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Bpeau nun 6oputn Cce 3a Bacnurtame?

AnekcaHaap Taauh
YHuBep3uTteT y beorpagy, ®nnosodcku dakyntet, Onerbeme 3a
neparorujy v aHgparorunjy, beorpag, Cpbuja

AncTpakT

Y caBpeMEHNM TPXULLIHUM ApYLITBMMA, Y CBETY KOju ce yOp3aHO Mera, HEYNMUTHUM
N NpUpoaHUM ce cMaTpa oapehuBarbe Un/beBa M NpUopuTeTa NPOCBETHOI CUCTEMA
M  NPOCBETHUX MONUTUKA ynoTpeboM nojMoOBa KOMMETEHUMje, BELTUHE,
kBanudukaunje, ycarnaweHmx ca notpebama TpxuwTa, MoryhHocTuMma
3anows/baBakba M TPEHAOBMMa TEXHOJSIOWKOr pasBoja. MapruHanusauuja
TpaanuMoHanHe rnegarowke TepMuHonornje (Bacnutame, obpasoBame M HacTaBa)
[0 Te Mepe je youbuMBa Aa ce meHa ynorteba gaHac cMmaTtpa WM YyaHOM Wan
npoBokauujoM. TeMa Hay4Hor ckyrna HoBu XOpU30HTM BacnuTakba U ob6pa3oBatba
HYAW NPUIKKY Aa NMPencnMTamMo Kako AaHac pa3yMeMO BacCnuTame, Aa /I OHO UMa
AYTEHTUYHY BpPeAHOCT WIW HEeHY BPEAHOCT MpoLeHYjeEMO MPEKO APYLUTBEHUX W
nHamBmayanHnx 6eHeduta. TakBa nNpoBOKauMja NOTKPen/byje ce aHain3oMm
NnpUMopuTETa M Mepa MNPOCBETHUX MNOMUTMKA YTEME/bEHUX Ha EKOHOMCKUM
NPUHUMNMMA M MeHalepcknMm dnockynama (yMecTo Ha NMpuHUMNMMa BacnuTama m
obpasoBarba), Ha rnopudukaumju nNpakTUYHUX BeWTMHA, MNPOAYKTMBHOCTH,
bnekcnmbunHocTn, MOBGMAHOCTM M C TUM Yy CKNaay pasBujaHux npoueaypa
cTaHgapAan3aunje, ydemwa, TecTuparba, TakMmyena (yMecTo Ha HaMepaMa jadama
€MaHLUMNaToOPCKMX MpakCu YCMEPEHUX Ha AOCTU3aHe ayTOHOMMUje, ayTEHTUYHOCTH
W 3penoctu nojeamHaua koju he Mohu pa pajy akTtMBaH AOMPUHOC Kako
€KOHOMCKOM pa3Bojy, Tako M AeMOoKpaTM3aumju ApyLiTBa U XyMaHu3aumju ogHoca
Yy ApPYyWTBY). 3aK/by4YHMM pa3MaTparbMMa adupMulie ce neaarowky onTuMmusam,
Kao nNu4HO ybehewe 6e3 kora je Hemoryh ycnex y 6opbama 3a 3aHeMapeHe
NpUMHUMNE N LU/bEBE BacnuTama n obpa3oBatba.

K/bydyHe peumn: BacnuTarbe, CUCTeM BacnuTama W o6pa3OBa|-ba, KOoHLUernuuje
BaCnmntaka, negarowikm npuHUMnm
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Is it worth fighting for education in the
classic sense?

Aleksandar Tadi¢
University of Belgrade, Faculty of Philosophy, Pedagogy and Andragogy
Department, Belgrade, Serbia

Abstract

In modern market societies, in a rapidly changing world, it is unquestionable and
natural to determine the goals and priorities of the education system and policies
through the concepts of competence, skills, qualifications, in line with market
needs, employability and technological development trends. The marginalization
of traditional pedagogical terminology (education in the classic sense and
teaching) is so noticeable that it's use today is considered either strange or as a
provocation. The topic of the scientific conference New Horizons of Education
offers an opportunity to reconsider how we today understand education, whether
it has an authentic value or whether we assess its value through social and
individual benefits. Such provocation is supported by the analysis of priorities and
decisions of education policies based on economic principles and the phrases used
by New Management (instead of on pedagogical principles of education), on
glorification of practical skills, productivity, flexibility, mobility and procedures of
standardization developed in accordance with it, learning, testing, competition
(instead of on intentions of strengthening emancipatory practices aimed at
achieving autonomy, authenticity and maturity of individuals who will be able to
make an active contribution not only to economic development but also to the
democratization of society and the humanization of relations in society). The
concluding considerations affirm pedagogical optimism, as a personal belief
without which it is impossible to succeed in the struggle for neglected pedagogical
principles and goals of education.

Key words: education, education system, education policies, orientations in
education, pedagogical principles
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deueHTpanusoBatme ynore npodgecopa - Mer
npMHUMNa Aa nob6osbluaMo yC/I0OBe yueha
CTYAA€HTUMaA KOju HUCY nonyT Hac

Cy3u Crajnc
HaHjaHr TexHoMowkKn yHusep3nTteT, CuHranyp

AncTpakT

Mn HacTtaBHMUM CMO HeobuyHU. NMaMO jeaAHUCTBEHY YNOry y YUYMOHWUUM — Kao
CTpy4YHaun, BOAMYM KPO3 cajpXaje n MeHTOpu Yy CTUuaky 3Hama. Ta ynora Hac
pasnnkyje oA Halwux ctyaeHaTa, yrnaBHOM Mnahux v Marbe MCKYCHUX 04 Hac. Anu
TO HMje jeanHa pasnnka — MM CMO MaxoM CBM 6mnum Aobpu hauum y WKOAM N TO HacC
n3asaja og apyrux. OcuM Tora, CTyAeHaTa je MHOro BuLIe Hero Hac, a Taj pacrnoH
JbYACKUX WCKyCTaBa Yy caMO jeaHoM paspeny Hagunasm moryhu obyxeaTt
rnojeaMHayHor yma. 3aTo0 YYEeHMUMMa He YMHMMO YCyry ako He yBaxaBaMo Ty
pa3HoONMKOCT. lNeT NnpnHUMna 3aCHOBAHUX Ha MHAMBUAYANHO]j Pa3HO/IMKOCTU MOXe
[Ja HaM MOMOrHe pga CTBOPUMMO CpeaMHY 3@ Yy4dyewe Koja norogyje Hawmm
CTyaeHTMMa: 1. HacTtasa 3a TUNMUYHOI YYEeHMKA: Ha OCHOBY sieKumja N3 KOrHUTUBHE
ncuxonoruvje namhema M yyewa 3HaMO KOju Cy OMWTU MPUHLMNU JbYACKOr yyYera
MW OHO WTO Hajbobe dyHKUMOHUWE KoA BehuHe ydeHuka; 2. BpepHoBame
pPa3HONIMKOCTU, NPENCNUTUBAE HOPMU: MOXEMO Aa NpeucnutyjeMo HopMaTuBHe
npakce Koje nosiase oA MpeTnocTaBke Aa CYy CBM YYEHUUM UCTU U Aa YBaXMMO
nocTtojamwe pasHonmkocTtu; 3. NMonywTtamwe bapujepa: yyewhe yyeHMKa MOXeMO Aa
nobosbllaMo ako nNonycTMMmMo emouunoHanHe 6apujepe; 4. [daBare npocTopa:
MOXXEeMO Aa KOPUCTMMO TakBe cTpaTeruje koje omoryhasajy Aa ce y y4YnmoHuum uyjy
pasnuuntn rnacoen; 5. CMmucneH yTpowak BpeMeHa: Hajbo/bm cMO Kaja
pPa3HO/IMKOCT YMOBa KOju 3ajeaHO npoBoje BpeMe KOPUCTUMO Ha CMUC/IEH HAYWUH.
WnycTtpoBaHO npuMmepuMa W3 MOje HacTaBHe npakce Ha YyHuBep3uTeTuMma Yy
AycTtpanunjn, EBponun n Asunju.

K/byuHe peum: KOrHUTMBHA NCUXOJIOrMja, Hayka O yuyewy, WHAUBUAYAsSHE
pasfinkKe, pa3HOMMKOCT Y 06pa3oBatby, CcTpaTermje y y4moHuum
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De-centering the Professor - Five principles
to enhance learning environments for
students who are less like us

Suzy Styles
Nanyang Technolgical University, Singapore

Abstract

Teachers are weird. We have a unique role in the classroom - as subject experts,
content guides and mentors in knowledge-building. This role that sets us apart
from our students, who tend to be younger or less experienced. But this isn’t the
only difference — we generally did well in school, and this makes us deeply atypical.
We are also outnumbered by our students - which means the range of human
experiences in any single class is larger than our own minds can encompass. We
do our students a disservice if we don’t value that diversity. Five principles
grounded in individual diversity can help us create learning environments that
work for our students: 1. Teaching for the typical student: Lessons from the
cognitive psychology of memory and learning give us general principles of human
learning, and what works best for most of us - even if it doesn’t align with our
own experience; 2. Valuing diversity, challenging norms: We can challenge
normative practices that assume all students are alike, and respectfully
acknowledge differences; 3. Lowering barriers: We can enhance participation by
reducing emotional overheads; 4. Making space: We can use strategies to
distribute class time among diverse voices; 5. Spending time meaningfully: We do
best when we make meaningful use of the diverse collection of minds that spend
time together. Illustrated with examples from my teaching in higher education in
Australia, Europe, and Asia.

Key words: Cognitive Psychology, Science of Learning, Individual Differences,
Diversity in Education, Classroom Strategies
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VASPITNO-OBRAZOVNE DILEME U
PROCESU NASTAVE I UCENJA

EDUCATIONAL DILEMMAS IN THE
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Izazovi primene decije literature za ucenje
prirodopisnih sadrzaja u predskolskom
razdoblju

Petra Furlan
Univerzitet u Primorskoj, Pedagoski fakultet, Koper, Slovenija

Katarina Pirih
Univerzitet u Primorskoj, Pedagoski fakultet, Koper, Slovenija

Apstrakt

Vaspitaci u vrticu za uvod u sadrzaj o nauc¢nim pojmovima Cesto primenjuju pesmu
ili pricu koja se odnosi na predmetnu temu. U obradi knjizevnog teksta je iznimno
vazno da se detetu ponudi kognitivna, eticka i estetska Sirina umetnickog teksta
(Baloh, Furlan, Jelovéan, Kraj, 2019). Gledano sa stanovista prirodopisa, treba
obrazovati pismenog Coveka, koji ¢e poznavati temeljne nauc¢ne pojmove, razvijati
spretnosti i sposobnosti te znati reSavati probleme i otkrivati prirodu (Battelli,
2014). Znanje vaspitaca kod toga igra vaznu ulogu, jer utjeCe na kvalitetu
ste¢enog znanja predskolske dece. Da bismo otkrili u kolikom obimu vaspitaci u
vrticu pogresno nazivaju Zivotinje koje Cesto Cujemo u decijim pesmicama, dali
smo im anketni upitnik. Upitnik je bio sastavljen od pitanja koja se odnose na
tekst slovenackih decijih pesmica koje se Cesto pevaju. Anketni upitnik je resilo
100 vaspitaca, zaposlenih na podrucju cele Slovenije. Rezultati su pokazali
manjkavo znanje iz oblasti prirodopisa, posto su vaspitaci na vedinu pitanja dali
pogresne odgovore. Pri tom treba naglasiti vaznost pravilnog izrazavanja, posto
se znanje koje predskolska deca stekne prenosi dalje, u kasno detinjstvo.

Kljucne reci: Prirodopis, decije pesme, imenovanje zivotinja, vaspitaci
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Using children’s literature to teach science
based concepts in early childhood

Petra Furlan
University od Primorska, Faculty of Education, Koper, Slovenia

Katarina Pirih
University od Primorska, Faculty of Education, Koper, Slovenia

Abstract

When learning science content, kindergarten professionals often use a song or
story for motivation (introduction to the content) that relates to the content being
discussed. From the point of view of dealing with a literary text, it is important to
offer the child a cognitive, ethical and aesthetic dimension of an artistic text
(Baloh, Furlan, Jelovcan, Kralj, 2019), whereas from the point of view of science,
the aim is to raise a science-literate person who will know the basic concepts of
science, develop skills and abilities and be able to solve problems and discover
nature (Battelli, 2014). The knowledge of kindergarten professionals plays an
important role in this, as it affects the quality of acquired knowledge of preschool
children. In order to find out to what extent the professionals employed in
kindergartens use incorrect names regarding animals, which we often hear in
children's songs, we gave them a questionnaire. It consisted of questions related
to the lyrics of Slovenian children's songs, which are often sung. The questionnaire
was completed by 100 professionals employed throughout Slovenia. The results
showed a lack of knowledge of the above science contents, as the professionals
answered most of the questions incorrectly. We would like to emphasize the
importance of correct terminology and the separate treatment of literature and
science, as the knowledge that preschool children learn is often passed on to late
childhood.

Key words: Science, children's songs, animal naming, professionals
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N3a30Bu U caBpeMeHM ojjeK NpoCBeTHe
anenatHoctu bopha HatoweBuh

Cawa MapkoBuh
YHuBep3uTeT y HoBoM Capy, MNeaparowkun dakyntet, Combop, Cpbuja

AncTpakT

Cpbu ca npocTtopa BojBoavHe, o4 CBOr WMHTEH3MBHWjer Haces/baBaka, cy 6unu
CYO4YeHM ca M3a30BOM O4vyBaHa MAeHTUTeTa. HacerbeHn Ha NpocTopy ,KaToNnyKe
TBphaee", oaHocHO Xabcbyplke MoHapxuje, oa 1867, AycTpo-Yrapcke, Xnusenu
CY Y U3pa3uTo HENOBOJLHOM OKpPYXery Koje je uMasio HaMepy ga ux acumunyje. Y
TaKBUM OKOJTHOCTMMA, pa3Boj obpa3oBara NyTEM OTBaparba y4YuTesbCKe LLUKONEe U
pa3Boja neparowke Mucnm 6unmn cy, y3 AyxoBHy Mmucumjy Cpncke npaBoc/iaBHe
LpKBe, MAeHTUTETCKa ynopuwTa Koja cy omoryhaBana onctaHak Cprnckor Hapoaa.
CpeanHom 19. Beka, jeaaH o4 Haj3HaudajHmjux neparora y Cpba, hophe
HatoweBunh je, Kao NMpOCBETHM WMHCMEKTOP M Mucnunay, 3anodyeo, n kop Cpba
LOpedaHa" n y Tapawmoj KHexeBnHn Cpbuju, pag Ha OpPraHM3aLMOHOM W
MHTENeKTyalHOM YyTeMesrbewy MOoAEepHUX npocBeTHMX wuaeja KomeHckor wu
lMectanoumnja. HberoB AONPMHOC je HApOYMTO 3HaudajaH Yy pasBojy LWKONCKOr
cuctema m dunaHTponusma. Y TOM MOCAy, BENIUKY YNOry OAMIpano je Heroso
pogo/byb/be M natpuMoTMsaMm, Cca  KOjUM  Cce  OAJIy4HO  CYmnpoTCTaBuo
HeNpuxBaT/bMBUM HepocTaumma y obpaszoBamwy W BacnuTamwy Aeue. KpuUTUKOM
OBMX NojaBa, yHyTap cBOr Hapoaa, Hatowesuh je HamepaBao Aa CTBOpPW 34paBo
jesrpo koje Moxe aa ce cynpoTCcTaBu npouecy ogHapohaBara. Paa npeacrasiba
nctopmorpadCcky aHanusy HeroBux CTaBoOBa, a HaMepa je Aa ce weroBse uaeje
yoBeko/byb/ba admMpMuLLy Y CaBpeEMEHMM OKOJIHOCTMMA.

K/byuHe peun: Hatowesuh, o6pasoBame, LWKOMA, CAMOKPUTMKA, KPUTUKA
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Challenges and contemporary echoes of
Porde Natosevic's educational activities

Sasa Markovic
University of Novi Sad, Faculty of Education, Sombor, Serbia

Abstract

Ever since Serbs from the area of Vojvodina more intensively settled this region,
they had been facing the challenge of preserving their identity. Inhabiting the area
of the “Catholic fortress”, the Habsburg monarchy (since 1867, Austro-Hungary),
they lived in a very unfavorable environment which tended to assimilate them. In
such circumstances, the development of education through the opening of a school
for teachers and the development of pedagogical thought were, along with the
spiritual mission of the Serbian Orthodox Church, the identity strongholds that
enabled the survival of the Serbian people. In the middle of the 19th century, one
of the most important pedagogues among Serbs, Dorde NatosSevi¢, as an
educational inspector and thinker, worked on the organization and intellectual
foundation of modern educational ideas in line with the ideas of Comenius and
Pestalozzi, both among Serbs in Vojvodina and “Precans” in, then, the Principality
of Serbia. His contribution is especially significant in the development of the school
system and philanthropy. In that work, his patriotism played a big role, with which
he resolutely opposed the unacceptable shortcomings in the education and
upbringing of children. By criticizing these phenomena, within his own people,
NatosSevi¢ intended to create a healthy core that could oppose the process of
denationalization. The paper presents a historiographical analysis of his views, and
the intention is to affirm his ideas of philanthropy in modern circumstances.

Key words: Natosevi¢, education, school, self-criticism, criticism

31



YeTBOPOC/IOjHU TECTOBU Kao HAUYMH npoBepe
KOHUEenTyasiIHOr pasyMmeBatba caapikaja
xeMuje

KaTtapuHa lNytunua
YHuBep3uTeT y beorpagy, Xemunjckn pakynteT, MHOBaUMOHM LeHTap
Xemujckor cdakynteta, beorpaa, Cpbuja

AncTpakT

JegHa o4 4yecTMx AuneMa  HacTaBHMKA XemMumje ofgHocum ce Ha opabup
HajedunKacHMjer HaumMHa 3a NpPOBEpPY YYEHWYKOr KOHUEeNTya/sHOr pa3yMeBaha
obpaheHor rpagmBa u Aertekumjy MUCKOHUenNuuja, Kao o036u/bHUX npenpeka 3a
harbe yyemwe. Lnb oBor nctpaxusama 610 je aa ce nposepu MoryhHocCT geTtekumje
MUCKOHLUEeNuMja o npoTeMHMMa KO Y4YeHMKa OCMOr pa3pefa OCHOBHE LWKOose,
nomMohy 4yeTBOpPOCNOjHOr TecTa. YeTBOPOCIOjHM TeCTOBM npeacTaB/bajy
HajcaBpeMeHuje AujarHocTuuke TecToBe, pa3BuMjeHe ca uwbeM aa npesasuby
orpaHuyewa CBMX NpeTxoaHo KopuwheHnx MWHCTpyMeHaTa 3a npoBepy
KOHUeNnTyanHor pasymeBama. [1pBu C€N0oj 3agaTtaka y OBUM TeCTOBMMaA MpeacTaB/ba
KOHLEeNTyanHo nuTamwe BuwecTpykor nsbopa, a Apyru jow jeaHO nuTare OBOr
TMna, y Kome ce obpasnaxe ogabup oarosopa Ha NuUTamwe U3 NpBor cnoja. 3a oba
nuTama YYEHUUM Ha LWwecTocTeneHoj JIMKepToBOj CKanuv UcKaslyjy KOJSIMKO cCy
CUFYPHUM Y Ta4HOCT CBOjUX OArOoBOpa, WTO YnHM Tpehn n 4eTBpTH CNoj Tecta. TecT
je pa3BujeH y Tpu dase, a wweroBy duHaNHy Bep3njy pewasano je 142 yyeHuka
NOMEeHYTOr y3pacTta. YCTaHOB/bLEHO je Aa CBa YeTupu cfoja Tecta MMmajy BUCOKY
noysgaHoct n Moh AguckpuMmuHauumje. Ha nutarwba v3 npBa ABa C/ioja TayHo je
oarosopuno 38% yuyeHunka, NpoceyHa CUrypHOCT Y Ta4HOCT AaTux oarosopa 6una
je 60,2%, a yKynHoO je peTekToBaHO 12 MMUCKOHUenuuja. Ha oBaj HauuH, TecCT
npyxa MoOryhHocT HacTtaBHMUMMA [a CTeKHy JeTa/baH yBUA Y KOHUENTyasiHO
pasyMmeBare rpagmea O MNpOTEMHMMA, KOL Y4YeHMKa OCMOr paspena OCHOBHe
LKone.

K/byyHe peyn: 4eTBOPOC/OjHM TeCTOBM, HacTaBa XemMuje, KOHUenTyasIHO
pasyMeBare, y4eHuumn
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Four-tier tests as a means for the
assessment of conceptual understanding of
chemistry content

Katarina Putica
University of Belgrade, Faculty of Chemistry, Innovative Centre of the
Faculty of Chemistry, Belgrade, Serbia

Abstract

A frequent dilemma of chemistry teachers refers to the selection of the most
efficient way to assess students’ conceptual understanding of the elaborated
content and detect misconceptions, as serious obstacles to further learning. The
aim of this study was to asess the ability of a four-tier test to detect
misconceptions about proteins, among eight-grade elementary school pupils.
Four-tier tests are the most modern diagnostic tests, developed to overcome the
limitations of all prior instruments for the assessment of conceptual
understanding. First tier of items in these tests is a multiple-choice conceptual
question, while the second tier is another question of this type, that provides a
reason for the choice of answer to the first tier. For both tiers the pupils express
the certainty in the correctness of their answers on a six-point Likert scale, forming
the third and fourth tier of the test. The test was developed in three phases, and
its final version was solved by 142 pupils. It was found that all four tiers have high
reliability and discrimination power. First two tiers were correctly answered by
38% of pupils, average certainty in the correctness of the given responses was
60.2% and a total of 12 misconceptions were detected. Thus, the test provides
the teachers with a detailed insight into eight-grade elementary school pupils’
conceptual understanding of proteins.

Key words: four-tier tests, chemistry education, conceptual understanding,
pupils
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MopaJsiHe Bpe4HOCTU Y NporpaMmMa HacraBe
oA NPBOr A0 YeTBPTOr pa3pena OCHOBHE
LiKone

Bepa Pagosuh
YHuBep3uTeT y beorpaay, Yuutesrbckun dpakynteTt, beorpaa, Cpbuja

Teopopa Togosuh
YHuBep3uTeT y beorpaay, Yuutesrbckun dpakynteTt, beorpaa, Cpbuja

AncTpakT

MopanHe BpeaHOCTU Cy CTapo-HOBO negarowko nutamwe (hophesuh, 2007, 2012,
2014; CrtojaHoBuh, 2007; Mepunje, 2014; Taauh, 2019) v WKPOKO nNoObE
npoyyasara, CTora CMO ra y paAy aKTyenm3oBain U KOHKPETM30Baiu Kpo3
aHanmn3y MopasiHUxX BpeaHOCTW y rnobanHuM uu/mbesnuma, n y UMbeBuMa, ncxoamma
n cagpxajuma ceux obaBe3HMX M M360pHUX MNpeaMeTa oA MNpBOr A0 4eTBpTOr
paspena OCHOBHOI BacnuTawa M obpasoBama. Uumb uctpaxunsarwa 6uo je aa
yTBPAMMO KOje 04 MOpasiHMX BPeAHOCTU CYy MPUCYTHE Y HacTaBHMM nporpaMuma,
KOJIMKO CY MPUCYTHE N KOH3UCTEHTHE y CBMM efneMeHTUMa aHanuse (rnobanHumm m
onepaTtMBHMUM UWbEBMMA, UCXOoAMMA W caapxajuma). lMpuMmereHa je MeToaa
Teopujcke aHanm3e, a 3a notpebe wuCTpaxmBarba KOHCTpyucaH je nocebaH
WHCTPYMEHT (4YeK nmcTta). Ha ocHoBY pe3ynTata aHanmse Ao CMO A0 3aK/byyka
[a HUCY CBe aHanu3upaHe MopasiHe BpeAHOCTU NPUCYTHe Yy Un/beBuMa, ncxogmma
W cajp)kajuMa HacTaBHMX npeaMeTa of NpBOr 4O 4YeTBPTOr paspena, Aa MocToju
pasfnuka y cTerneHy npucycTeBa MOpasHUX BpeaHOCTU y obaBe3HMM npeaMeTmMma y
OAHOCY Ha n3bopHe, Kao 1 y obaBesHMM HacTaBHMM NpeaMeTMMa MehycobHo m aa
HE MOCTOjU KOH3WUCTEHTHOCT Y MNPUCYCTBY BPeAHOCTW Yy CBakOM O HaBeAeHMuX
efneMeHaTa aHanmse. OQHOCHO, NojeaMHe BpeAHOCTU ce Hanase y dopMynaumjama
LM/beBA, @M He Y UCXOAMMA M cajp)KajuMa UCTOr HacTaBHOr npeameta. obujeHu
pe3ynTtaTu OTBapajy AunemMe y MopaslHOM BacnuTakwy JAeue OCHOBHOLUKOACKOr
y3pacTta, nonasehn oa nporpaMckor okBMpa 3a AMAAKTUYKE aKTMBHOCTU y4YeHMKa
N yuyuTesba.

K/byuHe peun: MopanHe BpeaHOCTM, MOPasiHO BacnuTare, HaCcTaBHM Nporpam
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Moral values in national curriculum from
first to fourth grade of elementary school

Vera Radovié
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Teodora Todovic
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Abstract

Moral values are an old-new pedagogical question (Pordevi¢, 2007, 2012, 2014;
Stojanovié, 2007; Merije, 2014; Tadié, 2019) and wide field of research, therefor
we have actualized and concretized it in the paper through the analysis of moral
values in global goals, and in the goals, issues and contents of all compulsory and
optional subjects from the first to the fourth grade of primary education. The aim
of the research was to determine which of the moral values are present in the
curriculum and how much they are present and consistent in all elements of the
analysis (global and operational goals, issues and content). The method of
theoretical analysis was applied and for the needs of the research it was
constructed a special research instrument (checklist). Based on the results of the
analysis, we came to the conclusion that not all of analyzed moral values are
present in the goals, issues and content of subjects from first to fourth grade, that
there is a difference in the presence of moral values in compulsory subjects in
relation to optional, and that in compulsory subjects with each other and that
there is no consistency in the presence of values in each of elements that were
analyzed. Apropos, certain values are found in the formulations of goals, but not
in the issues and contents of the same subject. The obtained results open
dilemmas in the moral education of primary school children, starting from the
curriculum framework for didactic activities of students and teachers.

Key words: moral values, moral education, national curriculum
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3Harba v 3abnyae yyeHuka yerspror
pa3pena o nayrtakby U ToOHbEerby TeNna

Mapwuja Kojosuh Tpanapuh
OcHoBHa wkona ,Kocrta Byjuh", beorpaa, Cpbuja

Carba bnargaHuh
YHuBep3uTeT y beorpagy, Yuutesrbcku dpakynteTt, beorpaa, Cpbuja

AncTpakT

YuyeHnum y wkony ponase ca oapeheHuM pasyMeBameM CBeTa OKO cebe,
dopMupaHnm un yuBpwheHUM KpoO3 CBaKOAHEBHO WCKYCTBO. [lorpewHo wam
HEeNoOTNYyHO TyMayere nojaBa U3 CBaKOAHEBHOI XMBOTa YeCTO BOAM Ka hopMupary
3abnypga ydyeHuka o oapehHeHuM HayyHuM deHoMmeHuMa. PeHOMeH nnyTarba U
TOHEHA TENa Ce Y HMU3Y UCTpaXKmBaka NoKa3ao Kao HAapO4YMTO NOroAaH 3a pa3Boj
3abnyga Ko4 y4YeHMKA pasiMuuMTMX y3pacta, Kao UM Koa ogpacnux. Uumb
cnpoBeAeHOr UucCTpaxunsara 6uo je pa ce unaeHTudukyjy 3abnyae ydeHuka
yeTBpPTOr paspeda O MOjaBM nayTakba M TOoHbeHa Tena, Kao um MoryhHocT
Kopuroearba TUX 3absyaa noa ytvuajeM NpakTUYHMX UCTPaXXMBaYKMX aKTUBHOCTM
(n3Bohewe ornepa y3 BoheHy Auckycumjy). 3a oOCTBapuBake OBOr LW/ba
npMMereHe Cy TexHWKe TecTupaka W WHTepBjyucarba (Koje je npatuno
peanusaumjy orneapa). NorspheHe cy yyeHunuke 3abnyae o peHOMeHy niyTakba m
TOHEHa TeNa Koje Cy npenosHaTe y paHWjuM UCTpaxXuBakbMMa — BESTUKWU/TELLKMU
npeaMeTn TOHY, NMPeaMEeTH ca pyrnoM TOHY, paBHW NpeaMeTn nNayTajy, owTpa nemua
npeaMeTa UYMHM Aa OH ToHe. HakoH cyoyaBarba ca CBOjUM 3abnygama Kpos
n3sohere ornena, yvyeHuun noummy paa ysubhajy NpOTUBPEUYHOCT COMCTBEHMUX
yBepera, Te MoKasyjy TexXky Aa npoHahy yHuBep3anHo objawrere koje he
BaXXWTK 3a CBakKW MNojeanHayHu cnydaj. OBuM Hanasm ykasyjy Ha 3Hayaj npuMeHe
NCTPaXXMBaUYKMX aKTUBHOCTM Yy Mpoy4yaBakby NMPUPOAHMX (PeHOMeHa Ha YacoBMMa
npuvpoae u ApyLTsa.

K/byuHe peun: 3abnyae ydeHuka, peHOMeH niyTatba M TOHEHA Tesa, HacTaga
npupoae 1 ApyLwTBa
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Fourth-grade primary students’ knowledge
and misconceptions about the phenomenon
of floating and sinking

Marija Kojovi¢ Traparic
Elementary School “Kosta Vuji¢”, Belgrade, Serbia

Sanja Blagdanic
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Abstract

Children start school with some already existing understanding of the surrounding
world, formed and strengthened through everyday experience. Incorrect or
incomplete explication of everyday phenomena often leads to the formation of
students' misconceptions about certain scientific phenomena. In the previous
research, the phenomenon of sinking and floating has often been proved suitable
for the development of various misconceptions among children of all ages, as well
as the adults. The aim of this research was to identify common misconceptions
about floating and sinking among fourth-grade students, as well as the possibility
of correction them through hands-on activities (experiments accompanied by
guided discussion). In this effort, tests and task-based interviews following the
series of hands-on experiments were applied. Previously established
misconceptions were confirmed, such as that the big/heavy objects sink, objects
with holes sink, flat objects float, objects with sharp edges sink. After facing their
misconceptions in the process of conducting various experiments, students start
recognizing the contradictory nature of their own beliefs and proceed to find one
universal explanation of the phenomenon, which can be applied to each individual
case. These results thus indicate the importance of the implementation of hands-
on activities in teaching science phenomena in Science and Social Studies.

Key words: misconceptions, floating and sinking, primary science
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HOBE INMPOI'PAMCKE KOHUETMNUWNIE Y
OBPA30BAHY

NOVE PROGRAMSKE KONCEPCIJE U
OBRAZOVANJU

NEW PROGRAMME CONCEPTS IN
EDUCATION
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MHTepMeanjanHoOCT y HaCTaBU KHbU)XEBHOCTH

[AparaHa Bykunhesuh
YHuBep3uTeT y beorpaay, ®unonowkun dpakyntet, Kategpa 3a Cpncky
KHMXKEBHOCT Ca jy>KHOCTOBEHCKUM KhbMXeBHOCTUMA, Beorpaa, Cpbuja

HaTtawa CrtaHkosuh Lowo
YHuBep3uTeT y beorpagy, ®unonowkun dpakyntet, Kategpa 3a Cpncky
KHMXKEBHOCT Ca jy>KHOCOBEHCKUM KhMXeBHOCTUMA, beorpaa, Cpbuja

AncTpakT

Monaszehn o4 HapaTONMOWKM LWKMPOKO 3aCHOBAHUX MpoyvyaBakba MeaujcKu
pa3/INYMTO peanmM3oBaHMX HapaTuBa, y pady CMO MOKylanu Aa MoBexXemo
TyMauyera KWXEBHOI, JIMKOBHOI M MO30PULIHOI HapaTMBa W Aa MCTOBPEMEHO
YKaXKeMo Ha MeToAMYKM NMoTeHuMjan caBpeMeHnx hopMum noBesnBaka y OKBMPUMA
nonynapHuMx KOMYHMKaumoHux mpexa (jytjyb, wuHcTtarpam, ¢dejcbyk). Hekn op
obnuka kojuma he 6utTm nocseheHn nocebHM opebUM paja Cy: KHUWKEBHA
reorpaduja, ,MHCTarpaM aHTosormje", KrbMXXeBHa LWeTHa rpagoM, pey U civka
(3Hayaj n 3Hauyerba ekdpase), MNO30PULIHM N KHMXKXEBHW HapaTuB, JIMKOBHA W
no3opullHa KpuTuka. Y CcTyamjun ce npaTte npouecu (XoMmMoreHusauuje, anu u
cneumdurKaumje) Koju ce agewaBajy YHyTap C10XEHOr No/ba aHan3e Koje ce Wnpu
Ca KHWXKEBHOI TeKCTa npema: CTpuny, CAvuMn, No3opuLLHOj npeactasn, GuUaMy,
paavmo ApaMu UNn ApYruMm MHTepakTUBHWUM dpopMmaTuma. NocebHo ce aHanusupajy
HOBMHE Yy HACTaBHOM nporpaMy Ha CcTyaujaMa KHWKEBHOCTU WHCNUPUCaHe
npoy4yasarbMMa aKTyesiHor deHoMeHa »TPaHCHUKUMOHaANHOCTN" n
~MHTEpPUKUMOHANHOCTM". Unb ucTpaxusarwa je youdaBame cneumduyHOCTU
KHUXXEBHE MNOEeTUKe WHTepMmeanjanHux ¢GOpMM M yno3HaBamwe CTydeHaTa ca
HUXOBMM pasHOBPCHMM MeAUjCKMM penpe3eHTauujama, HapaTusu3auujama w
agjanTtauujnma.

K/byyHe peyn: viHTepMeaujanHOCT Y HacTaBu KhMXKEBHOCTM, MeToAMKa HacTase
KHMXKEBHOCTU, MHTEpaKTUBHWU dopMmaTtm (CTpun, CAMKa, NO30puLLIHA MpeacTaBsa,
dbwunm, paano apama)
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Intermediality in Literature Teaching

Dragana Vukicevic
University of Belgrade, Faculty of Philology, Department of Serbian
Literature with South-Slavonic Literatures, Belgrade, Serbia

Nataga Stankovi¢ So$o
University of Belgrade, Faculty of Philology, Department of Serbian
Literature with South-Slavonic Literatures, Belgrade, Serbia

Abstract

Starting from the narratively widely based study of narratives realized in different
media, in this paper we try to connect understanding of literary, art and theatre
narrative and, at the same time, highlight the methodical potential of the
contemporary forms of connecting within popular communication networks
(YouTube, Instagram, Facebook). For the control sample of an attractive social
network, we have chosen the Department of Serbian Literature with South-
Slavonic Literatures Instagram page focusing on intermedia content and its
visibility within the profiled group of users. Some of the forms that will be
separately analyzed in the paper are: literature geography, ‘Instagram
anthologies”, literature city walk, word and picture (the importance and the
meaning of ekphrasis), theatre and literature narrative, art and theatre criticism.
The paper follows the processes (homogenization, but also specification) taking
place within the complex field of analysis that crosses the border of literature text
and goes toward cartoons, picture, theatre play, film, radio drama, and other
interactive forms. The novelties in the literature studies curriculum inspired by the
study of the modern phenomenon of ‘trans-fictionality’ and ‘inter-fictionality’ are
separately analyzed. The aim of the study is to spot the specific characteristics of
literary poetry of intermediality forms and to find various media representations,
narrativization and adaptations.

Key words: intermediality in literature teaching, literature teaching methodology,
interactive forms (cartoons, picture, theatre play, film, radio drama)
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CTpaHm je3mum y NpUMEHMN — HOBM
XOPU3OHTU Y BUCOKOM Obpa3oBamy

Jenena Byjuh
YHuBep3uTeT y beorpagy, ®unonowkun dakyntet, beorpaa, Cpbuja

MupjaHa JaHunuuh
YHuBep3uTeT y beorpagy, ®unonowku dakyntet, beorpaa, Cpbuja

AncTpakT

Y paay ce npeactaB/ba M obpasnaxe KoHuenuuja HOBOr CTyAMjCKOr nporpama
CTpaHu je3vum y NnpMMeHU 3a akaZeMcKke cTyauje npeor cterneHa. lNonasHa vaeja
je Aa ce HOBUM TpaHCAUCUMMNIMHAPHUM KYPUKYNyMUMa ca OKYCOM Ha pa3Bujarby
NMPUMEHEHNX je3NUYKMX KOMNEeTeHLUMja NnoKpuje npasHMHa Koja nocTtoju y cucrtemy
BMcokor obpasoBama y PC, a caMmmm TUM 1 ga ce 0AroBOpM 3axTEBMMA TPXMULITA
paja 3a NnoBe3nBaHEM HayYHO-CTPY4YHMX 06/1aCTU eBPOMNCKOr npeay3eTHULWTBA U
ynpas/baka nMpojekTMMa ca jeaHe CcTpaHe W CcTpaHux dwuionoruja u
TpaHcnaTtonorunje ca Japyre crtpaHe. OBako 3aMUW/beH CTYAWJCKXM nporpam
omoryhaBa WHTepHauuoHanusaumjy 3Hama WM Hayke y ckiagy ca noctynatuMma
EBponckor npoctopa Bucokor obpasosara (EHEA), nocebHo umajyhu y Buay aa
Ce C/INYHM nporpaMu uU3BOAE Ha EBPONCKUM YHUBEpP3UTETMMA, LWTO ayTopu
nokasyjy kopuctehm Metoay KOMNapaTuBHE W nperfnegHe aHanuse HUX0BUX
Kypukynyma. Takohe, 0BMM CTyAWjCKMM MporpaMoM y HacTaBHM npoLec yBoae ce
nHoBaumje y3 nomoh T3B. XmbpuagHe yuymoHULE Yy KOjOj ce CTuyy AurutanHe
KOMMeTeHunje HeonxoaHe Ha AoMaheM, eBpOnCKOM M robanHOM TPXULWITY paja.
U papa je Aa Aeta/bHO M apryMeHTOBAHO MNpUKa)ke ornpaBAaHOCT yBohema
OBaKBOI TpaHCAUCUMMIMHAPHON nporpamMa Koju JIMHIFBUCTUYKE KoMMeTeHuuje
cjeanrbyje ca 3HakbuMa M BewTMHaMa w3 o6nacTm eKoHOMWje, MeHaLIMeHTa,
(eBponckor) npeay3eTHUWTBA, WMHPOPMATUYKUX TexHonorunja, 4ymme ce ¢oOKyc
CTyAnja ycMepaBa Ha NMPUMEH/bUBOCT CTPAaHUX je3nKa y pasHuM rnpodecruoHa IHuM
obnactuma. Y 3ak/by4ky, ayTopu UCTUYY ycarnaweHoCT CTyAMjCKOor nporpaMa ca
CrpaTtermjoMm pa3Boj

K/pyuyHe peun: OcHoBHe akageMcke ctyaunje (OAC), cTtyamjcku nporpamM, CTpaHu
jesmum 'y npuMeHun, TpaHcauMCUMNIMHApPHOCT, EBponcknm npocTtop BMUCOKOr
obpaszosara (EHEA), CrtpaTtermja pa3ssoja obpasoBaka M Bacnutawa Ao 2030.
rognHe y PC
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Applied Foreign Languages (AFL) -
broadening the horizons in higher education

Jelena Vuji¢
University of Belgrade, Faculty of Philology, Belgrade, Serbia

Mirjana Danici¢
University of Belgrade, Faculty of Philology, Belgrade, Serbia

Abstract

The paper presents the concept of the new BA study programme Applied Foreign
Languages. The aim of the programme is to introduce new transdisciplinary
curricula which will fill the void in Serbian higher education, as well as to respond
to the labour market demands for intertwining scientific and professional fields of
European entrepreneurship and project management on the one hand, and foreign
languages and translatology on the other. The design of the new study programme
encourages and enables internationalization of knowledge and science in
accordance with the European Higher Education Area (EHEA), particularly in view
of the fact that similar programmes have been implemented at the universities
across Europe for decades, which is presented by the method of descriptive and
comparative analysis of some European curricula. Moreover, this study
programme introduces innovative teaching in the form of the so-called hybrid
classroom used to foster digital competences required on the local, European and
global labour market. The aim of the paper is to present thoroughly and with solid
arguments the justification for starting such a transdisciplinary programme which
will bring together linguistic competences and skills and knowledge of economics,
management, (European) entrepreneurship, and IT, thus directing the focus of
the studies to the applicability of the foreign languages in various professional
fields. In conclusion, authors underline the compliance of this study programme
with the Strategy for the Development of Education in Serbia by 2030.

Key words: BA studies, study programme, applied foreign languages (AFL),
transdisciplinarity, European Higher Education Area (EHEA), Strategy for the
Development of Education in Serbia by 2030.
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MHoBaTMBHE TexHuke y (opMaTUBHOM
BpeAHOBakby MaTeMaTUYKNX 3HaHA

Papa LWhenanoBuh
Jyouwl ,,Mununja Hukuesuh", Hukwmnh, LipHa lNopa

JacMnHa MunmHkosuh
YHuBep3uTeT y beorpaay, Yuutesrbckun dakynteTt, beorpaa, Cpbuja

AncTpakT

®opMaTMBHMM BpeAHOBaHEM MNPUKYM/bajy Ce AO0Kasu O HUBOY MaTEMATUUKUX
nocturHyha y TOKy HacCTaBHOI npoueca paau npwunarohaBarba aKTUBHOCTMU
notpebama ydyeHuka. Ha ocHOBaMa KOHCTPYKTMBWUCTUYKE MNEPCMNEKTUBE pa3Boja
MaTEMATUUYKMX 3Hatba, METOAOM TEOpPWUjCKE aHanun3e U3BPLIMAM CMO cenekuujy
M3BOpPa ayTEHTUYHUX CTpaTeruja U TexHuka (opMaTUBHE MNPOLEHE YUYEHUUYKUX
nocturHyha. OCHOBHM KpuTepumjyM opabupa HaBeaeHMxX TexHuka je objekar
npoueHe—-HNUBO pa3yMeBaHka M MNOBE3aHOCTN MaTeMaTUUYKUX 3Haka. Llnb HaM je aa
UCTPaXXMMO NpUMEHyY oaabpaHuMX TexHWKa 3a MpoueHy HMBOA YCBOjEHOCTU
MaTEMaTUUYKOr 3Haka, HEeroBor padyMeBaka, NoBe3MBatba Ca APYrMM 3HarbUMa,
Kao U UcnuTMBakbe cTpaternja ydeHuka. NoHyheHa cy pewera 3a GOpMaTUBHO
BpeAHOBarbe MaTeMaTUYKUX 3Haka TeXHMKaMa: TecT MoYeTHMX MaTeMaTUUKUX
3Hawa - TEMA, cuctem ,coHaumpama", TeXHWKa ,CKPUHMHra“, aHanutuuke u
XONUCTuYyke pybpuke 3a 6ogoBakbe W  KAMHUYKKM  UHTEpBjy. Pe3yntaTtw,
KoMMapaTMBHE aHanm3e ogabpaHMX TeEXHMKA, NOKa3yjy Aa HaBeAeHe MHOBATUBHE
TEXHMKE MNpPUMApPHO nNpyXxajy WHdopMauuje O HMBOY MaTeEMaTUYKMX 3Hama,
pasyMeBara, NOBE3aHOCTW Ca APYrMM 3HarbMMa, Te cTpaTeruje yyeHumka, Kao u
nopeherwe AobMjeHUX pedynTtaTa ca pasIMYNTMM CTPYKTypaMa 3Hakba Koje cy
notpebHe 3a pAa/bM pas3Boj 3Harba. Mehy HaBedeHMM TexHMKama Hajsehy
bnekcnbunHocT, ann n HajBuwe 3axTeBa Y MPUMEHU MMa TEXHWUKA KJINHWUYKOF
nHTepsjya. lpenopydyje ce KOMO6MHOBarbe HaBeAEHUX TexHWKa opMaTUBHOI
BpeAHOBarha, Y 0A4HOCY Ha HUBO YCBOjEHMX MaTEMATUUYKMX 3HaHba U NpeaBuheHmnx
KOrTHUTUBHUX LW/bEBMMA HacTaBe MaTeMaTuKe, Kako 6u ce Ha edukacaH HauuH
OTKNOHWUNN NpobneMn pasyMeBatba M NOBE3MBatba MaTeEMATUYKNX 3HaHbA.

K/byuHe peyumn: hopMaTUBHO BpeAHOBaHE, ayTEHTUYHE TEXHWKE BpeaHOBaH-a,
MHOBATMBHE TEXHWUKE BpeAHOBaHa, MaTEMAaTUUKO 3HaHE
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Innovative techniques in formative
assessment of mathematical knowledge

Rada Scepanovic
Elementary School ,Milija Nikéevi¢", Niksi¢, Montenegro

Jasmina Milinkovié
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Abstract

Formative evaluation gathers evidence of the level of mathematical achievement
during the teaching process in order to adapt activities to the needs of students.
Based on the constructivist perspective of the development of mathematical
knowledge, we used the method of theoretical analysis to select the sources of
authentic strategies and techniques of formative assessment of student
achievement. The basic criterion for selecting these techniques is the object of
assessment - the level of understanding and connection of mathematical
knowledge. Our goal is to investigate the application of selected techniques to
assess the level of acquisition of mathematical knowledge, its understanding,
connection with other knowledge, as well as examining student strategies.
Solutions for formative evaluation of mathematical knowledge with the following
techniques are offered: Test of initial mathematical knowledge - TEMA, "probing"
system, "screening" technique, analytical and holistic scoring sections and clinical
interview. The results, comparative analyzes of selected techniques, show that
these innovative techniques primarily provide information on the level of
mathematical knowledge, understanding, connections with other knowledge, and
student strategies, as well as comparing the results with different knowledge
structures needed for further knowledge development. Among the mentioned
techniques, the technique of clinical interview has the greatest flexibility, but also
the most requirements in application. It is recommended to combine the
mentioned techniques of formative evaluation, in relation to the level of acquired
mathematical knowledge and the envisaged cognitive goals of mathematics
teaching, in order to effectively eliminate the problems of understanding and
connecting mathematical knowledge.

Key words: formative assessment, authentic assessment techniques, inovative
assessment techniques, mathematical knowledge
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Konnmko mMa NnoJIMTUYKE KOPEKTHOCTU Y
HAaCcTaBU KHbMXXEeBHOCTU? MecCcTo caBpeMeHor
CprncKor pomaHa 3a geuy y mnabum
pa3peaMMma OCHOBHeE LUKOJ1e

JeneHa NMaHuh-Mapauw
YHuBep3uTeT y beorpaay, Yuutesrbckun dpakynteTt, beorpaa, Cpbuja

AncTpakT

N3narare je noceeheHo aHanu3m MecTa U ynore caBpeMeHor Cprnckor poMaHa 3a
Aeuy y NpBoM LuKycy obpasoBamsa. [1paTe ce npoMeHe y HacTaBHUM NMporpammma
n Manupajy ce HOBM cagpXxaju. YodaBa ce aa je jeaaH 6poj poMmaHa Koju TemaTtmayje
CaBpeMEHU XMBOT AeTeTa 0CTao je rno CTpaHu, MaprmHanm3oBaH UM UCK/bYYEH U3
HacTtaBe. CTora nanarare npeTeHayje na noHyau npeanore 3a agekBaTHUje MecTo
CaBpeMeHOor CprcKor pomMaHa 3a Aeuy BoAehu payyHa O cCaBpeMeHOM KOHCTPYKTY
peTeta W [AeTuHCTBa. MeTonoNoWKM OKBUP KOjUu HaM npu ToMe CTOju Ha
pacrnonaramwy je KpUTUYKO-UHTEpnpeTaTMBHa MeToAa.

K/by4yHe peun: poMaH, HacTaBHU NporpaM, AeTUHCTBO, CaBpeEMeEHa KHbMXXEBHOCT,
WMHTepnpeTauuja
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How much political correctness is there in

teaching literature? The place of a modern

Serbian novel for children in the younger
grades of primary school

Jelena Pani¢-Maras
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Abstract

The presentation is dedicated to the analysis of the place and role of the
contemporary Serbian novel for children in the first cycle of education. Curriculum
changes are monitored and new content is mapped. It can be noticed that a
number of novels that thematize the modern life of a child have been left aside.
Therefore, the presentation pretends to offer proposals for a more adequate place
for a contemporary Serbian novel for children, taking into account the
contemporary construct of the child and childhood. The methodological framework
that is available to us is the critical-interpretative method.

Key words: Novel, curriculum, childhood, contemporary literature, interpretation
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AHeBHUK 0 YapHojeBuhy Munowa
LiprbaHCcKkOr kao moryhHocT nsbopHe
NleKkTupe

HukonunHa WypjaHau
YHuBep3uTeT y beorpaay, Yuutesrbckun dpakynteTt, beorpaa, Cpbuja

AncTpakT

Y pagy he 6uTn aHanusupaH KpaTtak poMaH Mwunowa LUpraHckor [HEBHUK O
YapHojeBuhy, koju 6un, kao moryhu unsbop nektupe y tpehem paspeay cpeame
LWKOJIe, NOC/YXMO 3a WIYyCTpOoBame eKCrnpecuoHncTnyke noetuke. Kao jeaHo opf
Haj3HauyajHMjux LiprbaHCKOBUX OCTBapewa U3 paHe gase cTBapanalwiTea, 0BO AeN0
he 6UTM aHanM3mMpaHo M ca acnekTa CyMaTpaucTuuke noeTuke, Tako Aa he 6utm
oCTBapeHa YyHyTapnpeameTHa kopenauuja ca ,Cymatpom®, ,Ob6jawrerem
CymaTtpe", noemom ,Crpaxunoso", ann un ca AHgpuhesnm Ex Pontom. Ca apyre
CTpaHe, OBO Aeno 6w nocayXwio W Kao oA/ inyaH rnpuMep BaHNpeaMeTHe
Kopenauuje byayhu na ce pagwa pomaHa oasuja 3a Bpeme [pBor cBeTCKOr paTta.
Op meToaa y paay ca yyeHuuuma bune 6u kopuwheHe: anjanowka Metoaa, MeToaa
YYEHUYKMX MOHOOra, aHaIMTUYKO-CUHTETUYKA N KOMNapaTMBHa MeToAa.

K/byuHe peumn: ns36opHa NnekTupa, eKCNpecuoHu3aMm, aHaUTUYKO-CUHTETUYKA
MeToAa, MehynpeaMeTHa Kopenauuja, yHyTapnpeaMeTHa Kopenauunja
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The Journal of Carnojevi¢ by Milo$ Crnjanski
as a possibility of elective reading

Nikolina Surjanac
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Abstract

In this paper we will analyze Milos Crnjanski's short novel The Journal of
Carnojevi¢, which, as a possible choice of reading material in the third grade of
high school, would serve to illustrate expressionist poetry. As one of Crnjanski's
most significant achievements from the early phase of his work, this work will be
analyzed from the aspect of Sumatrais poetics, so that an inter-subject correlation
will be achieved with "Sumatra", "The explanation of Sumatra", with the poem
"Strazilovo" and Andri¢'s Ex Ponto. On the other hand, this work would serve as
an excellent example of extra-subject correlation, because the plot of the novel
takes place during the First World War. Among the methods in working with
students, the following would be used: the dialogical method, the method of
student monologues, the analytical-synthetic and comparative method.

Key words: elective reading, expressionism, analytical-synthetic method, inter-
subject correlation, extra-subject correlation
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MMnnemMmeHTauuMja HOBOI caapikajay
CTaHAApAHW YHUBEP3UTETCKU nporpam

Maja PayHuk Knpkos
YHusepautet ,CB. Knpun n Metogmnj so Ckonje" MNegarowkn dakyntet ,C..
KnnumeHT Oxpunackn™ Ckonje, CeBepHa MakenoHuja

Pond MNonob
Lnpuwkm yHnBep3uTeT 3a obpasoBame HacTaBHMKa Linpux, LLBajuapcka

BecHa MakalueBcka
YHusep3uTteT ,CB. Kupnn n Metogmnj sBo Ckonje" MNeparowkn dpakyntet ,CB.
KnumeHT Oxpunackun®™ Ckonje, CeBepHa MakenoHuja

Jlynanm Agemu
YHusep3uTteT ,CB. Kupnn n Metogmnj so Ckonje" MNMeparowkn dpakyntet ,C..
KnnumeHT Oxpunackun™ Ckonje, CeBepHa MakenoHuja

AncTpakT

Pan npeacrae/ba pa3Boj KOHUENTa M MMMJAEMEHTauunjy caapxaja AemMokpaTcke
KYNType Yy YHUBEP3UTETCKOM KYpPUKYnyMmy. KpenpaHa cy n nmnneMeHTupaHa Tpu
pasnnymTa YHUBEp3UTETCKa mMoAayna HaMeHreHa cTyAeHTuMa-6yayhum
HacTaBHuumma [Meparowkor dakynteta CBetn KnumeHT Oxpuackm, CeBepHa
MakenoHuja: [leMokpaTuja Kpo3 BulyenHo obpasoBame; [emMokpaTuja Kpo3
OVAAKTUKY MaTteMaTuykor obpasoBamwa (HaMerweHa cTyaeHTuMa-b6yayhum
paspeaHUM HacTaBHMUMMA); [leMoKpaTuja Kpo3 KynTypy roBopa ca AWAAKTUKOM
(3a ctypeHTe-byayhe Bacnutaue). Kopuctehu ce akTMBHOCTMMA AOCTYMHMM Ha
eNleKTpoHCKoj aapecu living.democracy.com, pa3Buin CMO cneunduyHy
MEeTOoA0/I0rnjy Koja KopecnoHanpa ca Hanasmma Hess,2009; Harber, 1995; Broom,
2012, EURYDICE, 2017 v omoryhaBa uHTerpasiHy NpuMeHy jegHe KoMmneTeHuuje
AEeMOKpaTcKke KynType W ajekBaTHOr cagpxaja nojeaMHadHux npeaMmera.
Pe3yntatn cy nokasanum ga Ccy CTyAeHTW pa3Buin KOMMNETeHuMWje Kao WTo Cy:
rpahaHckn AyX, OAFOBOPHOCT M CaMoOedMKACHOCT, aHa/lUTUYKO U KPUTUYUKO
MULWbEHE, BpeaHOBare AeMOoKpaTuje M MpaBMYHOCTM YyNopeao ca pa3BojeM
KoMneTeHuunja cneunmduUyHMX 3a CBaKy OJ HaBeaeHUX npeaMeTHuxX obnactu.
Hanas3u 3acHOBaHM Ha aHanu3aMa npoueca u nNpucTtyna cryaeHtuma, omoryhunm
CY HaM Ja 3ak/byyuMMoO Aa UMMJEeMeHTauuja oBUX Moayna M HacTaBHMUX NporpaMa
MOXe CHaXHO noapxaTu KpeaTuBHe Hanope pga ce Kyntypa aemokpaTckor
rpahaHctBa n Ob6pa3oBare 3a JbyACKa MNpaBa YK/byyde M Yy Apyre HacTaBHe
npeamerTe.

K/byyHe peun: YyHUBEP3UTETCKU KYPUKYSYM, CTyAeHTUM-6yayhu HacTaBHUUM,
KynTypa AeMOoKpaTuje, KpeaTUBHU MoAyn
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Implementation of a new content in the
standard university curriculum

Maya Raunik Kirkov
Ss. Cyril and Methodius University in Skopje, St. Kliment Ohridski Faculty
of Pedagogy, Skopje, North Macedonia

Rolf Gollob
Zurich University of Teacher Education, Zurich, Switzerland

Vesna MakasSevska
Ss. Cyril and Methodius University in Skopje, St. Kliment Ohridski Faculty
of Pedagogy, Skopje, North Macedonia

Lulzim Ademi
Ss. Cyril and Methodius University in Skopje, St. Kliment Ohridski Faculty
of Pedagogy, Skopje, North Macedonia

Abstract

The paper presents the concept and implementation of the content of democratic
culture in university curiculum. Three different university modules were developed
and implemented in the univesity curriculum designated for pre-service teachers
at the Faculty of Pedagogy St. Kliment Ohridski, North Macedonia: Democracy
through Visual Art Education, Democracy through Didactics of Mathematics
Education (for pre-service primary school teachers); Democracy through Speech
Culture with Didactics (for pre-service preschool teachers). We created a specific
methodology that enables an integral implementation of one democratic culture
competence with an adequate content of each subject, using activities available
at the website site living.democracy.com to provide its implementation that
coresponds with the findings of Hess,2009; Harber, 1995; Broom, 2012,
EURYDICE, 2017. The results show that students developed the following
competencies: civic-mindedness, responsibility, self-efficacy, analytical and
critical thinking skills, valuing democracy and fairness in paralel with the
development of subject specific competencies. Findings based on the analyses of
the process and students’ approaches allow us to conclude that the
implementation of these modules and session plans can strongly support creative
efforts to include the Culture of Democratic Citizenship and Human Rights
Education in other academic and school subjects.

Key words: university curriculum, pre-service teachers, democratic culture,
creative modules
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III

NOAPLKA PA3BOJY KIbYHHUX
OBPA30BHNX KOMITETEHLUWIA 3A
LEJIOXKUBOTHO YYEHSE

PODRSKA RAZVOJU KLIJUCNIH
OBRAZOVNIH KOMPETENCIJA ZA
CELOZIVOTNO UCENJE

SUPPORT IN THE DEVELOPMENT OF KEY
EDUCATIONAL COMPETENCIES FOR
LIFELONG LEARNING
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Urpe koje noacTnyy pa3Boj NMPOCTOPHOr
pe3oHOBama KoA Aeue npeawKoJICKor
y3pacTta

Mapwuja Bopkanuh
YHuBep3uTeT y beorpaay, Yuutesrbckun dpakynteTt, beorpaa, Cpbuja

AncTpakT

Wrpa npeacrtas/ba cacTaBHU A€0 CBAaKOAHEBHULUE Aele NpeAlKoNCKOr y3pacTta u
XneoTta y BpTuhy. YHyTap camMux urapa MHTErpucaHu cy MHorobpojHu caapxaju
KOojuMa ce noacCTMye XOJIMCTUYKM pa3BOj Adeue, WTO UrpPpe UYMHU MOXESbHUM U
HeonxoAHWM Yy BacnuTHo-obpa3oBHOM npouecy. Mehy cagpxajuma n enemeHTMma
MPUCYTHUM Y PasfIM4YNTUM BpCTaMa Mrapa BeoMa 4ecTo Ce Hasase U OHU YCMEepPEHM
Ha pa3B0Oj MaTeMaTU4KMX KomneTeHumja, Mehy Kojuma cy Mepe, obpacun, anun u
NPOCTOPHO pe30HOBame Kao jeaHa 04 OCHOBHUX CNOCOHBHOCTM /by ACKOr AefioBaHa
N Muwsbera. LU oBor nctpaxmseara 6mo je agBojak: 1) ucnurtatu y KOjoj Mmepum
Cy urpe Koje noACTUYYy pa3BOj MPOCTOPHOr pe3oHOoBakba TMPUCYTHE Y
NpeaLwkKosickoM Bacnutawy w obpasoBawy y Cpbujun, a camMmumum TMMe u” y
MaTEMaTUYKMM aKTUBHOCTMMA; 2) UCNUTATM CTaB BacnuTaya o ytuuajy oapeheHunx
urapa Ha pas3BOj NPOCTOPHOr pe3oHoBawa Jeue y3pacta 3-7 roavHa. Y
ncTpaxmeary je KopuwheHa TexHMKa aHKeTupara, a pe3yatatn cy
KBAHTUTATMBHO M KBaNIMTAaTUBHO obpafheHun. PesyntaTtu uctpaxmsara rnokasyjy aa
jeua y HajBehoj Mepu CNOHTAHO KOpPUCTE Urpe Koje YK/bydyjy MpOCTOPHO
pe3oHOBaH€, Kao U Aa Cy BacnuTayn CBECHU 3Hayaja oBe BpCTe urapa, anu ga He
CcTBapajy AOBOJbHO YyC/I0Ba 3a HUXOBO MAaHMpare n peanusauunjy. lNopen Tora,
M3BpLWEHa je KaTeropmsauuja urapa YCMEpeHMX Ha pas3BOj MpPOCTOPHOr
pe3oHOoBaka Koje ce Hajuewhe npumeryjy y BpTuhy. Ha ocHoBy AobujeHux
pe3ynrtata, pate Cy Mpenopyke y Buay WMMJEMEHTauuje urapa y BaCMUTHO-
06pa30BHOj NpakcK ca AeuoM NpeaLKosCKor y3pacTa.

K/by4yHe peun: NpoCTOPHO pe30HOBake, Urpe, NpeaLlKoNCcKn y3pacT
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Games that encourage the development of
spatial reasoning in preschool children

Marija Vorkapic
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Abstract

The game is an integral part of the everyday life of preschool children and
kindergarten life. Within the games themselves, numerous contents that
encourage the holistic development of children are integrated, which makes the
games desirable and necessary in the educational process. Among the contents
and elements present in different types of games, there are often those aimed at
developing mathematical competencies, including measures, patterns, but also
spatial reasoning as one of the basic abilities of human action and thinking. The
aim of this research is twofolded: 1) to examine the extent to which games that
encourage the development of spatial reasoning are present in preschool
education in Serbia, and thus in the math activities; 2) examine the attitude of
educators on the impact of certain games on the development of spatial reasoning
of children aged 3-7 years. The survey technique was used in the research, and
the results were processed quantitatively and qualitatively. The results of the
research show that children mostly use games that involve spatial reasoning
spontaniously, as well as that kindergarten teachers are aware of the importance
of this type of games, but that they do not create conditions in which they plan
and perform them. In addition, the categorization of games focused on the
development of spatial reasoning, which are most often used in the kindergarten,
was performed. Based on the obtained results, recommendations were given in
the form of implementation of games in educational practice with preschool
children.

Key words: spatial reasoning, games, preschool age
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CraBoBM HacTaBHUKa xeMmumje o
MHAYCTPUJCKO] U NPUMEeHheHO0j XeMUJM Kao
KOHTEKCTUMaA 3a yuyerhe XeMunje y OCHOBHO] U
cpeamwoj wkonun?

Mwunow Kosuh
OcHoBHa wkona ,YjeammweHe Haumje", beorpag, Cpbuja

Aparnua Tpusuh
YHuBep3uTeT y beorpany, Xemujcku cdakyntet, beorpaa, Cpbuja

AncTpakT

Mutakba KU npobnemMm C KojuMa ce cyo4aBajy MnaguM y CBakKOAHEBHOM >XWUBOTY
3axTeBajy pasyMeBare Hayke u TexHonoruje. JeaaH oa uumbeBa obpasoBama Yy
obnactn xemuje je ga omoryhu mnagmma ga KopuctuTe CBOje pa3dyMeBame Xxemuje
Yy CBaKOAHEBHOM >XMBOTY Kao KOPUCHMLUM HOBMX MNpou3BoZAa W TexHosoruja.
QOyHKUMOHANIHA XeMWUjcKa MUCMEHOCT W carnenaBarbe pesieBaHTHOCTU 3Haka
Xemuje 3a nojeaMHua W ApywTBO Ce MoXe (OopMupaTM MNPUMEHOM KOHTEKCTa
MHAOYCTUjCKE U NpUMereHe XxeMuje y HacTasu. Llnmb oBOr nctpaxmesamwa 61o je aa
ce ucnuTajy CtTaBoBM HaCTaBHMKa XeMuje 0 UHOYCTPUJCKOj N NpUMEeHeHOoj XeMujn
Kao KOHTEKCTMMa 3a yderbe caapXaja Xxemuje, y YYMOHULUM U U3BaH y4ynmoHuue y
OKBMPY NpPOM3BOAHUX Mpoueca. Y3opak Yy WUCTpaxuBamwy obyxsBaTtno je 62
HacTaBHMKA XeMWje OCHOBHUX W cpearnx wkona y Penybnuum Cpbuju.
NHCTPYMEHT y uUCTpaxusamwy je 6Mo ynutHuk. [JobmnjeHn pesyntatm nokasyjy aa
HacTaBHMUM yBUhajy noTeHumjan KOHTEKCTa UHAYCTPUjCKE U NpUMeHeHe XeMmuje
3a 6o/be pa3zyMeBame HAaCTaBHMX Cagpikaja Xxemuje, anun Aa nnak TakBe KOHTEKCTe
HEeAOBO/bHO MpUMEHYjy Y YUYMOHUUM WNN Yy OKBUPY MoceTa MNpOU3BOAHUM
noroHuma. T[lpema pobujeHnMm pesynTatMMa MOry ce njaHuMpaTyM nporpamu
npodecnoHanHor pa3Boja HacTaBHMKA XeMuje Yy OKBMpPY Kojux he jauatu
KoMmneTeHunje notpebHe 3a yHanpehuBamwe dyHKLMOHANHE XEMUjCKE MUCMEHOCTH
YUYEeHMKa Y KOHTEKCTUMA UHAYCTPUCKE N NpUMeHeHe Xxemuje.

K/pyyHe peun: xemujcko obpasoBame, WMHAYCTpUjCKA Xemuja, NpUMeH-eHa
XeMuja, yyere n3BaH yuynmoHumoue

! MuHucTapcTBO npocBeTe, Hayke M TEXHOJOWKOr pa3Boja Penybnunke Cpbuje Bpoj
yrosopa: 451-03-68/2022-14/200168
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Chemistry teachers’ attitudes on industrial
and applied chemistry as contexts for
learning chemistry in primary and
secondary school

MilosS Kozic¢
Elementary school ,United Nations", Belgrade, Serbia

Aparnua Tpusuh
University of Belgrade, Faculty of Chemistry,Belgrade, Serbia

Abstract

In their everyday life, young people are faced with issues and problems which
require a certain understanding of science and technology. One of the goals of
chemistry education is to enable students to use their understanding of chemistry
as consumers of new products and technologies. Functional chemical literacy and
understanding the relevance of chemistry knowledge for the individual and society
can be formed by applying the context of industrial and applied chemistry in
teaching. The aim of this study was to examine the attitudes of chemistry teachers
on industrial and applied chemistry as contexts for learning the contents of
chemistry both in the classroom and outside the classroom, within the production
processes. The study sample consisted of 62 chemistry teachers from primary and
secondaryschools in the Republic of Serbia. The instrument was a questionnaire.
The obtained results show that teachers realize the potential of the context of
industrial and applied chemistry for a better understanding of chemistry, but that
such contexts are insufficiently applied both in the classroom and during school
visits to manufacturing facilities. Based on the obtained results, professional
development programs can be planned for in-service chemistry teachers within
which they will strengthen the competencies needed to improve the functional
chemical literacy of students in the contexts of industrial and applied chemistry.

Key words: chemical education, industrial chemistry, applied chemistry, learning
outside the classroom
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OpumjeHTaumMja cpearollKosiala Ha
6yayhHoOCT y ycnoBuMa naHaeMuje

NBaHa hepuh
NHCTUTYT 3a neparowka ncrpaxmsamwa, beorpag, Cpbuja

Cnasuua Makcuh
NHCTUTYT 3a neparowka ncrpaxmsamwa, beorpag, Cpbuja

Aywunua MannHmnh
NHCTUTYT 3a neparowka ncrpaxmsamwa, beorpag, Cpbuja

AncTpakT

OpwujeHTauuja Ha 6yayhHOCT npeAcTaB/ba HAauUMH Ha KOju nojeanHal, 3aMuLLba CBOj
pa3eBoj n oapehyje konuko he 6uUTM ycnewaH y peanum3aunju oOvYeKMBaHe
6yayhHocTn. TnobanHo naHAEMMNjCKO OKpyxene 61Mno je nocebaH n3asos 3a Mnaae
KOju cy y ¢a3nm WMHTEH3MBHE M3rpaame Xe/beHMX U o4YekmBaHux 6yayhHoCTM un
HMXOBOM HEMPEKUAHOM MPEeUCnUTUBakY Y OAHOCY Ha COMCTBEHe KanauuTete u
ycnose y Kojuma ce pasBujajy. lNpenMeT npoydyaBarba Yy OBOM pajy je aHanmsa
pe3ynTtata UCTpakuBara O oOpujeHTaumjn Mmnaamx Ha 6yayhHOCT y KOHTeKCTy
npoMeHa Koje je npeTprneno mwuxoBo obpa3oBare 360r 3aTBapama LWKONAQ,
npenacka Ha oHNlajH HacTaBy U y4dere o kyhe (2020-2022). CauntbeH je nperneg
ncTpaxmeara y uwby 6osber pasyMmeBara edekaTa npoMeHa Koje je aoHena
naHaemMmja Kako 3a JIM4YHM pa3Boj MNaanx Tako M 3a AM3ajHUparbe UHTEPBEHTHUX
nporpama kKoju 6u ojayanm No3nTUBHY OpujeHTaunjy Ha 6yayhHOCT. AHanm3ampaHe
Cy ctyamje u3 6asa nogaTtaka ca OTBOPEHWUM MPUCTYMNOM MO K/bYYHWUM pedumMma:
opujeHTaumja Ha 6yayhHocTt, naHaemmja KOBWA-19, obpaszoBartbe M Mnaawu.
N3aBojeHo je 20 nctpaxmBamwa umjn Hanasu notephyjy aa je naHaemuja KOBU/-
19 umana aybok ytuuaj Ha ydyerme, nobpobuTt n akageMmcky MoTuBauumjy mMnaaux.
Pesyntatn ykasyjy na mMnaau mmajy CBecT O ,pyrnama" y CBOM 3Hawy U Aa Ccy
3abpuHyTM 360r pu3MKa KoOje HenoBO/bHa 3Hakba HOCEe 3a HWMXOBO Jarbe
LWKOoNOBamwe. 3aK/byyeHOo je ga opujeHTaumja ydyeHuka Ha 6yayhHocT 3aBpehyje
Behy naxwy y 06pa3oBHOM OKpY>XeHYy Hero LWTo je caga ciydyaj.

K/pyyHe peumn: opujeHTaumja Ha 6yayhHOCT, nNaHOEMMUJCKO OKpYyXere,
CpearOoWKoNun, npernes ncTpaxmeama
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Orientation of high school students to the
future in the conditions of a pandemic

Ivana Deric
Institute for Educational Research, Belgade, Serbia

Slavica Maksic¢
Institute for Educational Research, Belgade, Serbia

Dusica Malini¢
Institute for Educational Research, Belgade, Serbia

Abstract

Future orientation represents the way an individual imagines his/her development
and determines how successful s/he will be in realizing the expected future. The
global pandemic environment was a challenge for young people to construct their
desired and expected futures. Their constant re-examination about their capacities
and conditions in which they develop are especially endangered. The subject of
this paper is the analysis of the results of studies on the future orientation of
young people in the context of changes that their education had undergone due
to multiple times when schools were closed down, transitioning process to online
teaching and learning from home (2020-2022). A review of the studies was
conducted to understand better the effects of the changes brought by the
pandemic, both for the personal development of young people and for designing
intervention programs that would strengthen the positive orientation towards the
future. Studies from open-access databases were analysed by keywords: future
orientation, COVID-19 pandemic, education, and youth. Twenty studies have been
singled out, the findings of which confirm that the COVID-19 pandemic had a
profound impact on young people’s learning, well-being, and academic motivation.
The results indicate that young people are aware of their “holes in knowledge” and
are concerned about insufficient knowledge’s risks for their further education. It
was concluded that the future orientation of students deserves more attention in
an educational setting than it is getting at the present moment.

Key words: future orientation, pandemic environment, students, research review
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LlTta yye aeua y sptuhy? Caap>xajm yuyemwa
M3 nepcneKkTuBe Bacnurada

3opuua KoBauvesuh
YHuBep3uTeT y beorpaay, Yuutesrbckun dpakynteTt, beorpaa, Cpbuja

AncTpakT

CaBpeMeHe nporpamcke KOHLenuuje npeawkonCcKor Bacnutamwa v obpasoBara
YyCMEepeHe Cy Ka WHTerpMcaHoM nMpucTyny Yyudewy W pas3sBojy, AYyropovyHuM
un/beBMMA M pasBojy AucCno3vuMja 3a y4dere M K/bYYHUX KOoMNeTeHuuja 3a
LeNoXMBOTHO yyere. M36op TeMa 1 cagpxaja yyerma M noydyaBara MoOBepeH je
npodecnoHanHMM KOMMNETeHuMjaMa BacnuTaya. Y TakKBUM OKOJSIHOCTMMA, 04
BEJIMKOI 3Ha4vaja Cy KOHLUENTWN Koje BacnuTadum nMajy o yuyery n noyyaBamy geue.
Y papy cy npeacrtaB/beHM pe3ynTaTu UCTpaxuBara Koje je uMmano 3a uub
ncrnuTMBare CTaBoOBa BacnuTadya O cajpxajuMma ydera W noy4vyaBawa Jeue
NpeaLwwKosICKOr y3pacTa — wTa jecy wan 6u tpebano pa 6yay cagpxaju ydemna,
KakKo AOXWBs/baBajy cnoboay koja uM je aata y usbopy cagpxaja n Koju daktopu
yTU4y Ha HUXOB M360p TeMa M caapxaja y4yewa M UCTpaxumBarba Ca AeELOoM.
KopuwheHa je AeckpunTuUBHA MeToda Ca aHKeTUparbeM Kao WUCTPaXXMBa4YKOM
TeXHUKOM. MWcTpaxusarweM je obyxBaheHO 472 BacnuTada ca Teputopuje
Beorpapa. Pe3yntatu uctpaxmeara nokasyjy Aa cajpxaje yyewa U noydabBama
BacCnuMTayun yrnaBHOM MNpeno3Hajy y OKBUPY COLMO-eMOLMOHANHUX KoMMeTeHuuja,
a y 3HayajHO Maw0j Mepu y OKBUPY KOMMeTeHuuje yyera ydyewa. [leknapaTtvuBHa
3Hawa 3ay3uMajy 3HayajHO MeCTO Yy HauMHy Ha KOju Bacnutaum carnenasajy
yyewe jJeue npejwkosickor y3pacrta. Pe3yntatu wucTpaxuBawa Yykasyjy aa
BacnuTauun y ogpeheHoj Mepun npeno3Hajy enemMeHTe KBaMTeTHOr nporpaMa, anamu
[a Cy UM y npouecy pa3sBujarba peasHMX nporpamMa u nsnacka mssaH yobunyajeHmx
okBupa notpebHe jacHuje cMepHuue WTO 6m Tpebano ysetn y 063mp NpuaMKOM
yHanpehuBama nporpama mHuumjanHor obpasoBarba, CTPYYHOr ycaBpluaBaka M
AOCTYyMnHe CTpy4He finTepaType.

K/bydyHe peun: cagpxaju ydema, nepcrnektuBa Bacnurada, KOMNeTeHumja yuyerne
yyewa, MeToe yyera 1 noyvasara
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What do children learn in kindergarten?
Content of learning from preschool
teachers’ perspectives

3opuua KoBauesuh
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Abstract

Modern program conceptions of preschool education are concentrated on
integrated approach to learning and development, long-term goals and
development of learning dispositions and key competencies for lifelong learning.
The choice of topics and content of learning and teaching is trusted to professional
competencies of preschool teachers. In those circumstances, concepts that
preschool teachers have about learning and teaching children play significant part.
This paper presents the results of a research which sought to examine attitudes
of preschool teachers about contents of learning and teaching preschool children
- what their learning contents are or shoud be, how they experience the freedom
which is given to them in choice of contents and what factors influence their choice
of topics and contents of learning and researching with children. A descriptive
method was used with survey as a research technique. The research included 472
preschool teachers on the territory of the city of Belgrade. The results of the
research show that the contents of learning and teaching by preschool teachers
are to the greatest extent recognized within socio-emotional competencies, and
to a much lesser extent within the learning to learn competence. Declarative
knowledge has an important place in the way in which preschool teachers perceive
the learning of preschool children. The results of the research show that preschool
teachers to a certain extent recognize the elements of a quality program, but in
the process of developing actual programs and going beyond the usual framework
clearer directions are needed. This should be considered when improving the
program of initial education, professional development and available professional
literature.

Key words: learning contents, preschool teachers’ perspectives, learning to learn
competence, methods of learning and teaching
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CraBoBM BacnuTtada o ynotpebu pagHumx
JINCTOBA 3a pa3B0j NOYETHUX MaTeMaTUUYKUnX
nojMoBa

CeeTnaHa lMoyyua
YHuBep3uTeT y beorpaay, Yuutesrbckun dpakynteTt, beorpaa, Cpbuja

AncTpakT

Jeua y4ye Kpo3 couujanHy MHTEpaKuUMjy U MHTEpakunjy ca PU3NYKOM CPeaMHOM.
MopenoBawe MaTepujana 3a y4dere je jeaaH o4 HayMHa Ha KOju BacnuTay
npunpeMa cpeauvHy Koja NoACTUYE Ha UCTpaXuBawe U ydere. BpojHu aytopu
cMaTpajy Aa Kopuwhewe MaTeMaTUYKMX pagHUX JUCToBa UM 3ajaTtaka Yy
NpeALKOoSICKOM y3pacTy HeMa BeSMKKM yTULAj Ha KacHuja akagemcka nocturHyha.
Jok apyra rpyna cmaTtpa Aa y3 oAapefheHe NocCTynke Bacnutada v nnaHuvpaHe
cuTyauuje ydera pagHu NUCTOBM MMajy Mo3uvTMBaAH yTuuaj Ha pa3Boj AeTeTa.
PagHW NUCTOBM 4nHe Aeo Ayrorogvwme npakce y Bptuhuma y Cpbujn. Uumb
ncTpaxmeara je 6Mo ucnuTueBarme CTaBoBa BacnuTada Be3aHMX 3a Kopuwhere
paaHux nuctoeBa y BpTuhy 3a pa3Boj MateMaTUYKMX KOMMNeTeHuuja. Y3opak je
ymHuNo 15 Bacnutada u3 6eorpaackmx sptuha. KopuwheH je nonycTpykTypupaHm
nHTepBjy. AkTyenHa obyka W npuMmeHa HOBOr nporpama [loauHe y3neTa,
nHMUMpana je ga ncnuTamo Aa n Ce U Ha KOju HauyumH npakca kopuwhera pagHux
TNCTOBa 3a pa3BOj MaTeMaTUYKMX NMOjMOBaA MpOMeHwuna ycnen obyke u npumeHe
HoBOI nporpama [oauHe y3neTta. Pe3yntatM UCTpaxusarba YyKasyjy Aa Hawwu
BacnuTayun, He3aBMUCHO oA obyke, y BennKoj BehnHun cmaTpajy Aa paaHu JINCTOBU
nMajy yTuuaj Ha pa3Boj NOYETHUX MaTEMaTUUYKMX NOjMOBA KOA AeLe NpefLKONCKor
y3pacTa.

K/by4yHe peuyn: maTeMaTuuKe KOMNeTeHuuje, pagHu N1MCTOBKU, CTaBOBM BacnuTava,
foanHe y3neTta
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Educators' views on the use of worksheets
for the development of initial mathematical
concepts

Svetlana Pocuca
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Abstract

Children learn through social interaction and interaction with the physical
environment. Modeling learning materials is one of the ways in which the educator
prepares an environment that encourages research and learning. Numerous
authors believe that the use of mathematical worksheets and tasks in preschool
does not have a great impact on later academic achievements. While the other
group believes that with certain actions of educators and planned learning
situations, worksheets have a positive impact on the child's development.
Worksheets are part of a long-standing practice in kindergartens in Serbia. The
aim of the research was to examine the attitudes of educators related to the use
of worksheets in kindergarten for the development of mathematical competencies.
The sample consisted of 15 educators from Belgrade kindergartens. A semi-
structured interview was used. The current training and implementation of the
new program ,Godine uzleta"™ has initiated us to examine whether and in what
way the practice of using worksheets for the development of mathematical
concepts has changed due to the training and implementation of the new program
~Godine uzleta®. The results of the research indicate that our educators, regardless
of the training, in the vast majority believe that worksheets have an impact on
the development of initial mathematical concepts in preschool children.

Key words: mathematical competencies, worksheets, educators' attitudes,
»Godine uzleta"
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Kpu3sa yuunrtesbcke npodecuje — aHanmsa m
nepcneKkTmee

Codunja Mapuuuh
YHuBep3uTeT y beorpaay, Yuutesrbckun dpakynteTt, beorpaa, Cpbuja

AncTpakT

Yuuterbcka npodecunja ce Hanasm Ha npBOj NMHUjM oabpaHe KBa/UTETHOr
obpaszoBarba. MOTUBMCaAHM, cCaMonoy3ZaHu M BUCOKO MNPOMdECUOHANHU y4nTebn
rnaBHW Cy OCnOHaL obpa3oBHOr cuctema. Pa3sHe aHanuse u mssewTaju (EACEA /
Eurydice, 2021.) yka3syjy Ha Kpu3y y4dmTerbcke npodecunje, cBe Mare yCrnewwHmnx
yyeHuKa ynucyje yuuTerbcke dakynTeTe, craTtyCc yuuTesrba Yy ApywTBy rybwu
BpeAHOCT (Kako MopasnHy Tako un matepujanHy) (Fernetidr., 2012; Klusmann i dr.,
2008) a npep y4uuTerbe ce nocTaB/bajy cBe BehM 3axTeBW, OYeKMBama W
oarosopHoctn (EACEA / Eurydice, 2021). Uwb oBOr paja je u3BpLWKTU
KOMMNapaTMBHY aHanm3y cTtakba yuuterbcke npodecuje (ISCED1 HMBO) Y 3eM/baMa
3anagHor bankaHa (Cp6bwuja, LUpHa lopa, BocHa n XepueroBumHa u CeBepHa
MakenoHuja) ysmmajyhu y o63mp Tpm acnekta aHanuse: BpeAHOBame yuuTesrba,
MoryhHOCT HanpegoBara y npodecnju n pobpobut npodecmje. AHann3oM je
yTBpheHo Aa je y HaBeAeHMM 3eM/baMa nNponucoM yTepheHa obaBe3a BpeaHOBama
yuynTerba, NpPeTexXHo C unbeM yHanpehewa paga, Aok y BbuX moxe gosectn n o
nosehara niate cxoAHO oanyuu aupekTopa. Hanpeposare y npodecuju je
mMoryhe MCK/bYUMBO UCNyHaBareM opManHuX, yHanpes 3agaTux Kputepujyma.
YouaBa ce onTtepeheHOCT yuntesba aAMUHUCTPATUBHMM MOCI0BMMA, OAFOBOPHOCT
3a nocturHyha yyeHukKa M BUCOKM 3axTeEBWU HAANEXHWUX Tena. Y 3aK/byuKky ce
N3HOCe npenopyke 3a yHanpeherwe (CMabnUTN NpUTUCAK U OATOBOPHOCT yuuTesrba,
npeucnuTaTtM CUCTEM BpeaAHOBara M HanpefoBakwa W yHanpeautu couujanHe
KOMMNeTeHuuje yumtesba).

KmwyyHe peun: yuvterbcka npodecuja, BpeaHOBame, CTPYYHO ycCaBpluaBame,
nobpobuTt, counjanHe KoMneTeHumje
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The crisis of the teaching profession -
analysis and perspectives

Sofija Marici¢
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Abstract

The teaching profession is at the forefront of defending quality education.
Motivated, self-confident and highly professional teachers are the mainstay of the
education system. Various analyzes and reports (EACEA / Eurydice, 2021) point
to the crisis of the teaching profession, a smaller number of successful students
enrolling in teacher education universities, the status of teachers in society losing
value (both moral and material) (Fernet et al., 2012; Klusmann et al., 2008) and
teachers are facing increasing demands, expectations and responsibilities (EACEA
/ Eurydice, 2021). The aim of this paper is to perform a comparative analysis of
the state of the teaching profession (ISCED1 level) in the Western Balkans (Serbia,
Montenegro, Bosnia and Herzegovina and Northern Macedonia) taking into
account three aspects of the analysis: teacher evaluation, the possibility of
promotion in the profession and the well-being of the profession.The analysis
established that the obligation to evaluate teachers was determined by the
regulation in the aforementioned countries, mostly with the aim of improving the
work, while in BiH it can lead to an increase in salary according to the decision of
the principal. Promotion in the profession is possible only by meeting formal,
predetermined criteria. The workload of teachers is noticeable in administrative
tasks, responsibility for student achievements and high demands of the competent
authorities. In conclusion, recommendations for improvement are made (reduce
the pressure and responsibility of teachers, review the system of evaluation and
promotion and improve the social competencies of teachers).

Key words: teaching profession, evaluation, professional development, well-
being, social competencies
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IV
MOZEJIOBAHSE MATEPUIJAJIA 3A YHEHSE
MODELOVANJE MATERIJALA ZA UCENJE

LEARNING MATERIALS MODELLING
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N360p n npunarohaBatbe eTHOMY3UKOJIOLLKE
rpahe rnacoBHuM cnocobHocTUMa n
norpebama My3nMukKor onmcMemaBatba
yueHuka Mnahux paspena oCHOBHE LUKOJIe

Haka Hukwunh
YHuBep3unTeT y beorpaagy, YuutesrbCcku pakynteT, HactaBHO oaesbene
Hoswu Ma3ap, Hoeu Ma3ap, Cpbuja

AncTpakT

MNpemMa yTeMerbeHOM METOAMYUKOM MpaBLy NOCTaBKe My3uyke nucMeHocTn y Cpbujn
nosia3HM MaTepujan y NpoLecy onvcMeraBaka yYeHmka Mnahux paspena oOCHOBHeE
LIKOMe Cy MecMe MoAenu M HaMeHCKe MecMe HacTase, YrfiaBHOM, Ha HapoAHUM
ocHoBaMa. My3unukun negaro3v admpMmcaHm y oBoj 061acTu carnacHu cy y cTaBy
[la y paly Ha nocTaBUM MenoAujCcKo-puTMUUYKe npobneMaTuke Tpeba KpeHyTn o
necama Kpaja y KOMe ce HacTaBa oaBuja. MehyTuM, yBUOM y aKTYeNHY YLB6EHUYKY
N METOAMYUKY NuTepaTypy yBuhamo Aa, ynpKoc nocrojarby Benukor 6poja necama
Yy €THOMY3MKOJIOLWKOM 3arnucy, HemMa npuMmepa us MHormx kpajeesa Cpbuje. JeaaH
o4 pasfiora je HeMCTpPaXXeHOCT OBWMX MecaMa ca acrnekTa MoCTaBKe efeMeHTapHe
My3MUYKe MUCMEHOCTU. HbUXO0BO uUCTpaxkmBare, nopen wmsbopa y carnacjy ca
METOAMUKMM  3axTeBuMMa, MoApa3dyMeBa W  npunarohaBare  NacCoOBHUM
MoryhHoOCTUMa y4yeHuka M notpebama HacTase. Y paay he TeopujckoM aHannsoMm
MeToAuUKe NuTepaTtype 6UTU carnenaHa caBpeMeHa cxBaTaka 0 M3bopy rpahe 3a
NOCTaBKY e/IeMeHTapHe My3u4ykKe NMUCMEHOCTU U, Ha NpUMepPY eTHOMY3UKOJIOLKMUX
3anMca necamMa HOBOMAasapcKor Kpaja, npeacTaB/beHM MOCTYNuUU  HeHOor
npunarohaBama rnacoBHMM MoryhHocTnMa Aeue u aobujamy necama moaena. Lnm
je yHanpeheme My3uuke nucMeHoctu y Cpbuju, Kao 1 HacTaBe My3uuke KynType
onwTe. Pag Tpeba Aa noacCTakHe My3uyke nejarore Ha fJasba UCTPaXxuBatba
eTHOMy3uKoJlowkKke rpahe W u3pagy MeToaAMuke W yLb6eHMUYKe nuTepaType
oboraheHe My3snukMM NpuMepMMa OCTasIMxX KpajeBa 3eM/be.

K/byuHe peun: necMe MoJenn, HAMEHCKE NecMe, TPaHCMOHOBake, eNnMmnHaumja
Menu3MaTuke, MoaudurkoBare necama
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The selection and adaption of
ethnomusicological material to the vocal
abilities and requirements of music
education among younger elementary
school children

Naka Niksi¢
University of Belgrade, Teacher Education Faculty, Department in Novi
Pazar, Novi Pazar, Serbia

Abstract

According to the established methodological approach to developing music literacy
in Serbia, the initial material used to teach music education to younger elementary
school children consists of model songs and songs specifically designed
predominantly based on folk elements. Music pedagogues in good standing in the
field are in agreement that work on melodic-rhythmic issues should begin with
songs from the region where the lessons are taking place. However, insight into
the current textbooks and methodological literature indicates that, despite the
great many songs which can be found in ethnomusicological recordings, there are
no examples of music from various parts of Serbia. The paper will provide a
theoretical analysis of the methodic literature in order to outline the contemporary
take on the selection of material for developing basic music literacy, and, on the
example of the ethnomusicological recordings of songs from the region of Novi
Pazar, outline the procedures of its adaptation to the vocal abilities of children,
and of obtaining model songs. The aim is to improve music literacy in Serbia, as
well as music education in general. The paper should encourage music pedagogues
to further study ethnomusicological material and author methodological volumes
and textbooks enriched with examples of music from other areas of the country.

Key words: model songs, specifically designed songs, transposition, the
elimination of melismatics, modification of songs
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NpeBohewe y HactaBu Ha fgasbMHy (Ha
MaTepujany eHrJieckKkor jesmka 3a
e/IeKTPOTEXHUKY U coOPTBEpPCKO
MHXXeHepCTBOo)

Munow bypuh
YHuBep3uTeT y beorpaay, EnektpotexHunukn dakyntet, beorpaa, Cpbuja

AncTpakT

lMpeBohery y HAacTaBu Ha AasbUHY HMje NpuaaBaHa BeMKa UCTpaXmBayka naxma.
TokoM naHAeMuje HacTaBHMUM Cy Ce Ccyo4yaBasM ca pasNInNynTuM KM3a30BMMA
HacTaBe Ha AasbuHy, Mehy KojuMa je n n3bop agekBaTHOr HacTaBHOI MaTtepujana.
Ocnamajyhm ce Ha KOHTpaCTMBHY aHanuily, aHanm3ly rpewaka u Teopujy
peneBaHTHOCTU, aHanuM3MpanM CMO nNpeBoJe CTyAeHaTa npBe roavHe
EnekTpoTexHuukor dakynteta y beorpagy kao aeo npeamcnutHux obasesa
HacTaBe Ha AasbUHY. JefaH o4 uM/beBa UCTPaXXMBaka OAHOCK Ce Ha NMuTamwe: Aa
N ce y nojaBnm NpeBOAWMSIAYKMX rpewaka cTygeHaTta Mory yo4uuTu U3BeCHe
npaBuIHOCTU? VcTpaxusame je obyxeaTtmno bpyuowe ca Oaceka 3a cohTBEPCKO
nHxerepctso (N=180) wn 6pyuowe ca enekTpoTexHuMuykmx oaceka (N=206).
MHCTpYMeHT Koju je kopuwheH jecTte TeKCT 3a npeBohere TEKCT KOju ce NnpeBoan
N TecT ycBojeHor Bokabynapa. lNeparowke nMmnamkaumje ncTtpaxmsara nokasyjy
ha npesohemwe Kao Ae0 HacTaBe CTpaHOr je3mka CcTpyke Moxe ga nobosblia
KOMYHUKATUBHY KOMMETeHUWjy CcTyaeHaTa W yHanpeau ycBajarbe Bokabynapa
jesunka cTpyke.

K/byuHe peum: HacTaBa Ha AaibUHy, NpeBohere KOHUEenTyasiHOr je3nukor
MaTepujana, Teopuja peneBaHTHOCTU, EHITIECKM 33 €NeKTPOTEXHUKY, EHIIecKM 3a
co(pTBEPCKO NHXEHEPCTBO
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Translating in distance learning (illustrated
by English for Electrical and Software
Engineering)

MiloS DBuric
University of Belgrade, School of Electrical Engineering, Belgrade, Serbia

Abstract

Translation in distance learning has been out of the focus of linguistic research.
During the pandemic teachers were faced various distance learning challenges,
one of them being the selection of adequate teaching materials. Relying on
contrastive analysis, error analysis and relevance theory, we analysed the
translations of the first year students of the Faculty of Electrical Engineering in
Belgrade, as part of the distance learning pre-examination requirements. One of
the goals of the research refers to a relevant question: Is it possible to detect
certain regularities in students’ translation errors occurrence? The research
included freshmen from the Department of Software Engineering (N =180) and
the Department of Electrical Engineering (N=206). The instrument that was used
was the text for translation and the test of the adopted vocabulary. Pedagogical
implications of the research show that translation as part of teaching a language
for specific purposes may improve students’ communicative competence and
improve the acquisition of specialised vocabulary.

Key words: Distance Learning, Translating Conceptual Language Material,
Relevance Theory, English for Electrical Engineering, English for Software
Engineering
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ONTUTAJIHE KOMIMNETEHUWNIE YHECHUKA
BACIMNNTHO-OBPA3OBHOI NMPOLECA

DIGITALNE KOMPETENCIJE UCESNIKA
VASPITNO-OBRAZOVNOG PROCESA

DIGITAL COMPETENCIES OF
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Pednekcunja Bacnmravya o AUrMtTasiHuMm
KOMMNeTeHunjaMa M BaCnMTHO-06pa3oBHOM
npouecy TOKOM naHgemmje

Mwupa JoBaHoBuh
AkageMmunja cTpykoBHUX cTtyamja LLabay, Oacek 3a Bacnutade m
MeaAUUMHCKe cecTpe — Bacnutade, LWabay, Cpbuja

Cama ByneTtuh
AkageMunja cTpykoBHUX cTyamja Labay, Oacek 3a Bacnutade m
MeaAUUMHCKe cecTpe — Bacnutade, LWabay, Cpbuja

JbnrwaHa CtaHkoB
Akagemunja cTpykoBHUX cTyamnja Wabau, Oacek 3a Bacnutade u
MeaAUUMHCKe cecTpe — Bacnutade, LWabay, Cpbuja

AncTpakT

Ctyavja KBanuTaTUBHOI, €KCMJoOpaTUBHOI TuUNa uMana je 3a uwb carnenatu
WMCKYCTBO BacnuTada M kbuxoBux pediekcmja o AUrMTanHMM KOMMNeTeHuujama u
BaCnmMTHO-obpa3oBHOM npouecy TokoM COVID 19. MNogaum o ysumamma 34
ncnuTaHmka (Koju Cy 3anocieHn Kao BacnuTadu n nctoppeMeHo noxahajy macrep
CTpykoBHe ctyamje Ha Opceky 3a Bacnutadye Akajemmje CTPYKOBHUX CTyauja
LWabay), NnpuKyn/beHn cy y MapTy v anpuny 2021. roaMHe nyTeM UCTpa)Kmsauykor
WHCTPYMEHTa aHKeTe ca LWeCT nuTara OTBOopeHor Tuna (Tvna eceja). Pesyntatu
NUCTpaxuBara pacBeT/baBajy cneundnyHOCT U 3HaYaj AMrnTaaHux KomneTeHuuja
BacnuTaya y peanum3auuju BacnMTHO-06pa3oBHOr npoueca TOKOM naHaeMmuje
COVID 19. WU3gBojeHe cy Tpu KaTeropuje Koje ykasyjy Ha dakTope Koju
noapxasajy pas3Boj AUrUTasHUX KOMMeTeHuuja BacnuTada, a OAHOCe ce Ha
ayToOHOMMjy W Nefarowky WHTepBeHUMjy BacnuTada, capajky ca poauTesbuma
(TuMCcKM pap v opraHmsaumja ca CTPYYHMM capagHuuuMa) m npodecmoHanHo
ycasplwasarbe. Hawe wucTpaXuBawe YyKasyje Ha BWCOK HMBO MoTuBauuje
BacnmTaya 3a YyHanpeherwe AUrUTaNIHUX KOMMNETeHuMuja 3a pah ca AeuoM w
poauTesbuMa. Pe3yntaTu Hawer ucTtpaxueara O AUrUTaIHUM KOMMNeTeHuujama um
HMXOBOM 3Ha4yajy TOKOM U3MeHEeHNX YC/I0Ba Y BpeMe naHaemmje takohe mory 6utmn
npuavkKa 3a NpoMuU/bakbe O MejarowkuM CMepHuuama u rnpenopykama y Be3u
npodecnoHanHe ocCcnocob/beHOCTU U AUrnTanHe KOMMNETEHTHOCTM BacnuTava y
yobuuajeHnMm ycnoeBuMa xuBoTa W paga. WUcTpaxuBare ykasyje Ha 3Hauyaj
AvrntanHe MNUCMEHOCTM Yy cuTyaumjama M cnydajeBuMa Kaga ce npobnemu ca
KOjUMa ce cyo4daBa 4YOBEYaHCTBO ojpaxaBajy Ha BacnuUTHO — o6pa30BHM pag u
npeacTaB/bajy U3a3os 3a BacnuTade.

K/mmyuHe peun: pednekcumja, Bacnutad, guvrutasHe kKomneTeHuuje, BaCMUTHO-
o6bpas3oBHM Npouec, naHaemMuja
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Preschool teachers’ reflections on digital
competencies and the educational process
during pandemic

Mira Jovanovic
Academy of Applied Studies Sabac, Unit vfor the Education of Preschool
and Nursery Teachers, Sabac, Serbia

Sanja Vuletic
Academy of Applied Studies Sabac, Unit for the Education of Preschool
and Nursery Teachers, Sabac, Serbia

Ljiljana Stankov
Academy of Applied Studies Sabac, Unit for the Education of Preschool
and Nursery Teachers, Sabac, Serbia

Abstract

The study of qualitative, exploratory type aimed to examine the experience of
preschool teachers and their reflections on digital competencies and the
educational process during COVID 19. Data on the insights of 34 respondents (who
are employed as preschool teachers and are as well students of master applied
studies at the Unit for preschool teachers and nursery teachers of the Academy of
Applied Studies Sabac), were collected in March and April 2021 through a research
instrument - survey with six open-ended questions (essay type).The results of the
research shed light on the specificity and importance of digital competencies of
preschool teachers in the implementation of the educational process during the
COVID 19 pandemic. Three categories have been singled out that indicate the
factors that support the development of digital competencies of preschool
teachers, and relate to the autonomy and pedagogical intervention of preschool
teachers, cooperation with parents (teamwork and organization with professional
associates) and professional development. Our research indicates a high level of
motivation of preschool teachers to improve digital competencies for working with
children and parents. The results of our research on digital competencies and their
importance during the changed conditions during the pandemic can also be an
opportunity to reflect on pedagogical guidelines and recommendations regarding
the professional qualifications and digital competence of preschool teachers in
normal living and working conditions. The research points out the importance of
digital literacy in situations and cases when the problems that humanity is facing
are reflected in the educational work and present a challenge for preschool
teachers.

Key words: reflection, preschool teacher, digital competencies, educational
process, pandemic
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Dizajniranje kratkih knjizevnih oblika u
multimedijskom okruzenju koristenjem
programskog jezika Scratch

Natasa Rogulja
SveuciliSte u Zagrebu, Uciteljski fakultet, Zagreb, Hrvatska

Mario Dumancic
SveuciliSte u Zagrebu, Uciteljski fakultet, Zagreb, Hrvatska

Mjaka Ruzic
SveuciliSte Juraj Dobrila Pula, Fakultet odgojnih i obrazovnih znanosti,
Pula, Hrvatska

Apstrakt

Na Uciteljskom fakultetu SveuciliSta u Zagrebu, u sklopu kolegija ICT u osnovhom
obrazovanju, studenti prve godine (bududi odgojitelji) razvijaju digitalne sadrzaje
koristec¢i Scratch jezik u sklopu svoje obuke za stjecanje ICT kompetencija u
podruc¢ju programiranja. Na taj nacin razvijaju potrebna znanja i vjestine za
integraciju Scratcha u predskolsko odgojno okruzenje. Obrazovni digitalni sadrzaji
osmisljeni su u obliku multimedijskih nastavnih poruka i razvijeni u skladu s
Kognitivnom teorijom multimedijskog ucenja i njezinim nacelima. Taj je proces
omogucio studentima stjecanje ICT kompetencija obrade teksta, zvukova i slika.
Digitalni sadrzaj (N=140) razvijen je 2021. godine i ukljucuje Ezopove basne,
price koje su izradili sami ucenici te prilagodene pri¢e raznih autora. Ovaj rad
prikazuje analizu sadrzaja ovisno o vrsti sadrzaja (samokreirani ili prilagodeni
kratki literarni oblici) i stupnju slozenosti programa u koristenju Scratch grafickih
programskih blokova (Pokret, Izgled, Zvuk, Dogadaji, Kontrola), s definiranim
smjernicama za mogucda integracija Scratch jezika u predskolski kurikulum.

Kljucne reci: Scratch programski jezik, kognitivna teorija multimedijskog ucenja,
multimedijski dizajn, ICT kompetencije, bududéi odgojitelji
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Designing short literary forms in multimedia
environment using the Scratch
programming language

Natasa Rogulja
University of Zagreb, Teacher Education Faculty, Zagreb, Croatia

Mario Dumancic
University of Zagreb, Teacher Education Faculty, Zagreb, Croatia

Mjaka Ruzic
University Juraj Dobrila Pula, Faculty of Educational Sciences, Pula,
Croatia

Abstract

At the Faculty of Teacher Education, University of Zagreb, within the ICT in
Primary Education course, first-year students (future preschool teachers) develop
digital content using the Scratch language as part of their training to acquire ICT
competencies in the field of programming. In this way, they develop necessary
knowledge and skills to integrate Scratch into the preschool educational
environment. This paper presents an analysis of multimedia digital content
(stories, fairy tales and fables) developed by students (N = 140) in the Scratch
visual environment, depending on the type of content and level of program
complexity. Guidelines for the possible integration of the Scratch language in the
preschool curriculum are given.

Key words: Scratch Programming Language, Cognitive Theory of Multimedia
Learning, Multimedia Design, ICT Competences, Future Preschool Teachers
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YUutambe y ANrMTasiHOM OKpY>Kehby

AHuTa LWTepjocka Mutpecka
YHusepsutet ,CB. Knpnn n Metogmnj" so Ckonje, NMeparowkn dakynter
~CB. KnumeHT Oxpunackun®, Ckonje, Penybnnka CesepHa MakenoHumja

AncTpakT

MpoTekny aeueHnjy obenexunu cy UMHTEH3MBHU Mpouecu aurvtanusaunje. To je
pe3yntupano nosehameM HOBUX AUrUTaANHUX pecypca W pasinymtux obnuka
TeKCcTa: 04 OCHOBHUX (TeKCTyasiHe Nnopyke) A0 KomnnekcHux (Beb cTpaHuue, e-
Kkbure, uta.). Aurntanmsauuja je nokpeHyna obpa3oBHe NMpOMEHEe Y YK/byunBaHy
AVrUTanHUX (YnTanadkmx) KoOMMeTeHunja y HacTaBHe njaHoBe M Nporpame 3a cse
obpa3oBHe HuMBOe. MWCKYyCTBO nOKa3syje J[a ydeHuunm, nopes wWTaMnaHux
mMaTepwujana, cBe BulIe KOpUCTe aurutanHe nisope mHdbopmaumja. Y oBOM paay
npeactasnheMo pesyntate UcTpaxuBama O UnTamy, Koje uMa 3a uwmb aa gobuje
nogaTtke O AUMEH3NjN AUrnTanHux pecypca n HhUXOBOM ANAAKTUYKO-METOANYKOM
TpeTMaHy Yy HacTaBM MaKe[OHCKOr je3vka Yy ApyroMm LUMKNYCYy OCHOBHOI
obpasoBarba M BacnuTawa y PC MakenoHujn. Y ucTpaxuBary je CnpoBeaeHo
aHKeTupare y3opka oa 70 ydyeHuka neTor paspena, WHTepBjy ca 32 paspegHux
HacCTaBHMKA OCHOBHMX LWWKOJ@ W aHanM3a HOPMaTUBHMX akKaTa MU LWKOJCKe
AOKyMeHTauuje. WcTpaxuBamwe je noTtBpAuno Aa [AurutanHo-pecypcHu U
ANAAKTUYKO-METOANYKM KOHTEKCT Y APYrOM LMKNYCYy OCHOBHOI obpa3oBara y P.
C. MakepoHuje He npyxa A0BO/bHE YC/I0BE 3@ pa3BOj pa3dyMeBarba MNpoynTaHor y
AUTNTanHoOM OKpyXemy. Pe3yntaTtn nctpaxumsara Aajy noyYeTHy HayyHy OCHOBY 3a
peAusajH KyYpUKy/nyMCKe OCHOBE 3a pa3B0Oj KOMMNETeHUMja ANrUTasIHOr YnTakb-a.

K/byuyHe peun: untame, aurntanmnsauunja, HactaBa, pecypcu
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Reading in a digital environment

Anita Sterjoska Mitreska
Ss. Cyril and Methodius University in Skopje, St. Kliment Ohridski Faculty
of Pedagogy, Skopje, North Macedonia

Abstract

The past decade has been marked by intensive digitalization processes. This has
resulted in the increasing of a new digital resources and various forms of text:
from basic (text messages) to long (complex websites, e-books, etc.).
Digitalization has initiated educational changes in the inclusion of digital (reading)
competencies in the curricula for all educational levels. Experience shows that
besides printed materials, students are increasingly using digital sources of
information. In this paper we will present the results of a scientific research about
reading, which aims to obtain scientific data about the resource dimension and
the didactic-methodical treatment of digital resources in Macedonian language
teaching in the second cycle of primary education in Macedonia. The research used
a survey of a sample of 70 students from V grade, interview with 32 primary
school teachers as well as analysis of hormative acts and school documentation.
The research confirmed that the Digital-resource and didactic-methodological
context in the second cycle of primary education in Macedonia does not provide
sufficient conditions for the development of reading comprehension in a digital
environment. Research results provide a starting scientific basis for redesigning
the curriculum basis for the development of digital reading competencies.

Key words: reading, digitalization, teaching, resources
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MeToAMYKM NPUCTYNU pa3Bojy
aJIrOPUTaMCKOrr HaYuMHa pasMyUbakba Yy
pa3peaHoj HacTtaBm

flopaaHa CtokoBuh
YHuBep3uTeT y beorpagy, Yuutesrbcku dpakynteTt, beorpag, Cpbuja

MupocnaBa Puctuh
YHuBep3uTeT y beorpaay, Yuutesrbckun dpakynteTt, beorpaa, Cpbuja

AncTpakT

OurutanHu ceeT je obaBe3HW HacTaBHWM NpeaMeT yBeaeH wkoncke 2020/2021
roauHe y npBu pas3pes OCHOBHE LUKOJSlIe M CyKLEeCMBHO Ce yBOAM CBake HapeaHe
roavHe y HapegHu paspen. ANropytaMCKM HauuH pasMul/barba jeaHa je of
HacTaBHMX TeMa OBOr npeaMeTa Koja npeacraB/ba  GyHaaMeHT 6asnyHor
obpasoBarba yudeHuka. Lwub oBOor paga je KpuTMuKa aHanmsa MeToAMYKUX
npuctyna y @yHKUMjM pa3Boja anroputamckor HauumHa pasMull/barba Y OKBUPY
NCcTonMeHe HactaBHe obnactn y yubeHnumma AurntanHn ceeT 1. YpaheHa je
KOMMapaTMBHa KBanMTaTUBHA aHanM3a yckiaheHOCTM y30pKOoBaHOr cajpxaja 3a
aKpeauMToBaHUX LWeCT yLbeHnKa 3a NpBu pa3pes, Y OAHOCY Ha UCXoae v cagpxaje
nponucaHe HacTaBMM MporpamoM, ca (OKYyCOM Ha MeToAuM4YKe MNpUCTyne Koju
AonpuHoce peanvaunjn nojeanHux 3agataka ca yyeHmumma. PesyntaTtu ykasyjy aa
Cy CBW aHanusmpaHu yLubeHunum ycarnalweHn ca HacTaBHMM NporpamMoM, anu aa ce
MEeTOANYKM NPUCTYNN 3HAYajHO pasnnKyjy, Kao U KBanuteT yLI6eHNUYKNX cagpxaja
KOju ce 04HOCe Ha anropuTaMCKu HauYMH pasmuwbara. Mako je sehuHa yLbeHnka
pagHOr KapakTepa, a cagpxaju U3noXeHn je3aMkoM Koju je npunaroheHu yspacty
yyYyeHuKa, nojeamHn 3agaum HUCY NpUMEpeHn yvyeHuumma, 6uno ga cy npeTeLkn,
nnu npenakun. Yanmajyhu y o63mp aga je AnrmtanHm CBET HOBU NpeaMeT Y pa3peaHoj
HacTaBu, cMaTpaMo aa ra Tpeba y HapegHUM roagMHama KOHCTaHTHO yHanpehusatu
Ha OCHOBY MoBpaTHMX MHMOpMaumja on peanusatopa (HacTaBHUKA U CapaZHuKa)
anu n of CTpaHe UCTpaxupaya pasinuntnx npoduna.

K/pyuyHe peumn: aHanusa yubeHuka, OurntanHu ceBeT 1, YYEHUK, anroputamcku
Ha4uH pasMubama
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Developing Algoritmic Thinking- The
Methodological Aproach in Classroom
Teaching

Gordana Stokovic¢
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Miroslava Risti¢
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Abstract

Digital world is a compulsory teaching subject introduced in the school year
2020/2021 in the first grade of primary school and will be consecutively introduced
every following year in the next grade. The Algorithmic thinking is one of the
teaching topics within this subject, and a foundation for pupil primary education.
The aim of this paper is a critical analysis of the methodological approaches in
developing algorithmic thinking within teaching this topic, in textbooks Digital
World 1. A comparative, qualitative analysis of sample content for six first grade
accredited textbooks has been conducted, compared to the prescribed teaching
and learning content and outcomes, with a focus on methodological approaches
that contribute to the implementation of individual pupil tasks. The results indicate
that all analyzed textbooks are in accordance with the prescribed curriculum,
however, methodological approaches significantly differ, as well as the quality of
textbook content related to algorithmic thinking. Although most textbooks are
workbooks, and the content is presented in an age-appropriate language, some
tasks are not suitable, whether too difficult or too easy. Taking into account that
the Digital World is a new subject in classroom teaching, we believe that it should
be constantly improved in the upcoming years, based on feedback from teachers
and associates, as well as from researchers of various profiles.

Key words: Textbook analysis, Digital world 1, Pupil, Algorithmic Thinking
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NHOOPMALNOHO-KOMYHUKALMOHE
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Muuberwe HaCTaBHUKA U YYEHUKa O
npuMmeHm N'yrn npesoguoua y HactaBm

[ejaH JaHkoBuh
ow ,MunaH B. Munuhesuh", beorpag, Cpbuja

AncTpakT

MNonasehun oa npupoae npeameTa dpaHLYCKU je3nK — KOjU y HacTaBHOM npouecy
Ha NpBOM MecCTy nogpa3syMmeBa obesbehunBare 6oraTtor AUrMTaNIHON OKPYXEeHa Kao
OCHOBE y4yema, yKasana ce notpeba ga ce ncnurta y K0joj Mepu ryrn npesogmnall
noapxasa crneumduyHe 3axTeBe OBOr HacTaBHoOr npeameta. Uwb  osor
NCTpaxuBara jecte Aa Ce UCNuTa MUL/beHE YYEHUKA U HAaCTaBHMKA O NMPUMEHM
ryrn npeeogmoua y HacTasu (GpaHLYCKOr je3nka y unby nobosbluara HacTaBHOM
npoueca. lNpeaMeT UcTpaxuBara je UCnuTaTu MUL/bere HACTaBHUKA U YYEeHMKa
0 ynoTtpebu ryrn npesoguoua, Kao M TO Aa /M OH AOAATHO MOXEe MOTUBMCATU
YYEHUKE W HacTaBHMKe. Y ucCTpaxuBamwy je kopuwheH YMNWUTHUK, TexHWKa
aHKeTupara, Ca LWeCT nuTaka, HAMEeHCKN KOHCTpyucaH. Y3opak je 6uo npuroaaH
M YMHWNO ra je 25 yyeHnka m 5 HacTaBHMKa KOjuU Cy OArOBOPWUAM HA aHKETYy Yy
€/1eKTPOHCKOM BuAay, KOju Cy NpucycTBoBanm YrneaHoM yacy ,loetuka npesohema
n mweHa dyHKuMja Yy WHTeprnpeTaumjn KrbuxkeBHor pgena”. AHanmsa W
WHTeprnpeTauuja nogataka ce OAHOCKM Ha pe3yntate aobujeHe AECKPUNTUBHOM
CTaTUCTUKOM. WM3pauyHaTe cy Mepe npebpojaBamwa (anconyTHe W npeueHTHe
dpekBeHUMje). Pesyntatm Cy nokasanu fa Cy Y4YeHULUM CBECHWU YMrbeHuua aa cy
UM AurvTanHu cagpxaju BeoMa noTpebHu y HacTtaBu. HacynpoT MuUlbemy
y4YyeHuKa, HacTaBHMUM HUCY paaun Aa ce npodecuMoHasHO ycaspluasajy Ha nosby
MoAepHu3aumje CBOjUX npenasawa, 4YeMy Yy nMpwiaor rosopu W ow OA3MB
HacTaBHMKA JAda nNpuUCyCcTBYyjy OBOM YrneaHoMm 4acy. Ha ocCHOBY pe3yntaTta
NUCTPpa>kMBarba MOXEMO 3aK/by4YUTU A4a HACTAaBHULU HUCY, KA0 HU YYEHULM joLl YBEK
y afeKBaTHOj Mepu ocnocobsbeHn nnm 3amHTepecoBaHn 3a paj npeko nnatdopme
ryrn npesoguiau.

K/pyuyHe peun: npesoheme, dpaHUYyCKKU je3uk, ryrn npesoaunay, nnatdgopma,
MynTumegmja
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Opinion of teachers and students on the
application of Google Translate service in
teaching

Dejan Jankovic
Elementary School “Milan D. Milicevi¢”, Belgrade, Serbia

Abstract

Starting from the nature of the school subject of French language - which, in the
teaching process, primarily means providing a rich digital environment as a basis
for learning, there was a need to examine the extent to which Google Translate
Service supports the specific requirements of this subject. The aim of this research
is to examine the opinion of students and teachers on the use of Google Translate
in the teaching of French in order to improve the teaching process. The subject of
the research is to examine the opinion of teachers and students on the use of
Google Translate, as well as whether it can additionally motivate students and
teachers. The research used the questionnaire, a survey technique with six
questions, purposely constructed. The sample was appropriate and consisted of
25 students and 5 teachers who responded to the survey in electronic form, and
who previously attended the sample lesson "Poetics of translation and its function
in the interpretation of a work of literature." Data analysis and interpretation refer
to the results obtained by descriptive statistics. Counting measures (absolute and
percentage frequencies) were calculated. The results have shown that students
are aware of the fact that they need digital content in teaching. Teachers are not
willing to professionally improve themselves in the sphere of modernization of
their lectures. Based on the results of the research, we can conclude that teachers
are not adequately trained or interested in working with the help of the Google
Translate platform, while students, on the other hand, have necessary skills and
show interest in this matter.

Key words: Translation, French, Google Translate, motivation, multimedia
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OnpeMs/beHOCT U cBpxa kopuwhemwa UKT y
yyMoHMLUaMa 3a HacTaBy JIMKOBHE KyType

Bojucnas Unuh
YHuBep3uteT y MNpuwtTnHMU ca npuepeMeHmnMm ceamwiteMm y KoCcoBCKO]j
Mutposuumn, d®akynteTt ymeTtHocTn, Kocoscka Mutposuua, Cpbuja
YHuBep3uTeT y Kparyjesuy, OUN0A0WKO-YMETHUYUKN PaKynTeT
Kparyjesau, Cpbuja

Carba Omnumnosuh
YHuBep3uteT y HoBoM Capgy, Akagemmnja ymetHoctn, Hoeu Capn, Cpbuja

AHapujaHa Wnkn-Epcku
oWl ,JosaH Puctuh®, bopua, beorpag, Cpbuja

AncTpakT

Y pobpoMm pgeny wkona MHAOPMaALMOHO-KOMYHUKaUMOHe TexHonoruje (UKT) cy
nocrtane cacTaBHM Ae0 NpoLueca yyera M nogyyaBarba Kao nogpuika yyeHuuymma v
HacTaBHMUMMa Yy peasin3auunju HacTaBe CKOpO CBUX HacTaBHUX NpeamMeTa. Hactasa
NWKOBHe KynType paaHac Tpeba pa 6yne ycMepeHa wuHTepecuMma M noTtpebama
y4YyeHuKa Koju ogpacTtajy y AurutanHom ceeTy, Aa ce 6aBu caBpeMeHuM meamjmuma,
He caMo 3a yyere 1 noaydaBare Beh n cTBapare pajoBa JIMKOBHUX U BU3YENHX
YMETHOCTU. VICTpaxkueBara 0 onpeM/beHoCTU n cepcu Kopuwhera UKT y HacTasu
NIUKOBHE KYJITYpe Cy peTKa Ko Hac, Te XXenMMo Aa UCTPaXXMMO KakBa je cuTyaumja
y WymaaumjckoM ynpaBHOM okpyry. LUu/b Hawer ucTtpaxusawa je Aa yTBpAUMO
HMBO OMNpPEeM/beHOCTU U cBpxy Kopuwhewa WKT-a y yumoHuuama 3a HacTaBy
NMUKOBHE Ky/nType Yy BUWWM paspegmMma  OCHOBHMX wWwkona Yy LWymagujn.
NcTpaxnBare he 6uTKM cnpoBefeHO Yy OCHOBHMM WKonama y Lymaamjckom
yrnpaBHOM OKpyry TOKOM debpyapa n mapta 2022. roa. (I'paa Kparyjesuy,
OnwTtnHama Apanhenosay, batoumHa, Khuh, JlanosBo, Pauya wn Tonona).
NcTpaXkuBare onpeMs/beHOCTU 1 cBpXa kKopuwherwa UKT y yunmoHmuama 3a Hactasy
JINKOBHE KYNType peanusyje ce nyTeM aHKeTHOr ynuTHuka. YnoTtpeba UKT-a y
HacTaBMW JIMKOBHe KYNType He npeacTtaB/ba MUCK/byYMBare TpaaUUMOHANHUX
meaunja, seh noseharwe MOryhHoCTn 3a yyerwe, npeseHTaunjy n cteapame pagosa
NIMKOBHUX W BU3YESIHUX YMETHOCTM a MOXe ce TroBopuTu O nosehary
nHamBMayanusaumje y Hactasu.

K/byuyHe peum: HacTaBa JIMKOBHE KyNnType, WHQOPMauMOHO-KOMYHWKaLMOHA
TexHonoruja (UKT), LWymMaaunjckm ynpasHU OKpyr
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Equipment and purpose of using ICT in
classrooms for teaching art culture

Vojislav Ili¢
University of Pristina with a temporary seat in Kosovska Mitrovica, Faculty
of Arts, Kosovska Mitrovica, Serbia
University of Kragujevac, Faculty of Philology and Arts, Kragujevac,
Serbia

Sanja Filipovic
University of Novi Sad, Academy of Arts, Novi Sad, Serbia

AHapujaHa Wnkn-Epcku
Elementary School ,Jovan Risti¢", Borca, Belgrade, Serbia

Abstract

In most schools,, information and communication technology (ICT) has become
an integral part of the learning and teaching process as a support to students and
teachers in the implementation of teaching almost all subjects. The teaching of art
culture today should be focused on the interests and needs of students growing
up in the digital world, to deal with modern media, not only for learning and
teaching, but also the creation of works of fine and visual arts. Research on the
equipment and purpose of using ICT in the teaching of art culture is rare in our
country, and we want to investigate the situation in the Sumadija administrative
district. The aim of our research is to determine the level of equipment and the
purpose of using ICT in classrooms for teaching art culture in the upper grades of
primary schools in §umadija. The research will be conducted in primary schools in
the éumadija administrative district during February and March 2022. (City of
Kragujevac, Municipalities of Arandjelovac, Batocina, Kni¢, Lapovo, Raca and
Topola). The research of equipment and the purpose of using ICT in classrooms
for teaching art culture is realized through a questionnaire. The use of ICT in the
teaching of fine arts does not mean the exclusion of traditional media, but an
increase in opportunities for learning, presentation and creation of works of fine
and visual arts, and we can talk about increasing individualization in teaching.

Key words: Teaching art culture, information and communication technology
(ICT), Sumadija Administrative District
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NMpuMeHa anMkKauuja npowmpeHe
CTBApHOCTM Y HactaBu 6buonormnje: AHanmsa
npuxsaTatba 04 CTpaHe y4YyeHuKa

HaTtanuja OcTtojunh
Llabauka rumHasuja, LWabau, Cpbuja

MBaH Ctojwmnh
YHuBep3uTeT y beorpaay, bnonowkun dpakyntert, LleHTap 3a 06pa3oBHY
TEXHOSI0rNjy, METOAMUYKO yCaBplUaBake N KapujepHo Bohere HacTaBHUKA
6buonorunje, beorpaa, Cpbuja

JeneHa CtaHucas/beBuh
YHuBep3uTeT y beorpaay, bnonowkun dakynteT, beorpaa, Cpbuja

AncTpakT

Y nuTepaTypu Ce 4ecto UCTUYe jJa je TexHonormja npowmpeHe CTBapHOCTH
ynotpebrbuBa y Hactaeu 6mMonormje Ha cBMM HMBomMMa obpasoBama, NocebHO npu
obpaan KoMNAeKCHUX U ancTpakTHUX HacTaBHUX caapkaja. MobunHe annukauumje
NpoWNpEHe CTBAPHOCTU Ce€ MOry KOPUCTUTU Y OHNajH, XMbpnAHOj U HenocpeaHoj
HacTtaBu 6uonormnje, jep yyeHumum y 3HaTHOj Mepu Beh noceayjy oarosapajyhe
MobunHe ypehaje (kao WToO cy naMeTHM MobunHu tenedoHn n Tabnetn). CxogHo
TOMe, y OBOM pajy npeactaB/baMo MOryhHOCTM NpUMeHe TeXHOA0rmje npowmnpeHe
CTBApPHOCTW Y HacTasu 6uonoruje u pesyntate HaWer UCTpa)Xkueara ca y4yeHuumMa
OCHOBHUMX M cpeAamux wWwkona. Uunmb uctpaxmeara je 6Mo ga ce ytBpan ga nm
yyeHnun npuxsaTtajy M KakaB OAHOC uMajy npeMa kopuwhewy annukauuje
NpoWNnpeHe CTBApPHOCTM Ha YacoBmMma buonormje. AHanM3om nogataka AobujeHnx
Ha OCHOBY YNWUTHMKA (KOjuU Cy yyeHuMuM nonykasanu) Aownu cMo Ao cneaehmx
3aK/byyaka: YYeHuuM Ccy nNpuxBaTUAM MNpUMEHY aniavkKauuje npowupeHe
CTBApHOCTU M YOUYUIN CY HEHY KOPUCHOCT, Takohe umManm cy nos3mTMBaH CTas
npema Kopuwhery npolwmnpeHe CTBApHOCTU Yy HacTtasu buonormje n nckasanum cy
Hamepy Kopuwhewa oBe 06pa3oBHe TEXHOMOIMNje YKOSIMKO UM Ce MPYXN Npuinka.
OBO nCTpaxuBare je nokasasio ga rnocToju Xesba y4YeHuKa, Kao U noteHumjan m
NpoCTOp 3a y4decTtanujy ynotpeby aninkaumja npowmpeHe CTBapHOCTU Yy HacTaBu
buonoruje.

K/byuHe peun: npowuvpeHa CTBapHOCT, HacTtaBa 6wuonoruje, AauvrntanHe
TexHonoruje, MobunHe annmkauuje
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Application of augmented reality
applications in biology teaching: An analysis
of students' acceptance

Natalija Ostojic
Sabac Grammar School, Sabac, Serbia

Ivan Stojsic
University of Belgrade, Faculty of Biology, Centre for Educational
Technology, Didactics’ Training and Career Guidance of Biology Teachers,
Belgrade, Serbia

Jelena Stanosavljevic
University of Belgrade, Faculty of Biology, Belgrade, Serbia

Abstract

In the literature it is often pointed out that augmented reality technology is usable
in biology teaching at all levels of education, especially for complex and abstract
teaching content. Augmented reality mobile applications can be used in online,
hybrid and in-person biology teaching because a significant number of students
already have in their possession the appropriate mobile devices (such as
smartphones and tablets). Accordingly, in this paper, we present the possibilities
of applying augmented reality technology in biology teaching and the results of
our research with primary and secondary school students. The aim of the research
was to determine whether students accept and what opinions do they have
towards the use of augmented reality applications in biology classes. By analysing
the data obtained from the questionnaire (filled in by students) we came to the
following conclusions: students accepted the augmented reality application and
perceived its usefulness, also they had a positive attitude towards the use of
augmented reality in biology teaching and expressed their intention to use this
educational technology if given the opportunity. This research has shown that
there is a desire among students, as well as the potential and space for more
frequent use of augmented reality applications in biology teaching.

Key words: augmented reality, biology teaching, digital technologies, mobile
applications
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SWOT aHanusa nnardpopme EaMmoao 3a
npahewe npodecmoHanHe npakce 6yayhux
yunTesba

Jenuua Puctuh
YHuBep3uTeT y beorpaay, Yuutesrbckun dpakynteTt, beorpaa, Cpbuja

MupocnaBa Puctuh
YHuBep3uTeT y beorpaay, Yuutesrbckun dpakynteTt, beorpaa, Cpbuja

AncTpakT

KBanuteTHO nnaHuMpaHa W peanun3oBaHa npodecuoHanHa npakca (neaarowko-
NCUXonowkKa, AMAaKkTUyKa n METoAMYKA) BaXaH je CEerMeHT Y CUCTEMY UHULMjaANHOr
obpasoBara CcTyaeHata — 6yayhux yuutesrba jep uUxX npunpeMa 3a HUxXoBe
pa3ninyuTe npodecnoHassHe ynore Kao 1 3a camocTanaH, NpakTUYHW paj y KON,
OHa noapasyMeBa NapTHepCTBO dakynTeTa M WKona-sexbaoHuua, capaamy ca
yynte/bMMa MEHTOpMMa Kao WM KBaNUTETHY NpuNpeMy CTyAeHaTa 3a paa ca
YUYEHMLUMMA N KPUTUUKY aHanNmM3y HUXOBUX HACTaBHMX UCKycTaBa. Liu/b paaa je
aHanmsa u npoueHa Eamopno nnatdopme y dyHKUMjn edukacHujer npahera u
yHanpeherwa npodecnmoHanHe npakce ©6yayhux yuuterba Ha Y4UUTESbCKOM
dakynteTy YHuBep3uteTta y beorpaay. MNpoueHa je BpweHa SWOT aHanmsom.
[JobunjeHun pesynTtatv NnpuKasaHu Cy MaTpmuoM NO3UTUBHUX N HEraTUBHUX akTopa
KOjU yKasyjy Ha HeONXOAHOCT nuaoTuMpara Aurutanusaumje npodecmoHanHe
npakce (4Ynju NpPOCNeKTUBHM MoAen npeasaxemo), anv u aga Eamono nnatdopma
MMa noTeHuMjane 3a pa3Bujarbe CMCTEMa MEHTOPCTBA W NpodecrMoHasiHe npakce
cTyaeHata no Mojeny akuumoHe pednekcuje Kao jeaHor o4 wMmnepaTvsa
yHanpehera obpasoBama yumtesa.

K/byyHe peun: cTyneHTtn, npodecumoHanHa npakca, MeHTopcTtBo, EamMono
nnatgopma
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The Edmodo platform for monitoring
professional practice of future teachers: a
SWOT analys

Jelica Ristic
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Miroslava Ristic
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Abstract

A quality planned and realised professional practice (pedagogical-psychological,
didactic and methodical) is an important segment in the system of initial education
of students — future teachers because it prepares them for their various
professional roles as well as for independent, practical work in schools. It includes
a partnership between faculties and demonstration schools, cooperation with
teacher mentors as well as quality student preparation for working with pupils and
critical analysis of their teaching experiences. The aim of this paper is to analyse
and assess the Edmodo platform in the function of a more efficient monitoring and
improvement of future teachers’ professional practice at the Faculty of Teacher
Education, University of Belgrade. The assessment was performed by SWOT
analysis. The obtained results are presented by a matrix of positive and negative
factors that indicate the need to pilot the digitalization of professional practice
(whose prospective model is suggested), but also that the Edmodo platform has
a potential to develop mentoring system and students’ professional practice
according to the action reflection model as one of the imperatives for improving
teacher education.

Key words: students, professional practice, mentoring, Edmodo platform
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NcKycTBa yumTesba O NpeaHOCTUMA U
Heaoctauuma kopuwhewa N'yrn yumonumuye

fopaaHa Muwdesunh
YHuBep3uTeT y beorpaay, Yuutesrbckun dpakynteTt, beorpaa, Cpbuja

JbumaHa bojaHuh
YHuBep3uTeT y beorpaagy, Yuutesrbckun dpakyntet, beorpaa, Cpbuja

AncTpakT

Mpouec nocteneHe TpaHcdhopmaumje o6pas3oBHOr cuUcTeMa Y3 MPUMEHY
CaBpeMEHUX MHPOPMaLMOHO-KOMYHUKAUMOHMX TEXHOMOMMja y HacTtaBm NpucyTaH
je y uenoMm cBeTy. Y HacTojakbuMa Aa Ce HacCTaBHUUMMA MpyXu nogplika y
edunKacHOj nHTerpaumjn TexHosnorunje, pasBmjaHm Cy U KPUTUKOBAHWU PasnmuunTm
mozenu nonyT SAMR, TPACK, RAT n apyru. I'yrn ydmoHuua je jeaHa oA Hajuyewhe
KopuwheHnx nnathopMn 3a yuyewe Ha AasbMHY TOKOM nMaHAeMunje BUpyca KOpoHa
Yy Hawoj cpeanHun. Lnb ucTtpaxmeamwa OAHOCU Ce Ha carjnefaBare UCKYyCTaBsa U
MULW/bEHA YYUTE/ba O peanusaumjn Aena HactaBe NoCpeacTBoM [yrn yymoHuue.
KBanutatMBHa aHanun3a NpUKYyn/beHUX noJaTaka O UCKYCTBMMAa y4duTe/ba TOKOM
kopuwherwa nnatdpopme Tyrn y4dynmoHuua, Kao U HEHUM MpeaHoCTUMa W
HeAoCTauMMa, nogpasyMeBalsa je KaTeropucake oAroBopa Ha nMuTakba OTBOPEHOr
Tuna. JobujeHn pesyntaTtu ykasyjy Aa Cy yyuTesrbW, HAaKOH no4veTHor ocehama
HecUrypHocTn ycnesn 6p3or npenacka Ha HOB HauuH paga sBeoMma 6p30 ycnenu aa
ce npwnaroge v oceTe 3a40BO/bCTBO Npu Kopuwhewy HasBeaeHe nnaTtdopme.
QOYHKUMOHANHOCT M NaKy AOCTYMNHOCT MaTepujana ydeHuuuMma 3a paj cMmaTpajy
OCHOBHMM A06puM cTpaHaMa, AOK je Hajsehn npobneM HejocTaTak onpeMe M Besa
ca NHTtepHeToM. BehunHa ncnutanuka 6u ce y 6yayhem paay noHoBo onpeaenuna
3a I'yrn yumoHuuy. MNMopen yoyaBara fobpux cTpaHa kopuwhemwa Nyrn yuymoHuue,
noctoju notpeba yuuTterba 3a [AOAATHMM YycaBpliaBaweM 3a Kopuwhere
pasnnMuMTUX NNaTPopMmn OHMajH-noayvaBara. [a/buM UCTpaxusarwmma 6u
Tpebano carnegatv UCKYCTBO yyeHMKa ca kopuwhewem yrn yuynoHumue.

K/byyHe peun: ['yrn yumoHmua, yumtesb, UCKYCTBO, NPeAHOCTM, HeaocTaum
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Teachers’ experiences regarding
advantages and disadvantages of Google
Classroom

Gordana Miscevic
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Ljiljana Bojanic
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Abstract

The process of gradual transformation of the educational system by application of
contemporary information and communication technologies in teaching is present
worldwide. In an effort to support teachers in the efficient integration of
technology, various models, such as SAMR, TPACK, RAT, and others, have been
developed and criticised. Google classroom is one of the most frequently used
distance learning platforms during the coronavirus pandemic in our country. The
aim was to determine and analyze the experiences of teachers about the use of
Google classroom in one segment of the teaching. Qualitative analysis of the
collected data on the teachers’ experience during the use of the Google classroom
platform, along with its advantages and disadvantages, included categorising the
answers to open-ended questions. The obtained results indicate that teachers,
after the initial feeling of insecurity caused by the rapid transition to a new way of
working, managed to adapt rather quickly and feel pleasure while using the stated
platform. They consider functionality and the easy availability of materials to be
the crucial advantages, while the biggest disadvantage is the lack of equipment
and the Internet connection. The majority of respondents would opt for Google
classroom in their future work. Apart from perceiving the advantages of Google
classroom, there is a need for additional training for teachers regarding the use of
various online teaching platforms. Further research should be conducted to
observe the students’ experience of using Google classroom.

Key words: Google classroom, teacher, experience, advantages, disadvantages
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NMpuHUMNKM YHUBEP3aJIHOI AM3ajHa Yy
nPUMMEeHMn aCUCTUBHE TexXHoJiornje Koa
yyeHukKa ca nopemehajuma KoOMyHukKaumje

Haauua JoBaHoBuh Cnumuh
YHuBep3uTeT y beorpagy, ®akynTeT 3a cneunjanHy eaykauujy v
pexabunutauunjy, Ogerbere 3a noroneanjy, beorpaa, Cpbuja

NBaHa ApceHunh
YHuBep3uTeT y beorpagy, ®akynTeT 3a cneuyujanHy eaykauujy v
pexabunutauunjy, Ogerberse 3a noroneanjy, beorpag, Cpbuja

3opuua AaHunuumh!
YHuBep3uteT y beorpaay, ®akynTeT 3a cneuujanHy egykauuvjy v
pexabunutauunjy, Oaerbere 3a noroneanjy, beorpaa, Cpbuja

AncTpakT

NMopemehaju KoMyHMKaumje npeactas/bajy XeTeporeHy rpyny nopemehaja koju
yTU4y Ha pa3Bujame counjanHmMx BelTrHa 1 emMKaACHOCT couujanHe nHTepakumje,
36or yera Mory ga uMmajy HeraTMBaH yTuuaj Ha KBanuteT XuBoTta. [MpuMeHa
acCUCTMBHE, Kao W WHMOPMALMOHO-KOMYHMKALMOHE TexHonormje, y OBOj
nonynauuvjn je BaxHa, ¢ 063MpoM Ha TO Aa UMajy noTeHuujan Aa MUHUMU3UPaAjY
WM KomneHsyjy dyHKUMOHanHa orpaHuyema. lNpuMeHa yHuBep3anHor Am3ajHa
nMa CinyHe uubeBe, YKbydyjyhu nosehare akTMBHOr yyewha, Kpo3 oTKIamware
pasnnuuTuX ApywTeeHux bapwujepa. Uumb oBor paga je 6uo ga ce nperneaom
AOCTynHe nuTepaType aHanusmpajy v npukKaxy CIMYHOCTU W pasnuke usmehy
KoHUenaTa yHMBep3asiHOr AM3ajHa M aCUCTUBHE TexXHOoJsIormje, Kao n MoryhHocTu
npUMeHe OCHOBHWUX MpPUHUMNA YHMBEP3anHor AmsajHa y ob6sacTtu acucTMBHe
TexHonoruje. AHanu3npaHu Cy OHW pafoBM Yy KOjUMa Cy OMNuMcaHe Teopujcke
OCHOBE, Kao W HayuHW Moaudukaumje n npuMeHe rMpuHUMNa YHUBEp3anHor
An3ajHa y ynoTpebu acucTMBHE TexHosormje 3a YdYeHuke ca nopemehajuma
KOMYHUKaumnje. Pesyntatn nctpaxmeara nokasyjy Aa je npuinkoMm gmsajHupama,
npMMeHe W esanyauuje ypehaja acMCTUBHe TexHosoruje noTpebHoO NpPUMEHUTU
cefaM OCHOBHWMX NMpuHUMNA yHMUBep3asHor am3ajHa. Kopuwhewe oBMX NMpuHUMNA
omoryhasa pa3sujare ypehaja koju he 6UTN HaMereHN KOPUCHULMMA Ca LUMPOKUM
CMeKTpoM crnocobHocTn. Ha Taj HaumMH ce nocTuxe cBeobyxBaTHU UMb, KOjU ce
oaHocu Ha noBehawe akTuBHOr yyewha n moryhHocTn kKopucHmuka. Oba npucryna
nMajy oppeheHe npeaHOCTM WM HeAoCTaTKe, Tako Aa je HuxoBa 3ajegHMUKa
MMnaeMeHTaymja HeonxogHa Kako 6w ce 3agoBosbune cneuymduyHe notpebe
yyeHuKa ca nopemehajumMa KoMyHuKauumje.

1 ayTop 3a kopecnoaeHunjy
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K/byuyHe peumn: acuCTMBHa  TexHonormja, nopemehaju  KoMyHuKauuje,
YHUBEpP3aJIHN An3ajH
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Principles of universal design in the
application of assistive technology for
students with communication disorders

Nadica Jovanovi¢ Simic
University of Belgrade, Faculty of Special Education and Rehabilitation,
Speech and Language Pathology Department, Belgrade, Serbia

Ivana Arsenic
University of Belgrade, Faculty of Special Education and Rehabilitation,
Speech and Language Pathology Department, Belgrade, Serbia

Zorica Danicict
University of Belgrade, Faculty of Special Education and Rehabilitation,
Speech and Language Pathology Department, Belgrade, Serbia

Abstract

Communication disorders are a heterogeneous group of disorders that affect the
development of social skills and the effectiveness of social interaction, which can
have a negative impact on quality of life. The use of assistive, as well as
information-communication technology, is important in this population, given that
they have the potential to minimize or compensate for functional limitations. The
application of universal design has similar goals, including increasing active
participation, through the removal of various social barriers. The aim of this paper
was to analyze and review the similarities and differences between the concepts
of universal design and assistive technology, as well as the possibility of applying
the basic principles of universal design in the field of assistive technology. Those
works in which the theoretical bases are described are analyzed, as well as ways
to modify and apply the principles of universal design in the use of assistive
technology for students with communication disorders. The results of the research
show that it is necessary to apply seven basic principles of universal design in
designing, applying and evaluating assistive technology devices. The use of these
principles enables the development of devices that will be intended for users with
a wide range of capabilities. In this way, a comprehensive goal is achieved, which
refers to increasing the active participation and opportunities of users. Both
approaches have certain advantages and disadvantages, so their joint
implementation is necessary in order to meet the specific needs of students with
communication disorders.

Key words: assistive technology, communication disorders, universal design

! corresponding author
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EcdbekaT aCMHXPOHOI OHJ1IajJH yyewa y3
npMeHy HactaBHuUX (punmMoBa O
pacTBapamy CyncraHum

Jlngnja Panesunh
YHuBep3uTeT y beorpagy, Xemujcku cdakynrtet, beorpaa, Cpbuja

BumbaHa Tomallesuh
YHuBep3uTeT y beorpaay, Xemujckn akyntet, beorpas, Cpbuja

AncTpakT

N3rpagtba yYeHMUYKe XeEMUjCKe MUCMEHOCTU KPo3 popMMparbe CUCTEMA XEMU)CKUX
nojMoBa npeacTaB/ba M3a30B Yy TOKY MaHAeMuje y3poKOBaHe KOpOHa BUPYCOM. Y
OBMM OKOJIHOCTMMa jeaaH oA MpuUCTyrna NpUMErMBaAHMX 3@ MOCTU3arbe Ucxona
yuyerba XeMmje Ha pasnMunUTUM HMBoOMMaA ob6pa3oBama je aCMHXPOHO OHMajH yyere
y3 Kopuwhewe aurntanHux MaTtepujana. LUumb u3BeaeHor wucTtpaxuBakba je
UCNUTUBAHE yTULAja aCMHXPOHOI OHNAjH y4yera MyTeM HacTaBHMX puIMOBa Ha
pa3yMeBakbe MojMa pacTBaparbe. Y CnpoBeAEeHOM MeAaroOlwKOM eKCNepUMeHTy
yyectBoBana cy 202 yyeHuka M3 Tpu y3pacHe rpyne (ceagmMm M OCMU paspes
OCHOBHeE LWKOJSIE U NPBU pa3pes rmMHasmje). YYeHnum cy pellaBanan UCTU TecT npe
npuUMereHOr NpUCTyNa HacTtaBe/y4yera (Npe-TecT) U HaKoH Tora (nocT-TecTt). Ha
NOCT-TECTY CYy CaMO Y4YeHWuM ocMor paspena umanu 6osba nocturHyha wm Taj
pe3ynTaT 6uo je ctaTUCTUUKM 3HavajaH. NopehereM pesynTaTta NOCT-TecTa 3a CBe
Tpu rpyne ydyeHuka yTBpheHO je ga cy nocturHyha ydeHumka ocCMOr paspeja
CTAaTUCTMYKM 3Ha4dajHo 6osba y O4HOCY Ha MOCTUrHyha ocTanmx ydyeHuka Koju cy
y4yecTBOBanu y WCTpaxuBamwy. Pe3yntatM nokasyjy Aa je NpUMereHUM HauuH
ACUMHXPOHOI OHNAjH y4yera Yy M3BEAEHOM MNefarowKOM eKCNepuMeHTY AONpuHeOo
6o/bemM pasyMmeBary npoueca pacTBapaka CaMO KO YYeHWKa OCMOr paspeja.
Moxxe ce 3aK/by4nTu Aa HacTaBHU PUIMOBM O pacTBapaky CynCTaHUN, MPUMEHEHMN
y ucTpaxusary, Tpeba pa 6yay AOCTYNHM ydyeHMuMMa OCMOr paspena 3a
ACUHXPOHO OHNAjH y4yeme.

K/bydyHe peun: xeMujcka NUCMEHOCT, pacTBaparbe, aCMHXPOHO OHMAjH yudeme,
AVrnuTanHu matepujanm, HactaBHU HUIM
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The effect of asynchronous online learning
with applying the educational videos about
dissolving substances

Lidija Ralevic
University of Belgrade, Faculty of Chemistry, Belgrade, Serbia

Biljana Tomasevic
University of Belgrade, Faculty of Chemistry, Belgrade, Serbia

Abstract

Building up students’ chemical literacy by forming systems of chemical terms is a
challenge during the pandemic caused by a coronavirus. In these circumstances,
one of the approaches applied to achieve the outcomes in chemistry learning
under different levels of education is asynchronous online learning using digital
materials. The conducted research aim is to examine the impact of asynchronous
online learning through educational videos on understanding dissolution. In
conducted pedagogical experiment participated 202 students from three age
groups (seventh- and eighth- grade of primary school and the first grade of high
school). Students were exposed to asynchronous learning by watching educational
videos on the internet page. Students did the same test before the applied
teaching and learning approach (pre-test) and after that (post-test). On the post-
test only eighth-grade students had better results and that result was statistically
significant. In a comparison of post-test results for all three groups of students, it
was determined that the achievements of eighth-grade students are statistically
significantly better than the achievements of other students who participated in
the research. The results show that the applied method of asynchronous online
learning in the conducted pedagogical experiment contributed to a better
understanding of the dissolution process only in eighth-grade students. It can be
concluded that teaching materials on substance dissolution, applied in the
research, should be available to eighth-grade students for asynchronous online
learning.

Key words: chemical literacy, dissolution, asynchronous online learning, digital
materials, educational videos

93



VII

YMETHOCTW 'Y CABPEMEHOM
BACIMNNTHO-OBPA3SOBHOM KOHTEKCTY

UMETNOSTI U SAVREMENOM VASPITNO-
OBRAZOVNOM KONTEKSTU

ARTS IN THE MODERN EDUCATIONAL
CONTEXT

94



NMoBe3aHOCT MOTUBA Y caap)ajuma
npeaMmeTta Cpnckum jeamk m JIMKOBHa Ky/Typa
Y 4eTBpPTOM pa3peany OCHOBHE LUKoJie

PaamMmmnna 3e4yeBunh
YHuBep3uteT y HoBoM Capy, MNeparowkun dakynteT y Combopy, Cpbuja

NMHec MaTuH
YHuBep3uteT y HoBoM Capy, Meanarowku dakyntet y Comb6opy, Cpbuja

AncTpakT

Y 0BOM pagy ayTopu HacToje Aa npukaxy MoryhHOCTW noBe3vBarba MOTUBA Y
caapxajuma npegmeta Cpncku jesmk u JinkosHa kyntypa y IV pa3peny OCHOBHe
wkone. C 063MpoM Ha TO Aa Cy yMeTHMU4YKe AucumnamHe mMehycobHO nosesaHe u
HeoABOjMBE, HEONXOAHO je Aa UM ce Tako MpPUCTYNMM M Yy HacTaBHOM npouecy.
Mpema TOMe, oBaj pan nNpukKasyje HayMHe Ha Koje ce MOTUBU cagpxaja npeaMmeTa
Cpnckor je3uka un JIMKoBHe KynType MOry rnoBesaTu y HaCcTaBHOM rnpouecy, Kao u
BaXXHOCT Kopesiaunje oBa ABa npeaMeTta. Linmb uctpaxuBara jecte npukasaTu Ha
KOjU HauMH yuyuTes/bM Bplwe Kopenauwnjy usmehy Cpnckor je3mka w JIMKOBHe
Kyntype. Y WCTpaxuBary Ce rMpuMeHwna [eCKpUnTMBHA MeToAda, TexHMKa
NUCTpaxkmeara je HaydHu pasroBop (MHTEpPBjy), @ WHCTPYMEHT UCTpaxXmBaka je
YAUTHUK, KOju Cy nonykwasanu yuuterbu. OBaj YNUTHUK CagpXu nNuTara
OTBOpPEHOr TuMna Kojuma ce yTBpAMIO Aa /M Ce NOMeHyTa Kopesnauuja Bpuu y
HacTaBW, OAHOCHO Ha KOjU HauuH ce cnpoBoau. WUCTpaxumBayku y3opak 4yuHe
YAUTHUUM KOjU CY MPUKYM/bEHM TOKOM ApYyror nonyroauvwita wkoncke 2021/22.
roavHe. [JobujeHn pe3syntaTv NpeacTaB/bajy MHTEpAUCUMNAMHApPaH NpuUctyn y
paay, jep BehnHa yuuTesrba CNpoOBOAW Kopenauujy MpeTexHo Kpo3 wuiycTpauujy
TeKCTa pasIMynNTUM JIMKOBHUM TeXHMKaMa un cueHorpadujy, anm n Kpo3 npuye y
ciMKkaMa, Mane yma, Kao U nucare cactaBa Ha OCHOBY JIMKOBHUX TeMa. MehyTum,
npuMeheHo je aa AuUrnTanHM anatm y HacTaBum HUCY KopuwheHu, Te ayTopwu
cMaTpajy Aa ce Taj noTeHumjan Tpeba NCKOPUCTUTU N Jalbe pa3BujaTu.

K/bydyHe peun: KiXXEBHOCT, Kopesiaumnja, IMKOBHA KYTypa, yuntesrou, 4. paspes
OCHOBHe LWKone
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The connection between content motives of
Serbian language and Art class in the fourth
grade of elementary school

Radmila Zecevic
University of Novi Sad, Faculty of Education, Sombor, Serbia

Ines Matin
University of Novi Sad, Faculty of Education, Sombor, Serbia

Abstract

In this paper, the authors try to show the possibilities of connecting motives in
the contents of the subjects Serbian language and Art class in the fourth grade of
elementary school. Since artistic disciplines are interconnected and inseparable, it
is of the utmost importance to approach them in that manner in the teaching
process. Therefore, this paper presents the ways in which the content motives of
Serbian literature and Art class can be connected in the teaching process, as well
as the importance of correlating these two subjects. The aim of the research is to
show how teachers correlate between the Serbian language and Art class. A
descriptive method was used in the research, the research technique is a scientific
interview, and the research instrument is a questionnaire, which was filled out by
teachers. This questionnaire contains open-ended questions that determine
whether the mentioned correlation is done in teaching, or how it is implemented.
The research sample consists of questionnaires collected during the second
semester of the school year 2021/22. years. The obtained results represent an
interdisciplinary approach in the work, because most teachers correlate mainly
through text illustration with different art techniques and scenography, but also
through stories in pictures, mind maps, as well as writing compositions based on
art themes. However, it was noticed that digital tools were not used in teaching,
and the authors believe that this potential should be used and further developed.

Key words: literature, correlation, art class, teachers, fourth grade of elementary
school
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CarnepgaBame MecCTa U ysiore yyemwa nyrem
BU3yeJIHNX YMETHOCTU Y MHTEerpucaHoM
npeawKoOJ/ICKOM KYPUKYNYyMY

MunneHa BojuHoBuh
YHuBep3uTeT y beorpagy, Yuutesrbckun dakynteTt, beorpaa, Cpbuja

AncTpakT

LUnmb oBor paja je pa ce carnega Mecto M yniora yyewa nNyTeM BU3YENHUX
YMETHOCTU Y MHTErpMcaHoM MNpeaLlKOosICKOM KypuKkynyMy. Mownu cMo oA Tora Aa
Cy BM3yenlHe YMETHOCTU He CaMO CpPeACTBO u3paxaBama, Beh n cpeactBo y4vema
NyTEM KOjer ce KOHCTpyuvle 3Hare. Yuewe NyTeM BU3YENHUX YMETHOCTU
omoryhasa nose3vBame MHTENEKTyasHUX M eMOUMOHaNHMX npoueca, NoAcTuYe
NCTpaxmnBare N CTBapame KpO3 UMPY U OLHOCE Ca OKPYXereM U MaTepujanmma,
A0BOAM A0 npeuncnuTmBara, bosber pasymeBare cebe, Apyrnx n ceeta Koju Hac
oKkpyxyje. CTora, ydyewe MnyTeM BU3YESIHUX YMETHOCTM oMoryhaBa XOMUCTUYKMK
pa3Boj Aeue n yHanpehyje mwuxoBy Aobpobut. Ca apyre cTpaHe, yyeme je y
WHTErpUCaAaHOM KYPUKYTyMy MpMKa3aHO Kao MNpoueC KOKOHCTPYKUWje 3Hauema,
Koja ce rpaje Kpo3 of4HOCe ca oApacnumMma, BplHauMMa n okpyxemweM. [JoMrMHupa
yyewe Kpo3 NpojekTe, Urpy n UcTpaxueame, rae ce n3 pasimnyntmnx rnepcnekTnsea
nocmatpajy npobnemu n nutarwa Koja Ccy yyecHUUM 3ajeaHo NocTaBuin. YKOINKO
yyewe nyTeM BU3YEesIHUX YMETHOCTWM MocMaTpaMo Mpe CBera Kao HayuMH Ha Koju
Jeua rpaje casHawa M UCKYCTBa, yBMhaMO Aa je OHO MpPUCYTHO KpO3 MHore
CerMeHTe y UHTEerpucaHoM KypuKynyMy. Y KOHTEKCTY UHTEerpucaHor yyema, Koje
je 3actynsbeHo y OcHoBaMa MpejLlKoaCKOr BacnuTawa u obpasoBamwa ,loanHe
y3neta" (2018), npukaszaheMo HaumMHe Ha Koje yyer.e nyTeM BU3yeHUX YMETHOCTH
noapxasa npeasuheH HauuH ydera M noacTuuamwa Aobpobutn peterta, anum wm
noTteHumjanHe nsasose 1 notewkohe 3a Bacnutave.

K/byuHe peuyn: NVKOBHO BacnuTakbe, OCHOBE MPEZALIKOJICKOr nporpama, pasBoj
[lele, ca3HajHa yiora yMeTHOCTM
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Perceiving the place and role of learning
through visual arts in an integrated
preschool curriculum

Milena Vojinovic
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Abstract

This paper aims to understand the place and role of learning through the visual
arts in an integrated preschool curriculum. Our starting point was that the visual
arts are not only a means of expression, but also a learning tool. Learning through
the visual arts enables the connection of intellectual and emotional processes,
encourages exploration and creativity through play, improves relationships with
the environment and materials, and provides reconsideration, understanding of
ourselves, others and the world around us. Therefore, learning through the visual
arts enables the holistic development of children and their welfare. In the
integrated curriculum, learning is presented as a process of co-building of
meaning, which is built through relationships with adults, peers and the
environment. Dominates learning through projects, play and research, while the
problems and questions that the participants came up with together are perceived
from different perspectives. If we consider learning through the visual arts
primarily as a way for children to build knowledge and experience, we would
recognize it throughout many segments of the integrated curriculum. In the
context of integrated learning, which is represented in the Preschool education
curricular framework "Years of Rise" (2018), we will show the ways in which
learning through visual arts supports the intended way of learning and
encouraging child welfare, but also potential challenges and difficulties for the
preschool teachers.

Key words: art education, children’s development, cognitive role of art, preschool
education curricular framework
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KHbM)KEeBHU TEKCT Y YHUBEP3UTETCKO]
HacTaBMu eHrNIecKor je3umka cTpyke -
AOCTUXXHU XOPU3OHTU U CaBNaAUBU U3a30BU

CaHapa Jocmnosuh
YHuBep3uTeT y beorpagy, ®unonowkun dpakyntet, beorpaa, Cpbuja

AncTpakT

Y paay ce pa3matpa MoryhHocT kopuwhewa KhUKEBHOr TeKCTa, npe cBera
oANIOMaka M3 poOMaHa M KpaTKUX Mpuya, Y HacTaBM E€HIN1eCKOr je3MKa CTpyKe Ha
YHUBEP3UTETCKOM HMBOY. YCBajare un 6orahewe Bokabynapa ns obnactu npasa,
€KOHOMMjEe N MeAMUMHE je Yy CpeaulTy WUCTpaXmBakba, @ KOHKPETHWU NpuMmepwu
OANIOMaKa U3 KkbUXXEBHUX Aefla U NPUMEPU Pas3NMunUTUX TUNoBa Bexbara nokasyjy
[a OBaKBW TeKCTOBM oMoryhaBajy To ycBajarbe.Y paay ce KOpUCTU AECKPUMNTUBHA
MeToAa Kako 6W ce mMpucTynmio OBOM NeAarowkoM MuTakby KpPo3 MepcrnekTuBy
KOHLEeNnTa MHTerpaTMBHe HacTaBe, KOja cnaja HacTaBy KHMXXEBHOCTU Ca HAaCTaBOM
CaBpPEMEHOr je3nka CTpPyKe, U UCTpaxyjy ce noTeHunjann Metoae ,MHTerpmcaHor
yyewa cagpxaja u jesmka"™ (CLIL) y npakcu ca cCTaHoBUWTaA CTyAeHTa U
HacTaBHWKA. JeaaH o4 UM/bEBa je Aa Ce U3 KhbMXKEBHOHAy4yHe WM neparowke
nepcnekTuBe MnoKaxy npeaHocTn kopuwhera KHUMXKEBHUX TEKCTOBa Y OBOj
HacTaBu, aJnM WM M3a30BM WM MPUCTYNU KOjU Ce€ MOry MNPUMEHUTU Y HUXOBOM
npeeasunaxery. M3Boan ce 3ak/byydak [a je ycnewHo Kopuwhewe KrUXEBHUX
TEKCTOBa AOCTUXAH XOPMU3OHT Yy HACTaBM EHrfIeckor jesuka CTpyke Ha
YHUBEP3UTETCKOM HMBOY, @ Aa Ce M3a30BM KOjU UX MnpaTe MOry casnagatn ys
NPUMEHY penieBaHTHUX Neaarowko-AWAaKTUYKMX MeToAa. 3aTMM, OBM TEKCTOBM
MOry KHsMXXEBHOCT MPUBAMXUTU CTyAEHTMMa KOju HeMmajy pasBujeHe uuTanaudke
HaBUKE U KhMXKeBHE adMHUTETE M MOry Aa NMOACTAKHY CTYAEHTE KOjU Cy KHMXKEBHO
OpUjeHTUCaHWN Aa Ce BULIE 3aUHTEpeCyjy 3a eHr/1ecku jesnk CTpyke.

K/bydHe peyun: KhWXEBHUM TEKCT, MPeaHOCTM, U3a30BU, EHINIECKN je3nKk CTpyKe,
Bokabynap
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Literary texts in english for specific
purposes classes at university level-
reachable horizons and surmountable
challenges

Sandra Josipovic
University of Belgrade, Faculty of Philology, Belgrade, Serbia

Abstract

The paper analyses the possible use of literary texts, particularly passages from
novels and short stories, in university level ESP classes. The focus is on the
business, legal, and medical vocabulary acquisition and passages taken from
particular literary works together with various types of vocabulary exercises are
given as concrete examples to illustrate that literary texts facilitate this
acquisition. The descriptive research method is used in this paper to discuss this
pedagogical issue from the perspective of integrative learning, which, in this case,
integrates literature classes with contemporary language for specific purposes
classes, and the potential of the CLIL method is explored in practice with regard
to both a student and a teacher. One of the goals is to show from the perspective
of literary theory and pedagogy the advantages of the use of literary texts in ESP
classes and to show the accompanying challenges and approaches adopted to
surmount them. The conclusion is that the successful use of these texts is a
reachable horizon in university level ESP classes and that challenges are
surmountable with the help of relevant pedagogical-didactic methods. The use of
these texts can make literature more approachable to students who lack a
developed reading habit or literary affinity and encourage literature-oriented
students to express greater interest in ESP.

Key words: literary text, advantages, challenges, English for specific purposes
(ESP), vocabulary
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NMpunpemMa 3a YCMEHO u3naramwe y4yeHuka y
OoKBUpYy npeameta Cpncku jesmkKk v BeluTUHa
KOMYHMKauUuuje Ha npuMepy poMaHa
MNMocnepgma /byb6aB y Uapnrpagy Munopapaa
NMNasuha

TaTjaHa Knnukosuh
YHuBep3unTeT y HoBoM Capny, ®unosodcku dakyntet, Oacek 3a cprcky
KreumxkeBHocT, Hosu Caa, Cpbuja

AncTpakT

Y okBMpYy HactaBe m3bopHor npeameta Cpncku je3mk M BelwTMHa KOMyHUKauuje,
Koju ce u3yyaBa y TpeheM M 4YeTBpPTOM pa3speny cpenrnx CTPYYHUX LIKONa,
yyeHuun ce ocnocobsbaBajy 3a YCMEHO u3narame Ha 3ajaTy Temy. PomaH-
NpUpPYYHUK 3a ratatbe Munopaga lNasuha, MNMocneawa wybas y Llapurpaay, Moxe
6uTn ynoTpebsbeH Kao BM3yenHa MOTMBaUMja U CTUMynaumja ydeHuumma 3a
n3narare no HaCyMM4Ho ogabpaHmm MOTMBMMA, U3 TApOT KapaTa Koje Cy cacTaBHMU
Aeo poMaHa. OBaj paa npeactaB/ba NpegHOCTU OBAKBOI MHOBATUBHOI MpUCTyna y
HacTaBM Kaja je y nuTarby 3aApXXaBake Y4YeHMUKe naxmwe Ha npobnemy
6ecegHuWwTBA, KOjUM ce MHaye 6aBMO M caM ayTop NMOMEHYTOr poMaHa, anun u Kaga
je y nuTamy nocrnewunBare yYeHUUKe jesnyke kKoMmneteHuuje. Y pagy ce misoae
3aK/byyum 0 NocebHOj BaXXHOCTU HE caMO YacoBa oBor usbopHor npeameTa, seh u
HeroBarba KynType rosopa y CaBpeEMEHOM TPEHYTKY.

KmyuyHe peun: Cpncku je3ank M BewTMHaA KOMyHuKauumje, Munopaa Maswuh,
KynTypa rosopa, YCMeEHO usnarawe, Bu3yenHa ctumynaumja
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Improving student oral presentations with
concepts from the novel The Last Love in
Constantinople by Milorad Pavic

Tatjana KliCkovic
University of Novi Sad, Faculty of Philosoohy, Department of Serbian
Literature, Novi Sad, Serbia

Abstract

Third and fourth year students enrolled in Serbian elective courses at vocational
schools are expected to give oral presentations. The Last Love in Constantinople,
a novel / handbook for divination through tarot cards, can be used as an aid to
help students improve their presentation skills in a visually stimulating manner by
using the tarot cards that come with the novel. This paper shows the advantages
of this innovative approach. This method of teaching helps to keep students’
attention focused on the problem of oration, which incidentally was an object of
interest and scientific research of the author of the novel, Milorad Pavié. This paper
also explores the advantages of this approach when it comes to enhancing
students’ linguistic competence. This paper surmises the special importance of not
only the classes of the Serbian elective course, but also of nurturing the culture of
speech in the modern moment.

Key words: Serbian language and communication skill, Milorad Pavi¢, culture of
speech, oral presentation, visual stimulation
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NMo3opuuiTe — WKOJIa KPUTUUYKOI MULLJbEeHA
3a CBe

Mapuja bapHa-JInnkKoBCKH
YHuep3uteT y HoBoMm Caay, GakynteT TeXHUUYKUX HayKa, [lenapTMaH 3a
apxuTekTypy u ypbaHmnsam, Kategpa 3a CueHckn gmsajH, Hosu Cag,
Cpbuja

Perba lNMekuh
LleHTap 3a Bu3yenHy aHTpononorujy, beorpaa, Cpbuja

AncTpakT

Kaga ce rosopu nosopuwTy y obpasoBary, Hajuewhe ce MUCAM Ha aKTUBHO
cTBapanawTeo haka noa BohctBoMm npodecopa. Mako Bpno 3HayajaH, oBakaB
NpUCTyn oOrpaHuM4yaBa CBoOje edekTe Ha HeBenuk 6poj 3amHTepecoBaHUX U
HajapeHux hHaka, ocnamwajyhu ce Ha TaneHaT W eHTy3ujaszaMm nojeanmHadHor
npodecopa. Ca pgpyre cCTpaHe, MO30pPULIHA YMETHOCT WM MO30pPULLHKN je3nK
HaMeHeHN Cy WMPOKOM ayaAuTOpUjyMy M Kao TakBM MOry BUlle [OOMPUHETHU
caBpeMeHoM obpaszoBary. OBaj paa npeacras/ba CTyamjy cnydaja suwerogniirber
BaH-LWKOJMICKOr nporpamMa ,Mann v Mnaam nNO30pULLIHM eKkcrnepTu" Koju BOAMU
He3aBWCHa opraHmsauuja ,Tpu rpowa" y capagrkum ca HapogHuM no3opuliTem y
Beorpaay v lMo3opuwTteM 3a aeuy n mnage ,Adywko Pagosuh®™. MNpeTnocrtaska je
ayTopa UcTpaxuBama, Kao 1 Boha nporpama, Aa UCKYCTBO 3ajeAHNYKOr oanacka y
nosopuwTe Yy CKAony CTpy4yHO BOHeHuX paauoHuua ,rnepanawtea” AOHOCK
3Ha4ajaH Hanpeaak y cnocobHOCTMMa KPUTUYKON M aHaAUTUYKOr MULL/beHA KOZ,
aeue n mnagmx. Kpos nHTepBjye 1 yrnuTHUKe nonasHuuM nokasyjy Aa cy y ctamby
[a CBOje 3Harbe ,YMTama" NO30PMULLHOr je3nka BpeMeHCKO-MPOCTOpHUX cumbona
npUMeHe Ha coumjanHe N ApyWwTBEHE oAHOCE. 3ajeiHNYKO rnefare rno3opuLLHe
npeacraBe KoOMe NpeTxoAun 1 Kora npaTu CTpy4YHo BoheHa AUCKYycuja He 4ONPUHOCHK
caMo pa3sBujakby KynTypHux notpeba ™Mnagmx, Beh wuM npyxa noTpebHe
CNOCOBHOCTM 3a aKTUMBHY MapTuvumnauujy y AeMokpaTckoMm apywTsy. OBakas
MPUCTYN By4ye CBOje KopeHe jow mn3 AHTU4UKe [puke.

K/byyHe peywm: nosopuwiTe, rnepanal, aeua v Mnagan, KpUTUYKO MULLbEHE,
pagunoHuLa
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Theater — a school of critical thinking for all

Marija Barna-LipkovskKi
University of Novi Sad, Faculty of Technical Sciences, Department of
Architecture and Urban Planning, Chair of Scene Design, Novi Sad, Serbia

Relja Pekic
Visual Anthropology Center, Belgrade, Serbia

Abstract

When we think about theater-in-education, we usually refer to students creating
and performing theater under the guidance of a professor. Although this approach
is important, it limits the use of theater-in-education to a small number of gifted
students and depends on the will of an individual professor. In contrast, theater
as an art and as a language is intended for a broad audience, and as such can be
beneficial as a teaching tool. This is a case study of several years-long independent
program called "Small and Young Theater Experts", implemented by the non-
governmental organization "Threepenny" in cooperation with the National Theater
of Belgrade and the Children and Youth Theater "Dusko Radovi¢". The author of
this study and the leaders of the program assume that attending the theater
together with the class in combination with workshops on "theater-watching",
improves the critical and analytical thinking skills of children and young people.
Through interviews and questionnaires, participants demonstrate that they can
use their abilities to read spatial and temporal theater symbols to decode social
realities. Watching and analyzing theater under the guidance of a prepared teacher
does more than develop cultural needs - it prepares the student to be an active
and participatory citizen of a democratic society. This approach has its roots in
Ancient Greece.

Key words: theater, workshop, critical thinking, viewer, children and youth
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My3MU4KO CTBapasawiTBO Y BaCrMTHO-
06pa30BHOj] NpaKCU NpeaLlKOJZICKUX
yctaHoBa Cpbuje — 3aCTyn/beHOCT U BUAOBM

paaa

Maja Cokonosuh Urkbadvesuh
YHuBep3uTeT y beorpaay, Yuutesrbckun dpakynteTt, beorpaa, Cpbuja

AncTpakT

My3n4yko CcTBapanawTBO M MMMpoBM3aUMja NpeacTaB/bajy cneunduyHy obnacr y
OKBMPY MY3MYKOI BacnuTama y NpeaLlKosiCKoj y3pacHoj dasu, jep nogpasymesajy
HajBuWM CTynak MYy3MYKOr aHraxoBawa JneTeta, a ydewhe y OBOM Tuny
aKTUBHOCTM AOMPMHOCKM pasBOjy KpeaTuBHOCTM U ocehajy nocturHyha w
camonoys3gawa geteTta. VIcTpaxxuBawe je nogpa3symesaso ABe rpyrne ucnutaHuka
— BacnuTaye 3anocneHe Yy npejlKoNICKUM YycTaHoOBaMa W CTyAeHTe KOoju cy
noxahanun jegHOMeceuyHy MpakCy Yy MpeaLKosiCKMM yCTaHOBaMa W orncepsupanm
BacnuUTHo-o6pa3oBHKU paa. CnpoBeaeHo je TokoM 2016., 2017. n 2018. roanHe, a
Kao WMHCTPYMeHT je kopuwheH ynuTtHUK. LUnb je 6o ga ce ytBpau dpekBeHuMja
peannsoBara akTUBHOCTU M3 obnacTu cTBapanalwiTea, BUAOBM paja U eBeHTyallHe
pasnuMke wu3Mehy rpyna ucnuTaHWKa pasinymtTe CTapocT, AYXWHE CcTaxa W
caMonpoueHeHnX My3MYKUX KomneTeHuuja. WcTpaxuBarbe mMokasyje HUCKY
y4yecTanocT npuMeHe cTBapanavykux akTUBHOCTU, @ YCTAHOB/bEHA je CTaTUCTUYKKN
3HayajHa pasnuka uaMmehy rpyna Bacnutava pasnmuuTte CTapoCcTu, roAMHA CTaxa u
npouermeHnX My3MUYKUX KoMNeTeHuuja y norneay dpekBeHunje peanusauyumje
aKTUBHOCTM W 3acCTyr/beHMX BMAOBa CTBapanawTtBa. ManupameM TpeHyTHe
cuTyauuje y npeawkosiCKMM yCTaHOBaMa KpeupaHa je OCHOBa 3a Aa/bWu pas3Boj
cunabyca My3nMYKnx npeaMmeTa y OKBupy nporpama 3a obpasoBame Bacnurava, kao
N nporpaMa KOHTMHYMpaHor obpa3oBara, ca LWbeM Aa ce yHanpeau y4vyecranocT
N HAaYMH paja Yy OBOj, BaxHoj obnacTtu, a y ceetny HoBux OcHoBa nporpama.

K/byuyHe peum: CTBapanalwiTBo, MWMMpoBM3aLMja, MYy3WYKO BacnuTame,
NpeaLwKosICKo AeTe
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Musical creativity in the educational
practice of Serbian preschools - frequency
and modalities

Maja Sokolovic¢ Ignjacevic
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Abstract

Musical creativity and improvisation is a specific area in early childhood music
education, since participation in this type of activities implies the highest level of
musical engagement of the child and contributes to the development of its
creativity. The research included two groups of respondents - preschool teachers
and students who attended a one-month internship in preschool institutions and
observed their educational practice. The research was conducted during 2016,
2017 and 2018, and a questionnaire was used as an instrument. The aim was to
determine the frequency of realization of activities in this field, modalities of work,
as well as possible differences between groups of respondents of different
characteristics. The research shows that this type of activities is not often present
in educational practice. Also, a statistically significant difference was found
between groups of educators of different age, years of experience and self-
assessed musical competencies in terms of frequency of realization of activities
and represented modalities of work. By mapping the current situation in preschool
institutions, a basis has been created for the further development of syllabi of
music subjects within the programs for teacher education, as well as life-long
education programs, with the aim of improving the educational practice in this
important field.

Key words: musical creativity, improvisation, preschool, music education, early
childhood education
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3aMKe TyMauverma KibM)XKEeBHUX TEKCTOBA Y
pa3peaHoj HacTtaBu

CHexaHa MapkoBuh
YHusep3uTteT y Kparyjesuy, ®akynTteT negarowKkmnx Hayka, JaroavHa,
Cpbuja

AncTpakT

NcTpaxunBare nMpuKasaHo y OBOM paZly OCTBApeHO je Ha Kopnycy npunpeMa 3a
MpakTU4YHa npefaBarba U3 HacCTaBe KHWMXEBHOCTU, CTyAeHaTa 4eTBpTe roauHe
cMepa Yuutesb. [MncaHe npunpeMe ykasyjy Aa Ce Ha YaCcoBMMa YnTama U TyMadera
KHMKEBHMX TEKCTOBa MNOjaB/byjy CBe UM3paxeHuju npobnemu: yMecTo
AHANUTUYKOCUHTETUYKOI pa3roBopa O TEKCTY U OTKPpMBaHa U UCTULAHA HEroBUX
eCTeTCKNX N eTUYKNX BpeAHOCTU, HajBehn 6p0oj paaHMX Hanora n nuTama NoaAcTuYe
penpoaykumMjy, OAHOCHO MNpernpuyaBare TekcTa, ynyhyje yyeHuke aa Tparajy 3a
HEMno3HaTuUM peynMa, a CUHTE3a W M3[4Bajarbe MNOpyKa TeKCTa Ce BPJi0 YecTo
3aMeryje noBesmBameM CUTyauMja U3 TEKCTa ca CBAaKOAHEBHWUM XMBOTOM. Ha Taj
HauUMH Ce pa3roBOp O KHUXEBHOM TEKCTY Kao YMETHUYOM Aenly, npersapa Yy
pa3roBop NoBOAOM TeKCTa. McTpaXkmBame je MMano 3a uwb Aa yTBpAM Aa MU U Y
KOjOj Mepu npunpeme cagpxe agekBaTHE ANAAKTUYKO-METOAMNYKE efleMeHTe Koju
NOACTUYY TyMayewe U pasyMeBare KHUXEBHUX TEKCTOBA Yy pa3penHoj HacTasMu.
NpuMereHa je AecKpunTMBHA MeToAda M aHanusa cagpxaja kako 6u ce yTBpauo
KBa/IUTET MUCAHUX MPUMpPEMa 3a peannsaunjy 4acoBa KHUXEBHOCTWU. Pesyntatu
NCTpaxuBarba Cy MNokKasanu AOMUHaUW]y PenpoayKTUBHUX NUTara, HEAOBOJbHO
NMPUCYCTBO WCTPa)XMBAYKMX 3ajaTaka W YCMepewa 3a CaMOCTa/IHO 4uTakbe,
HegocTaTak NpobneMcKux nuTamwa U MpUCYCTBO KaWWea YMeCTO KpeaTUBHOr U
CTBapasiaykor npucTyna KrbnXeBHOM TEKCTY.

K/byuHe peum: HacTaBa KrWKEBHOCTW, pa3pedHa HacTaBa, WHTepnpeTauuja
KHbMXKEBHOI TEKCTa, N1caHa npunpema 3a 4ac
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The pitfalls of interpreting literary texts in
primary school

Snezana Markovic
University of Kragujevac, Faculty of Education, Jagodina, Serbia

Abstract

The research presented in this paper was realized on the corpus of students’ lesson
plans for practical lectures in teaching literature, written by fourth-year students
majoring in Class Teacher Education. The students' lesson plans indicate that,
when it comes to classes in reading and interpreting literary texts, more and more
problems appear. Instead of analytical and synthetic conversation about the text
and discovering and emphasizing its aesthetic and ethical values, most questions
encourage reproduction, i.e. retelling of the text, given instructions most often
instruct students to search for unknown words, while synthesis and extraction of
text messages is often replaced by linking situation from the text with everyday
life. In this way, instead of discussing the literary text as a work of art, a
conversation is held about the text. This research aimed to determine whether
and to what extent these lesson plans contain adequate didactic and
methodological elements that encourage interpretation and understanding of
literary texts. A descriptive method and content analysis were applied in order to
determine the quality of written lesson plans for the realization of literature
classes. The results of the research showed the dominance of reproductive
questions, insufficient presence of research tasks and directions for independent
reading, lack of problem based questions and the presence of clichés instead of
using creative approach in the process of interpreting the literary text.

Key words: teaching literature, primary school, interpreting literary texts,
student’s lesson plans
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VIII

NMNOYYABAHSE U YHEHSE MATEPHSET U
CTPAHUX JESUKA 'Y CBETJ1Y TIOBAJTIHUX
[MPOMEHA

POUCAVANJE I UCENJE MATERNJEG I
STRANIH JEZIKA U SVETLU GLOBALNIH
PROMENA

NATIVE AND FOREIGN LANGUAGE
LEARNING AND TEACHING IN THE LIGHT
OF GLOBAL CHANGE
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HaknowbeHOCT MHTEepHauuoHann3aLumjn Kao
cdaKkToOp MOTUBaLUM]e 3a yYyeHe eHrJ1eckor
je3uka

AHunua Pagocasrbesuh KpcmaHoBuh
YHuBep3uTeT y Kparyjesuy, ®MnonowkKo-yMeTHMUKN pakynTeT, Kateapa
3@ EHrJIeckn jesuk n KwmxesHocCT, Kparyjesau, Cpbuja

AncTpakT

MapanenHo ca npouecom rnobanusaumje U NOjaBOM EHrNecKor Kao CBeTCKOr
jesmka, y obnactm yuyema CTpaHMX je3uMka jaBuMo ce rojaM ,HaKIOHEeHOCT
WHTEepHauMoHanusaunjn®, Kojum ce objawraBa KakKo MnojeauHal YcnocTaB/ba
noBesaHoCT ca rnobanHoM 3ajeaHMUOM yMecTO ca oapeheHuMm reorpadckum
€HTUTETMMA Y KOHTEKCTUMA Yy KOjuMa He A0f1a3n A0 AMPEKTHUX KOHTakaTta usmehy
OHMX KOJjW y4ye eHrNecKu jeamkK Kao CTpaHu je3nk u U3BOpPHMX roBopHuka. byayhu
[a Cy NMpeTxoAHa ucTpaxupaka nokasana Aa OBO OACYCTBO MAeHTuduKauuje ca
W3BOPHMM TOBOpPHMLUMMA MpeacTaB/ba BaxaH MOTUMBAUWMOHM (akTop 3a yyewe
E€HIrNecKor jesnka, Un/beBn OBOI UCTPaXmBama Cy: Aa ce yTBpAM Yy KOjoj Mepwu je
HaK/I0HEHOCT UHTEPHALUMOHaNM3aunju NnpnMcyTHa Ko CTyaeHaTa eHrneckor jesmka
M KHbUMXKEBHOCTU, 3aTUM Aa Ce UCnuTa Aa /v NOCToje pa3fnimKe y N3paxKeHoCTu oBor
KOHLUEeNTa KoA CTyAeHaTa Ha pasnMynTuM rognHaMa ctyauja, v aa ce ytepau Aa nuv
NOCTOjN NOBEe3aHOCT n3Mehy HaKNOHEHOCTM MHTEPHALMOHANn3aumju n MmotTmBaumje
3a yyeHe eHrneckor jeanka. Llnusb HaM je aa y Te CBpxe CnpoBeAeMO UCTPaXKuBare
mMehy cTtyneHTuma KaTegpe 3a eHrnecku jesmk WM KrbMXeBHOCT OUAonoLWwKo-
yMeTHuUYKor akynteta YHusep3uTeta Yy Kparyjesuy. HaumH npukyn/bara
rnogaTtaka noAapasyMeBa aHKETHO UCNUTUBAHe, AOK Ce noAdauu aHanusupajy ys
nomMoh AecKkpunTUBHE CTAaTUCTUKE, aHaln3e BapujaHce M KopenauuvoHe aHanuse.
PesynTtatn he omoryhutu yeng y npupoay Hak/0HeHOCTU MHTEPHAUMOHanmM3aumijn
Kog opabpaHe rpyne ncnutaHuka, Te ce MoXe odekmBaTu aa he u3 mx npomsahu
Ba)KHe nejarowke nMmnavkaumje.

K/bpyuyHe peun: rnobanHu eHrnecku jeank, HaK1ohEeHOCT MHTEPHaUMOHann3aumijn,
MOTMBaAUMja 3@ Y4deme CTPaHUX je3uKka, CTYLEeHTU eHrneckor jesmka wu
KHoMXXEBHOCTU
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International posture as a motivating factor
for English language learning

Anica Radosavljevi¢ Krsmanovic
University of Kragujevac, Faculty of Philology and Arts, Department of
Anglistics, Kragujevac, Serbia

Abstract

In line with globalization and the emergence of English as a global language, the
notion of “World English identity” or “international posture” has emerged, as a
means of explaining how learners in settings with no direct contact with the
speakers of the target language relate themselves to the global community rather
than to any geographical entity. Since previous research has demonstrated that
the lack of identification with native speakers is an important motivating factor for
English language learners in various contexts, the aims of the study are: to
determine to what extent international posture exists among English major
university students in Serbia, to examine whether there are differences in its
existence among students in different years of study, and to determine if
international posture and L2 motivation correlate with each other in the context
of study. For this purpose, we will conduct a survey with the students of the
English language and literature at the Faculty of Philology and Arts, University of
Kragujevac. The method of data collection will involve a questionnaire survey,
while the following analyses will be employed in the research: descriptive
statistics, one-way ANOVA and correlation analysis. The results will provide
important insights into the nature of international posture of the participants, thus
carrying important pedagogical implications.

Key words: Global English, international posture, L2 motivation, English major
university students
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NMpo>xnMmarme HacTaBe eHrJ1IeCKOor u cprnckor
jesnka n KrbM)>XeBHOCTU 3a Aeuy

HaTawa JaHkoBuh
YHuBep3uTeT y beorpaay, Yuutesrbckun dpakynteTt, beorpaa, Cpbuja

3opaHa Onayuh
YHuBep3uTeT y beorpaay, Yuutesrbckun dakynteTt, beorpaa, Cpbuja

3opuua LiBeTtaHoBuh
YHuBep3uTeT y beorpaay, Yuuterbckun dpakynteTt, beorpaa, Cpbuja

AncTpakT

MonasnwTe paja je npuKas WHTerpauuvje v MeToanukKe MNoBe3aHOCTM HacTaBse
€HIrNecKor WM CPrCKOr je3nka W KHWXEBHOCTUM 3a Aeuy y OKBupy u3bopHor
npeameTta Passujare je3anykux 3Harba M BEWTUHA Ha eHrNeckoM jesnky. CTyaeHTun
Ce yrno3Hajy ca 3akoHuUTOCTMMA (YHKLMOHUCaHa EHI1EeCKOr Y OAHOCY Ha CPrCcKu
jesnk, y cMmucny TpaHcdepa 3Hama Kpo3 pasBujare BeLTMHa rOBOpPEHA,
cnywara, Yntara M nucamwa. Y ckiagy ca nporpaMckmMm unsbeBuMma oba jesuka,
npukasaHe cy jesuuke Bexbe u urpe 3a b6oraherwe nekcmke n passoj Mopdo-
CUMHTaKCe, Kao W BPCTe MNOYEeTHOr u4yuTama U nucawa. llpeacrtaB/beHn cy U
MEeTOAMYKM acnekTW o4 3Hayaja 3a BacnuTavye U yduTes/be, Ca HarJackoM Ha
@HanorHoj NpMMeHn y HacTaBW CPMCKOr U eHrneckor je3mka. Mo3HaTn 3ak/byyum
NIUHIBUCTUKE O TOME KaKo je3uk npeacrassba ornefano KynaType n heHor cMcreMa
BPEAHOCTU Ha HajNOTMNYyHMjMU HAUMH Ce OTEN0TBOPY]Y Y BMLWE3HAaYHOCTM 1 6oraTcTBy
KHMKEeBHOr je3mka. Ha AanjaxpoHujckoM un360py aHrI0CakKCOHCKMX Kacuka
KHMXXEBHOCTM 3a Aeuy un mnage, og 19. o 21. Beka, y3 CMepHuLe HacTaBHMUKa U
6e3 nocpencTea npesoaa, CTYAEHTU UCTPaXyjy U NyTeMm eceja v npeseHTaumja Ha
€HrNecKkoM je3nKy TyMaye pa3HOBPCHE acnekTe KHMXEeBHUX TekcToBa. Knacuuum
KHMXXEBHOCTM 3@ JAeuy nocMaTpaHu Cy ca KyNnTyposioWwKOr, CTUUCTUYKOr W
KHMXXEBHOje3NYKOr acnekTta. TuMe, nopej BMULIECNOjHOr pasyMeBara npupoae
KHMXXEBHOI TeKCTa M CNnKe [eTUHCTBA Y AMjaXPOHMJCKOM YKy, CTYAEHTU
rMokKasyjy v 3HaTHO pa3BUjeHUju CTeneH je3nYKMUX 3HaHa M BeLlTMHA.

K/bydyHe peun: passnjame jeanyknx 3Harba U BelWTUHA, CPNCKU N eHINeCKU jesunk,
je3snuke Bexbe N unrpe, KbUXEBHU TEKCT Kao ornenano Kynatype, BULWE3HAYHOCT
KHMXXEBHOI je3unka, npeacraBe O AeTUHCTBY

112



The intertwined teaching of the English and
Serbian languages and children’s literature

Natasa Jankovic¢
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Zorana Opacic
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Zorica Cvetanovic
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Abstract

The paper presents the integration and methodological connectedness between
the teaching of English, Serbian and children’s literature within the elective course
Developing English language knowledge and skills. Students learn about the
nature of English in comparison to the Serbian language through knowledge
transfer, while also developing the speaking, listening, reading and writing skills.
In accordance with the learning goals prescribed in both language syllabuses,
exercises and games for enriching vocabulary and developing morphosyntax are
presented, as well as the types of initial reading and writing. Methodological
aspects relevant for preschool and primary school teachers are also elaborated
on, with analogies in the teaching of Serbian and English being drawn. The well-
known conclusions of linguistics about the language being the mirror of culture
and its value system are embodied to the fullest in the equivocality and richness
of the literary language. Based on a diachronic choice of Anglo-Saxon classics of
children’s and youth literature from 19th to 21st century, and led by the teachers,
students explore various aspects of literary texts without reliance on translation,
and interpret them in the form of essays and presentations in English. The classics
of children’s literature are studied from the cultural, stylistic and litarary-linguistic
perspectives, which results not only in the students’ fuller grasp of the nature of
literary texts and the image of childhood in a diachronic arc, but also in their far
better mastery of the language knowledge and skills.

Key words: developing language knowledge and skills, the Serbian and English
languages, language exercises and games, literary text as the mirror of culture,
literary language equivocality, perceptions of childhood
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BULWEJESNHHOCT U
MYJITUKYJITYPAJTHOCT

VISEJEZICNOST I MULTIKULTURALNOST

MULTILINGUALISM AND
MULTICULTURALISM
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MHTepKynTypasiHa OCeT/bMBOCT Y HAacTaBM Ha
AaJbUHY — TeMaTu3oBame XoJioKayCcTa Ha
YyacoBMMa KHbUIKEBHOCTU

MwunaH Bypaesba
YHuBep3uTeT y beorpaay, ®unonowkun dakyntet, Kateapa 3a Cpncky
KHMXKEBHOCT Ca jy>KHOCOBEHCKUM KhbMXeBHOCTUMA, beorpaa, Cpbuja

AncTpakT

Ycnen couumjanHux nNpoMeHa Koje je npoy3pokoBana Tpajyha naHaemuja,
WHTEPKYNTypasiHW AJOMEH HacTaBe 0 OCHOBHe WkKosne A0 haKynTeTCKOr HMBOa Ce,
C/IMYHO HU3Y HaCTaBHWUX MoAesia U CUCTeMa yornwTe, A0AATHO KOHCTUTYMCao Kao
n3a3oBaH. Y pagy ce NpBEeHCTBEHO pa3MaTpa Yy KOjoj Mepu ce y yCnoBMMa HacTase
Ha Aa/bMHY W TaKO3BaHOI KOMBWMHOBAHOI MoAena NPUMEH/bMBOM MOKa3syje YyBeHa
ckana MwuntoHa beHeTa (,pa3BOjHM MOAEN MUHTEpPKyNTypasHe OCEeT/bMBOCTK).
NMputoM ce y 063up y3uMMa fako MNpoBep/bMBa UYMHEHMLA Aa 4YecTe MU3MeHe
HacTaBHMX MoAena u AaHac maxoM ontepehyjy HacTaBHuKe U ydyeHuke. [a 6u ce
3aK/byylM UCTpaXKmBarba KOHKpeTU30Banm, aytop paga ogabupa KpynHy, y OBOM
cnyyajy AOMMHAHTHO KHMXEBHY TeMy XofnokaycTta, Koja uspasuto Tpeba na
yHanpeau WHTEpKynTypasHe KOMMNeTeHUMje y4YeHuKa, TUM BULIEe LITO aKTyesHu
nporpamm HactaBe U y4dyewa oMoryhyjy KoHTUHympaHo Bpahare H0j (Tymauere
OHeBHUKa AHe ®paHkK, 36upke Panu jagn [. Knwa mn pomaHa [ledak y npyracroj
nuyamu LI. bojHa, YnoTpeba yoBeka A. Tuwme n Mamau . Anbaxapwuja). Y paay
he 6utn noHyheHa kKomMbuHaumja MeToAMYKUX paAmM 3axBasbyjyhu Kojuma aatu
KHMXXEBHM HACNOBKM MoOCTajy HapouuTU U3BOP XYMAaHWUCTUUYKOr BacnutTara wu
KYNTyYpHe CeH3uUTU3auunje YyuyeHuKa. 3ak/byyduu WUCTpaxuBara Mapkupahe
HEeonXoA4HOCT ynoTpebe pa3HOBPCHMX M3BOpa 3Haka, AUMUTANIHUX cagpikaja w
HacCTaBHUX cpeAcTaBa npunaroheHux y3pacTy yyeHuKa, a C UWbeM HeroBama
KynType cehara n obpase puio3odckmx n KrbnxesHux npobnema yremernyjyhux
3a cBeT nocne [lpyror cBeTcKor paTta.

K/byyHe peun: xX0nokaycCT, Kyntypa cehara, METoAMKA HacTaBe KhWMXKEBHOCTH,
»HOBa HOPManHoCT”, MHTEPKYNTYypasHOCT
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The issue of developing intercultural
sensitivity in classroom - interpretation of
Holocaust as a literary theme in the
conditions of the "new normal”

Milan Vurdelja
University of Belgrade, Faculty of Philology, Department of Serbian
Literature with South-Slavonic Literatures, Belgrade, Serbia

Abstract

Due to many social, cultural, therefore pedagogical and methodological changes
brought by the ,new normal” in the conditions of the pandemic, the intercultural
domain of teaching from primary school to the university level is additionally
constituted as challenging, from the practical and theoretical point of view. The
paper primarily discusses the extent to which the famous Bennett scale of
intercultural sensitivity (Developmental Model of Intercultural Sensitivity) in the
described conditions is shown to be variable, which is, in a certain way, still
somewhat unknown to both teachers and students. In order to concretize the
conclusions of this illustrative research, the author chooses a Holocaust as a major
theme, predominantly literary theme, one that should significantly improve
student’s intercultural competencies, especially since current teaching and
learning programs allow continuous return to it (interpretation of the Diary of Anne
Frank, Danilo Kis's Early Sorrows, The Boy in the Striped Pajamas by John Boyne,
The Use of Man by Aleksandar TiSma and Bait by David Albahari). The results of
the research should mark the necessity of using new sources of knowledge, new
technologies and teaching aids in the treatment of philosophical and literary
problems that founded the world after the Second World War.

Key words: holocaust, cultural memory, teaching methodology, new normal,
interculturality
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X

OETEPMWHAHTE NMOPOANYHOI
BACITUTAHA Y CABPEMEHOM
BACIMNNTHO-OBPASOBHOM KOHTEKCTY

DETERMINANTE PORODICNOG
VASPITANJA U SAVREMENOM VASPITNO-
OBRAZOVNOM KONTEKSTU

DETERMINANTS OF FAMILY LIFE
EDUCATION IN THE MODERN
EDUCATIONAL CONTEXT
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NMopoANYHO OKpYXXerhe U MaTEMAaTUUYKM
pa3BoOj Ajeue y paHOM AJeTUHCTBY

Tamapa lNpmnbuwes benecnuH
YHuBep3uTeT y bawoj Jlyun, dunosodckn dakyntet, barwa Jlyka, BocHa un
XepuerosuHa

Cama lNapTano
YHuBep3uTeT y banoj Jlyumn, ®unosodckun dakyntet, barba Jlyka, bocHa u
XepuerosuHa

AnekcaHgpa Xapunh
YHuBep3uTeT y baroj Jlyumn, dunnosodckun dakynteT, barwa Jlyka, bocHa u
XepuerosuHa

Aparvua MunnHkosuh
YHuBep3uTeT y VictouHoMm CapajeBy, MNeparowku dakynteT y bujerbmHn,
bujemunHa, bocHa n XepuerosmHa

ANCTpakT

Paa npukasyje CTyauvjy y OKBUPY LWMWpPEr Hay4yHor WUCTpaxuBaka O no3vumjn
MaTemaTuykor obpasoBarba Y KOHTEKCTYy npeawkoncrea Penybnuke Cpncke.
Nonasehn op npeTnoctaBke pAa je nopoauua MpBO OKPYXewe 3a y4yene
MaTeMaTuke, unb cTyamje bmo je aa ce ucnutajy matemaTtuyka nocturHyha gjeue
Ha y3pacTy npej nonasak y wkony (WecT roauHa) y o4HOCY Ha oapeheHe acnekTe
NOPOAUNYHOI OKpyXera (CoOuMO-eKOHOMCKM U o06pa3oBHM CTaTyC PpoAUTEbA,
MaTepujanHu CTaTyC MOpOAMYHOI KOHTEKCTa BaXkaH 3a Ajeuunje aKTUBHOCTH,
aKTUBHOCTM Yy KOje Ccy Ajeua yk/byyeHa, Bapujabne coumjanHor nopoanyHor
OKpYXeHa). 3a UCTpaXmBarbe CYy KOHCTPyMCaHM NocebHU MHCTPYMEHTU, Koju cy
nyTeM Tectupamwa (nNpe m nocT TecT) NpUMUjereHU Ha Y30pKy on 229 ajeue y
npeawkKosiCKMM ycTaHoBaMa y bamwoj Jlyum wn bujersmHu. WNcTtoBpeMeHO cy
aHKeTMpaHa oba wunxoBa poauterba. Kpackan-Bonucos TecT n MeH-BuTHMjeB TecT
yKa3syjy Ha nocTtojare pasninka y nocturHyhnma Ha TecTy MateMaTUyKor 3Hawa Yy
04HOCY Ha c/benehe acnekTe NOpPoANYHOr OKpyXemwa: (1) MaTtepujanHe npuinke;
(2) obpazoBHM HMBO poauTesba; (3) AYXWHY NMPOBOAEHOr BpeMeHa Hanosby; (4)
noxahawe AoAaTHUX aKTMBHOCTK; (5) wurpawwe ©n ydyerwe MaTaMaTuke ca
poauTesbuMa. Pasninke He noctoje y ogHocy Ha: (1) nocjenoBawe TexHosoruje;
(2) wurpamwe ApYWTBEHUX W KOHCTPYKTOPCKUX urapa ca poautesrbmma; (3)
nocjenoBare Krbhra n urpadaka; (4) pepocrbeq pohewa. Mnnunkaumje nay kKa
npoMULLbakby CTpaTernja jadyarba poAUTE/bCKUX KOMMeTeHuuja 3a noacTuuare
ujenosutor pAjedvjer passoja W OpraHuMsoBarba CTUMY/JIATUBHOI MNOPOAUNYHOr
OKpYy>XeH,a NOBOJHHOI 3a paHOo yyeme.

K/byyHe peuyn: mateMaTMuykKo obpasoBarbe, nopoanLa, paHo AjeTUHCTBO
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Family environment and children’'s
mathematical development in early
childhood

Tamara PribiSev Beleslin
University of Banja Luka, Faculty of Philosophy, Banja Luka, Bosnia and
Herzegovina

Sanja Partalo
University of Banja Luka, Faculty of Philosophy, Banja Luka, Bosnia and
Herzegovina

Aleksandra Hadzi¢
University of Banja Luka, Faculty of Philosophy, Banja Luka, Bosnia and
Herzegovina

Dragica Milinkovi¢
University of East Sarajevo, Faculty of Education, Bijeljina, Bosnia and
Herzegovina

Abstract

The paper presents a study within broader scientific research on the position of
mathematics education in the context of early childhood education in the
Republika Srpska. Starting from the assumption that the family the first
environment in which mathematics learning takes place, the aim of the study was
to examine the overall mathematical achievement of pre-school children (six years
old) in relation to certain aspects of the family environment (socio-economic and
educational status of parents, material status of family important for children's
activities, activities in which children are involved, variables of social family
environment). Special instruments were constructed, which were applied to a
sample of 229 children in preschool institutions in Banja Luka and Bijeljina through
testing (pre and post test). Survey was applyed to both of their parents. Kruskal-
Wallis test and Mann-Whitney test indicate the existence of differences in
achievement on the test of mathematical knowledge in relation to the following
aspects of the family environment (1) family material opportunities; (2) the
educational level of the parents; (3) the length of time spent outside; (4)
attending additional activities; (5) playing and learning math with parents. There
is no difference with respect to (1) ownership of technology; (2) playing social and
construction games with parents; (3) possession of books and toys; (4) order of
birth. The implications are focused on the strategies to strengthen parental
competencies for encouraging holistic child development and organizing a
stimulating family environment favorable for early learning.
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Key words: mathematical education, family, early childhood
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XI

BACIMNNTHO-OBPA3OBHW TNMPOLECU Y
BPEME COVID-19 NAHOEMWIE

VASPITNO-OBRAZOVNI PROCESI U
VREME COVID-19 PANDEMIJE

EDUCATIONAL PROCESSES DURING THE
COVID-19 PANDEMIC
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dyHKLMOHUCaAHKEe HacTaBe 3a BpeMe
naHaeMuje KopoHaBupyca

Cawa CrenaHosuh
Bucoka wkona couunjanHor paga, beorpaa, Cpbuja

Bnaanmmnp Nnnh
Bucoka wkona couunjanHor paga, beorpag, Cpbuja

AncTpakT

Manaemmja kopoHaBupyca 2019-20 je ytuuana Ha obpa3oBHe cUCTEME LLUMPOM
CBeTa LWTO je AO0Beno A0 MacOBHOr 3aTBapara WkKona v dakynteta. 3atBapare
LWKONa HMje yTmuano CaMo Ha yuyeHuKe, CTyAeHTe, HacTaBHuKe n nopoguue seh je
MMano WM WMpe eKOHOMCKe U ApylwTBeHe nocneguue. LUumb oBor paga je 6uo
TeopujcKka aHanm3a pasnnunTmux CNpoBefeHUX HayyHux uctpaxkmsara (UNESCO,
OECD, WEF) koja cy ce 6aBuna yTmuajeM naHaemMmje Ha HacTaBy, KOHKpPETHUje Ha
OHjas/IH MHTepakunjy yyeCHUKa HaCTaBHOI npoueca, pa3MoTpeHe Cy U napanesnHo
ynopeheHe CcTyanje pasinuymMTuxX CBETCKUX oOpraHusaumja U pesyntatm cy
ynopeheHu ca TeOpeTCKUM o4yeKmBarbMMa. [NaBHM acnNekT KOoju je aHanusmpaH y
UCTpaxuBaky je npe cBera nutakbe TEXHOJIOWKE MUCMEHOCTU yYeHWKa Koja je
6buna HeonxoaHa Kako 6u ce cnpoBena HacTtaBa Ha AasbuHY. Pe3yntaTtu Ao KOjux
NUcTpaxkmeara Ao0fa3e jeAHOrnacHo 3aksbyudyjy Aa je Ha yCnewHoCT cnposohema
HacTaBe HajMare yTuuana wuHdoOpMaTMyKa TMUCMEHOCT Y4YeHMKa UM gJa ce
3aHeMap/bMB MpoLeHaT YYeHMKa HuWje nako afanTupao Ha HOBOHAcTane ycrioBe.
MNopeherem pesynTtata OBUX UCTPaxueama, A0/1a3MMO A0 3aK/byyKa Aa je Hajseha
3abpuHYTOCT wucxopa crnposohewa OBOr TuNa HacTtase 6una wHTepakuuja
HaCTaBHMKA M y4YeHMKa, Kao 1 ydyeHunka mehycobHo, rae ce Hajseha oaroBOpHOCT
CTaB/ba YyMpaBO Ha HacTaBHWKa. HajBehe pas3unaxewe y 3ak/byyuuMa OBMUX
cTyaunja jecte aarba 6yayhHOCT HacTaBe Ha AasbUHY Kao M To y KoM he ce npasuy
pa3BujaTi 06pa3oBHU CUCTEM YOMLUTEHO.

K/pyuyHe peun: obpasoBarbe, COVID-19, naHaemunja, obpasoBarbe Ha AasbUHY,
ONTUTaNHO yyere
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Education during the coronavirus pandemic

Sasa Stepanovic
College of Social Work, Belgrade, Serbia

Vladimir Ili¢
College of Social Work, Belgrade, Serbia

Abstract

The coronavirus pandemic 2019-20 has affected education systems around the
world, leading to mass closures of schools and colleges. As of April 3, 2020, over
1.7 billion students have stopped attending educational institutions due to their
closure as a result of protection against the COVID-19 virus, which is over 97% of
the student population. The closure of schools not only affected pupils, students,
teachers and families, but also had wider economic and social consequences. The
aim of this paper was a theoretical analysis of various scientific studies (UNESCO,
OECD, WEF) that dealt with the impact of the pandemic on teaching, more
specifically on the online interaction of participants in the teaching process,
considered and compared studies of different world organizations expectations.
The main issue was the issue of technological literacy of students, which was
necessary in order to conduct distance learning. The results of the research
unanimously conclude that the success of teaching was least influenced by
computer literacy of students and that a negligible percentage of students did not
easily adapt to the new conditions. Comparing the results of this research, we
come to the conclusion that the greatest concern about the outcome of this type
of teaching was the interaction of teachers and students, as well as students with
each other, where the greatest responsibility is placed on the teacher. The biggest
discrepancy in the conclusions of these studies is the further future of distance
learning as well as the direction in which the educational system in general will
develop.

Key words: education, COVID-19, pandemic, distant teaching, digital learning
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AntTepHaTtuBHM nNpuctyn ussohemwy
npakTM4yHe HacTtase u3 obnacTtn Mmertoamke
JINKOBHOI Bacnumtarmwa Tokom COVID-19
naHpemuje

JoBaHa hopheBuh
YHuBep3uTeT y Kparyjesuy, ®akynTeT negarowkux Hayka, JarogmHa,
Cpbuja

AncTpakT

HacTaBHMUMMA BUCOKOLUKONCKUX MUHCTUTYUMja y Cpbujn kopuwhere oHNajH
npocTopa 3a KOMYHMKauujy U capaamy ca CTyaeHTUMa Huje buna Heno3HaHuua
npe nojase naHaeMuje Bupyca KOpoHa, MehyTuM Harna npoMeHa ycsfioBa paja v
notpeba 3a XMTHUM MNpeackoM Ha MOTAYHY OHMAajH HacTaBy 6MO je BENKK U3a3oB
3a cBe npoceeTHe pagHuke y 2020. roanHun. MNocebaH npobnem npunarohaBara
HacTaBHOI Mpoueca OHNAajH OKPYXewYy WMManu Cy HaCTaBHUUM 4YUjU NpeamMeTv
3axTeBajy HenocpeaaH JsbyACKM KOHTaKT. OBaj pan npukasyje antepHaTuBHU
NPUCTYN HaCTaBHOj nMpakcu npeaMeta MeToAMYKM NPaKTUKYM  JIMKOBHOT
BacnuMTara Ha OCHOBHMM aKaJeMCKUM CTyAMjaMa 3a MpeALllKosiCKe Bacnutade
dakynTeTa nejarowkKmMxX Hayka y JaroavHum Kao u negarowke edekrte ucrtor. OBaj
npeagMeT, KOju Ce W3BOAM Ha 3aBpLWIHOj roAWMHW CTyAuja, noapasyMesa
ocnocobrbaBame CTyAeHaTa 3a BacNUTHO-06pa3oBHM pag u3 061acTu NMKOBHOI
Bacnmtawa W Yy HOPMaJIHUM OKOJIHOCTMMaA Ce peanusyje y nMNpeaLllKosICKUM
yCTaHOBaMa Yy HenocpeaHoj WHTepakuuju ca pAeuoM. Y paay cy onucaHe
npuMereHe HyXHe U3MeHe MeToAa paja, U3MeHe CTYAEHTCKUX 3ajaTaka Kao U
o4YeKMBaHUX UCxXoAa HacTtaBe. AHanM3a pesynTata CTYAEHTCKUX pajoBa Mnokasana
je pa je oHnajH HactaBa y OKBuUpYy oBor npeaMmetra omoryhuna yuspwhusare
oapeheHnXx TeopujckMX 3Hara CcTyaeHata w3 obnactm MeToauMKe JWKOBHOI
BacnuTawa, [AOK je, O0YEeKMBaHO, M30CTajNo pas3Bujarbe BeWTUHa edeKTHe
nejarolwke nHTepakuunje ca Aeuom.

KmwyyHe peun: nangemuja COVID-19, MeToamMKa JMKOBHOI Bacnutaka,
MHUUMjanHo obpasoBame MpeawKosICKUX  BacnuTada, OHMAjH  HacTasa,
anTepHaTUBHU NPUCTYN HacTasu
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An alternative approach to implementing
students’ practical training in the field of
methodology of art education during
COVID-19 pandemic

Jovana Dordevic
University of Kragujevac, Faculty of Education, Jagodina, Serbia

Abstract

University teachers in Serbia were not unfamiliar with the use of online space for
communication and cooperation with students before the COVID-19 pandemic,
but the sudden change in working conditions and the need for an urgent transition
to completely online teaching was a great challenge for all educators in 2020.
Teachers whose subject courses require direct human contact had an even bigger
problem adapting teaching process to the online environment. This paper presents
an alternative approach to the teaching process in the course Methodical
practicum of art education at the undergraduate studies for preschool teachers at
the Faculty of Pedagogical Sciences in Jagodina, as well as its pedagogical effects.
This subject course, which is performed in the final year of studies, implies
students’ training for practical work in the field of art education and in normal
circumstances is conducted in preschool institutions in interaction with children.
The paper describes changes applied in pedagogical methods, changes in students’
assignments and in expected learning outcomes. Students’ work results’ analysis
showed that online teaching within this subject enabled strengthening of students’
certain theoretical knowledge in the field of methodology of art education, while,
as expected, there was no significant development of skills needed for effective
pedagogical interaction with children.

Key words: COVID-19 pandemic, methodology of art education, preschool
teacher initial education, online teaching, alternative teaching methods
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HacTtraBHM4YKa nepuenuumja capagme ca
poaMTesbMMa 3a BpeMe naHaemuje

MapuHa KoBauyesuh Jlenojesuh
NHCTUTYT 3a neparowka ncrpaxmsamwa, beorpag, Cpbuja

Mapwuja CtojaHoBuh
NHCTUTYT 3a neparowka ncrpaxmsamwa, beorpag, Cpbuja

BpaHucnasa MNonosnh-hutnh
YHuBep3uTeT y beorpagy, ®akynTteT 3a cneuymjanHy eaykauujy v
pexabunutauujy, beorpag, Cpbuja

Jlnanja bykeuh BpaHkoBuh
YHuBep3uTeT y beorpaay, ®akynTeT 3a cneuujanHy eaykauujy u
pexabunutauunjy, beorpag, Cpbuja

AHa lMapaywunh
NHCTUTYT 3a KpMMUHOMOLWKaA M COUMOSIOLWKa NCTpaxuneara, beorpag,
Cpbuja

ANCTpakT

Capagra ca poanTesbMMa NpeacTaB/ba 3HavyajaH acnekT HacTaBHUYKe npodecuje.
Ca npomeHOM MojanuTeTa paja WKona ycnea naHaeMmuje, poauTesrbu rnocrtajy
BaXXHW NapTHeEpW Yy peanums3auunju obpas3oBHOBACNUTHMX uUWbeBa. LUumb paaa
npeactaB/ba carnefaBare K/bYYHUX acrnekata capajre HaCTaBHUK-poauTeEb Yy
KOHTEKCTY naHaemmjckor obpasoBawa. OHMAjJH YNUTHUK je nonyHuno 817
HacTaBHMKa (84.8% >eHCKor nona) u3 pasnnyntmux rpagosa y Cpbujmn, crtapoctu
o4 23 oo 64 roaviHe, rae cy jeaHy TpehnHy UMHUAM HacTaBHULUM pa3peiHe HacTaBe.
Mowno ce og Mmogena EncrajHose (J.L. Epstein) 0 6 K/by4YHUX AMMEH3M]ja capanme
ca poauTesbMMa: poamuTesbCTBO, KOMYHUKaUMja, BOIOHTUPAHE, YYere, JOHOoWeHe
oAslyKa, capagma ca 3ajeaHMuUoM. HacTaBHUUM UCTUYY Aa Cy Y O4HOCY Ha ocTane
ANMeH3Mje Haj3a40BO/bHU KOMYHMKALMjOM KOjy Ca poauTesbuMMma ocTBapyjy. [se
TpehnHe HacTaBHMKA NpujaB/byje Aa je aHraxoBaHo OKO nomohu poauTesrbuma
Kako ga nogpxe pgeuy y ydewy. Oko TpehuHe npujas/byje noacTULaAHE
BOJIOHTEPCKOI aHra)xoBaka poauTesba Kao nomMoh y yyerwy, MUMHUManHo n busLumnx
yyeHuka. HactaBHuuM paspegHe HacTtaBe y OAHOCY Ha npegMeTHe HacCTaBHUKe
ydyectanuje CTMuMynuwy poantesbe Ha capaamwy. TpehnHa HacTaBHMKaA nnak cMaTpa
[Ja Cy Ce ogHoCcu ca poauvuTe/bMMa TOKOM NaHAeMuje noropwanu. [aTte cy
npernopyke 3a Behe yBaxaBawe napTHepCTBa ca MNOPOAULIOM W 3ajefHMLOM W
3HavajHuMjy ynory npunpeMa 3a capagky Yy cknony obpas3oBaka M
npodecnoHanHor ocnocobsbaBatba HaCTaBHMKA.
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K/byyHe peun: capaprba Ca poauTe/bMMa, OCHOBHO obpas3oBakbe, NaHAemuja,
HacTaBHuun, Cpbuja

127



Cooperation with parents during pandemic:
teachers’ perception

Marina Kovacevic
Institute of Educational Research, Belgrade, Serbia

Marija Stojanovic
Institute of Educational Research, Belgrade, Serbia

Branislava Popovi¢-Citi¢
University of Belgrade, Faculty of Special Education and Rehabilitation,
Belgrade, Serbia

Lidija Bukvi¢ Brankovic
University of Belgrade, Faculty of Special Education and Rehabilitation,
Belgrade, Serbia

Ana Parausic
Institute of Criminological and Sociological Research, Belgrade, Serbia

Abstract

Cooperation with parents is an important aspect of the teaching profession. Within
teaching modalitiy changes due to the pandemic, parents become important
partners in the realization of educational goals. The aim of this paper is to consider
the key aspects of parental involvement in the context of pandemic education.
Data was collected by online questionnaire at the sample of 817 teachers (84.3%
female) from elementary schools in Serbia, age from 23 to 64, one third is
consisted of class teachers. Based on Epstein's Framework of Six Dimensions of
Parental Involvement: parenting, communication, volunteering, learning at home,
decision making, and collaborating with the community, were assessed. In relation
to other dimensions, teachers are most satisfied with the communication they
have with parents. Two thirds of teachers report that they are engaged in helping
parents how to support their children in learning. About a third report encouraging
the voluntary involvement of parents as learning volunteers, rarely for former
students and their parents. As it was expected class teachers more often stimulate
parents for cooperation comparing to subject teachers. One third of teachers,
however, believe that relations with parents made worse during the pandemic.
Recommendations for establishing greather partnership between school, family
and community, and preparing teachers through preservice and inservice
education are given.

Key words: cooperation with parents, primary school, pandemic, teachers, Serbia
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Crnuamwe MeToaAMYKMX KoOMNneTeHuunja y
CBeTJ/ly CaBpeMeHMX u3asoBa naHaeMumje Ha
npeaMmety Metoamka HactaBe My3unuke
KYynType — ctyauja cnydaja

BecHa XKnskosuh
YHuBep3uTeT y beorpaay, Yuutesrbckun dpakynteTt, beorpaa, Cpbuja

AncTpakT

MeToauKa HacTaBe My3uMuKke KynType uMa 3aJaTak Aa Yyrno3Ha CTydeHTe ca
edunkacHMM MeTodama paja M Aa Mx ocrnocobw ga camMoCTanHO, YCMewHo Boae
HacTaBy. Kako cy y>XnBo npefaBara 3aMereHa oHnajH dopMaToM, noctae/ba ce
nuTamke Aa nn CTYAEeHTU cMmaTpajy Aa je npeaMeT y MOTMNyHOCTU UCMAYHUO CBOjY
CBpXYy. Y wucTpaxuBary KopuwheHa je MeToagosnoruja cryauvje cnydaja.
YuyecTBOBano je jegaHaecT CcTyaeHaTa MacTep CcTyauja Ha AKageMujn yMeTHOCTU Y
HosoM Caay Koju cy HacTtaBy noxahanu oHnnajH BehumHy wkoncke 2019/2020 um
ueny wkoncky 2020/2021 roavHy. ckasm ncnutaHuka NnpuKyn/beHN Cy TEXHUKOM
WHTepBjyncama. ViIctpaxnsame je nMasno 3a unb NCNMTUBaHE CTaBOBa CTyAeHaTa
0 0cnocob/beEHOCTM 3@ CaMOCTaNHU pag Ha npeaMeTy Mysuyka KynTypa, OAHOCHO
naeHtTudmkaumjy: 1) nobyheHocTn wHTepeca CTyaeHaTa 3a neparowko
pe3oHoBame; 2) pasBujarba My3MUKO Mejarowke MWHTeNureHuuje, 4dumme ce
noapasymesa Aa 6yayhu HacTaBHUMUM MHTENUreHTHO YyMejy Aa ynoTtpebe u
npunaroje ceoje CTpyYHO 3Hake M BELUTUHE y3pacTy yuYeHuKa n3 o0b6nactm mysmuke
YMETHOCTW, Kao 1 Aa yMejy Aa pellaBajy noTeHumjanHe negarowke cutyaunje; 3)
cTaBa O 3aHaTckoj o06y4yeHOCTW, OAHOCHO O CTeneHy CcaBlagaHoCTH
HajedunkacHMjnx MeToda pasa Ha npeameTy; 4) ctasa o 6yhery cBectn o 6yayhem
nefarowkoM rno3mey. Pe3ynTtaTm UCTpakuBawa YyKa3syjy Ada je oHnajH Hactasa
BE/INKUM [e/IOM MO3UTMBHO YyTuULaNa Ha nefarowko pe3OoHOBakbe MCNUTaHWKa.
CTyaoeHTM Ccy ce CNoXunu ga cy ce y Teopuju yCnewHo Yro3Hasaum ca CBUM
edekTMBHUM MeToAaMa paja. YcBajare rpagmea 6u 6uno nnak ycnewduje ga cy
HacTtaBy noxahanu yXwuBO, OAHOCHO Aa Cy MManu npakcy y wkonan. OnwTw
3aK/byyak Npom3allao U3 ncTtpaxmeara je aa nocrtoju KBanamTeTHa OCHOBa 3a paj,
anu ga je m30oCTaHakK npakce HeraTMBHO YTULAO Ha KoMneTeHuuje 6yayhux
HacTaBHMKa.

K/byuHe peun: npodecuoHanHe KOMMEeTeHUMje, MeToAnKa HacTaBe, y4yere Ha
NaJbUHY
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Acquisition of methodological competencies
in the light of modern challenges of the
pandemic in the Methodology of music

education - a case study

Vesna Zivkovié
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Abstract

The methodology of music education has the task to acquaint students with
effective work methods and enable them to conduct the teaching process
independently and successfully. As live lectures have been replaced by online
schooling, the question arises as to whether students feel that the course has
comprehensively fulfilled its purpose. The case study methodology was used in
the research. Respondents' statement were collected using the interview
technique. Eleven master's students at the Academy of Arts in Novi Sad
participated, who attended classes online for almost two years. The research
aimed to examine students' attitudes about the ability to work independently on
the subject of Music Education. The task was to identify the arousal of students'
interest in pedagogical reasoning and music pedagogical intelligence, which means
that future teachers can intelligently use and adapt their professional music
knowledge and skills to the age of students in the field of music, as well as be able
to solve potential pedagogical situations. With the study, we wanted to identify
the mastery of the most efficient methods on the subject and awareness of the
future vocation. The research results indicate that online teaching has largely
positively influenced the pedagogical reasoning of the respondents. The students
agreed that, in theory, they were successfully introduced to all effective teaching
methods. However, students would have mastered more successful the
coursework if they had attended classes live, i.e., if they had had an internship at
school. The general conclusion from the research is that there is a quality basis
for work but that the lack of practice has negatively affected the competencies of
future teachers.

Key words: professional competencies, methodology of teaching, distance
learning

130



MoryhHocCcT npuMeHe xMbpuaHux
unycrtpauumja y HactaBu xemumje 3a Bpeme
Covid-19 naHaemuje

ArHew Ceanap
MosbonpuBpenHa LWKoa ca A0OMOM yyeHuka OyTor, dyTtor, Cpbuja

Tamapa PoH4yeBuh
YHuBep3uteT y HosoM Caay, lNpupoaHo-mateMaTuukm dakyntert, HoBu
Cap, Cpbuja

Aywwunua Poauh
YHuBep3uteT y HosoM Caay, lNpupoaHo-mateMaTuikm dakyntert, Hosu
Caa, Cpbuja

Cawa Xopsat
YHuBep3uteT y HoBoM Capy, NpupoaHo-mateMaTuukm pakynteT, Hosu
Caga, Cpbuja

ANCTpakT

MojasoM Covid-19 naHaemuje, obpasoBare y Penybnnum Cpbujn cyouyaBa ce ca
6pojHuUM noTewkohama n nsasosuma. Mogenu opraHmsaumnje HacTaBe Merajy ce y
3aBUCHOCTM Of YCNOBa, OA4 K/aCU4YHOIr, npeko KombuHoBaHor Ao online moaena
HacTaBe. XeMunja Kao HacTaBHM NpeagMeT cyodaBa ce ca npobnemMoM opraHusauumje
nabopaTopujckor paga 3a yyeHuke y ycrnosBuMma online mogena Hactase. Y OBOM
paay buhe npeacras/beHa NnpuMeHa UNyCcTpaTMBHO-rpaduuke Metoae, y3 ynotpeby
AVrmMTanHux  xubpuaHmx wunyctpaumja Koje npeactaB/bajy  KombuHaumjy
peanncTuyHux npukasa (dotorpadumje n UPTEXU) N KOHBEHUMOHANTHUX MNpuKasa
(cTpyKType cynctaHuu, moaenu, jeaHauduHe). Pap ce dokycumpa Ha Au3ajHupame
AVrmMTanHux xmbpuaHmx mnycrtpauunja 3a HacTaBHe cajp)Kaje Koju ce ogHoce Ha
nabopaTopujckn pag U xemujcke ekcrnepuMeHTe Koju cy npeasuheHun MNMporpamom
HacTaBe M yyera XeMmuje y OCHOBHOM U cpefreM obpasoBary, anu ce 3a Bpeme
Covid-19 naHaeMuje He MoOry w3BeCTM Yy LWKOACKMM nabopatopujama wu
cneymjanmsoBaHnUM ydmoHuuama. lNMpumeHa agurutanHnx xmbpuaHmx unycrpaumja
npy>xa mMmoryhHocT 3a 6p30 1 EKOHOMUYHO MpPEeHOoLLEeHEe NOMEHYTUX caapiXaja NyTem
WHTEpHEeTa, a HwuxoBa obpaga Kpo3 BuU3yenHy nepuenuujy Moxe pesyntoBaTu
edmKacHMjUM caBnagaBabeM HACTaBHUX cagpXKaja.

K/byuyHe peumn: HacTtaBa Ha Ja/bMHY, XEMUJCKM eKCrnepuMeHT, XxumbpuaHe
nnyctpaumje, rpadumukm amsajH
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Opportunities for using hybrid illustrations
in chemistry education during COVID-19
pandemic

Agnes Sedlar
Agricultural High School with dormitory Futog, Futog, Serbia

Tamara Roncevié
University of Novi Sad, Faculty of Sciences, Novi Sad, Serbia

Dusica Rodi¢
University of Novi Sad, Faculty of Sciences, Novi Sad, Serbia

Sasa Horvat
University of Novi Sad, Faculty of Sciences, Novi Sad, Serbia

Abstract

Since the beginning of the Covid-19 pandemic, education in the Republic of Serbia
has faced numerous difficulties and challenges. The education models change
depending on the circumstances, from the classical, through the combined to the
online teaching model. Chemistry, as a subject, has the additional problem of
organizing laboratory work for students in the online teaching models. This paper
will present the application of the illustrative-graphic method, with the use of
digital hybrid illustrations that represent a combination of realistic representations
(photographs and drawings) and conventional representations (structures of
substances, models, equations). The study focuses on the design of digital hybrid
illustrations for teaching content related to laboratory work and chemical
experiments provided by the Program of Teaching and Learning Chemistry in
Primary and Secondary Education, but which cannot be be conducted in school
laboratories and specialized classrooms during the Covid-19 pandemic. The
application of digital hybrid illustrations provides an opportunity for fast and
economical transmission of the mentioned content via the Internet and processing
the illustrations visually can result in a more efficient acquisition of the teaching
content.

Key words: distance learning, chemical experiment, hybrid illustrations, graphic
design
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Mogucnosti didakticke podrske
samoregulaciji ucenja u vreme COVID-a

Aleksandar Stojanovic
Univerzitet u Beogradu, Uditeljski fakultet, Beograd, Srbija

Ante Kolak
Univerzitet u Zagrebu, Filozofski fakultet, Zagreb, Hrvatska

Apstrakt

Epidemija uzrokovana virusom SARS-CoV-2 u velikoj je meri odredila promene u
svim segmentima drustva, pa tako i vaspitno-obrazovnom sistemu. Obrazovanje
na daljinu koje je donedavno bilo rezervisano za podrucje andragogije,
pozicioniralo se u modelima nastave namenjenim osnovnoskolcima i
srednjoskolcima. Kao glavni razlog ograni¢enja primene teorijskih koncepata
obrazovanja na daljinu, koje su pre svega bile namenjene tercijalnom
obrazovanju, javlja se stepen razvoja uclenicke samostalnosti i ucenicke
samousmerenosti. U radu se razmatra razvojni put samoregulacije iz didaktickog
aspekta i didakticke komponente samostalnog ucenja. Posebnu paznju u
samoregulaciji u¢enja autori usmeravaju na motivaciju za ucenje iz ugla teorije
samodeterminacije, te izdvajaju razlicite oblike regulacije ponasanja ucenika.
Prikazan je pregled prakti¢nih implikacija teorije samodeterminacije u nastavhom
procesu, a uz faze i podru¢ja samoregulisanog ucenja naglasava se didakticki
balans izmedu radnog i intuitivnog modaliteta. U radu se izlazu i nalazi empirijskih
didaktic¢kih istrazivanja pri ¢emu samoregulaciju ucenja analiziraju iz tri
prespektive: roditeljske, uciteljske i ucenicke. Rad oblikuje didakticke smernice za
obrazovanje u postpandemijsko doba i ostavlja otvorenim pitanje o konfrontaciji
autonomije i samoodredenja u nastavnom procesu medu njegovim subjektima.

Kljucne reci: nastava na daljinu, samostalnost, samousmerenost, motivacija
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Possibilities of didactic support for self-
regulation of learning during COVID

Aleksandar Stojanovic
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Ante Kolak
University of Zagreb, Faculty of Philosophy, Zagreb, Croatia

Abstract

The epidemic caused by the SARS-CoV-2 virus has largely determined changes in
all segments of society, including the educational system. Distance education, with
recently main application in the andragogy field, has positioned itself in teaching
models intended for primary and secondary school students. The key reason for
limiting the application of theoretical concepts of distance education, which were
primarily intended for tertiary education, is the development level of student
independence and student self-direction. The paper discusses the development
path of self - regulation from the didactic aspect and the didactic component of
independent learning. In the self-regulation of learning, the authors pay special
attention to learning motivation from the angle of the theory of self-determination,
and single out various forms of regulation of student behavior. An overview of the
practical implications of the theory of self-determination in the teaching process
is presented, and along with the phases and areas of self-regulated learning, the
didactic balance between work and intuitive modality is emphasized. The paper
also presents the findings of empirical didactic research, where the self-regulation
of learning is analyzed from three perspectives: parental, teacher and student.
The paper forms didactic guidelines for education in the post-pandemic period and
leaves open the question of the confrontation of autonomy and self-determination
in the teaching process among its subjects.

Key words: distance learning, independence, self - direction, motivation
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AKTUBHO y4yeme O NpupogHUM nojasama y
HacTaBu Ha AabMHy Yy BpeMe KoBua-19
naHaemuje y Peny6nunumn Cpbujn

3opuua BenHosuh
YHuBep3uTeT y beorpaay, Yuutesrbckun dpakynteTt, beorpaa, Cpbuja

JeneHa Pagojnumnh
YHuBep3uTeT y beorpaay, Yuutesrbckun dpakynteTt, beorpaa, Cpbuja

AncTpakT

AKTUBHO Yy4yewe O TnpupoaAHMM TnojaBaMa Yy MpPBOM UMKNYyCy obpa3oBara
npeacTtaB/ba KOHCTPYKTMBaAH MNpouec KOju YyK/bydyje BAacTUTO KOFHUTUBHO W
AenaTHo (NpaKTUYHO UCTPaXKMBa4yKO) aHra)koBarbe yyeHuka. BaxHo je aa y4yeHuk
MMa aKTMBHO WUCKYCTBO — Aa ce ,6aBu" oBUM (peHOMEHMMa, yMECcTo Aa CaMoO yuu
UnbeHuUe O HKMMa. TakBO Yyudere oArosapa KapakTepucTukama y3pacTta,
peneBaHTHO je 3a KBa/IUTETHWje pa3yMeBame MpuUpoAHUX rojaBa, Te pa3Boj
Hay4yHe NMUCMEHOCTN N CTUMYSINCare LIe/IOBUTOI pa3Boja ydeHuka. Y Toky Kosua-
19 naHpeMuje, 3a yyeHMKe OCHOBHMUX LLKOJ1a OpraHM30BaHa je HacTaBa Ha AasbUHy,
a 4YacoBW Cy eMUTOBaHW Ha Tenesusnjn. Linmb nctpaxusamwa 6mo je ga yTBpanMMO
Aa NN CY N Ha KOjU HAyMH OBAKO OpraHM3oBaHW 4YacoOBW HacTaBe npupoae u
ApywTBa 6uMnuM CTUMYIaTUBHO OKpYXere 3a aKTMBHO Yy4dere O MNpUpPOAHUM
¢deHoMeHUMa. Y3o0pak je 6uno pBajeceTr 4yacoBa O MNPUPOAHMM MNojaBaMa U3
npeameTta lNpupoaa v ApywTBO 3a 3. U 4. pa3pea OCHOBHE LWKOJie, AOCTYMNHUX Ha
PTC wnHTepHeT nnatdopMn. Y NMpoTOKON 3a nocMatpare 4yacoBa b6enexunm cmo
NPUCYTHOCT M y4ecTasioCT Hajnora 3a aKTUMBHO y4dere: nocMaTpame, NpakTU4HO
MaHuUMynucare, npoMuwbarbe M BepbanusoBare 3anaxara M 3aK/byydyaka WU
npuUMeHy HaydeHor. [logaum cy 3aTUM aHanuM3MpaHu KBaJIUTAaTUBHO. VY3
OOMMHAHTHO npe3eHToBare MHpopMaumja n objawmaBare MojMoBa 04 CTpaHe
yunTerba, Ha CBMM 4acoBMMa CYy Hajydectanmju Hano3m 3a noaceharbe Ha
NpeTxoAHO 3Hake W UCKYCTBO, AOK Cy OCTaln HaBeAeHM Hano3n HeaOoBOJSbHO
3acTyn/beHn. Pe3yntatm wucCTpaxuBaka MOry AONpUHETU Kpeupawy 6ase
KBaJIMTETHUjUX 4YacoBa W MaTepujana 3a HactaBy (Npupoae WM ApYyLTBa) Ha
OasbUHY.

K/by4yHe peun: akTMBHO y4yere, NpUpoaHe rnojase, HacTasa Npuvpoae n ApyLwTsa,
HacTaBa Ha gasbuHy, KoBna-19 nangemuja
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Active learning about natural phenomena
using the distance education during the
Covid-19 pandemic in the Republic of Serbia

Zorica Veinovic
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Jelena Radojici¢
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Abstract

Active learning about natural phenomena during the first cycle of primary
education represents a constructive process that includes pupils’ own cognitive
and learning-by-doing (hands-on) engagement. In learning about natural
phenomena, it is important for pupil to have an active experience - to “do and
deal with” the subject, instead of just learning the facts. This learning is adapted
to suit the age-specific characteristics of pupils. It is also relevant for the better
understanding of natural phenomena, as well as for development of pupils’
scientific literacy and for stimulating their comprehensive development. During
the Covid-19 pandemic, distance education was organized for primary school
pupils. The classes were broadcasted on TV. The aim of our research was to
determine whether and in what ways Science and Social Studies distance
education classes were stimulating environment for the active learning. Samples
used for this research were twenty of the Science and Social Studies subject
classes for 3rd and 4th grade that included natural phenomena, available on the
RTS internet platform. We used class-observation protocol to record the presence
and frequency of the tasks for active learning. These inlcude: observation, hands-
on practice, thinking over and verbalization of perceptions and conclusions,
applying knowledge. Subsequently the data were analysed qualitatively. The most
frequent tasks for pupils in all classes were the ones to recall prior knowledge and
experience, used with predominant presentation of information and explanation
of concepts by teachers, whilst other above listed assignments were insufficiently
represented. Research results can contribute to the creation of repositorium of
better-quality lessons and materials for distance (Science and Social Studies)
education.

Key words: active learning, natural phenomena, teaching Science and Social
Studies, distance education, Covid-19 pandemic
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Oa HenocpeaHe Ka OHJ1ajJH HAaCTaBU: YacCoOBM
KHhbMXXeBHOCTHU 3a Mniahu y3pacTt y TB wukonu

Banepwuja JaHnhunjesumh
YHuBep3uTeT y beorpaay, Yuutesrbckun dpakynteTt, beorpaa, Penybnnka
Cpbuja

BojaH Mapkosuh
YHuBep3uTeT y beorpaay, Yuuterbckn pakyntet, beorpaa, Penybnuka
Cpbuja

BojaHa MapuHkoBuh
YHuBep3uTeT y beorpaay, Yuutersckn pakyntet, beorpaa, Penybnuka
Cpbuja

AncTpakT

Y Penybnunum Cpbujn je 36or naHagemmnje nsassaHe smpycom COVID-19 y jeaHOM
nepuoay nocTtojana UCK/bYYMBO OHMAjJH HacTaBa, a NOTOM KOMbuHauunja oHNajH 1
HenocpegHe Hactase. OHNajH HacTaBa peanuM3oBaHa je nyTeM TeneBu3UjCKUX
yacoBa M pasnMUUTUX MHQOPMATUUKMX nporpama m nnatdopmu (Bajbep, Nyrn
yymoHuua, Twumc, 3ym u apyro). [llpeaMeT OBOr WCTpakumeaka Cy 4YacCoBM
KHMKEBHOCTM Y MnahuMm paspeamma Koju ce Hanase y 6a3m Moja wkona Ha
noptany PTC lnaHeTa. Y unby carnegasarba OBaKBOI BMAA HacTaBe, HEroBUX
MOryhHOCTU M OrpaHMyera BpLUM Ce TeMaTCKa U capXXMHCKA aHasiM3a apxXMBCKOr
MaTepujana: 1. Ha KOju HaumH ce o06nuMKyjy caapxaju y OKBMpPY HacTase
KHMXXEBHOCTU; 2. KOje ce MeToze M MOCTYMNuM KOpUCTe y Npe3eHToBaky caapxaja;
3. 04 KOr TyMauderba KHWXXEeBHOI TeKCTa ce nosiasm M KOjuM nutamwbuMma ce OHO
noctmxe; 4. Koja KrWXKeBHa 3Hara Cy YK/bydyeHa y peanu3uuajy HacTaBHUX
jaaMHuua, Kako ce npeHoce U nposepaBajy; 5. Ha KOjU HauMH ce ocTBapyje
WHTEepakuuja, noacrtMye MoTuBauuja M CTBapasawWTBO KOA Y4yeHuka. Y paay ce
oArosapa M Ha nNuUTake KOJIMKO MaTepujanu noxparweHn y 6a3n Moja wkona mory
6utn KopmwheHn y HacTtaBm MHade. 3aKksbydyje ce ga ce npobneMmn y Kiacu4vHoj
HacTaBW KHMXEBHOCTU (Kao WTO Cy cBOhere TeKCTa Ha jeaAHy NOpYyKYy Wn jeaHy
naejy, Harnawasawe BacCruUTHeE Yyfiore KHMXKEBHOCTM Yy CMUCY MNOXeSbHOor
noHawamwa Yy4YeHuKa, jeAHOCMEPHOCT Yy TyMadewy) ornegajy v y TB wkonm wm
nojeaAvHU cy camMo A0AATHO HarnalweHu.

K/pbyyHe peun: TB wkona, TeneBM3UjCKM 4acoBM, paspefHa HacTasa
KHMXKEBHOCTW, HAaCTaBHM NPOrpaM, KHMXEBHU TEKCT
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From in-person to online classes: early
school grades’ literature courses in TV
school

Valerija Janicijevic
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Bojan Markovic
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Bojana Marinkovic
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Abstract

Due to the outbreak of Covid19, online classes were the only form of classes held
in the Republic of Serbia for a period of time, which later led to combining physical
attendance of classes with online courses. Online courses took place on television,
as well as on several social network platforms (Viber, Google Classrooom, MS
Teams, Zoom, etc.). The main subject of this research were literature courses in
the early school grades, which can be found in the My School section of the RTS
Planet website. With the goal of examining this form of teaching, as well as its
possibilities and features, a detailed analysis of archive materials is conducted in
several ways: 1. The ways of presenting the literature courses content; 2. The
methods used in content presentation; 3. What kind of analysis of literary texts is
used and which methods are used to obtain it; 4. Which other literary content is
used for the realization of teaching units, as well as the way in which that content
is passed on and examined; 5. The ways of enabling the overall student interaction
and motivation. The research also answers the question of possible further use of
My School materials in teaching. It has been concluded that some of the literary
courses’ problems (such as presenting a text in a form of a single idea or notion;
emphasizing the purpose of literature in the students’ behavior development; a
one-way analysis form) can also appear in the TV courses, with some of them
being even more highlighted.

Key words: TV school, television courses, online literary courses, teaching
program, literary texts
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MoTuBaumja, aHCKMO3HOCT M1
caMmoedmnKaCcHOCT yyeHuka y TB HacTtaBum

JburbaHa lMna3nHunh
YHuBep3uTeT y beorpaay, Yuutesrbckun dpakynteTt, beorpaa, Cpbuja

AncTpakT

Y npeoM Tanacy (MapT-jyH 2020) 3aTtBaparba LWKOAA M3a3BaHOr MNaHAEMUOM
COVID-19, BehuHa 3emarba kopuctuna je TB Hactasy (UNICEF, 2020) paawu
nosehara AOCTYNHOCTM obpas3oBama YydeHuuMMa KOju Hemajy npuctyn
avrutanHum ypehajuma n anatuma. O y4eHUMUYKOM A0XMBIbajy yyera Y TB HacTasu
nocroje Tek ManobpojHe cTyamje, cTapuvjer aaTyMa, Ca KOHTPaAUKTOPHUM
Hanasmma. Unb 0BOr UCTpaxueara, CNpoBeLeHOr Yy OKBUPY LWMpe cTyauvje, je aa
yTBpAM AECKpPUNTMBHE MOKasaTe/be MOTMBauUMje 3@ Yyudyere, npeaMeTHe
caMoe(dUKaCcHOCTU N aHKCMO3HOCTM YYEHMKa Yy Yydyewy npeametra NpUpPOAHUX U
APYLWTBEHMUX HayKa TOKOM yacoBa TB HacTase. Y30pak 4ynHu 1908 yyeHuka, oa 1.
00 8. pa3pena OCHOBHE LWKOSEe KOju Cy MOonyHunu ynutHuke sBeh kopuwheHe Ha
CPMNCKUM y30puUMMa Yy4YeHWKa: agdanTupaHn YNUTHUK akagemMcke MoTuBauumje
(Sarcevié¢, 2015); 1 npeaMeTHe caMoedUKaCHOCTU U aHKCMo3HocTM (OECD, 2013).
Ha ocHOBY BpeAgHOCTW apUTMETUYKUX CpeauHa W TeOpUjCKUX BpPeaHOCTU ckane
(pacnoHa 1-5) MOXeMO 3aKk/byuyMTu JAa Cy YYeHUUM Yy TpoceKky BeoMa
camoedukacHn (M =4,03; SD =0,79) U UHTPUH3UYKM MOTMBMCaAHM (M =3,89; SD
=0,95), cnabo aHkcmosum (M =1,87; SD =0,81) n amotmeucanm (M =1,75; SD
=0,80) n ymMepeHO MHCTpyMeHTanHo motnemcanm (M =2,80; SD =0,77). JobujeHn
pe3ynTaTu npyxajy OCHOBY 3a nopeherwe ca nogaumma [obujeHMM Ha WUCTUM
WHCTPYMEHTMMa TOKOM perysiapHe HacTaBe paau yTephuBara edekata Kpuse Ha
NCrnnTMBaHe A0XWUB/baje.

K/bydyHe peun: ydeHWUYku [0XuB/baj, TB HacTtaBa, MoTMBaumja, aHKCUMO3HOCT,
camoedunkacHoCT
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Motivation, anxiety and self-efficacy of
students in TV instruction

Ljiljana Plazini¢
University of Belgrade, Teacher Education Faculty, Belgrade, Serbia

Abstract

In the first wave (March-June 2020) of school closures induced by the COVID-19
outbreak, most countries used TV instruction (UNICEF, 2020) to increase the
availability of education to those students who do not have access to digital
devices and tools. There are only a few older studies of the students’ experience
of learning in TV instruction, with contradictory findings. This research, conducted
as part of a broader study, aims to determine descriptive indicators of learning
motivation, subject self-efficacy, and students' anxiety in learning science and
humanities subjects during TV classes. A sample of 1908 students from primary
and lower secondary schools participated in the research, filling out questionnaires
already used on Serbian samples: adapted Academic Motivation Scale (Saréevi¢,
2015); and Subject self-efficacy and anxiety scales (OECD, 2013). Based on the
values of the means and theoretical range of assessment scales (1-5), we can
conclude that students are on average very self-efficient (M = 4.03; SD = 0.79)
and intrinsically motivated (M = 3.89; SD = 0.95), weakly anxious (M = 1.87; SD
= 0.81) and amotivated (M = 1, 75; SD = 0.80), and moderately instrumentally
motivated (M = 2.80; SD = 0.77) and relatively high. The obtained data provide
a basis for comparison with the data obtained on the same instruments during
regular classes in order to determine the effects of the crisis on the examined
experiences.

Key words: students’ perception, TV instruction, motivation, anxiety, self-efficacy

140



XII

COUMNO-EMOUMNOHAJTHW ATNEKTW
BACIMNNTHO-OBPA3OBHOI NMPOLECA

SOCIO-EMOTIONALNI ASPEKTI
VASPITNO-OBRAZOVNOG PROCESA

SOCIO-EMOTIONAL ASPECTS OF THE
EDUCATIONAL PROCESS
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NoBe3aHOCT ocehaja NnpMNagHOCTM LWKOJIMN Ca
NO3UTUBHUM pa3BOjJHUM UCXOAMMA YYEHMUKA

Mapwuja CtojaHoBuh
NHCTUTYT 3a neparowka ncrpaxmsamwa, beorpag, Cpbuja

BpaHucnasa lNonosnh-hutnh
YHuBep3uTeT y beorpagy, ®akynTeT 3a cneuymujanHy eaykauujy v
pexabunutauunjy, beorpag, Cpbuja

Jlnanja bykeuh BpaHkoBuh
YHuBep3uTeT y beorpagy, ®akynTeT 3a cneuyujanHy eaykauujy v
pexabunutauunjy, beorpag, Cpbuja

MapuHa KoBauesuh Jlenojesuh
NHCTUTYT 3a neparowka ncrtpaxmsamwa, beorpag, Cpbuja

AncTpakT

Ocehaj npunagHoOCTK WKOAK Hajuyewhe ce aedurHMLLIE Kao Mepa Yy KOjoj ce y4eHUuu
ocehajy nM4yHoO npuxsaheHnM, NOWTOBAHMM, YK/byYEHMUM N NOAPXAHUM 04 CTpaHe
APYrMX akTepa LUKONCKOr OKpyXera. TOKOM nocneame AeleHunje MHTEH3UBMpPaHu
Cy Hanopwu UCTpaxuBaya Ka ucnutTmBamwy ytmuaja ocehaja npnunagHoCTM WKOAM Ha
pasnuuunTe acnekTe QyHKUMOHUCaHa YYeHUKa. Y uniby carnefaBarba NoBe3aHoCTH
ocehaja NMpuMNagHOCTU LIKOMWM Ca Pa3BOjHUM UCXOAMMA y4deHuKa, CrpoBefeH je
CUcTeMaTCKu npernen AOCTYyMNHE HayyHe nutepaType. AHanu3npaHu cy pesyntaTtm
AHANUTUYKNX U MeTaaHaINTUUKNX CTyamja, ob6jaB/beHN Ha CPICKOM UM EHINIECKOM
jesuky, y nepuoay oa 2015. po 2022. roguHe. lMpeTpaxeHe cy 6a3e: Google
Scholar, KoBSON, PsycINFO u Academia.edu. Ha OCHOBY KBanuMTaTuBHOI
CaXxMMama UCTpaxKmBaukuMx Hanasa, yTepheHo je aa ocehaj npMnagHOCTM LWKOMMU
NO3UTMBHO KOpenmpa ca HUBOOM akajeMcKe MOoTMBaumje, akageMmckor nocturuyha,
33a40BO/bCTBA  LIKOMIOM M CaMOe(dMKACHOCTM, LWTO KOHCEKBEHTHO npeBeHupa
pasnuuute BMAose npobnema y wkonoBawy. [opmaTtHo, ocehaj npunagHoOCTM
LWKONM TroKa3syje ce nNpeauKTUBHMM 3@ HMXWM HUBO WHTEPHANM30BaHUX W
eKCcTepHanmM3oBaHux npobnema, Te BULLIM HUBO NMPOCOLMjaNHOr NoHalwama, Coumno-
€MOLMOHaNHMX KOoMMeTeHunja u onwTer 6naroctama yyeHuka. M3segeHun Hanasm
0 epekTuMa ocehaja NpMNagHOCTM WKOAM Ha NO3UTMBHE pa3BOjHE UCXOAEe YYEeHMKa
ynyhyjy Ha onpasBaaHocT npuMmeHe noTBpheHO edeKTUBHUX npuctyna u
WHTEpBeHUMja yCMepeHnx Ha yHanpehunearwe ocehaja npmnagHOCTU KON,

K/byuHe peun: ocehaj npunagHOCTM WKOAU, MO3UTUBHM Pas3BOjHM UCXOAM,
y4yeHuum, CUCTEMATCKN Npernes nurepaTtype
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The relationship between sense of school
belonging and positive developmental
outcomes for students

Marija Stojanovic
Institute of Educational Research, Belgrade, Serbia

Branislava Popovi¢-Citi¢
University of Belgrade, Faculty of Special Education and Rehabilitation,
Belgrade, Serbia

Lidija Bukvi¢ Brankovic
University of Belgrade, Faculty of Special Education and Rehabilitation,
Belgrade, Serbia

Marina Kovacevic Lepojevic
Institute of Educational Research, Belgrade, Serbia

Abstract

Sense of school belonging is most often defined as the extent to which students
feel personally accepted, respected, included and supported by other actors in the
school environment. Over the last decade, researchers' efforts to examine the
impact of school affiliation on various aspects of student functioning have
intensified. In order to understand the connection between the sense of school
belonging and the developmental outcomes of students, a systematic review of
the available scientific literature was conducted. The results of analytical and
meta-analytical studies, published in Serbian or English, in the period from 2015
to 2022, were analyzed. Databases searched: Google Scholar, KoBSON, PsycINFO
and Academia.edu. Based on a qualitative summary of research findings, it was
found that the sense of school belonging is positively correlated with the level of
academic motivation, academic achievement, school satisfaction and self-efficacy,
which consistently prevents various types of problems in schooling. In addition,
the sense of school belonging proves to be predictive for the lower level of
internalized and externalized problems, and the higher level of prosocial behavior,
socio-emotional competencies and general well-being of students. Derived
findings on the effects of the sense of school belonging on the positive
developmental outcomes of students indicate the justification of the application of
proven effective approaches and interventions aimed at improving the sense of
school belonging.

Key words: sense of school belonging, positive developmental outcomes,
students, systematic review of the literature
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YTuuaj nmaepckux BellTUHA npeaaBayYa Ha
ycnex yyeHuKa

KocTta Jleknh
MeraTtpeHp yHuBep3uTeT, GakynTteT 3a NnocnoBHe ctyauje, beorpag,
Cpbuja

AncTpakT

Lnmb papa je npoy4yaBame pasnmuntmx obsimka y Kojuma ce nuaepcke BewTuHe
cpehy Koa npegaBava, Kao M yTuuaja OBUX BeWTMHA Ha edpuKacHOCT 06pa3oBHOr
npoueca - Tj. Ha ycnex y4yeHuka. Y TOKy paja, Maepcke BeWwTUHe ce aedpuHunwy
W gene y ABe notkaTeropuje — BewWwTUHE , Y YYNOHUUU" U OHE ,M3BaH y4ynmoHuue".
Kpo3 WHAYKTMBHY aHanu3y 6pojHuX enemeHaTta ,eduKacHOr npeaaBama"“,
AOKa3aHMX Kpo3 paZloBe MHOIMMX TeopeTnyapa, npoyyaBa ce edekat oba oBa TMna
NUMAEPCKUX BEWTMHA Ha yCnex y4yeHuka. Pe3yntaTum aHanuse nokasyjy Aa cy
nuaepcke BeWTWHe npedaBaya 3Ha4vajHO MNO3UTMBAH AONPUMHOC 06pas3oBHOM
npouecy. BewTuHe ,,y YYMOHMUM" YMHE YaC ANHAMUYHUIUM N MOTUBULLY YYEHUKE
Aa ce noTpyae HajBuwe wTto Mory. Ca apyre cTpaHe, BEWTUHE ,M3BaH YYMOHULE",
TayHuMje T3B. NpeaaBayvyko nNuaepcTeo (Teauxep neagepcxun) (ydyewhe npeanasaya
y O4ANyudMBamy O CTBapuMma Koje ce Tudyy obpasoBHOr npoueca), Aajy Npuanky
npefasavynma ga y obpasoBHM npouec YHecy usMmeHe 3a Koje cmaTtpajy aAa he ra
YYUMHUTU edUuKacHWjuM, y CcKragy ca HWUXOBUM WCKYCTBOM ,M3 NpBe pyke".
KoHayHO, MOXe ce 3aK/by4nTu Aa Cy nuaepcke BEWTUHE 3HaYajHe 3a npejasade,
n aa ux Tpeba passujatn, HerosaTu M NOACTULATH.

K/byuHe peun: nuaepcTBO, NUAEpCcKe BellTUHe, BelTUHe npenaBava, Teauxep
neapepcxun, o6pasoBHU NpoLec
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The effect of the leadership skills of the
teacher on the success of the students

Kosta Leki¢
Megatrend University, Faculty of Business Studies, Belgrade, Serbia

Abstract

The aim of this paper is to examine the various forms leadership skills can take in
a teacher, as well as the influence of those skills on the efficiency of the
educational process - that is, on the success of the students. Along the course of
the paper, the leadership skills are defined and divided into two sub-categories -
the “in-the-classroom” and the “outside-the-classroom” ones. Through the
inductive analysis of the numerous elements of “effective teaching”, proven
through the works of many theorists, the effect of both these types of leadership
skills on the success of the students is examined. The results of the analysis show
the leadership skills of the teacher to be a significantly positive contributor to the
educational process. The “in-the-classroom” skills make the class more dynamic
and motivate the students to make an effort to work as well as they can. On the
other hand, the “outside-the-classroom” leadership skills, more precisely the so-
called teacher leadership (the participation of the teachers in the decision-making
concerning the educational process) gives a chance to the teachers to make
changes in the educational process which they feel would make it more efficient,
based on their first-hand experience. Finally, it can be concluded that leadership
skills are important for teachers, and should be developed, nurtured and
encouraged.

Key words: leadership, leadership skills, teacher skills, teacher leadership,
educational process
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NMoBe3aHOCT LWKOJICKE KJIMMe U 06pa30BHUX
nocturHiyha yuyeHuka: lNpernen
MCTpaX>XuBaha

Mawa hypuwunh
Bucoka wkona couujanHor paga, beorpaa, Cpbuja

BecHa XyHuh-lasnosuh
YHuBep3uTeT y beorpaay - ®akynTeT 3a cneuujanHy eaykauujy v
pexabunutauujy, beorpag, Cpbuja

AncTpakT

LLlkoncka knuma je MynTuaAnMeH3noHanaH n KoMnjaekcaH KOHCTPYKT KOju ce 0AHOCH
Ha KBa/UTET U KapakKTep LUKOMICKOr XunBoTa. lNpeTxoaHa ucTtpaxusara notephyjy
A je WwKoncka Kanma nosesaHa ¢ 06pa3oBHMM M NCUXOCOLMjanHUM NCXOAMMaA KO
y4YyeHuKa. Y 0oBOM paay AaT je npernen HOBMjUX UCTpaKmBama oBe npobnematunke
C UW/bEM Aa Cce YyTBpPAM NMOBE3aHOCT u3aMehy KibyYHUX AMMEH3Mja LWKOJICKE KnMme
(akagemcka, coumjanHa wn @usMyka) M 06pa3oBHUX nocTurHyha y4deHuka.
AHanusupaHe cy ctyaumje objasrbeHe y nepuoay 2012-2021. rognHe Koje cy 6une
AOCTYrMHe NpeKko enekTpoHcKor npeTpaxusava KoH3opunjyma 6ubnuoteka Cpbuje
3a 06jeamnmeny Habasky KOBCOH cepsuca. Kputepujymm 3a ogabup ctyamja 6unum
Cy: pa ce bap jeaHa Bapujabna OAHOCM Ha LWKONACKY knuMmy, 6ap jeaHa Ha
obpaszoBHa nocturHyha, ga obyxsata nonynaunjy aeue WKOACKOr y3pacTta. HakoH
MU3BpLUEHOr npernepga nurtepaTtype 3a aHanusy je m3aBojeHO 7 HajyTuuajHujux
MeTaaHanMTUYKMX CTyauja. HajsaxHuju pesyntatm cTyavja obyxeBaheHunx
aHanmM3oM cy: u3Mehy wKkoncke knmMe Ku 06pa3oBHMX MocTurHyha nocTojm
No3nTMBHA Be3a cnabor 40 yMepeHor MHTEH3MTeTa; CBe TPU AMMEH3MNje LUKOJICKe
KNMMe Cy 3HayajHO noBe3aHe C o06pa3oBHMM nocTurHyhuma y4yeHuka;
AeMorpadcke KapakTepucTuke yyeHMKa U KapakKTepucTuKe 3ajeHuue y Kojoj ce
Hanasnm LWKoMa yTUYy Ha jaumHy Be3e u3Mehy LWKOoMCKe KIMMe M 06pa3oBHUX
nocturHyha. Ha oCHOBY Npe3eHTOBaHMX EMNUPUjCKNX Hasla3a MoXe Ce 3aK/byuuTH
Aa je WKoNcKa KNMMa 3HavajHa 3a yHanpehuBawe o06pa3oBHMX nocTurHyha
yyeHuka. Y cknagy c TMM, gaTte cy npenopyke 3a 6yayha ucTtpaxuBawa U 3a
npakcy.

K/byuHe peun: obpasoBHa nocturHyha, npernea, ydeHuuM, LWKOMA, LIKOJICKA
KMMa
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The relationship between school climate
and students' educational achievements: A
review of research

Masa Dburisic
College of Social Work, Belgrade, Serbia

Vesna Zunié-Pavlovi¢
University of Belgrade, Faculty of Special Education and Rehabilitation,
Belgrade, Serbia

Abstract

The school climate is a multidimensional and complex construct related to the
quality and character of school life. Previous research confirms that the school
climate is linked to educational and psychosocial outcomes in students. This paper
provides an overview of recent research on this issue in order to determine the
relationship between key dimensions of the school climate (academic, social and
physical) and educational achievements of students. The studies published in the
period 2012-2021, which were available through the electronic search engine of
the Consortium of Libraries of Serbia for the unified procurement of COBSON
services, were analyzed. The criteria for the selection of studies were: that at least
one variable refers to the school climate, at least one to educational achievements,
to include the population of school-age children. After reviewing the literature, the
7 most influential meta-analytical studies were selected for analysis. The most
important results of the studies included in the analysis are: there is a positive
relationship of low to moderate intensity between the school climate and
educational achievements; all three dimensions of the school climate are
significantly related to students’ educational achievements; the strength of the
link between the school climate and educational achievements is influenced by the
demographic characteristics of students and the characteristics of the community
in which the school is located. Based on the presented empirical findings, it can
be concluded that the school climate is important for improving the educational
achievements of students. Accordingly, recommendations are given for future
research and practice.

Key words: educational achievements, overview, students, school, school climate
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Pednekcmje KOMYHUKaALMOHUX
KOMMNeTeHLuMja Kao OCHOoBe 3a usrpahuBamwe
couujasiHe KOMMNeTeHLuMnje yyeHuKa

Munpcaga 3ykopnuh
YHuBep3uTeT y beorpaay, Yunuterbcku dakynteT, beorpag, Cpbuja

AncTpakT

Y paay <Cy npeacTaB/beHUM pe3yntatn Teopujcke aHanmse MehycobHe
YC/NNOB/bEHOCTMN HMBOA Pa3BUjEHOCTU KOMYHUKALMOHUX KOMMETEeHUMja n couunjanHe
KoMneTeHuuje yyeHuka. Of WwKosne ce ovekyje Aa CBOj HAaYMH paja ca yyeHuunma
npunaroan HoBuM notpebama, Kako 6u ce U3 HM3a MHAMBMAYANTHUX N COUMjANHUX
cnocobHocTn (noTeHumjanum) pasBuanM MNojeanHU CermMeHTuM Kao KanauyuTeT 3a
coumjasiHy YCMewHoCT, OAHOCHO Kao couujanHa KOMMETEHTHOCT. JeAaH Takas
CerMeHT je KOMyHMKauKnjcKka KOMMETEHTHOCT. Y TOM cMucny, ykaszahemo Ha To Aa
pa3BMjEeHOCT KOMYHUKALUMOHUX KOMMNETEHUMja YYEeHMKa YMHM OCHOBY 3a pa3Boj
CNOCOBHOCTM KOje Cy MoBe3aHe ca hbMMa 1 Koje Ce Ha BbUX HaaoBe3yjy: coumjanHe,
paaHe, npodecnoHanHe, akuMoHe, KpeaTuMBHEe, MWHTenekTyasnHe... Pa3sujeHoCcT
coumjanHe KoMMeTeHuMje yyeHUKa yBeK noApa3yMmMeBa Aa OH wuMa wusrpaheHe
(ycaBplueHe) KOMYHUKauUMOHe kKoMmneTeHuuje, jep 6e3 wux He 6u Morao ga ce
adupmume y couumjanHoM okpyxemwy. Pag nma 3a uwmb Aa ce UAEHTUPUKYjy m
aHanusunpajy oapeheHn acnekTm KOMYHUKaUMOHUX KoMmeTeHumja (caapxajHu,
HMBO MWHTEepakuumje M EMOUMOHANIHM) U HUXOB YTWUA] Ha pa3Boj couwujanHe
(MHTepnepcoHanHa) KoMneTeHuuje yyeHuka. Y npunor Tome, AajeMo 1 npernopyke
3a noBehare edUKacCHOCTM paja LWKoMe y uwby yHanpehusara coumjanHmx
KOMMNeTeHuKnja yyeHuka.

K/byuyHe peun: KOMyHMKALMOHE KOMMETEeHLMje, coumjanHa KoMNeTeHumMja, wKkona
Kao counjanHu KOHTEKCT
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Reflections of communication competencies
as a basis for building students’ social
competence

Mirsada Zukorlié
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Abstract

The paper presents the results of the theoretical analysis of the interdependence
of the level of development of communication competencies and social
competence of students. The school is expected to adapt its way of working with
students to new needs, in order to develop certain segments from a number of
individual and social abilities (potentials) as a capacity for social success, ie as
social competence. One such segment is communication competence. In that
sense, we will point out that the development of students 'communication
competencies is the basis for the development of skills related to them and related
to them: social, work, professional, action, creative, intellectual ... The
development of students' social competencies always means that he has built
(perfected) communicative competencies, because without them he would not be
able to affirm himself in the social environment. The paper aims to identify and
provide insight into certain aspects of communication competencies (content, level
of interaction and emotional) to the social (interpersonal) competence of students.
In addition, we give recommendations for increasing the efficiency of school work
in order to improve the social competencies of students.

Key words: communication competencies, social competence, school as a social
context
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YTvuaj naHpeMuje koempa-19 Ha
eMOoUuMOHaJIHe U BaCnUTHO-06pa3oBHe
npouece y nopoavuamMa agosiecueHara

Cp6buje u LipHe lNope

Bopucnas hykaHoBuh
YHusep3uTteT [Jowa Nopuua, PakynteT npuMujeHeHe rncnxonoruje,
Mogropuua, LipHa Mopa

EHnTa Yyctosuh
YHuep3uTteT y CapajeBy, ®akynTeT NOJIMTUYKUX HayKa, Oacjek 3a
XYPHanucTuky/kKomyHmnkonorunjy, Capajeso, bocHa n XepuerosuHa

AncTpakT

Manaemmja koBmaga-19 gosena je Ao nopemehaja y €KOHOMCKWUM, COUMUjaNHUM WU
NMCMXONOWKMM acnekTuMa CBakKoOAHEBHOI XMBOTa nopoavua v rnojegnHaua. Y oBoj
€KCNnAopaTMBHOj CTyAuju Ha y30pKy oa 2705 aponecueHata u3 Cpbuje n 1123 u3
LUpHe lope ayTtopu Cy NpUMEHOM eNeKTPOHCKE aHKeTe rnopeaunu rnopogunyHe
OAHOCE, E€eMOUMOHaNMHM W CcouMjanHM >KMBOT, Kao M LWKOACKe npobneme
ajonecueHaTa/agonecueHTKMmba npe n y Toky lNMaHaemuje. NocebHoO KOHCTpyucaH
WHCTPYMEeHT 3a noTtpebe OBOr uCTpaxxuBara CaApXaBao je Tpu nuTamwa O
nopoaAMYHUM  ogHOCMMA UM cegaM  nuTawa O  adeKTUBHOM  XXWUBOTY
ajonecueHaTta/agonecueHTkMmba npe My Toky [llaHaemuje. OgHocu wm3mehy
poauTe/ba W ajosieclieHaTta W YKYNHUM MNOPOAMYHW OAHOCKM 6uanm cy y TOKy
MaHnaemmje 3HavajHo 6o/bM Yy ABe NeTMHe cnydajeBa. Mako y Maw0j mepw,
nobosblsbllamke Cy NpujaBuan y CMambery EMOLMOHANHMX U WKOACKK npobnema
1 nosehary counjasHMx KoHTakaTa. OKO NONOBMHE Ha CBUX AeceT NuTama Kasanu
Cy Aa Cy OA4HOCK OCTasn UCTU. AyTOopu OBe NMO3UTUBHE pe3ynTaTe objawmasajy
BehOM MHAMBWMAYASITHOM W TPYMHOM pe3unjeHTHOWwhy YC/OB/bEHOM MoOjadYaHoM
NnOpoAMYHOM KOXe3njoM, kao M BehoM eMOUMOHaNIHOM U COouMjanHOM MOAPLUKOM
poauTesba agonecueHTUMa/agonecueHTKMbama y ABe Ap)XaBe TOKOM naHaemuje
KoBuaa-19.

K/pyuyHe peun: KoBna-19, agonecueHTn/agonecueHTKnbe, NopoagnyHmn o4HOCH,
eMOUMOHanHn npobnemn, pe3nsinjeHTHoCT
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The impact of the Covid-19 pandemic on
emotional and educational processes in the
families of adolescents in Serbia and
Montenegro

Borislav Dukanovic
University of Donja Gorica, Faculty of Applied Psychology, Podgorica,
Montenegro

Enita Custovic¢
University of Sarajevo, Fakultet politickih nauka, Department of
Communication and Journalism, Sarajevo, Bosnia and Herzegovina

Abstract

The Covid-19 pandemic has led to disruptions in the economic, social and
psychological aspects of the daily lives of families and individuals. In this research,
carried out on a sample of 2705 adolescents from Serbia and 1123 from
Montenegro, the authors used an electronic survey to compare family
relationships, emotional and social life, as well as school problems of both male
and female adolescents before and during the Pandemic. The instrument created
for the needs of this research, in addition to basic socio-demographic and socio-
economic issues, contained three questions on the relationship between fathers
and adolescents, mothers and adolescents and overall family relationships before
and during the Pandemic. Parent-adolescent relationships and overall family
relationships were significantly better during the Pandemic in two-fifths of cases.
Although to a lesser extent, improvements have been reported in reducing
emotional and school problems and increasing social contacts. About half of all ten
questions said relations remained the same. The authors explain these positive
results by greater individual and group resilience due to increased family cohesion,
as well as greater emotional and social support of parents to adolescents in the
two countries during the Covid-19 pandemic.

Key words: Covid - 19, adolescents, family relationships, emotional problems,
resilience
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