. With the active work, richness and diversity of the methods, forms and
resources for successful performance of musical activities, preschool teachers
achieve the first and most important task of music education at preschool age - the
development of the ability to receive, experience and love music. After that, with
planned and thoughtful action by teachers, children get motivated, they follow and
develop a whole range of musical abilities. In order to determine the specificities
and abilities of children to sing at preschool age in the choir ensemble, we tried to
determine the following: what steps to take in order to form and properly set up
the choir; what methods to use to motivate children for the choir; which breathing
exercises to use for small choral singers and which technical exercises for children
in the choir (melodic exercises for voice setting); the correct choice of content and
methods for working on the development of the rhythm and the right choice and
methodical approach for learning the songs for the pre-school age.

Keywords: musical capabilities, pre-school age, children’s choir, children’s
songs.
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[TPUMEHA TYTKAPCKE YMETHOCTHN Y
[TPEIIKOZICKOM BACIINTALY 1 OBPASOBALY
KAO BAJKAH ITPEJYCJIOB 3A OCTBAPEILE OCHOBA
ITPOI'PAMA IIPEJJIIKOJICKOI BACIINTARBA 1
OBPA30BAHA

Pan anammsupa OcHOBe mporpama HpeuIKo/ICKOT BaCIUTama 1 06paso-
Barba M yKasyje Ha 3Ha4aj IpyMeHe TyTKapCcKe IO30PUIIHE YMETHOCTH Y IIPEZII-
KOJICKOM BaCIIUTamby ¥ 00pa3oBamby 3a OCTBAPEIbe I Pa3Bljatbe BIIXOBOT PeaHOT
nporpama. [Tomasy o paHMjuX MPeUIKOICKMX IIporpama, 06pasoBHOL TyTKap-
CTBa I METOAMKA KpeaTuBHe fipaMaTNKe. VicTide moTeHLMjane TyTKapcKe yMeT-
HOCTY, NTOCEOHO CIOCOOHOCT CMMOOIMYKOT ¥ MeTaOPUUKOr MpefcTaBbama ¥
byHKIUjU fedjer pa3Boja U CTUIIAa 3HaWba 1 KoMIeTeHNMja. JIyTkapcke medje
urpe omoryhapajy KpeaTuBHO U3pa’kaBarmbe KpO3 pasInunTe CUMOOINYKe CUCTe-
Me U yCBajame eCTeTCKOT YKYCa; pasByjambe IIOCeOHNUX TalleHaTa 1 yMema, ocehaj-
HOCTH, IIepIieniyje, roBopa 1 Behe CipeMHOCTI 3a KOMYHUKAIIV]Y; eMOLIMOHA/THE
VIHTe/TUTeHIIUje; VICITyIberbe ICUXOCOLjaTHUX HoTpeba ¥ jadyare CaMoIoy3/ama
U CaMOIIONITOBamba. 3Haka, MOPAJIHE U IYXOBHE BPEHOCTI CTEYeHa UTPaMa Cy
TpPajHa ¥ TIOTOfHA 3a Jla/be ycaBpiiaBame 1 TpaHcdep. One cy moryhe camo kao
CBECHO I [[ParoBOJ/bHO Jie/Iathe JEeTETA Y 3ajeHINYKOj aKTUBHOCTI Ca BPLIbhalliIMa.
[TogcTiyy paBo Ha PA3IMYINUTOCT U ycKnahyjy ce ca MHAMBUILYaTHUM CIIOCOOHO-
CTMMa JieTeTa, Ha WeroBy U JoOpoOuT 3ajemuniie. Ykasyje ce Ha TO Ja BacIuTa-
YMMa HEIOCTajy METOAMYKA 3HAMa U3 TyTKapCKe YMETHOCTH. 3aK/by4aK je fia je
JIyTKapcKa yMEeTHOCT BeOMa 3HayajHa y BacIMTamby ¥ 00pa3oBaiby U BasKaH IIpe-
IYCTIOB 3a OCTBapembe 1 pasBujarmbe OCHOBA MPOrpaMa MPEAIIKOICKOT BaCIIUTamba
u ob6pasoBama. MeToaMKa TyTKapcKke YMETHOCTH je oTpebHa y 06pasoBamy u
ycaBplIaBamy BacIMTAYA.

Kmyune peuu: myTKapcka IMO30pUIIHA YMETHOCT, 0Opa3oBHO TyTKapCTBO,
MeTOZIMKA JTyTKapCKe YMEeTHOCTH, 00pa3oBame BaCIMTa4a, IPOTpaM IpPeIIKO-
CKOT BacCIlUTamba 1 06pasoBama.
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THE PUPPET THEATRE ART IN PRESCHOOL
EDUCATION AS AN IMPORTANT PRECONDITION FOR
THE IMPLEMENTATION OF
THE BASICS OF THE PRESCHOOL CURRICULUM

The paper analyzes The Basics of the Preschool Curriculum and points out
the importance of the puppet theater art in preschool education for the implemen-
tation of the curriculum. The paper first looks at the earlier preschool curricula,
educational puppetry and creative drama methodologies. The author then focuses
on the potential of puppet art, especially its potential for symbolic and metaphoric
presentation in the function of children’s development, their acquisition of knowl-
edge, and development of competences. Children plays with puppets allow them
to express themselves creatively through different symbolic systems and adoption
of aesthetic taste; developing special talents, skills, feelings, perceptions, speech,
willingness to communicate; development of emotional intelligence; fulfilling psy-
chological and social needs and strengthening their self-confidence and self-re-
spect. They are always conscious and voluntary activities of children undertaken
jointly with their peers. The knowledge, moral and spiritual values adopted in this
way are permanent and suitable for further improvement and transfer. Plays with
puppets encourage the children’s right to be different, correlate with children’s in-
dividual abilities, for the benefit of children and the community. Preschool teach-
ers lack methodological knowledge of puppet art. The paper ends with a conclu-
sion that puppet art is very important both for education in general, and for the
implementation of the new curriculum. The methodology of the puppet art is nec-
essary for training and professional development of the preschool teachers.

Keywords: puppet theater art, methodology of puppet art, educational pup-
petry, preschool teacher education, preschool curriculum.
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[TPOM3BOBEILE APTEOAKATA VIV ICTPAJKMBAIBE -
KAKO PA3YMEMO JIMKOBHE AKTMIBHOCTN Y BPTU'RY?

IIpema caBpeMeHUM KOHIIENIIVjaMa HaCTaBe€ YMETHOCTY ¥ YMETHNY-
KX aKTUBHOCTH, KOje Cy 6a3upaHe IpBEeHCTBEHO Ha upejama Ennora Ajs-
Hepa, IMKOBHE aKTMBHOCTY VMMajy KallalUTeT /ia Aeyjy Ha Lje/IOBUT U U3-
OajaHCMpaH pasBoj Jelle NMPeMIIKOICKOT y3pacTa, fenyjyhu He camo Ha
eMolyje, MallITy ¥ KpeaTMBHOCT Beh 1 Ha mpoljece ca3Hama 1 MUII/bEba.
MebyTtum, fa 61 ce y mpakcy MCKOPUCTHO MyH MTOTEHIIMjasl KOji YMETHOCT
Yl TMKOBHE aKTMBHOCTY MMajy, Of] IPECY/IHOT je 3Ha4daja Ha4MH Ha KOju ce
OHe CXBaTajy, a IOTOM ¥ peann3yjy ¢ fenioM y Bptuhy. ¥ pagy ce pa3ma-
TpPajy ABa CXBaTamba YMETHOCTU: YMETHOCT Kao IponsBoheme apredakara
(Tenux, eKOpaTMBHMX IpefMeTa) ¥ YMETHOCT Kao MCTpaKuBame. Yjen-
HO C€ pasMaTpajy U MMIUIMKALMje KOje OBaKBa pas3/nM4uTa CXBaTara yMeT-
HOCTM MMajy Ha Ha4MH Ha KOjU Ce JIMKOBHE aKTMBHOCTM peanusyjy c je-
oM y Bptuhy. [Toce6Ha makma nmocsehena je ymosm BacnuTada y 1MKOB-
HVM aKTMBHOCTYMMA M IMTakbY: KAKO BacIMUTad OO/MMKYje CBOjy HMPAKCY y
OIHOCY Ha COIICTBEHO pa3yMeBambe YMETHOCTH, IbeHe Ipupose U PyHK-
nyje? HakoH M3HeTHX pasMaTpama 3aK/by4eHo je a je 3a McKopuithaBame
HOTEHILIMjajIa KOji YMETHOCT VIMa 32 CBeOOYXBAaTHM Pa3Boj AeTeTa, BaXKHO
Jla ce IMKOBHE aKTMBHOCTH Y IPEJIIKOICKOM y3PacTy CIPOBOJE Kao JC-
TpaXMBaukKe, Y atMocdepu Koja menn omoryhasa 3almmTaHOCT, CTOOOLHO
ucIpo6aBarbe COICTBEHNX JJieja M 3aMIIC/I ITyTeM ITOKYIIaja U rpelaka u
Y K0joj cy fenia ocno6oleHa Kako cTpaxa off IpelliKe TaKo ¥ Pa3MUIUbaba
0 KpajmbeM IIPOU3BOJY.

KmwyuHe peuu: yMeTHOCT Kao ITpon3Boheme, yMETHOCT Kao MCTPaXKu-
Bambe, TMKOBHE aKTMBHOCTH, IPEAIIKOICKM y3pacT, y/Iora BacIIUTaYa.
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PRODUCING ARTIFACTS OR EXPLORING - HOW DO WE
UNDERSTAND VISUAL ARTS ACTIVITIES
IN KINDERGARTENS?

According to contemporary concepts of teaching arts and arts activities,
mainly based on the ideas of Elliot Eisner, visual arts have the capacity to im-
pact the overall and balanced development of preschool children, influencing not
only emotions, imagination and creativity, but also the processes of cognition and
thinking. However, in order to make a full use in practice of the inherent potential
of visual arts and arts in general, the way they are understood is vital, and subse-
quently, so is the way they are incorporated into the work with children in kinder-
gartens. We discuss two ways of understanding arts: arts as a process of produc-
ing artifacts (pretty, decorative objects), and arts as a process of exploring. We fo-
cus on the role of preschool teachers in visual arts activities: the way the teacher
forms his/her practice in relation to his/her own perception of art, its nature and
function. Upon presenting various considerations, our conclusion is that, in order
to make a full use of the potential that arts have upon the overall development of
children, it is important, at preschool level, to perform visual arts activities with an
exploratory approach, in an atmosphere that allows children to question, to freely
test their ideas and schemes by trial and error, and where they are free of fear of
making mistakes and of thinking about the final product.

Keywords: art as producing, art as exploring, visual arts, preschool age, the
role of the preschool teachers.
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IBOJE3NYHOCT ITTYBE M1 HATJIYBE JELIE
[TPEIIKOJICKOT Y3PACTA - Off TEOPUJE JO ITPAKCE

JIBOje3sMIHOCT ITyBOT [ieTeTa MOApasyMeBa IO3HABAILE U PEJOBHY yIIOTpe-
0y 3HAKOBHOT je3VKa, KOju KOPUCTY 3ajejHIIIa [TTyBUX U TOBOPHOTL je3MKa KOju
kopuctu uyjyha Behnna. Ilosnajyhu n xopucrehn 3HakOBHU U TOBOPHMU je3K,
IJTyBa I HAI/IyBa Jelja he 0oCTBapuUTH CBOje ITyHe NOTEHI[Ujajle Y MHTETeKTyaTHOM,
TOBOPHOM 1 COLMja/THOM pPa3Bojy.

Llwe uctpakmuBama 610 je NCIUTUBAbe CTEIIeHA YCBOjeHOCTY 3HAKOBHOT
¥ TOBOPHOT je3MKa KOJI IJTyBe U HaT/lyBe Jele IPeUIKOICKOT Y3pacTa, Y OKBUPY
eT JIEKCUYKNX 00/1acTn: dopoguua, xpana u tiuhe, 3anumarea, kyha, iyiiosarea.
Y uctpaxxmpamy cy KopuiurheHe CTMMY/IAHC C/IMKe. Y30PaK je YMHUIIO jefjaHaec-
TOPO Jelle Koja moxabajy mpepuikoscke rpyre. Iirysa 1 HartyBa fierja yrorpe6uia
CY Y IPOCEKY BHUIIIe 3HAKOBa (TeCTOBa) HETO TOBOPHUX Pedll.

Ha npepikonckoM y3pacty, 3agaTak BpTiha je omoryhnru meunm ga HacTa-
Be /Ia YCBajajy je3aMK Koju Cy Iodena ja ycBajajy y mopopunu. ena he Hajoome
ycBojutH 06a je3andka MofanuTeTa Kpo3 MHTepaKuuje ca pyruM QryeHTHUM Tro-
BOpPHUIMIMA.

HeonxonHo je ycaBpuraBame nocrojeher o6pasoBHOr cucremMa y ImpaBily
pasBujama TAaKBOI IIPUCTYHA Koju he ofroBopuTy Ha BUXOBe cHElUUIHOC-
TY ¥ OTpaHMYeba Y3POKOBAaHA HBIXOBUM IIPUMAapHNUM omTehemeM. [[Boje3raHn
IPUCTYI Y BaCIUTHO-0OPa3OBHOM pafly ca ITTyBOM M HAITTyBOM JEI[OM IIpeJII-
KOJICKOT y3pacTa, Moryhe je yCIelrHO MMIUIEMEHTUPATI U y PeOBHUM YCTIOBIMA
BacINTama 11 00pa3oBama, KPo3 IBOje3aNYHe IpOrpaMe efyKaluje IIyBe 1 Harmy-
Be Jlelle U IPUCYCTBO 3HAKOBHMX MHTEPIIpeTaTOopa.

Kmwyure peuu: 1B0OjesMYIHOCT, IBOjE3NIHM MIPUCTYTI, T/TyBa U HAITTyBa JIElla,
HPENIIKO/ICKM Y3PaCT.
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BILINGUALISM IN DEAF AND HARD OF HEARING CHILDREN
OF PRESCHOOL AGE - FROM THEORY TO PRACTICE

Bilingualism of a deaf child means the knowledge and regular use of the
sign language used by the community of the deaf, and the spoken language used
by the majority who can hear. By knowing and using the sign and the spoken lan-
guages, deaf and hard of hearing children will realize their full potential in intel-
lectual, speech and social development.

The aim of the research was to examine the level of knowledge of the sign
and the spoken languages among the deaf and hard of hearing preschool children
within five lexical areas: family, food and drink, occupations, home, travels. Stimu-
lus pictures were used in the research. The sample comprised 11 children attending
preschool classes. On average, deaf and hard of hearing children used more signs
(gestures) than spoken words.

At preschool age, the task of a kindergarten is to enable children to continue
to learn the language which they started learning in the family. Children will learn
both linguistic modalities the best through interactions with other fluent speakers.

It is necessary to improve the existing educational system in the direction of
developing an approach that will respond to these children’s specificities and the
limitations caused by their primary impairment. It is possible to implement the
bilingual approach to the educational work with the deaf and the hard of hearing
children of preschool age in regular education and training conditions successful-
ly, through bilingual programs for the education of the deaf and the hard of hear-
ing children as well as the presence of sign interpreters.

Keywords: bilingualism, bilingual approach, deaf and hard of hearing chil-
dren, preschool age.
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YYEILE CTPAHOT JE3VKA'Y OKBMPVIMA HOBUX
OCHOBA ITPOT'PAMA ITPEJIIKOJICKOT BACIIMTAIBA
1 OBPA3OBAIbA: I3A30BI U IVTTEME

Y nosuM OcHOBaMa IporpaMa IpeIIKO/ICKOT BaCIUTama 1 06pa3oBama
Kao jefiHa Off K/by4HUX OOPa3sOBHMX KOMIIETEHIIMja 32 IL[e/I0KMBOTHO yueme Y
IPEIIKO/ICKOM Y3pacTy HaBe[jeHa je KOMyHMKaluja Ha cTpaHoM jesuky. [Toma-
3ehn o mocTojehnx eMmMpmjckmx MCTpaskMBama Koja IOKa3yjy Aa y IpaKcu MH-
CTUTYIIOHA/IM30BAHOT y4Yeka CTPAHOT je3MKa Ha PaHOM y3pacTy IOMUHMPA aKa-
JEMCKI IIPUCTYIL, KOju je Y HeCK/ay ca Konuenuujom HoBux ocHoBa, y pany ce
pasMarpajy apyraduju CaBpeMeHy PUCTYIIN Y IIOy9aBatby HeMaTepbUX je31Ka,
HOITyT MHTEIPUCAHOT y4emha CafpKaja U jesuKa MM CUTYallMOHOr y4yera. [1pn-
JIMKOM aHaji3€e HaBeJEeHUX IPUCTYIIA, KOjUMa Ce€ TEXM Y PasBOjy KOHTEKCTYaTHO
npuMepeHe Ipakce, jeqHoM off Hadyena HoBux oCHOBa, M3HOCH ce 3amaXkarbe [ja
Ou BMXOBa IPUMEHA y CPIICKUM BpTihuMa mojipasyMeBaja 3HauajHe IIPOMEHe ¥
IIPOrPaMCKUM aCHEKTUMA — Off TEOPUjCKUX OCHOBA, IIPEKO L/beBA, METONUYKIX
Hauesla U cafpskaja o mpahema mporeca yyema CTPaHOT je3nKa, alu U IpOMeHe
Yy carieiaBamby JEeTUECTBA U Y/IOTe TIPEIIKOICKOT BaCIUTama ¥ 06pasoBama. Y
3aK/bY4KY Ce HaBOJIM Jia Ce IIPU Ia/beM KOHIUIIMPatby U IPUMEHN MOJela 3aCHO-
BaHMX HAa KOHTEKCTYa/HO IPUMEPEHO] IPAKCKU OTBapajy HeKa BP0 Ba)KHa IU-
Tarba OpraHM3alMOHe M KaJIpOBCKe NMPUPOJiE, KOja IPEICTaB/bajy HOBE U3a30Be,
KaKO 3a TEOPUjy, TAKO 1 3a TIPAKCY.

Kmwyune peuu: yaeme CTpaHOT je3uKa y IMPEAUIKOIICKOM y3pacTy, HoBe Oc-
HOBe IIporpaMa IIPeIIKOICKOT BacIUTama 1 06pa3oBamba, KOHTEKCTYalHO IIpHU-
MepeHa IIpaKca, CUTYAIIOHO YYerbe.
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FOREIGN LANGUAGE LEARNING AND TEACHING WITHIN
THE FRAMEWORK OF NEW FOUNDATIONS OF EARLY
CHILDHOOD EDUCATION: CHALLENGES AND DILEMMAS

The New Foundations of Early Childhood Education emphasizes commu-
nication in foreign languages as one of the key competences for lifelong learning
that can be developed during early childhood. Starting from the existing empiri-
cal research which shows that the existing practice of institutionalized foreign lan-
guage learning and teaching is predominantly characterized by the academic ap-
proach, which is not in accordance with the conception of the New Foundations,
the article discusses different contemporary approaches in teaching non-mother
tongues, such as Content and Language Integrated Learning (CLIL) or situated
learning. In the further analysis of the abovementioned approaches that are aimed
at the development of contextually appropriate practice, which is one of the un-
derlying principles of the New Foundations, it has been observed that their imple-
mentation into Serbian preschool institutions would require significant changes in
various aspects of the program conception — from theoretical basis, through aims,
methods and content, to an assessment of the foreign language learning process,
as well as changes in the perception of early childhood and of the role of the ear-
ly childhood education. The article concludes by arguing that further conceptu-
alization and implementation of contextually oriented models bring about some
important organizational and human resources issues, which represent new chal-
lenges for both theory and practice.

Keywords: early foreign language learning, New Foundations of Early Child-
hood Education, contextually appropriate practice, situated learning.
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VICTPAYKVIBAUKE BEIITUHE YYEHUKA Y HACTABU
TIPVIPOJIE VI IPYIIITBA - USMEBY ICXOJIA YUEFbA
Yl HACTABHIX CATIPYKAJA

HayyHno onncmemaBame yuyeHMKa IIPefiCTaB/ba jeflaH Of /beBa CaBpeMe-
HOTr ob6pasoBamwa. OBa BpcTa MICMEHOCTH OIMYEHA je Y pasyMeBamwy 0a3MIHuX
Hay4HUX I[I0jMOBA U IIpOIleca KOjii Cy HOTPeOHN 3a [JOHOIIeHe INIHNUX OfTyKa
U OfTOBOpPHO ydyerthe y cBeTy Koju Hac okpyxyje. Ha oBaj HaunH yyeHunu ce He
YIIO3Hajy caMo ca CMCTeMOM 3Hama ofipeleHe Hayune guciummHe Beh u ca cre-
NUPUYHIM HAYMHOM KOj/IM Ce J0/Iasy IO Ca3Hama y TOj HayLM, y OFHOCY Ha Ha-
YJHe JOoMaKemba [0 CasHama y HeKMM IpYTMM HayKaMa. Y JOCTH3amby OBOT IM/ba
0/ KJbY4HOT je 3Hayaja pasBMjarbe MCTPAKMBAYKMX BELITHMHA KOje OCUTYpPaBajy
aKTUBHO yuelrhe y4eHUKa, pa3Byjambe OATOBOPHOCTH 33 COIICTBEHO y4elbe U I10-
BehaBame KBanuTeTa 3HAMA.

Y cBeTny HaBeleHOT TEOPMjCKOT OKBMPA, IW/b pajia je fa ce cariaefa 3a-
CTYIUb€HOCT ¥ Pa3BOJHOCT MCTPaKMBAYKMX BEHITVHA YYeHMKA y IPOrpaMuMa
HacTaBe U ydema 3a CeeT oko Hac u IIpupopy u gpymrso. MerogoMm aHanuse
cagpxaja yrBpheHo je ma ce mcTpakmpadke aKTMBHOCTM (IIOCMaTpambe, Mepeme,
eKCIIepUMEeHTHUCalbe, aHA/IM3a UCTOPUjCKUX M3BOPA, Objalliberbe, 3aK/bydnBambe)
jaCHO yo4aBajy y UCXO/IMMa y4erba U YIIyTCTBY 3a AUAAKTUYKO-METOIMYKO OCTBA-
puBame Iporpama, Kao 1 /ia je yo4bMBa pasBOjHOCT y METOLMYKOM IPUCTYITY C-
TpaKMBAYKMM BelITHHaMa. VIMak, MCTpakMBadKe BEIUTVHE HIUCY HaI/IallleHe Kao
noce6Ha 06/1aCcT Ioy4aBama U TeK CIOPAANYHO Cy U3JIBOjeHe Ka0 MOjeANHAYHNI
HacTaBHIU cafipKaj. OBO yKasyje Jja ce MCTpa’KMBadyKUM BeUITMHAMa MPUCTYTIA
Ko jefTHOM Off Ha4lHA OCTBAapyUBamba Jle(PMHUCAHUX VICXO/a, & He KAa0 KOMIIeTeH-
LMjaMa 3a LeTIOKMBOTHO y4erbe.

Kmwyune peuu: HayqdHO OIMCMemaBambe, UCTPaXKMBAa4YKe BEIITHHE, HacTaBa
IpUPOZE U APYIITBA, YUYEHUK.
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PUPILS RESEARCH SKILLS IN THE SOCIAL
ENVIRONMENTAL AND SCIENTIFIC EDUCATION -
BETWEEN LEARNING OUTCOMES
AND TEACHING CONTENTS

Pupils’ scientific literacy is one of the goals of contemporary education. This
type of literacy is reflected in understanding the basic scientific concepts and pro-
cesses necessary for making personal decisions and participating responsibly in
the world around us. In this manner, pupils are introduced to the knowledge sys-
tem of a specific scientific discipline, as well as to the specific methods of obtain-
ing knowledge in the given science, compared to different methods of obtaining
knowledge in other scientific disciplines. Developing research skills is vital for
achieving this goal because it assures pupils’ active participation, develops respon-
sibility for personal learning process and improves the quality of knowledge.

In the light of the given theoretical framework, the aim of this paper is to ex-
amine the presence and development of pupils’ research skills in the curricula for
teaching subjects The World around Us and Social, Environmental and Scientific
Education. Using the content analysis method, we have determined that research
activities (observation, measuring, experiments, analysing historical sources, ex-
planation and conclusion) are clearly stated in the learning outcomes and didac-
tical and methodological instructions in the curricula; furthermore, a methodo-
logical approach towards developing research skills is evident. Nevertheless, re-
search skills are not emphasised as a specific teaching area and only occasionally a
few skills are highlighted as individual teaching content. This implies that research
skills are approached as one of the methods for achieving defined outcomes, and
not as a lifelong learning competence.

Keywords: scientific literacy, research skills, Social, Environmental and Sci-
entific Education.
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[TPUMEHA HACTABHIVX METOZIA Y BMOJIOTUIN U
BbUXOB YTULA] HA AKAJEMCKO IIOCTUTHYRE
CTYIEHATA

IInb oBor paja je fa yrpau edexre Kopuinhema ceKBEeHI[UjaTHIX METOJA
HacTaBe Ha aKajileMCKa IoCcTurHyha ¥ HUBO peTeHILMje KOJ CTyfieHara. Tpu rpy-
e cTygeHara 6monoruje Ha YHuBepaurety lone [emrdes, PakynreTy npupogHIX
U TeXHUYKUX HayKa, VIHCTUTYyTY 3a 6uonorujy y llltumy, Makenonmuja, fobuse cy
TEMY O OIIITUM KapakTepucTrukama hemmjcke mogene — 6uonomknum QyHKIMjamMa
jearpa 1 XpoMO30Ma Ca pasIMIUTAM pefoC/IeloM 3 HacTaBHA MeTofia: TabopaTo-
pujckn MeTof (CTYIeHTCKM eKCIIePUMEHT), BeO-aHuMalija M MeTOf TIpefiaBamba.
ITpBa rpyma je movesna ca ekClepyMeHTMMa y Taboparopuju, 3aTuM je nopena he-
NMja mpeicTaB/beHa MeTOMOM IIpelaBamba, a OH/A CY NpMKasaHy caajaposu (Ipyma
1). Pemocnep oBa Tpy HacTaBHA METOMQ, IPUMEHEHNX Y IIPBOj IPYIIN, IPOMEHheH
jey apyroj n Tpehoj rpynu Ha cnenehu HaumH: MeTo| IpefaBama, Beb-aHUMAIMje
U eKCIIepMMeHTA Y TPy 2, ¥ MeTOf| BeO-aHMMaIje, eKCIIepUMeHTa I IIpelaBamba
y Ipynu 3. Tect nocturayha je cagpxao 20 nuTama Koja Cy TeCTUpaa 3Hamba O
YNEHNIIAMA, Ka0 U CIIOCOOHOCT ITPEHOIIeha 3Haba I BEIITHHY pellaBamba Ipo-
6rema. Pesynratu mokasyjy Aa je akajeMcKo IOCTUIHYhe Ha 4acoBMMa KOji I10-
4MIbY eKCIIEPYMEHTOM MM Beb-aHMManyjoM 6mmo Behe Hero Ha 4acoByMa Koju
HOYNIbY METONOM IIpefiaBama. Y HacTaBM IPMPOAHNUX HayKa, KopuirhemeM ja-
00paTopMjCKOT eKCIIepyMeHTa WM Be6-aHMMallMje Ha MOYeTKY Jaca IIPYBJIadl ce
MK ¥ MOTUBUILY Ce CTYJeHTH.

Kmyune peuu: HacTaBHe MeTOJie, aKafieMcKo nocturuyhe, hemujcke nopere.
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Snezana Kirova
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APPLICATION OF TEACHING METHODS IN BIOLOGY
AND THEIR IMPACT ON STUDENTSACADEMIC
ACHIEVEMENT

The purpose of this paper is to determine the effects of using sequential
teaching methods on students’ academic achievement and retention level. Three
groups of biology students at University “Goce Delcev’, Faculty of Natural and
Technical Sciences, Institute of Biology, - Stip, Republic of North Macedonia, were
offered a topic on general characteristics of cell division: the biological functions
in the nucleus and chromosomes with different sequences of 3 teaching methods:
laboratory method (student experiment), web animation and lecture method. The
first group started the course with experiments in the laboratory, then the rele-
vance of the cell division was explained by using the lecture method, and then the
slides were shown (Group 1). The sequence of these three teaching methods used
in the first group was changed in both the second and third groups as follows: lec-
ture method, web animation and experiment in Group 2, and web animation, ex-
periment and lecture method in Group 3. The achievement test contained 20 ques-
tions, testing the knowledge of the facts, the ability to transfer knowledge, and the
problem solving ability.

The results show that academic achievement in the lessons beginning with
an experiment or web animation was higher than in the lessons beginning with the
lecture method. In science teaching, using laboratory experiments or web anima-
tion at the beginning of the lesson attracts students’ attention and improves their
motivation.

Keywords: teaching methods, academic achievement, cell division.
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YIIBEHVIK 'Y OYHKLUV]V PA3BIJAIHA
MYITUITIMKATVIBHOT MUIIIJBEIHA

Beh Hexommko meneHuja ncTpaxusama ce POKYCUpajy Ha UCIUTUBAbE I
Pa3Boj MYITUIUIMKATABHOT MUII/bEA, 3 HAPOUNUTO HA IIpesa3 ca afUuTHBHOr Ha
MYITUIUVIMKATVBHY Ha4MH MULUbaba. My/ITUINIMKATUBHO MUIUbEbE UM IINpe
3HaYeme off cabyparma jefHaKuX cabupaka. /ako MOHOB/bEHO cabypare 4eCTo oc-
Taje UMIUIMIIMTAH, HECBECH ¥ IPUMUTUBHY MOJET 34 MHOXKEHbE (Fischbein, Deri,
Nello & Marino, 1985), 6pojHu ayTopy Har/alaBajy Aa je MOfe IOHOB/bEHOT ca-
Ouparba HEIIOTIIYH U fia je IOTpeOHa 3HaYajHa KBa/MTaTHBHA IPOMEHa KaKo Ou ce
Ho6uIa OCHOBA 32 MY/ITUIUIMKATVBHO MUIIUbewe. [loyyaBame pasmmunTux cTpa-
Teryja MHOXKeha BaXKHO je 3 IBa OCHOBHA pasJora: Kopuinheme cTparernuja nma
NO3NUTUBAH edeKaT Ha yuemwe U IOCTUTHYha y4eHMKa ¥ HeOIXOfjaH je YC/IOB 3a
TPajHOCT M MPOIINpPUBae IPETXONHO cTedeHNuX 3Hama (Liu, Ding, Bing-Cheng,
Zhang, 2015). IIpegmeT ncTpaxuparma Koje CMO peai30Bain jecTe HAa4MH CTPYK-
Typucama cafpKaja M MeTOAVYKY NPUCTYIN HACTAaBHOj TeMu MHOXeme Y yII-
OeHMIMMa 3a IPYTM pasper OCHOBHOT obpasoBama. Lup oBor pasa je ycMepeH
Ha: 1) ueHTNUKOBabe CTpaTeryja MHOXKEHba Y yIIOeHNINMA; 2) NAeHTI(uKo-
Bambe Pa3/IM4INTUX BPCTa CEMAHTNUKE CTPYKTYpe TeKCTYa/IHMX 3a/laTaKa Koju ce
KopucTe. PesynTaTn ncTpakuBama I10Kasayjy fja ce y aHaIu3upaHuM yHoeHnIu-
Ma MHOXKeIbe YBOZU Kao cabupame jefHaKMX cabupaka, ja ce 3aHeMapyje pasBoj
Pas3MMUUTUX CTpaTeruja MHOXKEHA, KA0 ¥ Pa3Boj MYITUIUIMKATUBHOT MUALbEHA.
Y aHanmuM3upaHuM yROeHNIMa JOMIHAHTHO Ce KOPUCTe 3a/jaliyl €KBUBAICHTHIX
TpyIIa ¥ MyITUIUIMKATYBHOT opehema.

Kmwyune peuu: cTparternje MHOXema, MYITUIUINKATIBHO MUIbEIbe, TEKC-
Tya/IHM 3a/jali, YIHOeHNK.
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TEXTBOOKS IN THE FUNCTION OF DEVELOPING
MULTIPLICATIVE THINKING

In the last few decades the research has been focused on studying and de-
veloping multiplicative thinking. Special attention is given to studying the transi-
tion from additive to multiplicative thinking. Multiplicative thinking has a broad-
er meaning than adding the equal addends. Although multiple addition often re-
mains an implicit, unconscious, and primitive model for multiplying (Fischbein,
Deri, Nello & Marino, 1985), numerous authors emphasize that the multiple ad-
dition model is incomplete and that a qualitative change is needed for acquiring
the basis for multiplicative thinking. There are two reasons for teaching different
strategies of multiplying - using strategies has a positive effect on students’ study-
ing and achievement and it is necessary for sustainability and extension of the pre-
viously acquired knowledge (Liu, Ding, Bing-Cheng, Zhang, 2015). The topic of
this research is studying various ways in which the content could be structured
and analyzing the methodological approaches in teaching the topic Multiplying in
the textbooks for the second grade of elementary school. The aim of this paper is
1) to identify the strategies for multiplying in the textbooks; 2) to identify different
types of semantical structure of word problems which are used. The results show
that in the analyzed textbooks multiplying is introduced as adding the equal ad-
dends and that the development of different strategies and multiplicative thinking
is neglected. The tasks with equivalent groups and multiplicative comparing are
dominantly used in the analyzed textbooks.

Keywords: multiplying strategies, multiplicative thinking, word problems,
textbook.
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YYEIBLE ITYTEM PEITABAIHA TTPOBJIEMA KAO
[TEPCIIEKTVBA ITOYETHE HACTABE MATEMATVKE

Y caBpeMeHNM TOKOBMMa IIOYETHE HAacTaBe MaTeMaTuke cBe Behy makmy
VICTPaKBayYa 3a0KYI/ba 00/IACT yuerba, TTie je IIocebaH aKIjeHaT CTaB/beH Ha yYerbhe
IyTeM pelllaBama IIpobaeMa uim npo6aeMcKy HacTaBy. Viieja oBor paja 3acHOBa-
Ha je Ha TeOPUjCKOj aHANMM3M NCTPAXKIBaIba eeKaTa Koje OCTBApYje yuerme IyTeM
pelaBarma npobjeMa y HO4eTHOj HacTaBy MaTeMatyke. LInb je carmenaty yueme
IyTeM pelllaBama IpobraeMa Kao IePCIeKTVBY ITOYeTHe HacTaBe MaTeMaTHKe.
IIpBo, mpeacTaB/beHo je enMCTEMONIOUIKO 3HaYehe TepMuHa. [Ipyro, pasMoTpeHa
je ynora v 3Hayaj y4yema ITyTeM pelllaBarba IpobjieMa y caBpeMeHOM MaTeMaTiy-
koM o6pasoBamy (Turns & Van Meter, [layToBa, Gallagher). Hajsan, ananmsupa-
Ha Cy peJlleBaHTHA MICTPaKVBamba Koja Cy pe3ynTaT goOpe MpaKkce MMIUIEMEeHTa-
mMje Ipo6/IeMcKe HacTaBe Ha 4acoBMMa MareMaTuke. Ha OCHOBY pacBeT/beHMX
Teopyja U IOCAJJALIBIX VICTPAXKMBaba U3BefieHN Ccy crefehn sakmpyurm. Crpo-
Bobeme yJema IyTeM pelllaBarma IpobjeMa KOfj y9eHNUKa IIOICTIYe caMoBobeme,
CaMOMHCTPYKIINjY, CAMOIIOy4aBame, o6esbelyje TpaHcdep 3sHama, Te MofpasyMme-
Ba Pa3sBOj KPUTUYKOT ¥ CTBAapa/JayKor MULIbera. Iloceb6aH JOMpUHOC KOju OBaj
MOJIeN yuera IIpy>Ka II0YeTHOj HaCTaB/ MaTeMaTHKe OITIefia Ce y OCTBApMBalby yC-
JI0Ba KOjI Jie/Tyjy Ha pa3Boj CHOCOOHOCTY MaTEMAaTIIKOT MOJIe/IOBaba, IITO je Ta-
Kobe mpeTnocraBKa caBpeMeHOI BaCIMTHO-00pa3oBor Ipolieca.

Kmwyune peuu: ydyeme myTeM pelraBama mpo6ieMa, Io4eTHa HaCTaBa Ma-
TeMaTUKe, CaBPeMEeHO MaTeMaTU4KO 0Opa3oBambe.
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PROBLEM SOLVING LEARNING AS AN INITIAL
MATHEMATICS TEACHING PERSPECTIVE

In the modern initial Mathematics teaching an increasing attention is given
to the area of learning, with the emphasis on problem solving learning or problem-
based learning. The idea of this paper is based on the theoretical analysis of the re-
search of the problem-based learning effects in the initial mathematics teaching.
The aim is to envision the problem solving learning as a perspective of the initial
mathematics teaching. Firstly, the epistemic meaning of the word is given. Second-
ly, the role and significance of the problem solving learning in the modern math-
ematical education is reviewed (Turns & Van Meter, Dautova, Gallagher). Thirdly,
the correlation between the problem-based learning and realistic mathematical
education is presented. Finally, relevant research and papers that are the results of
the good practice of the problem-based teaching at Mathematics classes are pre-
sented and analised. The following conclusions have been made based on the clar-
ified theories and the reviewed research: a) it is necessary to enrich the teaching
process with various learning methods such as problem solving learning in or-
der to meet the demands of the modern mathematical education; b) this model of
learning encourages students’ self-leadership, self-instruction, self-teaching, and it
secures the transfer of knowledge, as well as the maximum activation of thinking
effort which implies the development of critical and creative thinking. The special
contribution of the problem solving learning to the initial Mathematics teaching
is in the creation of the conditions that influence the development of the capabili-
ties of mathematical modeling, which is also a prerequisite of modern teaching
and learning.

Keywords: problem solving learning, initial Mathematics teaching, modern
Mathematics education.
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CTPYKTYPA TEOMETPUJCKUX 3ATATAKA
Y YIIBEHMIIVIMA MATEMATVIKE ITPEMA
KOTHUTVBHVM JOMEHVMA TUIMCC
MICTPAJKVIBAIHA

Y6eHnK MaTeMaTMKe IIpefCcTaB/ba IOMON yumTe/bMMa IIPUIMKOM OC-
MUII/baBakba JaCoBa, Te Cy HeroBe aHa/IM3e 3HaYajHe 3a pasyMeBarbe MOCTUTHYha
y4eHuka Ha MehyHapopHUM ncTpaknBamumMa, kao mto je TMIMCC. Liwsp nctpa-
JKMBabha je youyaBarbe TeHJeHLMja Yy CTPYKTYypucalby 3ajlaTaka 13 TeoMeTpuje, y
YUOSHMYKIM KOMIUIeTYMA 13 MaTeMaTyKe 3a YeTBPTYU pa3pef; OCHOBHOT 00pa3o-
Bama y Cpouju, ¢ 0631poM Ha KOTHUTHMBHE JJOMeHe, Te youaBambe II0CTOjarba pas-
nuke usMeby cTpykrype 3amaraka y ynbennnuma kopuihenum rokom TVIMCC
2011 u TUMCC 2015 ncnntuBama. Y UCTpaXuBamwy Cy KopuinrheHe 1ecKpuI-
TUBHA MeTO/Ia M TeXHNUKA aHa/mm3e cajpxkaja. Kopumhena je mogena TMIMCC nc-
TpaXuBaiba Ha KOTHUTVUBHE JJOMEHe: 3Hame, IIPMMeHa I pe30HOBame. PesynraTn
UCTPaKMBakba II0Ka3yjy /la je HajBuUILe 3a/laTaKa 3HaHa, C/Iefie 3a/jallyl IPUMeHe 1
HajMambIM JIETIOM Cy 3aCTYIUbEHM 3a/Jall)l PE30HOBAIbA Y CBUM aHA/IU3MPAHUM YII-
6ennnyma. ITorpeOHO je mask/bUBMje CTPYKTYpUCaEbe M OCMUIIbaBabe 3aaTaka
13 06/acTy TeoMeTpuje, IIOTOTOBO y CMICITY IIpepacIiofieie 3ajjaTaka 3Hamba Ha
pavyH 3ajjlaTaKa IpMMeHe U pe30oHOBama. He mocroju sHavajHa pasimka y CTpyk-
TypUCalby 3ajjlaTaka u3 reoMeTpuje y ypbennunma xopumhenum 2011. n 2015.
ropuae. CMarpamo fa cy nocrturiyha yuyennka us Cpouje na TVIMCC 2015 nc-
INTHUBAaIbY y 00/IaCTV TeOMeTpuje O4eKIBaHa, ¢ 0031pOM Ha TO Jia Huje 6110 3Ha-
YajHMjUX TIPOMEHA, HUTH Y YIOeHUIMMa MaTeMaTnke, Hutn y HacraBHOM mpo-
rpamy, usmeDhy 1Ba uKIyca opor Mel)yHapomHOr McIUTHBamA.

Kmyune peuy: TUMCC, KOTHUTMBHM IOMEHN, YIOEHNK MaTeMaTHKe, Teo-
Mmetpuja, Cpbuja.
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STRUCTURE OF GEOMETRY TASKS IN MATHEMATICS
TEXTBOOKS ACCORDING TO COGNITIVE DOMAINS
OF TIMSS RESEARCH

Given that Mathematics textbooks are an important asset to primary school
teachers when planning lessons, their analyses are significant for understanding
students’ achievements in international research projects such as TIMSS. The aim
of the research was to identify the trends in structuring geometry tasks in Math-
ematics textbooks for the fourth grade of primary school in Serbia relative to cog-
nitive domains, and to determine whether there is a difference in the structure
of the textbooks used during TIMSS 2011 and TIMSS 2015 research. Descriptive
method was used in the research, as well as the technique of contents analysis. The
researchers also used the task classification of the TIMSS research into the follow-
ing cognitive domains: knowledge, application and reasoning. The analysed Math-
ematics textbooks contain the largest number of knowledge tasks, followed by ap-
plication tasks and the smallest number of resoning tasks. We suggest a more care-
ful structuring and design of tasks in the field of geometry, especially in terms of
redistribution of the knowledge tasks in favour of application and reasoning tasks.
There is no significant difference in the structuring of geometry tasks in the text-
books used in 2011 and 2015. We believe that achievements of Serbian students
in geometry at the TIMSS 2015 test were expected, considering that there were no
significant changes neither in Mathematics textbooks nor in the curriculum be-
tween the two periods of this international study.

Keywords: TIMSS, cognitive domains, Mathematics textbook, geometry,
Serbia.

125



1V U3A30BH U IIEPCIIEKTHUBE IIPOI'PAMCKHX (PE)®OPMH
Y HACTABH IIPUPO/JJHUX HAYKA

Cuexana Casuh

Olll ,,13. oximodap”, Ryupuja

YJIOTA M1 3HAYA] ITPOJEKTHE HACTABE Y [TOYETHO]
HACTABI MATEMATVKE

CaBpeMeHa HacTaBa MaTeMaTHKe GOKycHpaHa je Ha yHarpehuBame Koore-
paTMBHOr OfjHOCA M3Mehy yueHnKa ca jefHe cTpaHe, OHOCHO HOJ[pKaBa UCTpa-
JKMBaYKM MIPUCTYII YUey C fpyre cTpaHe. HajpenesanTHUju MOJeNT HacTaBe KOju
HaBeJleHO Mo)ke oMoryhuTn je mpojekTHa HacTaBa. Paj je ogpas Teopujcke aHa-
JIM3€e UCTPaXKMBarba y/IOTe ¥ 3Ha4aja MPOjeKTHE HacTaBe KOju OHa OCTBapyje Ipu
OBJIa/laBalby MaTEMAaTUYKMM Cafip>KajuMa Off CTpaHe ydeHuka. Llumb oBor papa je
UCIIUTUBAKE yIOTe M 3HaYaja MPOjeKTHE HAcTaBe Yy IOYETHOj HACTAaBM MaTeMa-
tuke. [IpBo, o6janrmaBaMo 1ojaM 1 OCHOBHE Ofi/IMKe IIPOjeKTHe HacTase. JIpyro,
aHA/IM3MPAMO U MPEJCTaB/baMO K/bYYHY y/IOTY ¥ 3Ha49aj OBOT HACTAaBHOT CHCTEMA
y nodeTHoj HactaBu MateMatuke (Thomas, 2000; Gojkov, 2006; Matijevi¢, 2008).
Tpehe, npukasyjemo peneBaHTHa UCTPaKUBabaA YNje je K/bYYHO yCMeperbe 6110
Ha UCIIUTUBAKY yJIOTe U 3Ha4Yaja MPOjeKTHE HAcTaBe y IOYEeTHO] HaCTaBU MaTe-
maruke. [Ipomasehn xpo3s Teopujcke okBupe u aHanu3upajyhm mocamamma nc-
TpaKMBaba M3BEM CMO 3aK/by4aK Jja IPOjeKTHM OO/IUK pajia MMa BEIUKY y/IOTy
¥l 3Hayaj y IOYETHOj HACTAaBY MaTeMaTHKe KOjU ce OI/Iefia Y HOACTULAY CIIOCo0-
HOCTH OATOBOPHNX 32 Pa3BOj KPUTUYHOT ¥ JUBEPTeHTHOT MUIIbeRa, yHarpehu-
Bame JIMYHE COLMja/u3alyje, pa3Boj KpeaTMBHUX 0COOMHA 1 0CIIOCOO/baBambe 3a
pelaBame Ipo61eMa Kpo3 peaTHy KOHTEKCT.

Kmyure peuu: mpojeKTHa HacTaBa, MOJENN IIPOjeKTHE HAcTaBe, IOYeTHA
HAacTaBa MaTeMaTuKe.
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THE FUNCTION AND IMPORTANCE OF PROJECT
TEACHING IN THE INITIAL MATHEMATICS TEACHING

Modern teaching of mathematics is focused on improving the cooperative
relationship between students, or supporting the research approach to learning.
The most relevant teaching model that can be provided is project teaching. The
paper presents a theoretical analysis of the research on the role and significance
of project teaching in students’ mastering of the mathematics content. The aim of
this paper is to examine the role and significance of project teaching in the initial
teaching of mathematics. First, we explain the concept and the basic features of
project teaching. Secondly, we analyze and represent the key role and significance
of this teaching system in the initial teaching of mathematics (Thomas, 2000; Go-
jkov, 2006; Matijevi¢, 2008). Thirdly, we present the relevant research aimed at
examining the role and significance of project teaching in the initial teaching of
mathematics. After exploring the theoretical frameworks and analyzing the previ-
ous research, we concluded that the project form of work has a major role and im-
portance in the initial mathematics education, which is reflected in fostering the
abilities needed for the development of critical and divergent thinking, the promo-
tion of personal socialization, the development of creative qualities, and the train-
ing for problem solving through real contexts.

Keywords: project teaching, project design models, initial mathematics edu-
cation.
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IVITUTATTHNM YIIBEHMIN ITPEJMETA CBET OKO
HAC IBMEHY HACTABHOT CAJIPJKAJA M VICXOA'Y
[TPBOM PA3PENLY

Crpateruja pasBoja ob6paszoBama y Cpouju mo 2020. roguHe IpenosHaje
3HAYaj 11 y/IOry HOBUX TEXHOJIOTMja 3a yHanpehemwe obpazoBHor cucrema. Jurnu-
Ta/IHU YIIOEHUK Ce IPOMOBHIIIE LIMPOM CBeTa KpO3 yIarame y MHQPacTPyKTy-
py 1ukorna, obpasoBame HACTaBHUKA, pedpopMe IIaHAa U IpOrpama, Kao 1 Kpo3
IIpOMEHY Ha4dllHa Bpe€HOBaiba U OL€IblBalba Y4E€HMKA. Ha OCHOBY IIECT CTaH-
fapfia KBa/muTeTa YIOEHMKA y eIeKTPOHCKOM OOMMKY aHAIM3Mpantu cMo yibe-
HuKe CBeTa OKO HAcC 3a IIPBM paspesi OCHOBHe LIKOJIe n3faBaukux Kyha ®Opecka,
Hosu Jloroc n Klett. 3a peanmusanmjy ncTpaxnpama IpUMeHBUBATIN CMO IeCKPUII-
TUBHY METOHY U METO[Y TEOPUjCKE aHA/IU3E, A KAO TEXHUKY KOPUCTUIN CMO aHa-
M3y cafipXkaja. 3aK/bydmim cMo Aa Cy YHOeHMIM y HOTIYHOCTM yckaabenn ca
HOBUM IIIaHOM M ITporpaMoM HacTaBe M y4Ye€ha Kp03 KOpenlalyjy ofHoca Hac-
TaBHUX CaJp>Kaja U MCXOfIa yyera. YKa3aHo je Ha MOTYNHOCT HOBMX IpeMeTHIX
Cafp>XMHCKNX nonpyqja, HaCTaBHMX ME€TOJa I IIPUCTYIIa HAYMHY Y4€iba KPO3 M-
IJIEMEHTALV)y GUTUTATHUX YLI6€HI/IKa U3TaBAYKNX Kyha ®pecka, Hosu Jloroc n
Klett.

Kmwyune peuu: purntanHu yiioeHNK, JUTUTATHe KOMIIeTeHIje, HaCTaBHU
cafip>Xaju, UICXOAM y4ema.
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DIGITAL TEXTBOOKS FOR THE SUBJECT “THE WORLD
AROUND US” BETWEEN TEACHING CONTENT
AND OUTCOMES IN THE FIRST GRADE
OF PRIMARY SCHOOL

The Strategy for the Development of Education in Serbia by 2020 recogniz-
es the importance and the role of new technologies in improving the educational
system. Digital textbooks are promoted around the world through investments in
school infrastructure, education of teachers, curriculum reforms and changing the
way of evaluation and grading of students. Based on six standards of the electron-
ic textbook quality, we analyzed the textbooks for the school subject The World
around Us for the first grade of primary school published by Freska, Novi Logos,
and Klett publishing houses. In the research we applied the descriptive method
and the method of theoretical analysis, and we used content analysis as a tech-
nique. We concluded that the textbooks are fully aligned with the new curricula
through the correlation between teaching content and learning outcomes. The pa-
per recommends an introduction of the new content areas, teaching methods and
approaches to learning through the implementation of the digital textbooks pub-
lished by Freska, Novi Logos and Klett.

Keywords: digital textbooks, digital competences, teaching content, learn-
ing outcomes.
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CIIMYHOCTU 1 PA3NIMKE HATITMIOHAJIHOT
[TPOTPAMA CBETA OKO HAC V1 KEMBPUII [TPOTPAMA

Cruname QyHKIMOHATHIX U TpaHCHEPHUX 3HAHA ¥ BEIITHHA Pe/IeBAHT-
HIIX 33 )XMBOT y 21. BeKy IIpeno3Haje ce Kao Bofiehy eieMeHT MpuamnKoM Iporpam-
ckux pedopmu y o6pasoBamy u Bacuuramwy y Cpouju. Kako cy cnimase oppenm-
1e obenexja n Kembpun nporpama, xoju je 2015. rogune y EHrneckoj ctymmo Ha
CHAry Kao Iporpam 6asupaH Ha MocTaBKaMa eHrneckor HanmonamHor Kypukyiy-
Ma, OJUTy4YM/IA CMO C€ Jja M3BPIIMMO KOMITAPaTUBHY aHa/IN3Y CPIICKOT HACTaBHOT
nporpama Csera oko Hac 1 Kembpui mporpama y by youaBarba HMXOBUX
CIMYHOCTM U pa3/yKa. 3a IpefMeT aHa/IM3€e y3eT Cy HaCTaBHU CafipyKajul U Ipe-
HOPYKe 32 IbIXOBY peanusanujy, fatu y okBupy Ilpoipama naciiase u yuera Cee-
inia oko Hac y Cpbuju u Yayiucinea 3a peanuzauyujy Kemdpuy tpoipama y yspac-
HOj Tpynu y4eHuka of 6 1o 8 roguna. Pesynratu ykasyjy fia HOCTOje CIMYHOCTA
Koje ce T4y MehynpenMeTHe IOBE3aHOCTI CafipKaja M PacIiofiesie o CIIMpPanTHo-
Y3/1a3HOM MOJIeNy, OpMjeHTallMje Ka aKTUBHOM yuemy y3 npumeny VIKT-a n nop-
CTHUIIalbe pasBoja CaMOCTA/THOCTHU y4eHMKa. Mebytum, oncer Kembpuy nporpa-
Ma OrpaHMYaBa Ce Ha cajpiKaje MPUPOJHNX HayKa, 0e3 IpoIpyBama Ha cajp-
JKaje IPyIITBEHMX HayKa. Y CPICKOM IIPOTpaMy MHCUCTMPA Ce Ha Kopuinhemy
PaCIIONIOKMBYX pecypca U3 OKpyXKema, Tok cy Kembpuy nmporpamMom mpomica-
HJ 1 00aBe3HU CTaHJAPAY 3a OlpeMame HOBUX jabopaTopuja. 3aK/bydyjeMo fa
06a Imporpama I10Kasyjy TeH/IeHIIMjy Ka OCaBpeMemaBarby HacTaBe Y3 aKIleHaT Ha
yHanpebhnBame KkBanuTeTa peanmmsanuje u Behy cTeneH aHTa)KOBAaHOCTH yIeHMKA.

Kmyure peuy: HanMoHaIHM HaCTaBHU IPOrpaM, HacTaBa CBeTa OKO Hag,
Kem6puy mporpam, HacTaBHU CafipXKaju, IIPENIOPYKe 3a peansalnjy cafgpkaja.
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IV CHALLENGES AND PERSPECTIVES OF CURRICULAR (RE)FORMS
IN TEACHING NATURAL SCIENCES

Aleksandra Filipovi¢
Teacher Education Faculty, University of Belgrade

SIMILARITIES AND DIFFERENCES OF THE SERBIAN
SCIENCE CURRICULA AND THE CAMBRIDGE PRIMARY
SCIENCE PROGRAMME

Acquiring functional and transferable knowledge and skills relevant for life
in the 21st century has been recognized as a leading element during curicular re-
forms of Serbian education. As similar terms apply to the Cambridge Program
that came into force in England in 2015 as a program based on the English Nation-
al Curriculum, we decided to perform a comparative analysis of the Serbian Sci-
ence Curricula (school subject The World around Us) and the Cambridge Primary
Science Curriculum in order to establish the similarities and differences between
them. We analyzed the teaching contents and recommendations for their imple-
mentation given in the Serbian Science Curricula and in Cambridge Primary Sci-
ence Teacher Guide for learners aged 6-8. The results indicate that there are simi-
larities in relation to the interdisciplinary content and their distribution accord-
ing to the spiral model, orientation to active learning with the use of the ICT, and
the encouragement of the development of student autonomy. However, the Cam-
bridge Curriculum is limited to the contents of science, without increasing the
content to include the social sciences. The Serbian curriculum insists on the use of
the available resources from the environment, while Cambridge curriculum man-
dates the standards for equipping the new laboratories.We conclude that both cur-
ricula show a tendency towards modernizing teaching, with an emphasis on im-
proving the quality of teaching and a greater involvement of students.

Keywords: Serbian curriculum, teaching The World around Us, Cambridge
Primary Science Curriculum, teaching content, recommendations for the imple-
mentation of the content.
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Hyman Prucranosuh

Qaxynitieii ilegaiowxux Hayxka, Ynusepsuiein y Kpaiyjesuy

Bempko banbyp

Yuutierocku daxyniieit, Ynusepsuitieini y beoipagy

TEOPUJCKO-METOLONOUIKE ITPETTIOCTABKE
PA3BUJAIBA KOMIIETEHIIMJA YYEHVKA IIYTEM
[TPOJEKTHE HACTABE

Axryenna pepopma obpasoBama y Perry6muy Cpouju, HacTana us Texse
Jla ce cucTeM 00pa3oBama I BaCIuTamba yHanpenu u y sehoj Mepy npuaroam 3a-
XTeBUMa U ITOTpebaMa CaBPeMEeHOT IPYIITBA, Y IIPBM IUIAH je CTaBW/Ia U3MEHe OC-
HOBHOIIKOJICKOT KypPMKY/IyMa. Y OBOM IIPOIieCy, Kao CYIITHHCKe M3MeHe II0CeOHO
ce MCTMYY: a) IPOMeHa KOHI[eNIyje — HalyIITambe TPAaHCMUCUBHOT KypPUKYTyMa
y uMjeM Cy CpeMIITy HaCTaBHM CafipXKaju 1 yBoheme KypuKyTyma ycMepeHOT Ha
ucxope u 6) yBobhemwe NpojekTHe HacTaBe Kao HAaulMHA 3a pasBUjarbe YIEHMYKIX
(mapounTo Mehynpenmernux) komnerennuja. [lonasehn op carnemaBama oBako
fedMHNCAHNX CTPATelIKMX KyPUKY/IapHMX IPOMEHa, IIW/b Pajia je [ia ce, aHa/M-
30M penieBaHTHe fjoMahe 11 cTpaHe IUTepaType, NCINTA IOCTOjambe pedepeHTHOT
TEOPUjCKO-MeTOMIOTIOIIKOr OKBMpa Koju oppebhyje moryhHocTn passoja xomme-
TeHIIMja yYeHMKa ITyTeM IPOjeKTHe HacTase. [lopeq K/bydyHUX TEOPUjCKUX IIpe-
THOCTaBKM, Y Pafy Cy IPMKa3aHM Pe3yATaTU PeeBAHTHUX eMIIMPUjCKUX UCTpPa-
XKMBamba 0 0BOj IPOOIEMATHIIN, KaO ¥ HEKOJIMKO CaBPeMEHMX MOJie/la IIPOjeKTHe
HacTaBe OCMMIIJbEHMX Ca IIPEBACXOHOM HaMepoM Jia pa3Bujajy oxpehene meby-
npefMeTHEe KOMIIeTEHIMje. YOUeHO je Jla MOCTENUX JIelleHja IUTUTaTHe KOM-
HeTeHIje YYeHnKa Jobujajy Ha 3Hauajy, 11a ce y MCTpaXMBamblMa IIocebaH Ha-
I7Iacak CTaB/ba Ha MIPYMEHY IIPOjeKTHOT Pajia MOfPKaHOT MH(POPMAIMIOHO-KOMY-
HUKAMOHUM TexHonorujama. ONIITH 3aK/bydYaK MPOM3AIIA0 U3 OBOT MCTPAXKI-
Bama je ja nocTojeha Teopyjcka 1 eMIMpHjcKa Ca3Hamba MPENnopydyjy IPOjeKTHY
HACTaBy Kao a/IeKBaTaH HACTABHM IIOCTYIIAK 33 Pa3BMjarbe KOMIIETEHIIMjA YIEHN-
Ka.

Kmyune peuu: IpojeKTHa HaCTaBa, KOMIIeTeHIUje, MehynpenMeTHe KoMIte-
TeHIMje, y9eHNIH, MH(POPMAIIOHO-KOMYHUKAIIMIOHA TeXHOJIOTHja.
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Dusan Ristanovi¢
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Teacher Education Faculty, University of Belgrade

THEORETICAL-METHODOLOGICAL ASSUMPTIONS
OF DEVELOPING STUDENTS COMPETENCES
BY PROJECT-BASED TEACHING

The current education reform in the Republic of Serbia, arising from the de-
sire to improve the education system and adapt it to meet the requirements and
needs of contemporary society, has brought the changes of the elementary school
curriculum to the fore. In this process, the following essential changes are par-
ticularly important: a) change of the concept - abandonment of the transmissive
curriculum with teaching content at its core and introduction of the outcome-
based curriculum; and b) introduction of project-based teaching as a way of de-
veloping students” (especially transversal) competences. Starting from the strate-
gic curricular changes as defined above, the aim of the paper is to explore, by ana-
lyzing the relevant domestic and foreign literature, whether there is a referential
theoretical-methodological framework which determines the possibilities of de-
veloping students’ competences by means of project-based teaching. In addition
to the key theoretical assumptions, the paper presents the results of the relevant
empirical research on this issue, as well as several contemporary models of project-
based teaching designed primarily to develop certain transversal competences. As
it has been observed that students’ digital competences have gained momentum in
the last several decades, the research places a special emphasis on the application
of project work supported by information and communication technologies. The
general conclusion of this research is that the existing theoretical and empirical
knowledge recommends project-based teaching as an adequate teaching approach
for developing students’ competences.

Keywords: project-based teaching, competences, transversal competences,
students, information and communication technology.
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Cnasua lleBkymth
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[TPOPECVMOHATHN PA3BOJ IVIPEKTOPA IIKOJIA Y CPBUJN:
Ol MCTPAJKVBAIBHA 10 OBPA3OBHVX ITPOTPAMA

Iako je Tema nupepcTBa y 06pa3oBamy IOCTaa aKTyelHa Y 00pa3oBHO]
nomuriny Cpbuje MoCIefBbIX HeKOINKO TOAVHA, IIpoydaBame MpobieMa 1 IoT-
peba mupeKkTopa MIKOJA, Kao 1 MNUTamba y Be3M Ca BUXOBUM HPOQeCHOHaTHIM
pasBojeM Mo4Yeno je jom moyeTkoM 21. Beka. IIub oBor pajia je fja yKakeMo Ha
UCTPa)KMBAYKy OCHOBY Ha KOjOj Cy KOHLMIIMPAHY IPOTPaMU 3a IPUIIPEMY M-
pekropa y Cp6uju. C TuM y Be31, aHa/IM3UPAHY Cy Pe3y/ITaTU UCTPaXKMBatba Koja
cy cupoezieHa o 2000. ropyHe [0 jaHAC, a Koja ce O6aBe IperpeKkaMa ca Kojuma
ce AMpeKTopu cycpehy y Ipakcy, BUXOBMM yIoraMa U 3afjalliMa y LIKOJICKOM
KOHTEKCTY, Kao 11 KOMIIeTeHIIfjaMa Koje Cy UM IoTpebHe fja Oy yCIIelHo peann-
3oBanu cBOjy GyHKIujy. Pesynratu norBphyjy ma cy mupekTopyu CBeCHU [a UM
je 3a yIpas/baibe LIKOJIOM IIOTpebaH BUCOK HUBO NMPO(eCHOHaTHe U COLUjaTHe
KOMIIETEHTHOCTY, Ka0 U Jia Cy CIIPeMHN Jja ce Ipo¢eCUOHaNTHO ycaBpiIasajy. Ta-
Kobe, UpeKTOpY Cy yKasaay Ha BeMKY onrepeheHOCT afMMHICTPATUBHUM IO-
CTIOBUMA, IITO IOBOAY /IO HEPAaBHOTEXe M3Mehy uciymasama JiBe I/IaBHe yIore:
MeHallepa 1 Iefaroumkor nupjepa. Ilpencrasbena cy gBa nporpaMa sa Ipuipe-
My pupekropa y Cpbuju: mactep nporpam ,,J/InepcTBo y o6pasoBamy’, pasBijeH
y okBupy TeMIlyc IpojekTa 1 IporpaM Koju je MponucaH off CTpaHe HaJJIeKHOT
MuHuCcTapcTBa, a KOjI je KOHIMIMpao 3aBof 3a yHanpebuBamwe obpasoBama 1
Bacnurama. Ha kpajy, maTe cy mpenopyke 3a a/be yHanpehusame mporpama npo-
(decnoHaIHOT pa3Boja AMPEKTOpA.

Kmwyune peuu: mporpamu npodecroHaIHOT pa3Boja, INepCcTBO Y 06paso-
Baby, AUPEKTOPY LIKOJIA, UCTPAXNBakba O AUpeKTopuMa 1kona y Cpouju.
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PROFESSIONAL DEVELOPMENT OF SCHOOL PRINCIPALS
IN SERBIA: FROM RESEARCH TO EDUCATIONAL PROGRAMS

Although the leadership in education has become a very topical issue in Ser-
bia’s education policy in the last few years, the study of the problems and needs of
school principals as well as issues related to their professional development started
at the beginning of the 21st century. The aim of this paper is to point out the re-
search evidence on which the programs for the preparation of principals in Serbia
have been based. In this regard, the findings of the research conducted since 2000
up to this day have been analyzed, dealing with the obstacles that principals face
in their practice, their roles and tasks in the school context, and the competences
they need to successfully fulfill their role. The results indicate that principals are
aware that a high level of professional and social competence is needed for school
leadership, and that they are ready to undergo professional development. Also,
principals point to the heavy burden of administrative tasks they have, which leads
to an imbalance between the fulfillment of their two main roles: the manager and
the pedagogical leader. Two current programs for the professional development of
principals of educational institutions in Serbia are presented in the paper: “Leader-
ship in Education” master program, developed within Tempus project, and the of-
ficial state program developed by the Institute for the Improvement of Education.
Finally, the recommendations for further improvement of the professional devel-
opment programs are offered.

Keywords: professional development programs, leadership in education,
school principals, research on school principals in Serbia.
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KYPUKYJIAPHU ITPYCTVII INTAHVPALY Y IIKOJIN

Ileparormja maHac IpemosHaje Ba)KHOCT OPUTMHAMHOT M (eKcHOumHOr
06pa3oBHOT NPUCTYTA HpuiaroheHor MHAMBUAYaTHNM MOTYhHOCTMMA ¥ CHO-
COOHOCTVMMA y4yeHMKa. TakaB IPUCTYI 3aXTeBa HAIyIITambe CTPOTO CTPYKTYpH-
PaHuX IJIAHOBA ¥ IPOrpaMa y IIKO/IaMa, Te€ OCMUIL/baBahe I Pa3B0Oj OTBOPEHOT U
XYMaHMCTUYIKY OPUjEHTUCAHOT KYPUKY/TyMa KOji 3aTOBapa IPUCTYII KOMIIETEHT-
HocTy. CBpxa (prIeKCMOMITHOT 1 Pa3BOjHO OPMjeHTUCAHOT KYypPUKYIyMa je f1a ofi-
peny IojefuHIla Y MHTEPAKTUBHOM OIHOCY Ca OKO/IMHOM, HAYMHMMA, U3BOPUMA
M Cafip>KajiMa y4era, a KpajHM MCXOJ IIpefiCTaB/ba Pa3Boj KOMIIETeHTHe 0cobe.
LInb paja je ma ce mpencTaBy KOOIEPAaTUBHY OfHOC n3Meby cBux ydyecHuKa o6pa-
30BHOT IIPOIIECA, KAO IITO Cy: YYEHMK, HACTABHUIIM, POAUTEb U IIMPA JPYIITBEHA
3ajeHMIIA. YUEHNK Ce TIPMXBATa KAao aKTUBHY YYEeCHUK JIMYHOT pPa3Boja 1 o6pa-
30Bama. VIHunupa ce capalHMYKM OFHOC Ca POJUTEBNIMA, Pa3BMjajy Ce U Pas/In-
94U OOMMIY YK/bY4MBaka YYeHMKA U POAUTE/bA Y IUIAHMpPalbe, pealusanujy u
eBaIyalijy HacTaBHOT mponeca. OBUM PajjoM XXEIMMO JIa YKaXKeMO Jla Ce BPefl-
HOCT KYPMKY/IyMa HpPENO3Haje y MHTEPAKTUBHOM ¥ MHTETPAaTUBHOM IPUCTYITY
cafip>KajuMa, pa3Bojy CoOLMjaTHIX KOMIIeTeHIja I KOMYHUKanuje. Y pajy ce us-
IBaja ¥ apTyMEHTYje KaKo C€ KyPUKYJIapHUM IPUCTYIIOM IIAHMpParba Y LIKOIN
IOCTYDKE JIMYHM Pa3Boj HOjeMHIIa KOjy HOIpUHOCH Bo6poburn apymrea. OBaj
paji maje M Iperief oKasartes/ba OOMMKOBamba ¥ pa3Boja KypUKy/TyMa Ha OCHOBY
aHa/IM3e peleBaHTHE JIUTEPATYPe.

Kmwyune peuu: KypukymyMm, ¢pakTopyu OOMMKOBama KypUKYTyMa, IUIQHN-
pame, MHTepaKLMja 1 eBanyanuja.
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CURRICULAR APPROACH TO SCHOOL PLANNING

Pedagogy today recognizes the importance of an original and flexible edu-
cational approach adapted to individual abilities and abilities of students. Such an
approach requires the abandonment of strictly structured school curricula, and
the design and development of an open and humanistic-oriented curriculum that
advocates an access to competence. The purpose of a flexible and development-
oriented curriculum is to understand an individual in an interactive relationship
with the environment, the ways and sources of learning, as well as the learning
content, while the development of a competent person is the final outcome. The
aim of the paper is to present a cooperative relationship among all participants in
the educational process, such as: students, teachers, parents, and a wider commu-
nity. The student is accepted as an active participant in his/her personal develop-
ment and education. A cooperative relationship with parents is initiated, and vari-
ous forms of involving pupils and parents in the planning, realization and evalua-
tion of the teaching process are developed and integrated. Our intention is to point
out that the value of the curriculum is recognized in the cooperative relationship
among all participants in the process. The paper focuses on and demonstrates how
the curricular approach to planning in schools contributes to personal develop-
ment of an individual who in turn benefit the society. This paper also provides an
overview of the curriculum design and development indicators based on the anal-
ysis of the relevant literature.

Keywords: curriculum, curriculum design factors, planning, interaction and
evaluation.
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PA3BUJATHE MEBYTIPEIMETHNX KOMITETEHIIVJA
HACTABHUKA Y CTYIEHATA
VYUTE/bCKOT GAKY/ITETA Y BEOTPAJLY

Ium oBor papa je ga npeseHTyje Mopyn eHITIECKOT je3MKa, KOjM je 3aCHO-
BaH Ha CHCTeMATH3alMjyu NOCTOjehyX MHTepANCINIIMHAPHNX Ca3Hama (MeTa-
aHa/M3aMa) M VICKYCTBY M3 MHTeTpucaHe HacTaBe EHrckor jesnka m O6pasoBHe
TexHosoruje. Moy eHITIeCKOT je3VKa je jeAMHCTBEHN YHUBEP3UTETCKY IPOrpaM
HacTaBe KOju ce peannsyje Ha Yunre/bckoM dakyntery y beorpany. IIpumenom
TNEeCKPUIITUBHE METOJE M CUCTEMCKOT NPUCTYIA MHTETPUCAHOM MOJENY, ¥ pajy
JlajeMo HajIIpe JieTa/baH YBUJ y OBaj HEJABHO yBeleHN 00pa3oBHMU IIPOrpaM, Kao
U JeMMMWYHY MHTEpIpeTanujy U PEMHTEPIpPeTalNjy UCTPakuBarba Ha KOMe je
3acHoBaH. [loToM mpesenTyjeMO KaKo 0Baj MHTEPAUCLIMUIIIMHAPHY IPUCTYII Ha-
craBy QYHKIMOHUIIE y 06pa3oBamwy OyAyhux mpefuKoacKux BacnmuTada 1 ydan-
Te/ba 3aXBa/byjyhy 3[py>keHMM HallOpyMa HaCTaBHMKA €HITIECKOT je3MKa 1 00-
pasoBHe TexHonoruje. [IpencTaBpajyhm Tek jemaH Many CerMEHT LI/TOKYITHOT
Mopyna eHI/IecKor jesmka, 0Baj MHTEIPUCAHM HACTAaBHM IIPOTPaM MOKa3yje KaKo
eHIJIECKN je3VK CTPYyKe ¥ JUTMTA/THe TeXHO/MOoTuje 3ajefHo QyHKIoHuIy u Oy-
nyhuM ydnTepuMa 1 BacmuTaunma, monasHunmuma Mopyma, omoryhasajy sa mo-
00JbIIajy CBOje 3HAMbE 1 BEIITUHE Y HI3Y MaTUYHUX IIPeIMeTa Ha (paKy/ITeTy, Kao
¥ Y OKBMPY CBUX ITPeMETHNUX 00/IacTy OUTHYX 32 paj ca JerioM MPeIIKOICKOT I
PaHOr IIKOJICKOT y3pacTa.

Kmyune peuu: Monyn enrneckor jesuka (ELM), o6pasoBHa TexHOIOIHMja,
MHTETPUCAHA HACTaBa, CTYJEHTI, YHUBEP3UTETCKM HACTABHULIN.
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DEVELOPING TEACHERS AND STUDENTS
CROSS-CURRICULAR COMPETENCES AT
THE TEACHER EDUCATION FACULTY IN BELGRADE

The aim of this paper is to present the English Language Module (ELM),
which is based on the systematisation of the existing interdisciplinary research
findings (meta-analyses) and the integrated English Language and Educational
Technology teaching practices. The English Language Module is a unique uni-
versity programme applied at the Teacher Education Faculty in Belgrade. Rely-
ing on the descriptive method and a systematic approach to the integrated teach-
ing model, the paper first provides an in-depth overview of the newly introduced
programme and partial interpretation and reinterpretation of the research that
preceded it. Secondly, the article exemplifies how this interdisciplinary teaching
method works in the education of future preschool and primary school teach-
ers in the joint effort of the English Language and Educational Technology teach-
ers. Representing just a small portion of the overall ELM, this combined syllabus
proves how English for Specific Purposes and Digital Technologies work hand in
hand to provide both pre-service teachers and university teachers participating in
the programme with opportunities to improve their knowledge and skills in an
array of the core higher education subjects and all preschool- and school-related
content areas.

Keywords: The English Language Module (ELM), Educational Technology,
integrated curriculum, pre-service teachers, university teachers.
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[TPOMEHE Y OPTAHM3ALVIN 11 CAIPXAJVIMA HACTABE

Y Hajopxe mpoMeHe y mpBoj AeneHmju XXI Beka, HA CaMOM IIOYETKY
Tpeher Mmnenmjyma, cmaga mpoMeHa cajipkaja o6pasoBama. Ilo oBoM muramy
MOXe ce, IMAAKTUYKU IJIeflaHo, OUTY JjameKo (IeKCUOVTHMjM Hero /U IO IIN-
Tarby MO3NUIYje YYEHNKA Y TOM IIPOLEeCY WJIN II0 MATAkbY Y/IOTE K OTOBOPHOCTH
y4UTEBA, OHOCHO HACTABHMKA. Y OJHOCY IOy4YaBarba U y4era, aKTye/lTHe IIPo-
MeHe Cy Jla7IeKOCeXXHe, My TOj Mepy MHTeH3uBHe 1 o0yxBaTHe fa Beh janac joBo-
Jie y IUTarbe MIKOTY Kao KIaCMYHY MHCTUTYIN)Y KaKBY je Ho3HajeMo Beh Hekomm-
Ko Bekoa. IIkora ce, cBakako, He MOKe OMTHO MeaTy, a Ia YYeHNIM U HacTa-
BHUIIV OCTaHy y UCTOM monoxajy. He moxke ce mpehn ns emnupujcke gupakTu-
Ke, TI0y4JaBarba 3aCHOBAHOT HA MCKYCTBY YYECHUKA, KAPAKTEPUCTUYIHOM 33 CTapu
CBET, y Hay4HY, IIa U3 Hay4YHe y MeIMjcKy muaakTuky. Huje moryhe yckountn us
ONIITMX HAYYHNX Yy PerMOHa/He, TOKaaHe, MaplyjaaHe ,AuakTUKe , Koje mpa-
Te 3aBMYajHe OKOJTHOCTY IOydYaBarba jOII U3 BpeMeHa KaJja Ce MeIladmIo Jo KO-
7, Kajia je Ha IOMOJIy eroXa AMIUTasIHe IIKole, MH(OpMaTUIKe MUCMEHOCTI
u Kynrype genoM Beh y mpakcn, 6ap y BUAY IpPBUX, aIy HEOO/BYBIX ITIACHMU-
Ka. [TpomeHe y mpenMeTy y4ema, y CXBaTamy U , TPAHCIIOPTY , EMATOBAIbY 3HAbA
PasHUM PacIlOIOKMBUM KaHa/lIMMa U CaM II0jaM IpOrpama, cajpikaja Ha KojuMa
ce IoydyaBa U y4u, O3HaYaBaHe Cy afleKBaTHMM HAa3MBMMA KOjU Cy MEHaHU U3
ernoxe y enoxy. To cy: HacTaBHO rpajiuBo, cajip>kaju Ioy4yaBama, IPOrpaMy IIKO-
JI0Bamba, KyPUKY/ITyM1 00pa3oBama, 00pa3soBHI cOPTBeEp.

Kmyune peuu: mpoMeHe, cafip>kaj o0pa3oBarba, Opranusanuja 06pasosama,
HOy4YaBambe, ydeme.
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CHANGES IN ORGANIZATION AND TEACHING CONTENTS

The change of the content of education is one of the fastest changes occur-
ring at the beginning of the third millennium. This issue, from didactical perspec-
tive, allows more flexibility than regarding the role of students in this process or
the role and responsibility of primary school teachers. The current changes are far-
reaching and so intensive and encompassing that they already question the role
of school as a traditional educational institution. Naturally, there is no change of
the school system without changing the role of teachers and students. Empirical
didactics, i.e., teaching based on the experience of all participants in the teaching
process which was typical of the old world, cannot be replaced by scientific didac-
tics which is then swiftly replaced by the media-based didactics. It is not possible
to abandon general scientific didactics and embrace regional, local, partial “didac-
tics” that have been following the local educational conditions since the time when
students were walking for miles to reach their school, especially not now, at the
dawn of the digital school era, computer literacy and culture. The changes of the
subject of learning, in understanding and conveying knowledge through various
available channels, as well as the changes of the very concept of the curriculum and
teaching content, were marked by adequate terminology that kept changing from
one epoch to another. These terms include the following: teaching content, teach-
ing materials, syllabuses, curricula, educational software.

Keywords: change, educational content, organisation of education, teach-
ing, learning.
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KA TTPOMEHAMA Y ITPAKCU: UICKYCTBA HACTABHVKA
Y ITIPUMEHM MHOBATMBHNX METOIA

[Torpe6a 3a MHOBUpabeM HACTAaBHMUX METO/A U IIPOrpaMa japjba ce Kao Off-
TOBOP Ha 3aXTeBe IOjeIMHIIA I IPYIITBA y Le/IMHNU. Y TOM KOHTEKCTY IPOIleC KOH-
IMIVpama U MMIUIeMeHTanuje 06pasoBHMX pedopmu npaheH je mpemnpekama u
u3asoBuMa. Paj ipeficTaB/ba feo ucTpakusamwa mpojekra Tpomuct. Kpos npouec
pedrrexcuje HACTAaBHMIIM Cy aHAM3MPA/IN U eBaTyMpasy COICTBEHA VICKYCTBA O
yBODemwy KpUTHYKOT [iMjasiora, MCTPasKMBAYKOT pajia ¥ UTPe, KA0 HaulHA NHOBH-
pama HacTaBe. Y MCTPaKMBamY je yuecTBoBano 12 yunrerba Tpeher n yeTspror
paspefia OCHOBHE IIKOJIe U3 beorpaja u MCTpa>kxmBa4dy KOju Cy BOAVIN U yCMepa-
BaJIM Taj Ipollec. Marepujas 3a aHa/IM3y YMHE TPAHCKPUIITY Pa3sTOBOPA Ca HACcTa-
BHMIMMA ca 10 cacTanaka ctpy4Hor Beha. Y ananusu je kopumhena KBanuTaTus-
Ha MeTOJ[0/IOTMja 3aCHOBaHA Ha pedIeKCMBHOj IpaKCH HacTaBHMKA. Pesynratn
MICTPa)XXMBabha IOKA3Yjy [Ja HA MOTVBJMCAHOCT HACTABHMKA 32 YBODheme MHOBaTUB-
HUX HaCTaBHMX METOJa yTH4e IIpe CBera, cCapajilba HaCTaBHMKA Ca KOJleTaMa 1 MC-
TPaXMBAYNMMA, IITO TIPEACTaB/ba HACTABHMUIIMMA IIOAPIIKY 32 yBODheme mpoMeHa
y HacTaBM 1 00e36ehuBame BIxoBOr Tpajama. [Tokasaso ce ja Kpo3 OBy capajimby
HACTAaBHNUIIM YHanpelyjy KOHKpeTHe BeNITHHE Kao IITO Cy: IIPUITPeMa Jaca, pas-
M€Ha HAaCTaBHUX MaTepujajaa U Ujeja, OpraHusaluja Jaca U eBajayalnja, TOKOM
KOje 3ajefHO ca KOoJIleTaMa aHa/lIM3Mpajy ¥ Mebajy CBOjy IpaKCy. 3aK/bydyjeMo fia
je moTpe6HO yBaXkaBaTy MCKYCTBA HACTAaBHMKA M TAKO YCIIOCTABUTYU OalaHC U3-
Meby nHOBMpama Ipakce HACTaBHMKA U CTBAPaba TPOMEHA Ha IIMPeM, MHCTUTY-
L[VIOHA/THOM II/IaHYy.

Kmyune peuu: HacTaBHe MeTOfie, HACTABHIK, IPOMeHe, pedeKcnja.
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Natasa Lali¢ Vuceti¢
Dragana Gundogan

Institute for Educational Research, Belgrade

TOWARD THE CHANGE OF PRAXIS: TEACHERS’ EXPERIENCE
IN THE IMPLEMENTATION OF INNOVATIVE METHODS

The requirement to innovate teaching methods and curricula arises in re-
sponse to the demands of individuals and society as a whole. In this context, the
process of conceptualization and implemention of educational reforms is followed
by obstacles and challenges. The paper is a part of the research project Trolist.
Through the reflective process, teachers analyzed and evaluated their own expe-
rience of introducing a critical dialogue, research work and play as ways of inno-
vating teaching practice. The research involved 12 teachers in the third and fourth
grades in an elementary school in Belgrade and the researchers who coordinated
and monitored the process. The research material for the analysis consists of the
transcripts of the interviews with teachers at 10 expert council meetings. The qual-
itative methodology based on the teachers’ reflective practice was used. The re-
search results show that the teachers’ motivation for implementation of inovative
teaching methods is influenced primarily by their cooperation with colleagues and
researchers that provides support for teachers for introducing changes in teaching
and ensuring their continuation. It turns out that during this cooperation teachers
develop specific skills such as: planning the lessons, sharing teaching materials and
ideas, organizing time and evaluating the teaching process, which enables them to
analyze and change their practice together with colleagues. We conclude that it is
necessary to take into account teachers” experience and consequently establish a
balance between the innovation of teaching practice and introducing changes in a
wider, institutional context.

Keywords: teaching methods, teacher, changes, reflection.
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VNAEOJOMKE KAPAKTEPMICTUKE PEOOPME
3AKOHOJJABHOI OKBMPA ITPOCBETHE
NEJTATHOCTU Y CPBUJU (2000-2018)

OBaj pan 6aBK ce aHAMM30M IIPOMEHA y 3aKOHOIABHOM OKBVIPY IPOCBET-
He fenmatHocTy y Cpbuju y npBe aBe peuennje 21. Bexa. ITepuop ox 2000. o 2018.
TOfIVHE KapaKTepuIy IIpe CBera TPAaH3UILMOHE IIPOMEHe, Kao U pa3lIn4duTe Ipo-
M€He Ha YHyTpallllbeM IOMUTUYKOM IIIaHy, KOje Cy 3a pe3ynTaT MMajie pecTPyK-
Typupame 00pa3oBHUX HOMUTHKA, (POpPMaIN30BaHe Y IIPOMEHM PasINMINTUX 3a-
KoHa y chepu obpasoBama. [Tomasehn ox mpeje Majkma Enma (Michael Apple)
0 KOH3epBaTMBHO] pecTaypaluujy, ojMy KOji ce OHOCK Ha jadajyhy Koammiujy
3arOBOPHMKA HeonnbepaansMa 1 HEOKOH3ePBaTUBI3Ma, KOja yTIYe Ha Kpenpame
o6pasosHe nonutuke Cjemumennx AMepndknx [Ipxasa, nctpaxmnhemo Ha Koju cy
Ha4ylH IPOMEHE Ha ITO/INTUYKOM 1 €KOHOMCKOM IVIaHY yTHUILajle Ha JIETVICIaTVBHO
ypebeme mpocsertne gemarHoctu y Cp6uju. 3a notpebe ananmse kopucthemo
3aKkoHe 0 OCHOBaMa cucTeMa 00pa3oBama, KOji Cy ycBajaun y nepuogy ox 2000.
1o 2018. roguHe, Kao ¥ 3aKOHe O M3MeHaMa I JIoIyHaMa OBOT 3aKOHa, Ca [MJ/beM
yTBphuBama mocrojama HeonMbepanHuMX M HEOKOH3EPBATMBHUX M/EOTOLIKIX
TeHeHIMja y GpopMyncamy LnbeBa U UCXofia oOpasoBama y okBupy Bakeher
3aKoHOAaBHOT okBUpa Cpouje.

Kmyune peuu: npeonoruja, 3aKoHOAABCTBO, pedopma oOpasoBama, Mpo-
CBEeTHa JIeTTaTHOCT, KOH3epBaTMBHA pecTaypaluja.
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THE IDEOLOGICAL CHARACTERISTICS
OF THE EDUCATIONAL LEGISLATIVE REFORM
IN SERBIA (2000-2018)

This paper analyses the changes in the legislative framework of the Serbian
educational system in the first two decades of the 21* century. The period from
2000 to 2018 has been characterised primarily by transitional changes, as well as
by various changes in the internal political plan, which resulted in the restructur-
ing of educational policies, formalised in the changing of various educational laws.
Drawing upon Michael Apple’s theory of conservative restoration, which relates
to an alliance of neoliberal and neo-conservative advocates affecting the creation
of educational policies in the USA, this paper will analyse how political and eco-
nomic changes have influenced the legislative regulation of education in Serbia.
For the purpose of the analysis we will refer to the Laws on the Foundations of the
Education System passed in the period from 2000 to 2018, as well as the Laws on
Amendments to this Law, with the aim of determining the presence of neoliberal
and neo-conservative ideological tendencies in the formulation of the goals and
outcomes of education within the legislative framework of Serbia.

Keywords: ideology, legislation, education reform, educational activity, con-
servative restoration.
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KVITYPHA ®YHKIIMJA OCHOBHE IIKOJIE

OcHOBHa IIKOJIA je jefaH of HajBaXHMjUX (aKTopa colyjammM3anmje Imd-
HocTu. [locne mopopuie M BpUImbAYKMX TPyIa, IPeCYSHO BaykaH YTUIAj HA Pa3Boj
T0je/iHIIA MIMAjy IpPeJIIKO/ICKe ¥ IIKOJICKe yCTaHoBe. Y mepuopy noxahama oc-
HOBHe LIIKOJIe [IeIaBa Ce HajUHTeH3VBHUjI ICUXO0(U3NYKIY, IPYIITBEHU U MOPAI-
HJ pa3Boj mojenmHIa. BakHa QyHKIMja OCHOBHE IIKOJIE Ce OI7efia U y KyITyp-
HOM Pa3BOjy YUeHNKa, Kao ! IJIXOBOM YK/IaIlamy y oOpaciie pymTBa. Y OKBUpe
IPYLITBEHMX IIM/beBa 06pa3oBama, CBAKAKO CIafla M KYATYpHa GyHKIIMja OCHOB-
HMX mKona. [Topen nmpernena ocHOBHUX GyHKIIMja IIKOJIe M 06pa3oBama yOIIIITe,
Yy OBOM Dajiy XKelIMMO Jla Car/iefaMo M HajBaKHIUje OCHOBE I CXBaTarba KY/ITYDe,
KY/ITypHe ToTpebe MojefuHala, Ky/ITypHe IPOMeHe, Kao U OFHOC APYIITBA U Ky/I-
Type. AKileHat heMo cTaBUTI Ha OfHOC KY/IType 1 00pa3oBama, Ha y/IOTy OCHOB-
HOIIKOJICKOT 006pa3oBama y IIMpey KYIType, 3aCTYI/beHOCT KYITYPHUX Cafp-
’Kaja Y OCHOBHO] IIKONM, KYITYpHe aKTMBHOCTH Y KOjé CY YYEHMIIM OCHOBHUX
IIKO/IA YK/bYYEeHN, /M ¥ Ha OCTBapuBame KYITYpPHUX (QYHKLMja 0Opa3oBama.
BaskHo je nctahm fa je jeman o nm/beBa OBOT pajia MpOHATaKehe HaulHa 32 MOfl-
CTUIIaIbe pa3Boja KYATypHe QyHIIKMje OCHOBHOT 00pa3oBama, a )KeIMO I1ojac-
HUTYU ¥ OFHOC Ky/IType U 00pasoBama, b1xoB MehycoOHM yTunaj, 1 napanenun
pasBoj. OcamaMo ce Ha aKTYe/IHy U CaBpeMeHy JIMTepaTypy Koja ce 6aBy OBOM
TEMATHUKOM, a TIOpeJi TOra TEOPYjCKY OCHOBY HA/IasuMO U y 6a3MYHUM U3BOpUMA
KOj¥ Cy Ce OBUM TeMama OaBW/IIL.

Kmyune peuu: Kynrypa, 0CHOBHa IIIKOJIa, 00pa3oBabe, COlMjaIm3alija.
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Bosko Mihailovié

Teacher Education Faculty, University of Belgrade

CULTURAL FUNCTION OF ELEMENTARY SCHOOL

Elementary school is one of the most important factors of socialization of an
individual. Apart from the influence of family and peer groups, pre-school and el-
ementary school institutions have a critical influence on the development of an in-
dividual. The most intense psychological-physical, social and moral development
of an individual is taking place during the elementary school years. An important
function of the elementary school is reflected in the cultural development of stu-
dents as well as in their integration into social patterns. Within the framework of
the social goals of education, the cultural function of elementary schools is cer-
tainly recognised. In this paper, apart from reviewing the basic functions of school
and education in general, the author will examine the most important basic no-
tions and perceptions of culture, cultural needs of individuals, cultural change, as
well as the relationship between society and culture. The author will put an em-
phasis on examining the relationship of culture and education, the role of elemen-
tary education in the dissemination of culture, the presence of the culture-related
contents in elementary schools, the culture-related activities engaging elementary
school students, as well as the fulfilment of the cultural function of education. It
is important to point out that one of the aims of this paper is to find the ways of
supporting the development of the cultural function of elementary education, but
also to clarify the relationship between culture and education, their mutual influ-
ence, and parallel development. The author relied on the current and contempo-
rary literature dealing with this topic, but also on some relevant mainstream litera-
ture was consulted.

Keywords: culture, elementary school, education, socialisation.

149



V U3A30BHU U [IEPCIIEKTHUBE [IPOT'PAMCKHX (PE)®OPMH
Y OPTAHU3ALHWJU U CAJP?’KAJUMA HACTABE
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AKIVIOHVM UCTPAXVIBAIBVIMA
KA ITPOMJEHAMA V¥ ITPAKCUA

JemaH of BaKHMX IM/beBa IPEJIIKO/ICKe YCTAaHOBE CBAKAKO je yHampehn-
Barbe UCTE, Mjerbatbe Y CMjepy pa3Boja M ycaBplIaBamha KaKo BaclMTa4a, TaKo U
L[je/IOKYIIHE ITpaKce YCTaHOBe M KOHCTPYKLUje 3ajefHUYKNX MHTepeca YCTaHO-
Be. YHaIIpMjeIuTy BaCIUTHO-00pa30BHY IIPAKCy NPEMIIKOICKe YCTaHOBE Moryhe
je jemMHO aKo ce MCTMHCKM 6aBUMO HOMe, OFHOCHO YKOJMKO je KOHTMHYMPAHO
IIOCMaTpaMoO U MCTPaXKyjeMo, ¥ CaMUM THM MjemhaMoO y CMjepy ycaBpllaBama I
yHanpebema. IlyTeM akuMoHMX MCTpakMBama He caMoO Jla MO>KEMO /1a YTU4eMO
Ha BJIACTUTM Pafi ¥ Ha IIpakcy Beh 11 Ha MpencnnTuBame Teopuje off Koje ce Iosa-
31 Y IpaKcy, 11a IPefiCTaB/bajy CIIOHY U CTATHY HaJTrpajiiby 1 yHanpeheme 1 jenHe
U IpyTe KaTeropuje.

Lwm papa je ma ce mpy»Ku yBUJL Y CaBpeMeHa CasHamba O aKIMOHUM UCTpa-
KUBambJMa Kao I caryefjaBame IMO3UTUBHIX edeKaTa OBe BPCTe UCTPaKUBAba.
Pasmarpamo yrory, 3Ha4aj 1 OUTHe e/leMeHTe KOjy KapaKTepUIy OBY BPCTY JC-
TpakMBarba KOj/IMa Ce MCTOBPEMEHO BPIIM M €Bajlyallja BIAaCTUTOr Paja, a ca
OpyTe CTpaHe HACTOjM YHAIIpUjedUTH BIACTUTHU Paj U paf LjelOKyIIHe yCTaHO-
Be. [Ipernenom nurepaType Koja ce 6aBU aKIVOHNM UCTPAKMBABIIMA, IIPECTa-
BJ/bEHA Cy U UCTPAXIBama OBE BPCTE, Te IIPOMjeHe KOje Cy Pe3y/lITupae y mpak-
cu. OBy BPCTY MCTpakiBamba II0CMaTPaMo Kao PETIIOCTaBKY Ofp>KMBOT pa3Boja
Off KOje 3aBJCH NePCIeKTVBA BaCIUTHO-00pa3oBHe IpaKce, a pajl Aaje CKPOMaH
TOIPUHOC IOMy/TapU3aliji OBE BPCTE NCTPAKMBAbA.

Kmyutie peuu: IpeIIKoICKO BaCIUTaIbE, AKIIMOHA NCTPAXXIBaIbha, IIPOMje-
He ITpaKce, yHanpeheme mpakce.
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Sanja Zivanovi¢
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USING ACTION RESEARCH
FOR CHANGES IN PRACTICE

One of the important goals of the pre-school institutions is certainly their
improvement and introducing changes that will improve and foster the develop-
ment not only of preschool teachers, but also of the preschool institutions, and
promote common interests of all stakeholders. Improving the educational practice
of the pre-school institutions is possible only if we truly do it, i.e., if we continuous-
ly observe and research, and introduce changes that will result in improvement.
Through action research we can influence our own work and practice, as well as
re-examine the theory that the practice is based upon. For this reason, action re-
search acts as a link between the two categories and the means for their constant
upgrade and improvement.

The aim of the paper is to provide an insight into the contemporary knowl-
edge about action research, as well as to examine the positive effects of this type of
research. We explore the role, significance and the essential elements of this kind
of research which also serve as a tool for the evaluation of one’s own work and for
the improvement of our work and the work of the entire institution. By reviewing
the literature dealing with action research the author of the paper presents the per-
tinent research and the changes resulting from the use of action research in prac-
tice. We consider this type of research as a prerequisite of sustainable development
on which the perspective of educational practice depends. The paper represents a
modest contribution to making this type of research more popular.

Keywords: pre-school education, action research, changes of practice, im-
provement of practice.
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TEXHOJIOTUJA ITPOIIVPEHE PEAJTHOCTU
Y OYHKUMM ITOCTABKE MY3NYKE ITMCMEHOCTHU

Texnonornja nmpomnpene peannoctu AP (Augmented reality) omoryhasa
MHTETPALMjy 3ByKa, CJIMKe M BYJjea ca IITaMIIaHVM HaCTaBHUM CpefiCTBMMA (Hac-
TaBHU JUCTOBYU 1/win yyubenum). [TocpencTBOM MOOMIHMX allIMKalMja, Tpa-
AVIIMOHATHA HAaCTaBHA CPEfICTBA OOUjajy My/ITHMEjalTHN KapaKTep, duMe ce
YYEHMKY HyIM JOlaTHY HACTABHY CaJPyKaj Y eKCTEH3MjU peaIHoT CBeTa. Bumrenu-
MEH3MOHY KapaKTep 00pa3oBHUX aIUIMKALVja, KOjy 00jebyje 3BYK, aHUMALVjy
U C/IVKY, KJby4aH je 3a IPMMEHY TeXHOJIOTHje Y HACTaBy My3W4Ke KynType. Y pagy
npepcrabaMo MoryhHocTu TexHonoruje AP koje nMajy 3Ha4aj 3a HaCTaBy My-
3UUKe KYITYype, a Y CBET/Iy Cy JOIYHe YIIO@HNYKOT KOMIUIeTa KOji IIOfIp)KaBa OBY
BpCTy 006pa3oBHe TeXHO/IOTHje. JejlaH Off pe3y/TaTa TeOPUjCKOT UCTPaKMBamba,
IIOKa3yje Jla ce IMOMEHYTa TEXHOIOTHja MOXXe KOPUCTUTU y CBPXY HaJOTpajibe
rpadMUKuX IpyKasa MeNoAuje U pUTMa y YIHOEHIMKY Tako [a OHY BuIle He Oyay
CTaTMYHA C/IMKa, Beh aypuo-Bu3yenHy npukas gate necme. Vcrtuaemo fa je oBo
IOCeOHO Ba)KHO 3a YHOEHMYKM IIPMKa3 IecaMa MOJeNa y T3B. Upegéykeapckom
MY3UUKOM Heprogy TPUINKOM MOCTaBKe 3ByYHNUX HAC/IATa, jep Y CBAKOM TPEHYT-
Ky oMoryhaBa y4eHMIIMMa KOHTAaKT ca TAYHOM MHTOHaLMjoM necMe. OBakBa Ipu-
MeHa He OfHOCH Ce MICK/bYYMBO Ha aKTUBHOCTH y OKBMPY HacTaBe y Koy, Beh n
Kof Kyhe, anu 1 y BAHYYMOHIYKOj HACTABN.

Kmyune peuu: TeXHOIOTHja IPOIINPEHE PeaTHOCTU, MOOVIIHE aIUIMKaIje,
YIIOeHMYKY KOMIIZIET, My3M4Ka IMIMCMEHOCT, 3ByYHe Haclare.
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THE ROLE OF THE AUGMENTED REALITY TECHNOLOGY
IN THE MUSICAL LITERACY INSTRUCTION

Augmented Reality technology (AR) allows the integration of sound, imag-
es and videos with printed teaching materials (teaching sheets and/or textbooks).
Through mobile applications, traditional teaching materials acquire a multime-
dia character, which provides students with additional teaching content in the re-
al-world extension. The multidimensional character of educational applications,
which combines sound, animation and image, is crucial for the application of tech-
nology in the teaching of music culture. In the paper we present the possibilities
of AR technology that has relevance for teaching music culture, and we focus on
the additions to the textbook sets that support this type of educational technol-
ogy. One of the results of the theoretical research shows that this technology can
be used for the purpose of upgrading the graphical representations of melody and
rhythm in the textbook, so that they are no longer a static image, but rather an au-
dio-visual representation of the given song. We emphasize that this is especially
important for the textbook presentation of the song models during the pre-literate
period of music education when sound deposits are being formed, because stu-
dents are able to hear the exact intonation of the song at any moment. This appli-
cation is not limited to school activities, but also has its place in activities at home,
and even in the out-of-the classroom environment.

Keywords: technology of Augmented Reality, mobile applications, textbook
set, musical literacy, sound deposits.
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